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A B S T R A C T
T his  desc rip tive  s tudy  exam ined  th e  perceived  effec ts  o f  the  Io w a  s ta te -m anda te ,  
th e  C o m p re h e n s iv e  S chool Im p ro v em en t  (C S I)  P rocess ,  fo r  G ifted  and  T a len ted  (G T )  
P ro g ra m m in g  in Iow a. T h e  s tudy  exam ined  the  assu m p tio n  th a t  m an d a te s  lead to  internal 
ch a n g es  in schoo ls ,  increased co llabo ra t ion  am o n g  var ious  g ro u p s ,  and im proved  school 
p ro g ram s .  B ased  on the  m an d a ted  prov is ions o f  the  Io w a  A d m in is tra t iv e  C o d e ,  this s tudy 
c o m p a re d  the  p ercep tio n s  o f  m iddle level teachers  o f  g if ted  and  ta len ted  s tuden ts  w ith 
m iddle  level principals and investigated  tw o  areas, (a) th e  p e rce iv ed  ch a n g es  in G T  
P ro g ra m m in g  in Io w a  from  th e  tim e the C SI P ro cess  w a s  im p lem en ted  to  the p resen t time 
and  (b ) th e  perce ived  effects o f  the  C SI P ro cess  on G T  P ro g ra m m in g  in Iowa.
A q u es t ionna ire  w as dev e lo p ed  to  surv ey the  p e rcep t io n s  o f  the  tw o  su b g ro u p s  
F o u r  re search  ques tions  gu ided  the  s tudy  T w o  q u es t ionna ire s  w e re  m ailed to  266  public 
m iddle  level schoo ls  in Iowa, o n e  addressed  to each s u b g ro u p  T h e  to ta l  re tu rn  w as  243 
(45 7 ° o). and the  w o rk in g  total num bered  215 (40 1%). R esu lts  revea led  statistically 
significant perce ived  changes  (j) < 05) for all ca tegories,  ind icating  that G T  P rogram m ing  
has been  chang ing  in Io w a  as rep o r ted  by the responden ts .  T h e  tw o  su b g ro u p s  differed on 
five c o m p o n e n ts  regard ing  perceived  Levels o f  U se  during  the  t im e p rio r  to  the  C SI 
P ro ce s s  im plem entation: (a) m ultiple criteria for identification p u rp o se s ,  (b) p e rfo rm ance  
m easu res ,  (c) aligning goals  for g ifted and talented s tu d en ts  w ith  district goals , (d) budget 
ca r ry o v e r  o f  lef tover  funds into the next y e a r 's  p ro g ram  b u d g e t ,  and  (e) d isaggregating  
d a ta  by consider ing  gifted and ta len ted  s tuden ts  as a su b g ro u p  T h e  s u b g ro u p s  differed on 
th ree  c o m p o n e n ts  regard ing  the  Levels  o f  U se  for the  p re sen t  time: (a) qualita tive
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
d iffe ren tia tion  fo r  m ee tin g  cognitive  needs, (b) qua li ta t ive  d iffe ren tia tion  fo r  m eeting  
affec tive  needs ,  and  (c) b u d g e t  ca rryover  o f  le f to v e r  funds  into  the  next y e a r 's  p ro g ram  
budge t .
R esu lts  also ind icated  that  the C SI P ro cess  w as  p erce ived  to have  s t ren g th en ed  G T  
P ro g ra m m in g  o r  to  have  d o n e  no harm  W ith  the  ex c ep t io n  o f  the  use  o f  m ultip le  cr iteria  
in identif ica tion  p ro c ed u re s ,  there  w ere  no d ifferences b e tw e en  the  tw o  su b g ro u p s  in 
p e rcep t io n s  reg a rd in g  effec ts  o f  the C SI P rocess
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
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1C H A P T E R  I 
IN T R O D U C T IO N  
D u rin g  the second  ha lf  o f  the T w e n tie th  C en tu ry ,  the educa tiona l  p en d u lu m  
s w u n g  f ro m  rigor to  m ediocrity ,  from  individualism  to  conform ity , f rom  ex ce llen ce  to  
equity ,  and  from  em phasis  on raising academ ic  ach iev em en t to  em phas is  on  ra ising 
se lf-es teem  (Schne ider,  1996) T he  cen tu ry  and millennium ended  w ith  e m p h a s e s  on 
m e re  r ig o ro u s  standards,  h igher ex p ec ta t io n s  fo r  academ ic  ach ievem en t,  and  a push  for 
schoo l  im provem ent.
S ta te  m andates  w e re  external m eans to  schoo l im p ro v em en t  (B ellam y. 1996).
T h e  a ssu m p tio n  behind the  m anda tes  w as  tha t  such  external m easu res  w o u ld  lead  to 
internal ch an g es  in schools,  to increased  co llabora tion ,  to  im p ro v ed  cu lture ,  and . 
u ltim ately , to  increased s tuden t ach ievem ent.  This  s tudy  exam ined  tha t  a s su m p tio n  by 
d e te rm in in g  the  perceived  effects o f  the Io w a  m an d a te  for Gifted  and T a len ted  
P ro g ra m m in g ,  the C o m p reh en s iv e  School Im p ro v e m e n t  (C S I)  Process.
S choo l  im provem en t requ ired  a shared  vision, a co m m o n  language ,  a c o m m o n  
f ram ew o rk ,  and a set o f  gu iding principles (Bellam y. 1996). In Iow a , that  f r a m e w o rk  and 
set o f  g u id in g  principles w as  m anda ted  th ro u g h  the  C SI P rocess ,  essentially  an ex ternal 
a p p ro a c h  to  school accountab il ity  T h e  intent o f  this p ro cess  w as  to  p ro m o te  exce llence  
by im p ro v in g  the internal w ork ings  o f  I o w a 's  schoo ls  th ro u g h  the  a l ignm ent o f  local 
vision, goals ,  p rogram s, and school initiatives ( Io w a  D ep ar tm en t  o f  E d u ca t io n .  1999b). 
a c co m p lish e d  th ro u g h  a co llaborative  effort. T hus .  Io w a  sough t  to  re sp o n d  to  the  
n a t io n 's  c lam o r  for school reform  and satisfy' federal requ irem en ts  th ro u g h  a  s ta te
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
m an d a te  that  e n c o u ra g e d  school d is tric ts  to  m ain ta in  local a u to n o m y  an d  involve schoo l
personnel,  paren ts ,  and co m m u n ity  m em bers.
T h ro u g h  co llab o ra t iv e  efforts , one  goal w as  to  align p ro g r a m m in g  for g if ted  and
ta len ted  s tu d en ts  into a d is t r ic t 's  go a ls  and initiatives in th e  b e l ie f  th a t  such  a lignm ent
w o u ld  im p ro v e  p ro g ram m in g  fo r them . Thus. G ifted  and  T a le n te d  P ro g ra m m in g  w as
m an d a ted  to  be  included in I o w a 's  C S I  P rocess.  T h e  1999 Io w a  A d m in is tra t iv e  C o d e ,
C h ap te r  12 .5(12) ( Io w a  D e p a r tm en t  o f  E duca tion .  1999a) listed th e  req u ired  provisions:
Provisions fo r  gifted and talented students. E ach  sch o o l  d is tr ic t  shall in co rp o ra te  
g if ted  and ta len ted  p ro g ram m in g  into its c o m p re h en s iv e  sch o o l  im p ro v em en t  plan 
as requ ired  by Io w a  C o d e  sec tion  257  43. T h e  co m p re h e n s iv e  school 
im p ro v em en t  p lan shall include the fo llow ing  g if ted  and  ta le n te d  p ro g ram  
prov is ions, valid and system atic  p ro cedures ,  includ ing  m ultip le  se lec tion  criteria  
for identifying g if ted  and ta len ted  s tu d en ts  from  th e  to ta l  s tu d e n t  p o pu la t ion ,  
g o a ls  and p e r fo rm an c e  m easures ;  a qualita tively  d iffe ren tia ted  p ro g ra m  to  m eet 
the  s tu d en ts '  cogn it ive  and affective needs; staffing  p rov is ions ;  an in-serv ice  
design , a budge t;  and  qualifica tions o f  personnel ad m in is te r in g  th e  p ro g ra m  
E ach  school d istrict shall rev iew  and ev a lu a te  its g if ted  and  ta len ted  
p ro g ram m in g  This subru le  d o es  not apply  to  acc red ited  non p u b lic  schoo ls  
( p  1 6 )
S ta tem en t o f  the  P rob lem  
T h e  m ajo r  p rob lem  o f  this s tudy  w as to  d e te rm in e  th e  e ffec ts  o f  the 
C o m p reh en s iv e  Schoo l  Im p ro v e m e n t  (C S I)  P ro ce ss  on G if ted  and  T a le n te d  
P ro g ra m m in g  in Iow a , as perce ived  by middle level p rincipa ls  and  te a c h e rs  o f  g if ted  and 
ta len ted  s tu d en ts  P e rcep t io n s  w e re  co m p ared  regard ing  pe rce iv ed  L eve ls  o f  U se  o f  the 
p rov is ions  and  the c o m p o n e n ts  o f  th e  provisions fo r G if ted  and  T a le n te d  E d u ca t io n  in 
Iow a , as defined  by th e  1999 Io w a  A dm in is tra tive  C o d e .  C h a p te r  1 2 .5 (12 )  ( Io w a  
D e p a r tm en t  o f  E duca tion .  1999a). from  the t im e w h en  th e  C S I  P ro c e s s  w as  im p lem en ted  
to  the  p resen t  t im e in 2002 . Additionally , the p e rcep t io n s  o f  m id d le  level teach e rs  o f
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g if ted  and  ta len ted  s tu d en ts  and  the  p e rcep tio n s  o f  m iddle  level p rincipa ls  w e re  
c o m p ared .
D efinitions o f  T e rm s
T w e lv e  te rm s  w e re  defined for th e  read er  o f  this s tudy  T h ey  inc luded  th e  
fo l lo w in g  term s: (a )  A nnual P ro g re ss  R ep o r t ,  (b) B en ch m ark s ,  (c) C o m p re h e n s iv e  School 
Im p ro v e m e n t  Plan, (d) C o m p reh en s iv e  School Im p ro v e m e n t  P ro cess ,  (e) G if ted  and  
T a le n te d  L earners ,  (f) G ifted  and  T a len ted  P ro g ram m in g ,  (g) Levels  o f  U se  o f  th e  
P rov is ions ,  (h) M idd le  Level E d u ca tio n ,  (i) P rovis ions, (j) S choo l  Im p ro v e m e n t .
(k )  S tan d a rd s ,  and  (1) S tu d en t  Learn ing  G oa ls
1 A nnual P ro g re ss  R e p o r t : T he  .Annual P ro g re ss  R ep o r t  w as  a w ri t ten  su m m ary  
o f  th e  acco m p lish m en ts  ach ieved  in the p rev ious  year, w ith  da ta  p ro v id ed  fro m  m ultip le  
m easu re s  to  de te rm in e  the ra te  o f  im p ro v em en t ( Io w a  D e p a r tm en t  o f  E d u ca t io n .  1999b)
It w a s  requ ired  yearly  o f  each school d istrict in Io w a  and w a s  due  on  S e p te m b e r  15 o f  
each  year.
2 B e n c h m a rk s : B en ch m ark s  w e re  " the  m ark e rs  tha t  a llow  sch o o ls  and  schoo l 
d is tr ic ts  to  g a u g e  increm ental p ro g ress  to w a rd  ag re e d -u p o n  s tan d a rd s"  ( I o w a  D e p a r tm en t  
o f  E d u ca t io n .  1999b. p 36) T hey  m arked  specific k n o w le d g e  and  skills a n c h o re d  to  
c o n te n t  s tan d a rd s  that  a s tuden t  needed  to  accom plish  by a specific g ra d e  o r  g ra d e  span.
3 C o m p reh en s iv e  S choo l Im p ro v em en t P la n : T h e  te rm , comprehensive, as 
def ined  for this s tudy , w as  "a ll-encom pass ing ,  touch ing  all a sp ec ts  o f  teach in g  an d  
lea rn ing"  ( Io w a  D e p a r tm en t  o f  E d u ca t io n .  1999b, p. 1). A  C o m p reh en s iv e  S ch o o l  
Im p ro v e m e n t  (C S I)  Plan w a s  a plan m an d a te d  by th e  S ta te  o f  Io w a  to  fulfill federa l
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4req u irem en ts  while p reserv ing  local a u to n o m y  T h e  C SI Plan d esc rib ed  how' the  schoo l 
o r  schoo l district planned to  increase  s tu d en t  learning, ach ievem en t,  and perfo rm ance .
E ach  district w as  requ ired  to  subm it th e ir  first C SI Plan to  the D e p a r tm en t  o f  E d u ca t io n  
by S ep tem b e r  15, 2000 , and to  subm it a revised C S I  P lan  in p lace  o f  the A nnual P ro g re ss  
R ep o r t  on S ep tem b er  15 o f  th e  yea r  fo llow ing  the  on -s i te  visit by th e  D e p a r tm e n t  o f  
E d u c a t io n  ( Io w a  D ep ar tm en t  o f  E d u ca t io n ,  1999b).
4. C o m p reh en s iv e  Schoo l  Im p ro v em en t  P ro c e s s : T he  C o m p re h e n s iv e  Schoo l  
Im p ro v e m e n t  (C S I)  P rocess  re ferred  to  th e  p ro cess  the  S ta te  o f  Io w a  requ ired  o f  its 
schoo l distric ts  to  im prove  schoo ls  in Iow a . It included  the  C o m p reh en s iv e  S ch o o l  
Im p ro v e m e n t  Plan (C S I Plan), the .Annual P ro g re ss  R eport ,  and  the  on -s i te  visits  by the 
Io w a  D e p a r tm en t  o f  Education .
5 Gifted and T alen ted  L e a rn e r s : G ifted and ta len ted  learners  w e re  defined  in the
Io w a  C o d e ,  sec tion  257  44  ( Io w a  D e p ar tm en t  o f  E duca tion .  1997) as follows:
"Gifted and talented children " a re  th o se  identified as p o ssess in g  o u ts tan d in g  
abilities w ho  are capab le  o f  high perfo rm ance .  G ifted and  ta len ted  ch ild ren  are 
children w h o  require  ap p ro p r ia te  instruction  and educational  serv ices  
co m m en su ra te  with their  abilities and needs beyond  th o se  p ro v id ed  by the  regu la r  
school program .
Gifted and ta len ted  children include th o se  children with d em o n s t ra te d  
ach ievem ent o r  poten tia l  ability, o r  both , in any o f  the fo llow ing  a reas  o r  in 
com bination:
1 General intellectual ability.
2. C rea tive  thinking.
3 Leadersh ip  ability
4. Visual and perfo rm ing  arts  ability.
5. Specific ability ap ti tude. (89  Acts, ch 135, § 44)
6 Gifted and T a len ted  P ro g ra m m in g : A  p ro g ram  for the  ed u c a t io n  o f  g if ted  and  
ta len ted  learners consis ted  o f  “ a co o rd in a ted  and co m prehens ive  s t ru c tu re  o f  inform al
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and  form al services p ro v id ed  on a con tinu ing  basis in tended  to  e ffec tively  n u r tu re  gifted 
learners"  (N ationa l A sso c ia tio n  fo r  G ifted  Children, 1998, p. 1). G if ted  and  T a len ted  
P ro g ra m m in g  is cu rren tly  m an d a te d  in Io w a  by the Io w a  A d m in is tra t iv e  C o d e ,  C h ap te r  
12 .5 (12) ( Io w a  D e p a r tm en t  o f  E d u ca tio n ,  1999a).
7. Levels  o f  U se  o f  the P ro v is io n s : In 1975, L o u ck s ,  N e w lo v e ,  and  Hall (as cited 
in Hall & H o rd ,  20 0 1 ) d ev e lo p ed  a Levels o f  U se o f  the  In n o v a tio n  Sca le  (L o U ).  T he 
scale  ranged  from  L evels  0, Xonuse, in which the user had little to  n o  k n o w le d g e  about 
th e  innovation , to  VI, Renewal. in w h ich  the user re -eva lua ted  the  qua li ty  o f  u se  o f  the 
innovation  and  sough t  m a jo r  m odifications to  achieve in creased  im p ac t  on  clients. T he  
L o U  w as  in tended  to  be  u sed  to  o b se rv e  behaviors  in an individual u s in g  an innovation  
and  to  classify- that ind iv idua l 's  u se  o f  the innovation. F o r  this s tudy , h o w ev er ,  
p e rcep t io n s  w e re  exam ined . T h e  L o U  w as used  as a gu id e  to  d ev e lo p  a m odified  scale 
fo r the  Levels o f  Use o f  the  P rov is ions  o f  Gifted  and T a len ted  P ro g ra m m in g  in o rd e r  to 
de te rm in e  perceived  ch a n g es  from  the  time the C SI P ro ce ss  w as  im p le m e n ted  to  the 
p re sen t  in 2002. Five L evels  o f  U se  o f  the Provis ions w e re  d e v e lo p e d :  Nonuse, 
Preparation, Use, Refinement, and Renewal.
S. M iddle  Level E d u c a t io n : F o r  this study, the term , middle level education , was 
limited to  school buildings that included g rades  seven and eight, and  classified as a 
Middle, Intermediate, or Junior High School.
9. P ro v is io n s : F o r  this s tudy, the  term , provisions, re ferred  to  th e  p rov is ions  for 
G ifted  and  T alen ted  P ro g ra m m in g ,  as required  by the 1999 Io w a  A d m in is tra t iv e  C ode, 
C h a p te r  12.5(12) ( Io w a  D e p a r tm e n t  o f  E ducation . 1999a). T h e  p ro v is io n s  w e re  v iew ed
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
6as " in n o v a t io n s” (Hall &  H ord .  2001. p. 82) for th e  p u rp o s e  o f  exam in ing  their  L eve ls  
o f  U se  o f  th e  P ro v is io n s  and  any perce ived  ch an g es  from  th e  t im e  w h e n  the  C S I  P ro ce ss  
w as  first im p lem en ted  to  the  p resen t t im e
10. Schoo l  I m p ro v e m e n t : Schoo l  im p ro v em en t  w a s  " m e a s u re d  by p ro g re s s  
to w a rd  learn ing  g o a ls"  ( Io w a  D e p a r tm en t  o f  E d u ca t io n ,  1999c, p. 1)
11. S ta n d a rd s : S tan d a rd s  w e re  b ro ad  s ta tem en ts  tha t  c larified expecta t ions .  
N larzano  and  K endall s ta ted .  "T hey  tell w h a t  schoo l o r  schoo l  g ra d u a te s  should  k n o w  and 
be able to  d o ” (as  cited  in Io w a  D e p a r tm en t  o f  E d u ca t io n ,  1999b, p 35).
12. S tuden t  L ea rn ing  G o a ls : T h e  general  s ta tem en ts  o f  a co m m u n i ty 's  
ex p e c ta t io n s  fo r  all g ra d u a te s  w e re  its s tu d en t  learning g o a ls  ( I o w a  D e p a r tm en t  o f  
E d u ca t io n .  1999b)
D elim ita tions
T w o  de lim ita tions  for this s tudy w ere  chosen:
1 This s tudy  w as  limited to  the  co m p o n en ts  o f  th e  C S I  P ro ce s s  that  p e r ta in ed  to 
G ifted  and  T a len ted  P ro g ram m in g ,  so the  results  w e re  limited in s co p e
2 This s tu d y  consis ted  o f  m iddle level schoo ls  in Io w a  co n ta in in g  g ra d e s  seven 
and eight. R esu lts  w e re  confined  only to  the p e rcep t io n s  o f  te a c h e rs  o f  gifted and  
ta len ted  s tu d en ts  and  principals  o f  these  m iddle level schools .
L im ita tions
T h e  fo llow ing  lim itations w ere  considered :
1 This  s tudy  w as  based  on a o n e - tim e  co llec tion  o f  data .  V a r io u s  fac to rs  cou ld  
have  a ffec ted  the  data. F o r  example , th e  surveys w e re  sen t o u t  in th e  spring, w h ich  w a s  a
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7very busy  t im e fo r  m ost  educa to rs .  In addition , it m ight be  th a t  v a r io u s  levels o f  
u n d ers ta n d in g  o f  th e  req u irem en ts  o f  the  Io w a  C o d e  o r  o f  G ifted  and T a len ted  
P ro g ra m m in g  affec ted  re sp o n ses  g iven  on  th e  surveys.
2. T h e  p o p u la t io n  for this s tudy  w a s  co m p rised  entire ly  o f  public m iddle level 
schoo ls  in Iow a. T h e  C SI P ro cess  w as  u n iq u e  to  Io w a  and w o u ld  not be  rep resen ta tiv e  o f  
o th e r  p a n s  o f  the  coun try
3. T h e  Levels  o f  U se  o f  the  Innovation , as defined by Hall and H o rd  (2 0 0 1 ) .  w e re  
originally in tended  to  be used  by L o u ck s ,  N ew hail .  and  Hall "on ly  th ro u g h  long-te rm  
o b se rv a t io n  or use  o f  a specially des igned  focused  in terv iew  p ro to c o l"  (as cited  in Hall & 
H o rd .  20 0 1 ,  p 86) This s tudy m odified  and  utilized the  L eve ls  o f  U se  o f  the  In n o v a tio n  
Scale to  assess  se lf-percep tions regard ing  the  changes  in the p rov is ions  and  c o m p o n e n ts  
o f  the p rov is ions  for G ifted and T a len ted  P rogram m ing .
C o n cep tu a l  F ram ew o rk  
Hall and H o rd  (2 0 0 1 )  identified tw e lv e  principles o f  im p lem en ting  change. T h ese  
princip les  underla id  th e  provis ions o f  G ifted  and T a len ted  P ro g ra m m in g  requ ired  for 
inclusion in d istr ic ts ' C SI Plans. T he  change  principles w e re  as follows:
1 C h an g e  is a process,  no t an e v e n t : M o st  changes  in ed u c a t io n  tak e  th ree  to  five 
years  to  be  im plem ented  at a high level. D is tr ic ts '  C SI P lans w e re  f ive-year plans.
G ifted  and  T a len ted  P ro g ram s w ere  also five-year plans. Io w a 's  en tire  school 
im p ro v em en t  p ro g ram  w as  called a p rocess  and w as reco g n ized  as never  being  finished 
( Io w a  D e p a r tm e n t  o f  E duca tion .  1999b)
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2 T here  are significant differences in w ha t  is entailed  ir, d ev e lo p m en t and 
im p lem en ta t ion  o f  an in n o v a t io n : A lthough  the  prov is ions fo r  G ifted  and  T a len ted  
P ro g ra m m in g  had been  listed in the  Io w a  A dm inis tra tive  C o d e  for years, th e re  w as  no 
g u a ra n te e  o f  the  im p lem en ta t ion  o f  the  prov is ions
3 An organ iza t ion  d o e s  not ch an g e  until the individuals within it c h a n g e : Hall 
and  H o rd  (2 0 0 1 )  v iew ed this principle from  the perspec tive  o f  chang ing  th o se  w ho  
im plem en ted  the innovations, o r  provisions, for this s tudy  H o w e v e r ,  in an earlier s tudy. 
S ch n e id e r  (1 9 9 6 )  found that so m e  adm in is tra to rs  w e re  perce ived  by teac h e rs  o f  gifted  
and ta len ted  s tu d en ts  as lack ing  u nders tand ing  o f  G ifted  and  T a len ted  P ro g ra m m in g  and  
the u n ique  needs o f  gifted and ta len ted  s tuden ts  D ifferences in p e rcep tio n s  b e tw een  
m idd le  lev el teach ers  o f  g ifted and  ta len ted  s tuden ts  and m iddle  level principals  m ight 
have ind icated  that the  leaders w ere , at times, the  individuals w h o  delayed 
im p lem en ta t ion  and not the  im plem enters
4 Innova tions co m e  in different s izes : Innova tions co u ld  vary in the  a m o u n t  o f  
time, resources ,  and effort requ ired  for im plem entation  (Hall &  H o rd .  2 0 0 1 )  F o r  this 
s tudy, the innovations w ere  rep resen ted  by the prov is ions for G ifted  and T alen ted  
P ro g ra m m in g  as required  by the  Iow a Adm inis tra tive  C ode. C h a p te r  12.5( 12) ( Io w a  
D e p a r tm en t  o f  E duca tion .  1999a) G ifted and T alen ted  P ro g ra m s  typically served  a small 
p e rc e n ta g e  o f  the  s tuden t population , varied  in the am oun t o f  tim e serv ing  s tuden ts ,  and  
varied  in re sources  and effort needed  for im plem entation .
5 In terventions are the  ac tions and events  that  are  kev  to  the  success  o f  the  
ch a n g e  p ro c e s s : T h e  provision fo r  in-servicing s ta ff  w as  a c lear in tervention . Hall and
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9H o rd  (2 0 0 1 )  also no ted  th a t  "o n e - leg g e d "  (p 10) in terview s, b r i e f  in n a tu re ,  cou ld  be 
critical to  successfu l innovation. T h e  so u rce  o f  the " o n e - le g g e d "  in te rv iew s  in this study, 
ins tead  o f  the  principal, w e re  m o re  likely the teachers  o f  g if ted  and  ta len ted  s tu d en ts  
co n fe rr ing  w ith  o th e r  te ac h e rs  and helping them  im plem ent app licab le  p ro v is io n s  in their  
c la ss ro o m s
6 A lthough  b o th  to p -d o w n  and  b o t to m -u p  ch an g e  can  w o rk ,  a horizon ta l  
pe rsp ec tiv e  is best A lth o u g h  the s ta te  m anda te  w as  a t o p -d o w n  change ,  th e  S ta te  o f  Io w a  
e n c o u ra g e d  the  horizon ta l  pe rspec tive  (Hall &. H ord .  2 0 0 1 )  th ro u g h  local a u to n o m y  for 
th e  G ifted  and  T a len ted  P ro g ra m  in th e  CSI P ro cess  A g rea t  deal o f  flexibility w a s  built 
into th e  provisions, since they  w e re  fairly b road  ca tegories .  D is tr ic ts  w e re  req u ired  to  
include the provis ions in the ir  G ifted and Talen ted  P ro g ra m s  fo r  their  C S I  Plans, bu t they 
w e re  allow ed to  dec ide how to  m eet the  provisions
7 A dm in is tra to r  leadersh ip  is essential to  long -te rm  c h a n g e  su cc ess  
C o llabo ra t ive  efforts  b e tw e e n  the te ac h e r  o f  gifted and ta len ted  s tu d en ts  and  the  principal 
w o u ld  have helped c rea te  and  sustain p ro g ram  im provem en t fo r  g if ted  an d  ta len ted  
s tudents .
8 M an d a te s  can w o r k : W hen  a m andate  w as  ac co m p an ied  by "co n t in u in g  
co m m unica t ion ,  o ngo ing  training, on-s ite  coaching, and t im e fo r  im p lem en ta t io n ,  it can  
o p e ra te  quite  well" (Hall &  H ord .  2001 . p 14) T h e  s ta te  m a n d a te  fo r  th e  C S I  P ro ce s s  
w a s  in tended  to  su p p o r t  th ese  in terventions, the re fo re  p rev en tin g  m u ta te d  o r  no n -ex is ten t  
v e rs ions  o f  the prov is ions fo r  G ifted  and  T alen ted  P ro g ram m in g .
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9 T h e  school is the  prim ary  unit for change Different sch o o ls  m o v ed  at different 
ra tes  and w o u ld  have had different change  successes and cha llenges  (Hall & H o rd .  2001) 
O ne school m ight hav e had a well-established Gifted and T a len ted  P ro g ra m  in need o f  
Renewal, the  top  Level o f  U se  in o rd e r  to  im prove A n o th e r  sch o o l  m ight have  been in 
the  p ro cess  o f  im p lem en ta t ion  and w as  in the Preparation Lev el o f  U se
10 Facilitating: ch an g e  is a team  e f fo r t ' C o llabora tion  w as  n eed ed  if  a change  
w as  to  be successful (Hall &. H ord .  2001) Gifted and ta len ted  s tu d e n ts  w e re  rareiv in 
full-time p ro g ram s  Instead, they spent the majority o f  their t im e in regu la r  c la ss ro o m s 
C o llab o ra t io n  betw een c la ss ro o m  teachers  and the teacher  o f  g if ted  and  ta len ted  s tuden ts  
w as essential in m eeting  the needs  o f  these  s tudents  m ore  o f  the  time
1 1 A p p ro p r ia te  in terven tions  reduce the challenues o f c h a n u e  As Hall and H ord  
( 2 0 0 1 1 no ted . " I f  the p ro c ess  is facilitated well, change can be fun. and  it certain ly  does  
not have to hurt o r  even  be d re ad ed "  (p 15) For example, in -serv ic ing  s ta ff 'o n  how to 
m eet the needs  o f  g ifted  and  ta len ted  learners in the regu la r  c la ss ro o m  m ight have 
red u ced  f rustra tion  and e m p o w e re d  c lassroom  teachers to  d iffe ren tia te  cu rr icu lum  and 
instruction  to  be t te r  m eet th e  needs  o f  the gifted and ta len ted  s tu d en ts  in their c lassroom s
12 T h e  co n tex t  o f  th e  school influences the p ro cess  o f  ch an u e  T he  w orkp lace  
cu ltu re  influenced the L eveis  o f  U se o f  the Innovation as well as the levei o f  success  
(Hall Se H ord .  2001 . S en g e  et al . 199Q )
T he Io w a  CSI P ro ce s s  w o rk e d  to find a balance b e tw e en  co m p lian ce  to  s tate  
m an d a te s  and flexibility It a ssum ed  the need for m eaningful schoo l c h a n g e  tha t  resulted  
in m easu rab le  im p ro v em en t in s tu d en ts '  scores  on s tandard ized  tes ts  and  o th e r  m easu res
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It also  to o k  in to  ac c o u n t  the  m yriad o f  var iab les  th a t  c o n s t i tu te d  the  ev e r-ch an g in g  
lan d scap e  o f  th e  cu l tu re  o f  each  school, at the  sam e  tim e a t te m p te d  to  influence tha t  
cu l tu re  to  m o v e  to w a rd  m eaningful and posit ive  ch an g e  in ach iev ing  o r  su rpass ing  the  
national goa ls  se t  by the  Federal  G overnm en t.  W ith o u t  an ex ternal s t im ulus  for change ,  
such as sta te  m an d a te s ,  schools  changed  slow ly  and  in the  least d isrup tive  way.
T h e  m o s t  pow erfu l  fa c to r  o f  change  w a s  p eo p le  and  their  im p lem en ta t ion  o f  new  
prac t ices  (Hall &  H o rd ,  2001 , Senge et a l . 1999). T h e  e ight Levels  o f  U se  (L o U )  
f ram ew o rk ,  d ev e lo p e d  by L oucks .  N ew love ,  and  Hall in 1975 (as cited in Hall & H o rd ,  
2 0 0 1 ).  p roved  to  b e  useful as a starting point in deve lop ing  levels for no ting  ch an g e  in 
th e  p rov is ions  fo r  G ifted  and Talen ted  P ro g ram m in g ,  m easu red  from  th e  t im e b e fo re  the  
C SI P ro cess  w a s  im p lem en ted  to  the present tim e T h e  L o U  f ram ew o rk  classified th ree  
levels o f  n o n u sers  o f  an innovation: Xonuse. Orientation, and  Preparation, and five 
levels o f  users  M echanical Use, Routine. Refinement. Integration, and Renewal, 
prov id ing  an u n d e rs ta n d in g  o f  im p le m e n t e d  re la tionships  to  the innovation  T h e  L o U  
w as  in tended  to  be  an observational scale to  ascerta in  the ac tua l level o f  use  o f  an 
innovation . T h is  s tudy  investigated  p e rcep t io n s  o f  changes  in G ifted  and  T a len ted  
P ro g ram m in g . T h is  study, then, exam ined the  L o U  as a s ta r t ing  po in t to  d ev e lo p  five 
L eve ls  o f  U se o f  th e  Provis ions for Gifted and T a len ted  P ro g ra m m in g  in o rd e r  to  
investiga te  p erce iv ed  changes
T h e  C S I  P ro cess  might have influenced the  ex ten t to  w hich  a schoo l  w as 
im plem enting  th e  p rov is ions  o f  G ifted and T a len ted  P ro g ram m in g .  This  s tudy  in tended  
to  p ro b e  the ex ten t  to  w hich th e  provisions w e re  used  from  the  tim e w h e n  th e  C S I
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P ro ce ss  w a s  im p lem en ted  to  the p re sen t  in o rd e r  to  d e te rm in e  the  p erce iv ed  effec ts  o f  
that p ro c e s s  on  G ifted  and T alen ted  P ro gram m ing .
T h e  principal o f  a school, as the  instructional leader, had th e  o p p o r tu n i ty  to  play a 
p ivotal ro le  in dev e lo p in g  a school cu l tu re  th a t  valued  all learners, including  g if ted  and 
ta len ted  s tuden ts ,  m axim ized  s tuden t  poten tia l ,  and  p ro m o te d  a clim ate  o f  re sp ec t  for 
va r ious  p ro g ra m s  C ollabo ra t ion  w as  an essentia l  c o m p o n en t  o f  schoo l im p ro v em en t  
(Bellam y. 1996. Hall &  H ord. 2001 . S enge  et al.. 1999) T o  en su re  the su ccess  o f  Gifted  
and T a len ted  P ro g ram m in g ,  the principal n ee d ed  to  su p p o r t  the  p ro g ram , its va r ious  
co m p o n en ts ,  and the teach er  o r  teach e rs  o f  g if ted  and ta len ted  s tu d en ts  T h is  s tudy  
exam ined  th e  p ercep t io n s  o f  I o w a 's  m iddle level principals and teach e rs  o f  g if ted  and 
ta len ted  s tu d en ts  w ith in  each re sp o n d in g  m iddle  level school T he  findings f ro m  the 
research  ind ica ted  the  aw areness  and  the  ex ten t  to  w hich  the p rov is ions  o f  G if ted  and 
T a len ted  P ro g ra m m in g  w ere  im plem ented  in I o w a 's  m iddle level schools ,  as perce ived  
by m iddle  level principals  and teach e rs  o f  g if ted  and ta len ted  s tuden ts
N e ed  for th e  S tudy
G ifted  and T a len ted  P ro g ram m in g  has been fo u n d  to  be a peripheral  and 
vulnerab le  entity  in I o w a 's  schools  (S chne ider .  1996). In her 1996 s tudy  o f  ch an g es  in 
G ifted  and T a len ted  P ro g ram m in g  in Iow a. S chne ider  found som e e ro s io n  o f  
p ro g ram m in g  a long w ith  progress.  In so m e  areas, the  perceived  p ro g re ss  in 
p ro g ram m in g  for so m e  re sponden ts  w as  nearly  m atch ed  by p erce iv ed  re g re ss io n  for 
o th e rs  S o m e  a t tr ibu ted  the e ros ion  to  lack o f  un d ers tan d in g  by ad m in is tra to rs  or 
cen tra l  adm in is tra tion .  Schneider co n c lu d ed  tha t  s ta te  m an d a te s  w e re  essen tia l  in
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p re se rv in g  G ifted  and T alen ted  P ro g ram m in g  in Io w a  and in p ro v id in g  pos i t ive  change, 
n ecessa ry  to m eet the un ique  needs  o f  gifted and  ta len ted  s tu d en ts  S ince  2000 , the  
m an d a te s  have b een  s t ren g th en ed  th ro u g h  legislative req u irem en ts  for  th e  C SI P rocess,  
A dditionally , n ew  funding w as  p ro v ided  by the sta te  at the  ra te  o f  S40 p e r  pupil a t the 
t im e  o f  this s tudy, with th e  d is tric t supply ing  an additional 25° o. solely b u d g e te d  for 
G if ted  and  T a len ted  P ro g ram m in g .  H o w ev er ,  desp ite  the  m a n d a te  tha t  th e  p rov is ions  for 
G if ted  and T a len ted  P ro g ra m m in g  needed  to  be included in schoo l d is t r ic ts '  C SI Plans, as 
s ta ted  in the Io w a  A dm in is tra tive  C o d e  ( Io w a  D ep ar tm en t  o f  E d u ca t io n .  1990a) m any 
d is tr ic ts  d em o n s tra ted  a " g a p "  in fulfilling this m anda te  (M cG reev y .  pe rsona l  
co m m u n ica t io n ,  2002 . O tt.  personal com m unica tion .  2 001) W h e n  the  re sea rc h e r  
ex am in ed  a n u m b er  o f  d is tr ic ts ' CSI Plans during  the sum m er o f  2001 . she found  only a 
few  d is tricts  w ith clearly defined  Gifted and Talen ted  P ro g ra m s  Indeed ,  so m e  w ere  
m issing any ev idence o f  G ifted  and T alen ted  P ro g ram m in g  In th e  fall o f  2001 . m any 
d is tr ic ts  w e re  still missing so m e  o f  the requ irem ents  for G ifted and  T a len ted  
P ro g ra m m in g  in their annual p ro g re ss  rep o r ts  (M cG reevy . personal co m m u n ica t io n ,  
e-m ail.  April 4. 2002).
A ssessing  w h e th e r  the  ach ievem ent o f  gifted and ta len ted  s tu d en ts  had m ade  
p ro g re s s  could  p ro v e  a difficult task. Since gifted and ta len ted  s tu d en ts  o ften  sco red  at 
th e  to p  levels on s tandard ized  te s ts  and since such tests norm ally  only m easu red  
low -level skills and kn o w led g e ,  au thentic  assessm ent strategies, such as p o r tfo l io s  and 
p e r fo rm an c e  testing, could  m o re  closely eva lua te  the  learning o f  gifted  and  ta len ted  
s tu d en ts  (G allagher.  1998) .Another m ethod  w as to give ou t-o f- leve l s tan d a rd iz ed  tes ts
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T h e  Io w a  Talen t S earch  cou ld  p ro v id e  an o p p o r tu n i ty  fo r  qualified  m idd le  level s tuden ts  
to  tak e  the A C T  o r  the  SA T . tes ts  intended for high sch o o l  jun io rs .  A lth o u g h  Io w a  Law- 
requ ired  da ta  to  have  b een  co llec ted  on gifted and ta len ted  s tu d en ts  be ing  served, there  
w as  no requ irem en t tha t  the  g ro u p  o f  gifted and ta len ted  s tu d en ts  shou ld  have been 
d isag g reg a ted  as a su b g ro u p  to  de term ine  achievem ent.  S ince  th e  u l t im ate  goal o f  school 
im p ro v em en t  w as  to  increase  the  achievem ent o f  all s tu d en ts ,  so m e  sch o o ls  o r  school 
d is tr ic ts  m ight have d isag g re g a ted  this g roup , or they m igh t hav e  d ev e lo p e d  w ay s  to  
assess  the  p ro g ress  o f  th e  ach ievem ent o f  gifted and ta len ted  s tu d en ts
P urpose  o f  the S tudy  
T he  prim ary  p u rp o se  o f  this s tudy w as to  d e te rm in e  the  effect o r  lack o f  effect o f  
the  C o m p reh en s iv e  S choo l  Im provem en t P ro cess  on  G ifted  and  T a le n te d  P ro g ram m in g  
in I o w a 's  M iddle  Level Schools ,  focusing on g rad es  seven  and  eight, as perce ived  by 
m idd le  level p rincipals  and teachers  o f  gifted and ta len ted  s tu d en ts  T o  facilitate that 
re sp o n se ,  a secondary- p u rp o se  o f  the study w as to ex p lo re  these  e d u c a to r s ’ pe rcep tio n s  
reg a rd in g  changes  in the  p rov is ions  or co m p o n en ts  o f  the  p rov is ions  requ ired  fo r  Gifted 
and  T alen ted  P ro g ra m m in g  by the  Iow a A dm inis tra tive  C o d e .  C h a p te r  12 5 (12) ( Io w a  
D e p a r tm en t  o f  E d u ca t io n .  1999a) since the tim e the C S I  P ro ce s s  w a s  im plem ented  to  the  
p re sen t  time. In add ition , this s tudy  co m p ared  the p e rcep t io n s  o f  m idd le  level teac h e rs  o f  
g if ted  and ta len ted  s tu d en ts  and m iddle level principals reg ard in g  each  g ro u p 's  pe rce ived  
effec ts  o f  I o w a 's  C SI P ro ce ss  on Gifted and T alen ted  P ro g ra m m in g  in Io w a  and  each  
g r o u p ' s  perceived  ch an g es  from  the  time the  C SI P ro ce ss  w a s  im p lem en ted  to  th e  p resen t  
tim e
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Specifically, this s tudy  exam ined the following p ro v is io n s  o f  G if ted  and T a len ted  
P ro g ra m m in g  as requ ired  by the  Io w a  A dm inistrative C o d e .  C h a p te r  12 5( 12) ( Io w a  
D e p a r tm en t  o f  E d u ca tio n .  1999a ) to be inco rpora ted  into each  district 's  CSI Plan as 
defined by Io w a  C o d e  sec tion  257  43 ( Io w a  D epartm en t o f  E d u ca t io n .  1999a)
1 Valid and  sys tem atic  p rocedures ,  including m ultip le  se lec tion  criteria for
identifying gif ted  and  ta len ted  s tuden ts  from the to ta l  s tu d en t  p o pu la t ion
2 G oa ls  and  p e r fo rm an c e  m easures
3 A qualita tively  d ifferentiated  p rog ram  to m eet th e  s tu d e n ts '  cogn itive  and
affective needs
4 Staffing p rov is ions
5 An in-service design
6 A b u d g e t
"7 Q ualif ica tions  o f  personnel administering the p ro g ram
S R ev iew  and eva lua tion  o f  the district s G ifted and  T a len ted  P ro g ram m in g
(p 16. see A p p en d ices  A and B)
R esearch  Q uest ions
The s tudv exam ined  percep tions  o f  middle level te ac h e rs  and principals  th ro u g h  a 
desc rip tive  study, using a ques t ionna ire  to  survey the  p o p u la t io n  It re sea rch ed  the 
fo llow ing  fo u r  q u es t io n s
1 W ha t p erce ived  changes, if  any. hav e occu rred  in G ifted  and Talen ted  
P ro g ra m m in g  in Io w a  since th e  C om prehens ive  School Im p ro v e m e n t  P ro ce ss  w as  
im p lem en ted  to  the  p resen t t im e0
2 W h a t a re  the perce ived  effects, i f  any. o f  I o w a 's  C o m p re h e n s iv e  School 
Im p ro v e m e n t  P ro cess  on G ifted  and Talen ted  P ro g ra m m in g  in Io w a 0
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3. H o w  do  th e  percep tions  o f  m iddle  level te ac h e rs  o f  the  g if ted  and ta len ted  
co m p a re  w ith  the  p e rcep t io n s  o f  middle level p rincipals  reg a rd in g  the  perce ived  ch an g es  
o f  G ifted  and  T a len ted  P ro g ram m in g  in Io w a  since the  C o m p reh en s iv e  School 
Im p ro v e m e n t  P ro ce s s  w as  im plem ented  to  th e  p re sen t  t im e9
4 H o w  do the  percep tions  o f  m iddle  level t e ac h e rs  o f  the g if ted  and ta len ted  
co m p a re  w ith  the  p e rcep tio n s  o f  middle level p rincipals  reg a rd in g  the  perce ived  effects  
o f  Io w a 's  C o m p reh en s iv e  School Im p ro v em en t P ro ce s s  on G ifted  and T a len ted  
P ro g ra m m in g 9
M eth o d o lo g y
T h e  d a ta  in this s tudy w as  ga thered  by m eans  o f  a m ailed  su rvey  in s t ru m en t—a 
q u es t io n n a ire ,  d ev e lo p ed  specifically for this research  s tu d y  Using  a m odified 
f r a m e w o rk  o f  the  Levels  o f  U se  (L oU ) o f  the  In n o v a tio n  Scale, d ev e lo p ed  by L oucks ,  
N e w lo v e .  and Hall (as cited in Hall &. H ord .  2001),  re s p o n d e n ts  w e re  asked  to  ind icate  
their  p e rce ived  levels o f  changes, if any, in the  requ ired  p rov is ions  o r  co m p o n en ts  o f  the 
p ro v is io n s  for G ifted  and T alen ted  P ro g ram m in g  from  th e  t im e  the  first C SI Plan w a s  
im p lem en ted  to the  present. This classification f r a m e w o rk  w a s  in tended  to  facilitate 
re flec tion  on  the Levels  o f  U se o f  the P rov is ions  and  any  p erce ived  ch an g es  in the  Levels  
o f  U se  to  c rea te  a p ic tu re  o f  any perceived ch an g es  in G if ted  and T a len ted  P ro g ra m m in g  
s ince th e  incep tion  o f  the C SI P rocess  to  th e  present.  Additionally , the Levels o f  U se  
f r a m e w o rk  w as  in tended  to  facilitate the re sp o n d en ts '  p e rcep t io n s  o f  the effec ts  th e  C S I  
P ro ce s s  has had on  G ifted  and T alen ted  P ro g ram m in g ,  b ased  on their perce ived  ch a n g es  
in G ifted  and  T a len ted  Program m ing . A d em o g ra p h ic  sec tion  w as  also included.
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T o  insure b e t te r  reliability and validity, the  in s tru m en t w as  sent to  a n u m b er  o f  
expe rts  in the  field o f  G ifted  and T a len ted  E d u c a t io n  (n =  16) and  sent to  a g ro u p  o f  
p ractic ing  principals  involved in an educational ad m in is tra t ion  class (n = 27) th ro u g h  the  
U niversity  o f  N o r th e rn  Io w a  Fo llow ing  feedback , the  in s trum en t w as  revised an d  th en  
g iven  to  a g ro u p  o f  g ra d u a te  s tuden ts  a ttend ing  a re sea rch  class at the  U nivers ity  o f  
N o r th e rn  Iow a , T heir  sugges t ions  w e re  in co rp o ra ted  in to  the  final vers ion  o f  the  
in s trum en t (see  A ppend ix  A)
T h ro u g h  a descrip tive  study, percep tio n s  o f  m idd le  level teachers  o f  g if ted  and  
ta len ted  s tu d en ts  and m iddle level principals w e re  co llec ted  and  analyzed  T he 
q u es t io n n a ire  con ta ined  18 ques t ions  (see A pp en d ix  A), des igned  from  the  requ ired  
p rov is ions  for Gifted  and T alen ted  P ro g ram m in g  as defined  by the  Io w a  A dm in is tra t ive  
C ode ,  C h a p te r  12 5( 12) ( Io w a  D ep ar tm en t o f  E d u ca t io n .  1999a) T he  p rov is ions  w e re  
requ ired  to  be in co rp o ra ted  into school d istr ic ts '  C SI P lans (see  A ppend ix  B)
Specifically, this research  sough t to  co m p are  the L evels  o f  U se  o f  the Provisions, from  
\'on-u.se to  Renewal, required  for G ifted  and T a len ted  P ro g ra m m in g  from  the t im e p r io r  
to  S e p te m b e r  15. 2000. w hen  the first C SI Plan w as  due .  to  th e  p resen t  t im e in 2 0 0 2  
T h e  ta rg e t  popu la tion  o f  the  study  included  all m idd le  level school build ings in 
I o w a  E ach  build ing received tw o  questionnaires ,  one  ad d ressed  to  the  principal, and  one  
ad d re ssed  to  the  teacher  o r  co o rd in a to r  o f  g ifted  and  ta len ted  s tuden ts
.Ml co m puta t iona l  p ro ced u re s  w ere  co n d u c te d  using  su b p ro g ra m s  o f  the  
S ta tis tical P ack a g e  for the Social Sciences (S P S S ) ,  V ers ion  11 (2 0 0 1 )  S ta tis t ics
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inc luded  d esc r ip tiv e  s tatis tics  such as raw  frequenc ies ,  m eans, s tan d ard  dev ia t ions ,  and 
co rre la t io n s  S ta tis tica l te s ts  w ere  co n d u c ted  at th e  0 05 level o f  s ignificance.
O rgan iza tion  o f  th e  S tudy  
T his s tudy  w as  c o n d u c te d  to  d e te rm ine  th e  effects o f  the C S I  P ro c e s s  on G ifted  
and  T a len ted  P ro g ra m m in g  in Iow a, as p erce ived  by m iddle level principa ls  and  te ac h e rs  
o f  ta len ted  and  gifted  s tuden ts  and any changes  in G ifted  and T a len ted  P ro g ra m m in g  
s ince the incep tion  o f  the  C SI P rocess  to  the  p re sen t  tim e in 2002
C h a p te r  I w as  entitled. " In tro d u c t io n  " C h a p te r  I p rovided  b a c k g ro u n d  
in fo rm ation , def ined  the p rob lem  being re searched ,  defined term s, s ta ted  l im ita tions  and  
delim ita tions , p ro v ided  a concep tua l f ram ew ork , clarified the need for th e  s tu d y  and  its 
p u rp o se ,  a r ticu la ted  research  questions, and p ro v ided  an overv iew  o f  th e  m ethodo logy '
C h a p te r  II w as  entitled. "R ev iew  o f  the L ite ra tu re  " C h ap te r  II re v ie w ed  l i te ra tu re  
on  school im p ro v em en t,  the  need for a f ram ew o rk .  Io w a 's  C o m p reh en s iv e  S ch o o l  
Im p ro v e m e n t  P rocess ,  the needs o f  gifted and ta len ted  students, and G if ted  and  T a le n te d  
P ro g ra m m in g  in Io w a
C h a p te r  III. entitled “M eth o d o lo g y ."  clarified the  m e th o d o lo g y  used  in th e  s tudy  
P relim inary  w o rk  included  a perusal o f  m any d is tr ic ts ' CSLP d o cu m en ts  at th e  
D e p a r tm e n t  o f  E d u ca t io n  during  the sum m er o f  2001 T he  ques t ionnaire ,  p o p u la t io n ,  
field p ro ced u re s ,  and  m e th o d s  o f  analyses also w e re  dev e loped  A pilot s tudy  w a s  
co n d u c te d  to  im prove  the  questionnaire  and en h an ce  reliability and validity
C h a p te r  IV. entitled. "R esults ."  detailed and  sum m arized  the re su lts  o f  th e  d a ta  
co llec ted  from  the  re tu rn ed  surv eys. Included w e re  dem o g rap h ic  data ,  su m m arie s  o f  the
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fo u r  research  ques tions ,  and  a su m m ary  o f  the  responden ts"  co m m en ts  on th e  C SI 
P ro ce s s
C h ap te r  V w as  entitled. “ Sum m ary . C onc lus ions ,  Im plications.
R eco m m en d a tio n s ,  and R eflec t ion ."  C h ap te r  V p ro v ided  a sum m ary  and  conc lus ions ,  
b ased  on the resu lts  o f  th e  s tudy  Inc luded  w e re  b r ie f  sum m aries  o f  th e  fo u r  re search  
ques t ions ,  conc lus ions ,  im plica tions o f  the  study, re co m m en d a t io n s ,  and  a reflection.
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C H A P T E R  II 
R E \ T E W  O F T H E  L IT E R A T U R E  
T h e  p rim ary  p u rp o se  o f  this s tudy  w as  to  de te rm ine  th e  e ffec t  o r  lack  o f  effect o f  
the C o m p reh en s iv e  S chool Im p ro v e m e n t  (C S I)  P ro ce ss  on G if ted  and  T a le n te d  
P ro g ra m m in g  in I o w a 's  M idd le  Level Schools , focusing  on g ra d e s  seven  and  eight, as 
perce ived  by m iddle level principals and  teachers  o f  gifted and ta len ted  s tu d en ts .  T o  
facilitate that re sponse ,  a secondary ' p u rp o se  o f  the study  w as  to  ex p lo re  th e se  ed u c a to rs '  
p e rcep t io n s  reg ard in g  ch an g es  in the  provis ions o r  in the c o m p o n e n ts  o f  th e  p rov is ions  
requ ired  fo r  G ifted  and  T alen ted  P ro g ram m in g  by the  Io w a  A d m in is tra t iv e  C o d e ,
C h a p te r  12 5 (12) ( Io w a  D ep ar tm en t  o f  E duca tion ,  1999a) since th e  t im e th e  C S I  P rocess  
w as  im p lem en ted  to  the  p resen t tim e in 2002. In addition , this s tu d y  c o m p a re d  the 
percep t io n s  o f  m iddle level teachers  o f  gifted and ta len ted  s tu d en ts  and m id d le  level 
principals  reg ard in g  each  g ro u p 's  perceived  effects  o f  I o w a 's  C S I  P ro ce s s  o n  G ifted  and 
T alen ted  P ro g ra m m in g  in Io w a  and each  g ro u p 's  perceived  c h a n g es  from  th e  t im e the 
C SI P ro ce s s  w as  im plem ented .
F o u r  q u es t io n s  w e re  designed  to  p rovide  a f ram ew o rk  fo r  this re sea rc h  s tudy  
T he  q u es t io n s  ex p lo red  the fo llow ing  areas: (a) perceived  ch anges ,  i f  any, th a t  had 
o ccu rred  in Gifted  and T a len ted  P ro g ram m in g  in Io w a  since the  C S I  P ro c e s s  w a s  
im p lem ented  to  the p resen t  time, (b) perceived  effects, i f  any. th a t  I o w a 's  C S I  P ro ce ss  
had effec ted  o n  G if ted  and  T alen ted  P ro g ram m in g  in Iow a; (c )  h o w  th e  p e rc e p t io n s  o f  
m iddle  level teach e rs  o f  gifted and ta len ted  s tu d en ts  co m p ared  w ith  th e  p e rc e p t io n s  o f  
m iddle level p rincipa ls  reg a rd in g  th e  perceived  changes  o f  G if ted  and  T a le n te d
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P ro g ra m m in g  in Io w a  since the C SI P ro cess  w as  im p lem en ted  to  th e  p resen t  time; and
(d) h o w  the  p e rcep t io n s  o f  m iddle level teachers  o f  g if ted  and  ta len ted  s tu d en ts  c o m p ared  
w ith  th e  p e rcep t io n s  o f  middle level principals regard ing  th e  p erce ived  effects o f  I o w a 's  
C S I  P ro cess  on G ifted  and T a len ted  P ro g ram m in g
This ch a p te r  is o rg an ized  into th ree  m ajor sec tions  in a rev iew  o f  the  li te ra ture . A 
sec tion  on schoo l im p ro v em en t included a b r ie f  h is to ry  o f  schoo l  im provem en t,  a 
d iscuss ion  o f  the  need  fo r  a cu lture  o f  change  and the need fo r  a f ram ew o rk  to g u id e  
schoo l im p ro v em en t,  and  Io w a 's  f ram ew o rk  for schoo l im p ro v em en t ,  the  C o m p reh en s iv e  
S choo l  Im p ro v e m e n t  (C S I)  P rocess  with  its eight key c o m p o n e n ts  A  sec tion  on  gifted  
and  ta len ted  s tu d en ts  and  G ifted  and T alen ted  P ro g ra m m in g  included  a rev iew  o f  th e  
l i te ra tu re  w ith  an o v e rv ie w  o f  the  un ique cogn itive  and affec tive  n eeds  o f  g ifted and  
ta len ted  s tuden ts ,  including the pertinent issues o f  anti-in te llec tualism  in o u r  society , 
g en d e r  bias, and  social deve lopm en t Finally, a sec tion  on p ro g ram m in g  in general  for 
g if ted  and ta len ted  learners  included a b r ie f  h istory  o f  p ro g ram m in g  for gifted and 
ta len ted  s tu d en ts  in Iow a . Io w a 's  m anda te  for g ifted ed uca tion .  Io w a  law. the  rural n a tu re  
o f  Io w a ,  and a d iscuss ion  o f  the ach ievem ent o f  gifted  and  ta len ted  s tu d en ts
A B rie f  H is to ry  o f  Schoo l Im p ro v e m e n t  
U nlike  o th e r  industrialized nations o f  the  w orld ,  the  U nited  S ta te s  G o v e rn m en t  
has had a limited federal involvem ent in education , com pris ing  only 6-7° 0 o f  the b u d g e t  
for K.-12 ed u c a t io n  (R o ss .  1997) Since the  U nited  S ta tes  C o n s ti tu t io n  did no t inc lude  
ed u ca t io n  as a federal responsibility, that  responsibility  ord inarily  fell to  s ta tes  and  local 
com m unities .  Federal  responsibility  w as  spurred  into ac tion  by the  S p u tn ik  crisis o f
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1957. h o w e v e r ,  w hich  led to the  National D efense  A ct o f  1958 T ha t  A ct ca lled  fo r  the 
identif ica tion  o f  able s tudents ,  especially th o se  ta len ted  in m a th em atic s  and  th e  sc iences  
W ith  the su ccess  o f  the U nited S ta tes  S p ace  P rogram , th e  u rgency  for acad em ic  r ig o r  
w as  rep laced  in th e  1960s and 1970s by d em an d s  for th e  r ights  o f  individuals, 
par ticu larly  d isadvan taged  and exceptional children T h e  M arland  R eport  (1 9 7 2 )  found  
that serv ices  for g ifted  and ta lented  s tuden ts  w e re  all b u t  nonex is ten t  T h e  9 3 rJ C o n g re s s  
passed  legislation creating  an Office o f  G ifted  and T a len ted  within the U n ited  S ta tes  
Office o f  E d u c a t io n  in 1978 That office w as  short- l ived  and  w as  subsequen tly  
co n so l id a ted  w ith  19 o ther p ro g ram s  into a b lock  g ran t  in 19S1 u nder  P res iden t  R onald  
R eagan
T h e  N ational C om m iss ion  o f  E xce llence in E d u ca t io n ,  led by Secretary  o f  
E d u ca tio n .  Terrell  Bell, published a d o cu m en t  in 19S3 en titled  A N ation  at R isk  T h e  
Im pera t ive  for Schoo l R eform  This rep o r t  sough t to  subs tan tia te  that so m eth in g  had 
g o n e  ser iously  w ro n g  with the system  o f  ed u ca tio n  in th e  U nited  S ta tes  T h ro u g h o u t  the  
U nited  S ta tes ,  p lans for school re form  began  to  tak e  shape  and w e re  rev is ited  and  rev ised  
o v er  su b seq u en t  years  Schools  w ere  considered  so im p o rtan t  to  the well be ing  o f  this 
na tion  that  m ed iocr ity  in educa tion  cou ld  no t b e  to le ra ted  A lthough  the  ac cu ra cy  o f  the  
C o m m is s io n 's  rep o r t  has been debated , few w ou ld  a rg u e  ab o u t  its im pact on  th e  schoo l 
re fo rm  m o v em en t ,  which included the es tab lishm ent o f  national and s ta te  g o v e rn m e n ta l  
m an d a tes
In 1989. national goals  en tered  the n a t io n 's  ed u ca tio n a l  p ic tu re  w hen  P res id en t  
G e o rg e  B ush . Sr.. and the n a t io n 's  g o v e rn o rs  set six national go a ls  o f  ed u c a t io n  fo r  the
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yea r  2 0 0 0  (B racev .  20 0 0 ) In 1994. P resident Bill C lin ton  and  C o n g re s s  ad d ed  tw o  n ew
goals .  T h e  g o a ls  w e re  the  fo llow ing  (N ational E d u c a t io n  G o a ls  Panel. 2002):
G oa l  1 By the yea r  2000, all children will s tart  schoo l ready  to  learn, (p. 1)
G oa l  2: By the yea r  2000, th e  high schoo l g ra d u a t io n  ra te  will increase  to  at least 
9 0 %  (p 2)
G oa l  3: By the yea r  2000, all s tuden ts  will leave g ra d es  4. 8. and 12 having  
d e m o n s t ra te d  co m p e ten cy  o v e r  cha llenging  subject m a t te r  including  English, 
m athem atics ,  science, foreign  languages, civics and g o v e rn m e n t ,  eco n o m ics ,  arts, 
h istory , and g eo graphy , and  every' schoo l in A m erica  will en su re  tha t  all s tu d en ts  
learn to  use  their m inds well, so they m ay  be p rep a red  for re sponsib le  citizenship, 
fu r th e r  learning, and  p ro d u c tiv e  em p lo y m en t in o u r  N a t io n 's  m o d e m  eco n o m y .
(P 3)
G oa l  4 By the  yea r  2000, th e  N a t io n 's  teach ing  fo rce  will hav e  access  to  
p ro g ra m s  for the con tinued  im p ro v em en t o f  their p ro fessional skills and  the 
o p p o r tu n i ty  to  acqu ire  the k n o w led g e  and  skills needed  to  in s truc t  and  p re p a re  all 
.American s tuden ts  for the  nex t century, (p 5)
G oa l 5 By the year 2000, U nited  S ta tes  s tuden ts  will be the  first in th e  w o r ld  in 
m a th em atic s  and science ach ievem ent,  (p. 6)
G oal 6 By the  year 2000. every  adult .American will be literate  and  will possess  
the  k n o w led g e  and skills n ecessa ry  to  c o m p e te  in a g lobal e c o n o m y  and  exerc ise  
th e  righ ts  and responsibilities  o f  citizenship, (p. 8)
G oa l  7 By the y ea r  2000, every  school in the U nited  S ta tes  will b e  free  o f  d rugs ,  
v io lence  and the u n au th o r ized  p resence  o f  f irearm s and a lcoho l and  will o ffer  a 
discip lined env ironm ent co n d u c iv e  to  learning, (p. 9)
G oa l  8 By the yea r  2000, every  school will p ro m o te  par tne rsh ips  tha t  will 
inc rease  paren ta l invo lvem ent and partic ipa tion  in p ro m o tin g  th e  social, 
em otiona l ,  and academ ic g ro w th  o f  children, (p. 11)
T h e  yea r  2000  has co m e and  gone, and th e  nation  did not reach  th e se  goals . 
H o w e v e r ,  th e  c o n c ep t  o f  system ic re fo rm  em erg ed  as a pow erfu l a p p ro a c h  to  ach iev ing  
the  N a tio n a l  E d u c a t io n  G o a ls  (R oss ,  1997). System ic  re fo rm  m eant,  "all e lem en ts  o f  the 
ed u ca tio n a l  en te rp r ise  need  to  be a ligned to  su p p o r t  h igher levels o f  learn ing  fo r  all
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children. T h ese  e lem en ts  include con ten t  s tandards ,  cu r r icu lu m  fram ew orks ,  
p ro fessional d ev e lo p m en t,  assessm ents,  and o th e r  policies re la ted  to  ed u c a t io n ” (R oss ,  
1997, p. 555)
T he  Third  In ternational M athem atics  and Science S tu d y  (TLM SS), re leased  in 
1996 (B racey .  2000).  indicated that, a l though e lem en ta ry  s tu d en ts  from  th e  U n ited  S ta tes  
sco red  ab o v e  av e rag e  a m o n g  the  w o r ld ’s nations, m iddle an d  high schoo l s tu d e n t s ’ 
sco re s  lagged  behind  M idd le  schools ,  especially, cam e u n d e r  fire (B rad ley  &. M an zo ,
2 0 0 0 )  H o w e v er ,  ev e ry o n e  did not accept the T IM S S  resu lts  at face value. W a n g  (2 0 0 1 )  
p o in ted  out several technical p rob lem s that should  be co n s id e red  w hen  in terp re t ing  
T IM S S  results:
1 T IM S S  researchers  included five plausible va lues  in the  da tabase ,  but they 
se lec ted  only o n e  for co m p ar iso n  purposes  N o t all values w e re  equally rep resen ta t iv e  o f  
s tu d en t  p e r fo rm ance ,  s ince choosing  a different value cou ld  have led to  a re o rd e r in g  o f  
the rankings
2 C u rr icu lu m  m ism atches  could impact in terna tional com parisons .  E igh th  
g ra d e  co n ten t  in o th e r  coun tr ies  w as  ninth g ra d e  con ten t  in th e  U nited  S ta tes.
3 M u lt ip le -ch o ice  questions predom ina ted  the  assessm en t design, and, 
reg a rd le ss  o f  free re sp o n se s  p rov ided  by s tudents ,  the  re sea rch e rs  ac cep ted  only o n e  
co r rec t  an sw e r  T ru e  h ig h er-o rder  thinking w as  not assessed .
4. S o m e  co u n tr ie s  op ted  to  test seventh and e ighth  g ra d e  s tu d en ts  w h o  w e re  
m u ch  o lder  than  13. w ith  som e as old as 18. Since s tu d en t  age  is a co n tr ib u to r  to  
co g n it iv e  dev e lo p m en t,  such outliers w ere potentially  im p o rtan t  in in ternational
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c o m p a r iso n s  H igh  expecta t ions  for all s tu d en ts  th ro u g h  a s tan d a rd s -b ased  curricu lum , 
b e c a m e  the  educational priority for the nation
A no tab le  change  in legislative em phasis  m oved from  a focus o f  re in fo rcem en t  o f  
basic skills fo r at-r isk  popu la t ions  to  a be lie f  that all s tuden ts  could  learn at h igher 
acad em ic  s tan d a rd s  (Ross. 1997) A cco rd in g  to  Scherer (2001).  r ig o ro u s  acad em ic  
s tan d a rd s  p ro v id ed  a w ay for ed u c a to rs  to  establish s tandards  that clarify' w h a t  all 
s tu d en ts  n eed ed  to  k n o w  and needed  to  be able to do  In addition, they p ro v id ed  an 
o p p o r tu n i ty  to  ra ise  the ach ievem ent o f  all s tuden ts  In an interv iew  with  S cherer.  
M a rz a n o  sta ted .  "S tan d a rd s  hold the  g rea tes t  hope  for significantly im prov ing  s tu d en t  
ach ie v em en t"  (p 14. as cited in Scherer.  2001)
S ta n d a rd s  w ere  m anda ted  in Iow a, but em braced  a different tw ist  to  the m an d a te d  
s ta te  s tan d a rd s  o f  the o ther  s tates in the United S ta tes  Forty-n ine s ta tes  had d ev e lo p ed  
co n ten t  s tan d a rd s  in read ing  and m athem atics  (G oertz .  2001). and 48 had o r  w ere  
dev e lo p in g  s ta tew id e  assessm ents  in these  subjects  D ue to  a s tro n g  co nv ic t ion  o f  the 
value  o f  local au tonom y, the S ta te  o f  Io w a  required  school districts to  define  and set the 
co n ten t  s tan d a rd s  and benchm arks  As the lone s tate  with such a system . Io w a  ca m e  into 
an ag re e m e n t  with  the federal g overnm en t,  k now n  as the C o m p reh en s iv e  S chool 
Im p ro v e m e n t  (C S I)  P rocess  T he intent o f  the  CSI P rocess  w as  to  m eet federal 
r e q u irem en ts  and still keep  local au tonom y, believed to  be a s treng th  o f  I o w a 's  schools ,  
intact.
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2 6
School Im p ro v em en t  
Schoo l im p ro v em en t requ ired  change .  H o w e v e r ,  m ost  ch an g e  initiatives failed 
(S en g e  et al.. 1999) S usta in ing  any ch an g e  effort requ ired  a shared  vision, a shift in 
thinking, and  team  learning. T h e  peop le  involved in school im p ro v em en t  n eed ed  to  b e  
co g n izan t  o f  the  a ttr ibu tes  o f  successfu l change ,  w h en  to  instigate  ch an g e  and  w h e n  to  
m aintain  stability, and h o w  to  deve lop  o w n e rsh ip  in schoo l personnel and  o th e r  
s tak eh o ld e rs  in th e  school in o rd e r  to  en su re  successful change  (S erg iovann i,  1992). 
Principals and  o th e r  school leaders  needed  to  have  an excellent u n d e rs ta n d in g  o f  th e  
p rog ram s, needed  to  be able to  assess th e  effec tiveness  o f  the p rog ram s, and  n eed ed  to  be 
able to  d iffe ren tia te  b e tw een  fac ts  and em o tio n s  w h en  to u g h  dec is ions w e re  n ecessa ry  
This  rev iew  o f  the  l i te ra tu re  on schoo l im p ro v em en t fo cu sed  on  th e  need  fo r  a 
cu ltu re  o f  change, the need  for a framew o rk  to gu ide  school im provem en t,  I o w a 's  C S I  
Plan, and the eight key co m p o n en ts  o f  I o w a 's  C SI Process.
A C u ltu re  o f  C h a n e e  
Deal and P e te rso n  i 1999) asse r ted  that school cu ltures  w e re  the  key  to  schoo l  
ach ievem en t and school learning. In an in terv iew  with N eum an  and P e lcha t  (2 0 0 1 ) ,
Lam . an E as t  C o as t  super in tenden t,  s ta ted  that school d istricts had  no t  t rad it ionally  b een  
o rgan ized  to su p p o r t  the goal o f  increasing s tuden t  ach ievem ent ( 'Neum an &  Pelchat.
2001).  A cu ltu re  o f  change w as  im portan t  to  establish because  it d irectly  a ffec ted  the  
level o f  p rofessional com m itm en t and effort and indirectly affected  s tu d en t  learn ing  and  
effort (Bellamy, 1996) A  schoo l d istrict needed  a co m m o n  language , a c o m m o n  
fram ew o rk ,  and a set o f  gu id ing  principles. .All o f  the  s takeho lde rs  o f  a schoo l  n e e d e d  to
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share a vision for th e  school d istrict in o rd e r  to  establish a focus  o f  m u tu a l  p u rp o se  
(Bellamy, 1996; S enge  et ai , 1999). A s schools  established a  cu l tu re  o f  change ,  they 
needed  to  establish a clearly ar ticu la ted , shared pu rpose ,  collegiality  and  co l labo ra t ion ,  
respec t fo r  individuals, su p p o r t  for  professional deve lopm ent,  and  s u p p o r t  fo r  schoo l 
im provem ent.
E xternal fac to rs  affec ted  schoo ls '  deve lopm en t o f  a cu l tu re  o f  change .
H a rg reav es  (1 9 9 7 )  w as  co n c e rn e d  with " recu ltu ring"  (p. 1) schoo ls ,  no t  m ere ly  
re s tru c tu rin g  H e lo oked  for b ro ad en in g  educational change  b eyond  th e  schoo l  and  into 
the su rro u n d in g  co m m u n ity  in o rd e r  to  m ore  effectively m eet the  learn ing  n eed s  o f  all 
s tuden ts  W hen  schoo ls  w o rk e d  to  co llabora te  with the w id er  co m m u n ity ,  ba rr ie rs  to  
s tudent learning could  be rem o v ed  (Bellamy. 1996). Additionally, in o rd e r  fo r  specific 
p ro g ram s to flourish, teachers  involved in these p ro g ram s and build ing principa ls  needed  
to co llabora te  (Jackson , personal com m unication . M arch , 2002).
E m erg ing  s ta te  and federal accountability  system s w e re  significantly  different 
from traditional ap p ro ach e s  to  accountability  (E lm o re  & F uhrm an . 2 0 0 1 )  C u rre n t  theo ry  
pu rp o r te d  that m easu r in g  per fo rm an ce  and coupling  it to  re w ard s  and  sa n c tio n s  w o u ld  
cause  schoo ls  to  p er fo rm  at h igher levels. H o w ev er ,  in a s tudy  o n  te a c h e r s '  re sp o n se s  to  
accountab ility  system s. E lm o re  and Fuhrm an  (2001) found b o th  pos i t ive  and  nega tive  
results  Som e n a r ro w in g  o f  curricu lum  occurred . H ow ever ,  so m e te a c h e rs  to o k  personal 
responsibility  fo r  s tuden t  p rog ress ,  used data  to im prove  instruction , and  in c reased  their  
p rofessional deve lopm en t.  It ap p eared  that external factors co u ld  im pac t  in ternal ones.
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O n e  v iew  o f  the  w o rk  o f  schoo ls  (Bellam y, 1996), an essen tia lly  ex terna l 
ap p ro ach ,  em p h as iz ed  a series o f  applicable, rou tine  m e th o d s  an d  p ro c ed u re s .  S choo ls  
w o rk e d  to  co n s is ten tly  use  "bes t  p rac tices"  by identifying and  d ev e lo p in g  th o se  
c o m p e te n c ie s  in th e ir  teachers .  Instructional m ethods  w e re  h igh ligh ted  and  w e re  the  
basis  o f  im p ro v e m e n t  efforts. H o w ev er ,  the  variability o f  ch ildren , s i tua t ions ,  and 
c o n te x ts —th e  internal reality o f  th e  com plex  w o rk in g s  o f  s c h o o ls—p re v en ted  a p rescr ibed  
ap p ro ach .  A ccoun tab il i ty  for p e r fo rm an ce  requ ired  ch a n g es  in s c h o o ls '  in ternal 
capacit ies  fo r  in s tru c t io n  (Bellam y, 1996). E lm o re  and  F u h rm an  (2 0 0 1 )  fo u n d  that  so m e  
sch o o ls  w e re  very  focused ,  having  realized tha t  "sch o o ls  m ust  d o  diffe ren t things, no t 
ju s t  do  the sam e  th ings d ifferently" (p 70).
A n o th e r  v iew  o f  the w o rk  o f  schoo ls  recogn ized  the  d iversity  o f  children , the 
vary ing  d e g re e s  o f  p rofessional skills, and  the  need for crea tiv ity  in a schoo l  en v iro n m en t 
by a l low ing  te a c h e rs  m o re  flexibility (Bellamy, 1996). E m p h as is  w a s  p laced  on 
accoun tab il ity ,  resu lts ,  and  s tandards  G o o d  instruction  a im ed to  a f fo rd  a cha llenge so 
that  s tu d en ts  had to  m ak e  an effort in o rd e r  to  succeed. In s tru c tio n  w as  m o re  au then tic  
w hen  it d irec tly  re la ted  to  learning goals  and adap ted  to  the  n eed s  o f  th e  individual 
learner
P ro fess iona l  effort w as  a re sponsive  ac tion  o f  p a r tic ip an ts  n eed ed  to  accom plish  
bo th  s tu d en t  learn ing  goals  and school im provem en t goa ls  (B ellam y, 1996). .Although 
the school cou ld  n o t  con tro l  professional effort,  the schoo l co u ld  in fluence fo u r  personal 
d isposit ions:  co n c e p t io n  o f  task, en thusiasm  o v e r  subject m atte r ,  sense  o f  efficacy, and  
m otiva tion .  E x t ra  professional effort w as  involved w h en  teac h e rs  to o k  t im e  to  adjust
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instructional ac tiv it ies  to  a c co m m o d a te  s tu d en ts '  individual in te rests  and  needs, built 
personal re la t io n sh ip s  with each ch ild’s paren ts ,  served  on  co m m ittees ,  and w o rk e d  for 
im p ro v em en t  in cu rr icu lum  and instruction. A cco rd in g  to  S ch ladw eile r  (pe rsonal 
con tac t .  2 0 0 1 ) ,  " R e se a rc h  sh o w s again and again, i t ’s the  teach e r .  I t ' s  the  teacher.  I t ’s 
the teach e r ."
M a n d a te s  and  a w ide  range  o f  requ irem en ts ,  ex terna l m ean s  to  school 
im p ro v em en t ,  re s tr ic ted  professional au to n o m y  It m ight even  b e  that, as s ta tes  requ ired  
schoo ls  and e d u c a to r s  to  pay a tten tion  to  w h a t  they  did, h o w  they  taugh t ,  and w h a t  their  
ex p ec ta t io n s  w e re  for s tudents ,  the institu tionalization  o f  this co m p lex  v iew  o f  
p e r fo rm a n c e -b a se d  accountab il ity  w o u ld  " req u ire  different k inds  o f  policies than  n o w  
exist"  (E lm o re  &  F uhrm an , 2001, p 72) T hus, requ ir ing  s tan d a rd s -b ased  re fo rm  and 
achiev ing  it w e re  really tw o  different th ings (G o e r tz .  2 0 0 1 )  G o e r tz  s tated . " I f  w e  are to 
ach ieve real im p ro v em en t  in s tudent learning and ach ievem en t,  policy m ak ers  m ust  
de te rm in e  h o w  m u ch  variability is accep tab le  and w hat  the  p ro p e r  balance m ust  be 
b e tw e en  co m p lian ce  and  flexibility" (p 66) Io w a 's  C SI P ro c e s s  w o rk e d  to  find that 
p ro p e r  ba lance  b e tw e e n  com pliance and  flexibility.
I o w a 's  C S I  P ro cess  used a n u m ber o f  significant princip les  o f  change. First,  it 
re co g n ized  th a t  ch an g e  w as  a process  and not an event (Hall &  H ord .  2001 . Io w a  
D e p a r tm en t  o f  E d u ca t io n .  1999c) T h e  C SI P ro cess  in co rp o ra ted  a p lanned co n t in u u m  
for schoo l im p ro v em en t  w ith  due da tes  for  the  first C S I  Plan, th e  .Annual P ro g re ss  
R ep o r t ,  and  th e  seco n d  C S I  Plan fo llow ing an on-s ite  visit f ro m  the  D e p a r tm en t  o f  
E d u ca t io n .  S eco n d ,  it recogn ized  that an o rgan iza t ion  w o u ld  no t  ch an g e  until th e
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ind iv idua ls  w ith in  it changed  (Hall & H o rd ,  2001; S en g e  et al., 1999). P e o p le  m ust be 
g iven  o p p o r tu n i t ie s  to  change  the  w ays  they think and  in teract Third , it re co g n ized  tha t  
interv e n t io n s  w e re  keys to  the success  o f  th e  ch an g e  p ro cess  (Hall &. H o rd .  2001 . S en g e  
et al., 1999). D o c u m e n ta t io n  o f  the ch an g e  p rocess ,  while requ ir ing  ce r ta in  c o m p o n en ts ,  
se rv ed  as in terven tions  in the change  p ro c ess  F o u r th ,  a horizon ta l  ap p ro ach ,  ra th e r  than  
a to p - d o w n  o r  b o t to m -u p  ch an g e  w a s  v iew ed  as a b e t te r  ap p ro ach  (Hall &  H ord ,  2001).  
T h is  w a s  an idea  that  inco rp o ra ted  the  idea o f  local au to n o m y , un ique  to  I o w a ’s m an d a te  
Fifth, co l lab o ra t io n ,  leadership, and team  effort w e re  significant fac to rs  in p ro m o tin g  
and  sus ta in ing  ch an g e  efforts  (Hall & H o rd ,  2 001 . S en g e  et al.. 1999) C o l la b o ra t io n  w as  
built in to  the  C SI P rocess  Finally, there  w as  p r o o f  tha t  m an d a tes  can w o rk  (Hall &
H o rd .  2 0 0 1 ) .  no t in -an d -o f  them selves , but w hen  com bined  w ith  a p p ro p r ia te  and  timely 
in te rv en tio n s
T he N eed  for a F ram ew o rk  
B ellam y (1 996) a t tem p ted  to  co n s id e r  the  tw o  v iew po in ts  o f  th e  w o rk  o f  schoo ls  
—th a t  o f  a "b es t  p ractices"  ap p ro ach  and tha t  o f  a "p ro fess ional  au to n o m y "  a p p r o a c h -  
th ro u g h  a " w h o le  schoo l"  ap p ro ach  to  im provem en t.  Bellamy p ro p o s e d  th ree  key ideas  
to  g u id e  his f ram ew ork .  H e asse r ted  that it w as  im p o rtan t  to  identify c o m m o n  schoo l 
p ro b lem s,  to  c rea te  go o d  so lu tions to  the prob lem s, and  to  distinguish  b e tw e e n  th o se  
th ings  a  schoo l could  contro l  and th o se  things o v e r  w hich  a schoo l m ight influence bu t 
did n o t  have  d irec t control. All o f  th ese  co n s id era t io n s  affected s tu d en t  learning.
B ellam y (1 9 9 6 )  c lustered  nine c o m m o n  p rob lem s o f  schools , p rob lem s in w hich  sch o o ls  
had  co n tro l ,  in to th ree  g roups; (a) learning env ironm ent,  (b) co m m u n ity  services, and
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(c) schoo l o rg an iza t io n  T hree  additional influences—studen t  effort, paren t and 
co m m u n ity  support ,  and professional effort—cou ld  be  influenced by the  school,  a l th o u g h  
the schoo l cou ld  not contro l these factors
B ern h a rd t  (1 9 9 9 )  po in ted  out that, even th o u g h  ch an g e  was desired , schoo l 
im p ro v em en t  w a s  very difficult to accom plish  H er f ram ew o rk  for schoo l im p ro v em en t  
re co g n ized  the e lem ents  o f  change, which w ere  essentially internal e lem en ts  She 
asse r ted  tha t  schoo ls  that had used '"continuous im p ro v em en t co n tin u u m s"  (p xvi) had 
m ad e  posit ive  p ro g ress  to w ard  school im provem en t A cco rd in g  to  B ern h a rd t ,  w h a t  w as 
nee d ed  w as  a t ransfo rm ation  o f  all s takeho lde rs '  th inking ab o u t  school, s tuden ts ,  
teaching , and learning New mental m odels (B ernhard t .  1999. Senge et al . 1999) needed  
to  be dev e lo p ed  af te r  analyzing facts, data, and research, w ith  a focus on the  s tu d en ts  as 
the s ta f f  w o rk e d  to g e th e r  to  dev elop a con tinuum  o f  learning B ernhard t ( 1999) 
identified seven key co m p o n en ts  for her f ram ew ork  (a) in form ation and  analvsis.
(b) s tu d en t  ach ievem ent,  (c) quality planning, (d) p ro fessional d ev e lopm en t.
(e) leadership , if) par tnersh ip  deve lopm ent,  and (g) co n t in u o u s  im p ro v em en t and 
eva lua t ion  T h ro u g h  the multiple d im ensions o f  co n t in u o u s  im provem en t.  B e rn h a rd t  
p ro p o se d  tha t  s ta f f  could  b e t te r  unders tand  the in terdependenc ies  and in te rre la t ionsh ips  
o f  th e  com plex it ies  o f  schooling, the im pact o f  their  efforts, and the co n t in u o u s  n a tu re  o f  
im p rovem en t
Hall and  H e r d ’s (2001) 12 principles o f  ch an g e  p ro v ided  a co n cep tu a l  f r a m e w o rk  
for ch an g e  T h e  12 principles o f  change  follow (a) C h an g e  is a p rocess ,  not an ev ent.
(b) T h e re  are significant differences in w hat is entailed in d ev e lo p m en t and
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im p lem en ta t io n  o f  an innovation ; (c )  An organ iza tion  d o e s  n o t  ch a n g e  until th e  
individuals  w ithin it change; (d) Innova tions  co m e  in different sizes, (e) In te rv en t io n s  are  
the  ac tions  and  even ts  th a t  a re  key to  the success  o f  the ch an g e  p ro cess ,  (f) .Although bo th  
t o p -d o w n  an d  b o t to m -u p  ch an g e  can  w ork ,  a horizonta l p e rspec tive  is best;
(g )  A d m in is tra to r  leadership  is essential to  long-term  change  success ,  (h) M a n d a te s  can 
w o rk ;  (i) T h e  schoo l is the  prim ary  unit for change; (j) Facilita ting ch a n g e  is a team  
effort;  (k )  A p p ro p r ia te  in terven tions  reduce  the cha llenges o f  change ,  and  (1) T h e  co n tex t  
o f  the  schoo l  influences the  p ro c ess  o f  change  Io w a 's  requ ired  C SI P ro ce s s  p ro v id ed  a 
f r a m e w o rk  for co n t in u o u s  school im provem en t in the schoo ls  and  schoo l  d is tr ic ts  in Io w a  
and  in co rp o ra ted  the  principles o f  change  into that f ram ew ork .
A F ram ew o rk ;  Io w a 's  C om prehens ive  School Im p ro v e m e n t  Plan 
T h e  S ta te  o f  Io w a  had been  a h igh-achieving s ta te  (S u tton .  2001).  so instead  o f  
issuing s ta te  m an d a ted  s tandards ,  the Iow a D epartm en t o f  E d u ca tio n  and  the  U nited  
S ta te s  D e p a r tm en t  o f  E d u ca t io n  ag reed  to an Iow a M odel for  E d u ca t io n  in 1997 (Jeffrey, 
1997) T h a t  m odel d e te rm in ed  the s ta te 's  responsibilities to  m eet federal req u irem en ts ,  
while  m ain ta in ing  local au to n o m y  It delineated the responsibilities  o f  the  Io w a  S ta te  
B o a rd  o f  E d u ca t io n ,  the  Io w a  D ep ar tm en t  o f  Education , and  local schoo ls  and  schoo l 
d is tr ic ts  T h e  resulting  p ro g ram  w as  the C om prehens ive  School Im p ro v e m e n t  (C S I)  
P ro g ra m  o f  Io w a  Even,- schoo l d istrict w as required  to  submit a C SI Plan to  the  Io w a  
S ta te  B o a rd  o f  E d u ca t io n  by S ep tem b er  15. 200 0  ( Io w a  D e p ar tm en t  o f  E d u ca t io n .
1999b) T h e  plans o f  Io w a 's  school d istricts required  inclusion o f  a n eeds  assessm en t,  
co n ten t  s tan d a rd s  and  levels o f  perfo rm ance ,  a school im p ro v em en t  ac tio n  plan, s tu d en t
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ach ievem ent results ,  and  a report  to  the public. O th e r  req u irem en ts  inc luded  an  A nnual 
P rog ress  R ep o r t ,  d u e  th e  15th o f  S ep tem b er  o f  each year, and  a c o m p re h en s iv e ,  on-s ite  
visit by a team  o f  ev a lu a to rs  from  the  D ep ar tm en t  o f  E duca tion .  D is tr ic ts  w e re  requ ired  
to  submit a rev ised  C S I  Plan in p lace  o f  the  .Annual P ro g re ss  R e p o r t  on  S e p te m b e r  15 o f  
th e  year fo llow ing  th e  on -s i te  visit. O ne  sec tion  o f  the C S I  Plan, on  w h ich  this s tudy  w as  
focused , w as  the  inclusion  o f  the  e igh t provis ions o f  G ifted  and T a le n te d  P ro g ram m in g .
T he  m an d a te  fo r  a C SI P ro ce s s  w as  deve loped  to  cu lt iva te  ex ce llen ce  and  
m eaningful schoo l im p ro v em en t  by aligning local vision, goals , p ro g ram s ,  and  schoo l 
initiatives ( I o w a  D e p a r tm e n t  o f  E duca tion ,  1999b). It w as  des igned  to  in c rease  the  
learning, ach ievem en t,  and  p e r fo rm an ce  o f  all s tuden ts  w ith  a specific  belief, " I f  
c o n t in u o u s  im p ro v em en t  in s tuden t  learning is to  occur, there  m ust  a lso  be  co n t in u o u s  
im p ro v em en t in the educational system. T he  school im p ro v em en t p ro c e s s  is n ev e r  
finished" ( Io w a  D e p a r tm en t  o f  E duca tion ,  1999b, p. 1). T h e  em p h as is  w as  o n  im prov ing  
s tuden t  ach ievem ent.  T h e  rules for  H o u se  File 2272 ( Io w a  D e p a r tm e n t  o f  E d u ca t io n ,  
1999b) a llow ed  schoo ls  and  d istricts  to  pu rsue  learning goals  w ith in  the ir  o w n  
com m unities ,  allow ed th e  setting o f  local s tandards, and e n c o u rag e d  th e  en tire  Io w a  
educa tion  sys tem  to  fo cu s  on o n e  priority: to  c rea te  co m p reh en s iv e  sch o o l  im p ro v em en t  
tha t  a llow ed  all s tu d en ts  to  m eet local, state, and federal expec ta t ions .  In essence ,  the 
m anda te  for th e  C S I  P ro cess  p rov ided  for organizational renew al (B ellam y, 1996). w hich 
em braced  s tu d en t  ach ievem en t as a m ajor goal. A ccord ing  to Bellam y, o rg an iza t io n a l  
renew al w as  “ the  p ro c ess  a school uses  to  solve its p roblem s, m ak e  ch an g es ,  an d  gain
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focus  for susta ined  im p ro v em en t” (p 39) T h e  C S I  P ro c e s s  p ro v id ed  a vehicle  fo r  that 
p ro cess
Key C o m p o n e n ts  o f  Io w a 's  C o m p reh en s iv e  S ch o o l  Im p ro v e m e n t  P ro cess  
O rgan iza tional renew al,  the p rocess  used  to  so lve  local p rob lem s, m ake  changes ,  
gain focus for sus ta ined  im provem en t,  and d eve lop  a k n o w le d g e  base  for school 
im provem en t,  w as  helpful in several w ays (Bellam y. 1996) A clear p ro c e ss  helped  to  
focus  a s c h o o l 's  im p ro v em en t efforts, b ro ad en  the  par tic ipa tion  in reach ing  the 
im p ro v em en t goals, and  p rov ided  cycles for setting, im plem enting , and  eva lua ting  goa ls  
for  school change  T h e  C SI Plan o f  the  Iow a School Im p ro v e m e n t  M o d e l  p ro v id ed  a 
clear p rocess  for organ izational renew al T h ro u g h  the requ ired  c o m p o n en ts ,  schoo l 
districts w e re  requ ired  to  identify' local p rob lem s and plan ch an g es  to  so lve  them . T he  
p ro cess  w a s  d a ta  driven and  cyclical
T h e  key c o m p o n e n ts  o f  Io w a 's  CSI P ro cess  closely aligned w ith  B e rn h a rd t 's  
( 1999) school p o r t fo l io 's  co m p o n en ts .  B e llam y 's  (1 9 9 6 )  w h o le  schoo l ap p ro ach ,  and 
Hall and H o r d 's  (2 0 0 1 )  12 prtnciples o f  change T he  e ight key c o m p o n e n ts  o f  th e  C S I  
P ro cess  w e re  as follows: (a) com m unity  involvem ent; (b) d a ta  co llec tion , analysis, and 
goal setting, (c) s tan d ard s  and benchm arks ,  td )  d e te rm in a tio n  and im p lem en ta t ion  o f  
ac tions to m eet the needs  o f  s tudents ,  (e) state  indicators; (f) a sse ssm en t o f  s tu d en t  
p rog ress ,  (g) eva lua t ion  o f  the CSI Plan, and (h) the  .Annual P ro g re ss  R ep o r t  T h e  
fo llow ing  rev iew  looked  at these  eight co m p o n en ts  o f  th e  C SI P ro ce ss  W hen  the  
co m p o n en t  also applied  to  Gifted and Talen ted  P ro g ra m m in g  in the  public schoo ls ,  the  
requ irem en ts  fo r  G ifted  and Talen ted  P ro g ram m in g  w e re  listed. F o r  p r iva te  schoo ls ,  the
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req u irem en ts  w e re  w aived N o n e  o f  the  re q u irem en ts  for  Gifted and  T a len ted  
P ro g ra m m in g  w ere tied to funding for a schoo l  district
C o m m u n ity  Invo lvem ent 
S ocie ty  d ep en d ed  on schoo ls  to  m ee t  the m ajority  o f  s tu d en ts '  basic n eed s  
(B ern h a rd t .  1999) Schools  alone could  not be the  sole  su p p o r te r  o f  its s tu d en ts  
C o m m u n ity  su p p o r t  w as needed  to  help a d e q u a te ly  p rep a re  studen ts  for th e  ch a llen g es  o f  
the 2 \"  Century- The w ider com m unity  had  a ves ted  interest in the schoo ls  b e c a u s e  they, 
too . w ere  clients  o f  the school G iven th e  o p p o r tu n ity ,  m em bers  o f  the  co m m u n i ty  could  
p ro v id e  in fo rm ation  to  help guide  the p lann ing  o f  cu rr icu lum  and ins truc tion  and  help 
schoo ls  set priorities  and  achieve learning goals
In th e  C SI Process, com m unity  invo lvem en t th ro u g h  m em bersh ip  on the  schoo l 
im p ro v em en t  advisory  com m ittee  was co n s id e red  essential at the beg inning  o f  the  
p rocess ,  and  at least every  five years  the reafte r ,  for establishing or m odify ing  basic  
educa tiona l  p u rp o se s  ( Io w a  D ep ar tm en t o f  E d u ca tio n .  1999b) T h ese  m ight inc lude  input 
on the schoo l o r  school d is tr ic t 's  vision, m ission, philosophy, m ajor ed u ca tio n a l  needs, 
and s tu d en t  learning goals  In addition, on  an annual basis, the schoo l im p ro v em en t  
adv isory  c o m m itte e  w as  expected  to  m ak e  re co m m en d a t io n s  to  the d is t r ic t 's  B o a rd  o f  
E d u ca t io n  reg ard in g  p ro g ress  to w ard  ach iev em en t goa ls  and any possib le  rev is ions  for 
the next y e a r 's  annual im provem en t goa ls
D a ta  Collection. .Analysis, and G oal Setting 
T h e  m ajo r  p u rp o se  o f  school improv em en t w as  to  im prove s tuden t  learn ing  
B ellam y (1 9 9 6 )  no ted  that a l though  e v e ry o n e  ag reed  that  s tudent learn ing  w a s  centra lly
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im p o rtan t ,  the re  w as  an in tense d eba te  o v e r  " w h o s e  learning is im p o rtan t ,  w h a t  should  be  
learned, and  how  the  learning should  be  asse ssed "  (p. 15). Internally , m easu re s  o f  
individual learning p rov ided  feedback  on successful and less successfu l m e th o d s  and 
p ro g ram s .  Externally , m easures  o f  s tu d en t  learning w'ere cen tral to  a s c h o o l ’s public 
c o m m u n ica t io n  o f  h o w  it w as  doing. Successfu l schools  used  th ese  m easu res  to  im prove  
instruc tion ,  m ethods ,  and p ro g ram s  that  fu r the r  p ro m o ted  s tu d en t  learning
D a ta  collec tion  w as a "sys tem atic  m e th o d  used to  g a th e r  in fo rm atio n  re la ted  to  a 
s tu d en t  learn ing” ( Io w a  D ep ar tm en t  o f  E d u ca t io n ,  1999b, p. 19) an d  included  the 
g a th e r in g  o f  b o th  internal and external d a ta  Internal da ta  included  p e rcep tu a l  and 
behav io ra l  d a ta  Percep tua l  da ta  included  percep tio n s  o f  individuals  and  g ro u p s .  
B ehav io ra l  da ta  w as  limited to  w ha t  behav io rs  could  actually  be o b se rv ed  E xterna l da ta  
inc luded  research  studies, articles, and o th e r  back g ro u n d  in fo rm ation  O n c e  ga th ered ,  the 
da ta  w as  then  analyzed so schoo ls  and school districts  could  ascerta in  h o w  well their 
s tu d en ts  w e re  do ing  This co llection and analysis to o k  place co n tin u o u s ly  in the  school 
im p ro v em en t  p rocess  M ajo r  areas o f  need w e re  then identified, and  s tuden t  learning 
goals ,  b o th  long -range  and annual, w e re  established
A lthough  it w as  not tied to  funding  approval,  the fo llow ing  p rov is ions  for G ifted  
and T a le n te d  P ro g ram m in g  w ere  requ ired  in public schools  and w e re  m an d a te d  to  be 
included  in the C SI Plan ( Io w a  D e p a r tm en t  o f  E duca tion .  1999b):
1 Valid and system atic  p ro c ed u re s  are used for identifying gifted  and  ta len ted  
s tu d en ts  from  the to tal school population .
2 M ultip le  selection criteria are  used  for identifying gifted  and  ta len ted  s tu d en ts
3 G oa ls  and per fo rm an ce  m easu res  exist.
4. T h e  s tu d en ts '  cogn itive  and affective needs are ad d ressed ,  (p 31)
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
37
S tandards  and B en ch m a rk s  
O n e  co m m o n  school p rob lem  w as defining learn ing  g o a ls  (Bellamy. 1996) W h a t  
w e re  all s tuden ts  ex p ec ted  to  k n o w  and be able to  d o  as  a resu lt o f  their e d u c a t io n 0 M any  
s ta tes  had  ad o p ted  s ta te  s tandards.  T h e  S ta te  o f  Io w a  s to o d  o u t  as a " lone  w o l f '  b ec au se  
s ta te  s tandards  w ere nonexis ten t.  In o rd e r  to  m eet th e  in tent o f  the  federal reg u la t io n s  
while m aintain ing local au to n o m y , Io w a 's  schoo ls  w e re  requ ired  to  define local 
s tan d a rd s  and b en ch m ark s  in their C SI Plan
S tan d a rd s  clarified w ha t  school district g ra d u a te s  shou ld  k n o w  and  be  able to  do 
( Io w a  D e p a r tm en t  o f  E duca tion .  1999b). while b e n c h m a rk s  served  as " ro u te  m ark e rs"
(p 35)  T h e  Io w a  A dm in is tra tive  C ode . C h ap te r  12. sub ru le  12 2 ( Io w a  D e p a r tm e n t  o f  
E d u ca t io n .  1999a) defined b enchm arks  as. "specific  k n o w le d g e  o r  skills an c h o re d  to  
co n ten t  s tandards  that a s tuden t  needs to accom plish  by a specific g rade  o r  g ra d e  span"
(p. 3) T hus, ben ch m ark s  w e re  m ore  specific than  s tan d a rd s  and  desc ribed  specific 
k n o w le d g e  or skills that w ere  tied to  the con ten t s tan d a rd s  o f  th e  district.
S tandards  and b enchm arks  w e re  im portan t  in tw o  m a jo r  w ays First, they  w e re  to  
be aligned to  the  c o m m u n i ty 's  beliefs, and the schoo l n eed ed  to  be  able to d ev e lo p  
g ra d u a te s  w ho  m et the  s tandards.  Second, b en c h m a rk s  m ark ed  increm ental p ro g re s s  
to w a rd  the  m eeting  o f  the s tandards  Additionally, the  s tan d ard s  needed  to  b e  integrally  
co n n e c ted  to  s tuden t  assessm ents ,  allowed im proved  cu rr icu lum  and instruc tion ,  and  
w e re  tru ly  inclusive. Thus, quality w as  considered  m o re  im p o rtan t  than  q u an t i ty  A  
g o o d  learning goal w as  challenging, clear, aligned w ithin  and  ac ro ss  subject, co n s is ten t  
w ith  co m m u n ity  values, inclusive, and m easurab le  (Bellam y. 1996) W hen  th e  g o a ls
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re la ted  to  a s tu d e n t ’s o w n  asp ira tions  and  experiences , th e  s tuden t  w a s  m o re  ap t  to  exert  
effort. In add ition , h igher ex p ec ta t io n s  y ielded m o re  learning.
D e te rm in a tio n  and Im p lem en ta t io n  o f  A ctions  to  M e e t  N e e d s
T h e  ac tion  phase  referred  to  every th ing  that a schoo l o r  schoo l d is tr ic t  did to 
identify  the  m o s t  pow erfu l  educa tiona l  innova tions  it had in co rp o ra ted  to  m ee t  the needs 
o f  s tu d en ts  and to  im prove  e d u c a to r s ’ skills, unders tand ings ,  a t t i tu d es ,  an d  p e r fo rm an c e  
( Io w a  D e p a r tm e n t  o f  E duca tion ,  1999b). A school o r  school d is t r ic t ’s ac t io n  plan w as  to  
include the d is tr ic t-w id e  lo n g -ran g e  and annual im provem en t goals ,  w a y s  the  d a ta  w ou ld  
be  co llec ted , task  and action  s teps  to  c a n y  ou t  the goals , and  re so u rce s  In add ition , the 
ac tion  plan m ight have included building-level goals , success  criteria, t imelines, the 
identif ica tion  o f  th e  responsible  parties, and  p ro c ed u re s  for m o n i to r in g  im plem enta tion .
A lth o u g h  it w as  not tied to  funding approval,  the fo llow ing  p rov is ions  fo r  g ifted 
and ta len ted  s tu d en ts  w ere  requ ired  for public schoo ls  and  w e re  to  be inc luded  in a 
d is t r ic t 's  C S I  P lan ( Io w a  D e p ar tm en t  o f  E duca tion ,  1999b): (a) " A  qualita t ive ly  
d iffe ren tia ted  p ro g ra m  is p ro v id ed ,"  (b) “T h e re  is an in-service d es ig n ;” (c) “ A  detailed  
b u d g e t  exists;"  and  (d) "Personnel  adm inis te ring  the p ro g ram  are qualif ied” (p. 50).
S ta te  Ind ica tors
T h e re  w e re  seven state  ind ica to rs  that  p rov ided  in fo rm ation  a b o u t  the  general  
cond it ion  o f  the educational system  in a school o r  school district ( I o w a  D e p a r tm en t  o f  
E d u ca tio n ,  1999b) T hese  ind ica to rs  cou ld  b e  used to  co m p a re  s tu d en t  p e r fo rm an c e  on 
s ta te  and national levels ac ross  ach ievem en t levels, gender ,  race, s o c io e c o n o m ic  status, 
disability sta tus ,  and  o th e r  su b groups .  T h e  seven s ta te  ind ica to rs  w e re  as follows:
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1. T h e  p e rcen tag e  o f  all fourth , eighth, and  e leven th  g ra d e  s tu d en ts  ach iev ing  
p ro f ic ien t o r  h igher reading s ta tus  using a t  least th ree  ach iev em en t levels and by 
g en d e r ,  race, so c io eco n o m ic  status, disability s ta tus ,  and o th e r  sub g ro u p  
ca te g o r ie s  as requ ired  by state  o r  federal law.
2. T h e  p e rcen tag e  o f  all fourth, eighth, and  e leventh  g ra d e  s tu d en ts  achieving 
profic ien t o r  h igher m athem atics  s ta tus  using  at least th ree  ach ievem en t levels 
and  d isag g reg a ted  by gender,  race, so c io ec o n o m ic  s ta tus ,  disability sta tus ,  and  
o th e r  su b g ro u p  ca tegories  as requ ired  by s ta te  o r  federal law
3 T h e  p e rcen tag e  o f  all eighth and e leventh  g ra d e  s tu d en ts  ach iev ing  profic ien t 
o r  h igher science s ta tus  using at least th ree  ach iev em en t levels
4 T h e  p e rcen tag e  o f  s tuden ts  co n s id ered  d ro p o u ts  fo r  g ra d es  seven to  tw e lv e  as 
o f  S ep tem b e r  15 o f  the report ing  year, d isag g re g a ted  by gender ,  race, 
so c io ec o n o m ic  status, disability s tatus, and  o th e r  s u b g ro u p  ca teg o r ie s  as requ ired  
by s ta te  o r  federal law
5 T h e  pe rcen tag e  o f  high school seniors w h o  intend to  p u rsu e  post seco n d ary  
ed u ca tio n /tra in in g
6 T h e  p e rcen tag e  o f  high school s tu d en ts  ach iev ing  a sco re  o r  s ta tu s  on a
m easu re  indicating probab le  post  seco n d ary  success.
7 T h e  p e rcen tag e  o f  high school g ra d u a te s  w h o  c o m p le te  a co re  p ro g ram  o f  four 
years  in E ng lish -language  arts and three  o r  m o re  yea rs  each  in m athem atics ,  
science, and social studies, (p. 57)
A ssessm ent o f  S tu d en t  P ro g re ss
T h e  focus o f  school im provem en t w as  s tu d en t  ach iev em en t (B ernhard t ,  1999).
T o  increase  s tuden t  ach ievem ent,  it w as  necessary  to  c rea te  a learn ing  o rg an iza t io n  that
“u n d e rs ta n d s ,  cares  about,  and w o rk s  for s tuden ts"  (p 61). In such  an organ iza tion .
te ac h e rs  and s tu d en ts  k n ew  the s tandards, and teach e rs  w e re  skilled in assessing their
s tu d e n ts '  needs and ad justing  their instruction  to m eet the  n eeds  o f  individual learners.
L ea rn in g  s tan d ard s  d ro v e  the p u rp o se  o f  the  schoo l (B e rn h a rd t .  1999). S ince
a sse ssm en t m ean t  m aking  ju d g m en ts  tha t  w e re  da ta-d riven ,  n o t  d a ta  itself, fo u r  q u es t io n s
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co u ld  gu ide  a schoo l o r  school district in m aking  these  ju d g m e n ts  ( Io w a  D e p a r tm en t  o f  
E d u ca t io n .  1999b)
1 W h a t  do  s tu d en ts  know  and w hat a re  they able to  d o '1
2 H ow  g o o d  is the  ev idence on which you are basing  y o u r  answ ers '1
3 O n  th e  basis o f  your  evidence, are all s tuden ts  m eeting  s tan d ard s  and 
b en c h m a rk s  w h en  they need to  m eet th e m 1
4 H o w  will you  use your assessm ents  (analyses  and ju d g m e n ts )  to  improv e 
learning fo r all s tu d en ts1 (p 63)
Ev aluation  o f  the C om prehens ive  School Improv em ent Plan 
E v a lua tion  inform ed schools or  school districts  on  w h e th e r  they w ere  m ak in g  a 
d iffe rence  in s tu d en ts '  p ro g ress  to w ard  the es tablished learning goals  ( Io w a  D e p a r tm en t  
o f  E d u ca tio n .  1999b) T he  ev aluation p rocess  w as in tended  to  show results  and  to  show 
how the  actual results  m easu red  up to  the intended resu lts  T he evalua tion  also p ro v id ed  
for public re p o r t in g  for bo th  accountability  and for the  ce lebra tion  o f  successes  Finally, 
the  eva lua t ion  o f  the C SI Plan helped de term ine  w he ther  s tuden t  learning g o a ls  w ere  
ap p ro p r ia te ,  w h e th e r  schoo ls  w ere  collecting ap p ro p r ia te  da ta  in rela tion  to  the  goals , 
w h e th e r  p e rcep t io n s  ab o u t  s tudent learning w ere  accu ra te ,  and w h e th e r  schoo ls  w e re  
ta rg e t in g  re so u rce s  for m axim um  im pact on s tudent learning
Essentially, the co n tin u o u s  school im provem en t cycle began  with the  defined  
gu id ing  principles the mission, the vision, s ta ted  values, s ta ted  beliefs, the p u rp o se ,  and 
th e  defined  essential s tu d en t  learnings (B ernhard t.  1999) T h e  eva lua tion  p ro c e s s  had  to  
be  " n eed s -b a sed  and da ta -d riven"  (P Holly & M  D Lange , personal co m m u n ica t io n .  
O c to b e r .  1999). so the p ro cess  s tarted  with s tandards  and b en ch m ark s  T h e  p ro cess
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m o v ed  into th e  instructional a rena  w ith  co n s id e ra t io n  o f  w h a t  to  teach ,  h o w  to  teach , and 
w h e n  and  h o w  to  assess learning. " T h e  m o s t  im p o rtan t  re so u rc e  in the  schoo l  is t im e” 
(B ellam y, 1996, p. 35). B ellam y a r ticu la ted  the  im p o r tan ce  o f  schoo l  o p e ra t io n s  th ro u g h  
th e  w ay  s tu d en ts  w ere  g ro u p e d  for instruc t ion ,  w hich  d e te rm in ed  the  time availab le  for 
learning, the  learning goals  them selves ,  and  the s u p p o r t  serv ices  available to  teachers .
T ea ch in g  w as reg a rd ed  as a highly co m p lex  activity, req u ir in g  a g re a t  deal o f  
ability and skill (Ingersoll ,  2001).  It t o o k  adv an ced  tra in ing  to  d o  well. In s t ru c t io n  w as  
defined  as " th e  in teraction  a m o n g  teach ers ,  s tuden ts ,  and  m ater ia ls  th ro u g h  w h ich  
s tu d en ts  are  ex p ec ted  to  reach  learning g o a ls ” (Bellam y, 1996, p. 21). In s tru c tio n  
im p ac ted  the learning o f  s tu d en ts  and  the ir  m o tiva tion .  A cco rd in g  to  Bellam y, g o o d  
in s truc t ion  aim ed to  afford a challenge, so  that  s tu d en ts  had to  m ak e  an e ffo rt  in o rd e r  to 
succeed .  It needed  to be au then tic  by re la ting  directly  to  the learn ing  goal and  ad a p te d  to 
the  needs  o f  the individual learner. In s truc tion  fu r the r  needed  to  be  o rg an ized  and  helped 
s tu d en ts  tak e  responsibility  for  their  o w n  learning. As teach e rs  co n s id e red  and  p lanned  
to  m ee t  the needs  o f  their s tuden ts ,  the needs  o f  gifted and ta len ted  s tu d en ts  also  had  to  
b e  co n s id e red  u n d e r  the goal o f  ensur ing  learning for all s tu d en ts  (T o m lin so n .  1992).
T h e  school im provem en t cycle co n t in u ed  w ith  a co n s id e ra t io n  o f  co n tex t ,  
re g a rd in g  ow nersh ip ,  climate, and issues regard ing  respec t,  equity , and d iversity  (P.
H olly  &  M. D. Lange, personal co m m u n ica t io n .  O c to b e r ,  1999). S tu d en t  c lim ate  w as  
" th e  sum  o f  the sch o o l 's  implicit m essag e s  to  s tu d en ts  ab o u t  w h a t  is im p o r tan t”
(B ellam y. 1996. p. 23). T h e  m ajo r  influences affecting  s tuden t  c lim ate  included  the  
quali ty  o f  re la tionships w ith  adu lts  and peers ,  the  o p p o r tu n i ty  to  p ar tic ipa te  in schoo l
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d ec is ions  and  activities, and the  m an n er  in w h ich  schoo l rules w e re  en fo rced .  A  quality  
en v iro n m e n t  w o u ld  have been  o n e  in w h ich  s tu d en ts  felt safe, felt n u r tu red ,  felt valued , 
and  p e rce iv ed  that the school valued  learn ing  and  task  com pletion . C o l la b o ra t io n  and 
shared  p ro b lem  solving and shared  d ec is io n -m ak in g  co m p le ted  th e  cycle, w h ich  then  
cycled  aga in  th ro u g h  an o th e r  p h ase  o f  im p ro v em en t.  .Although it w a s  not t ied  to  funding  
ap p ro v a l ,  the  C SI P ro cess  also requ ired  public schoo l districts to  include a rev iew  and 
ev a lu a t io n  o f  its p ro g ram m in g  for g if ted  and ta len ted  studen ts
.Annual P ro g re ss  R ep o r t  
T h e  final co m p o n en t  o f  the C SI P ro ce ss  w as  the  Annual P ro g re ss  R e p o r t  O n 
S e p te m b e r  15 o f  each year, schoo ls  o r  schoo l districts  w ere  requ ired  to  file an .Annual 
P ro g re ss  R e p o r t  with the Io w a  D e p a r tm en t  o f  E d u ca t io n  ( Io w a  D e p a r tm e n t  o f  E d u ca t io n .  
1999b) T h e  m inim um  requ irem en ts  inc luded  the  following:
1 D istr ic t-w ide  da ta  on all s ta te  ind ica to rs  for  all enrolled and  tu i t io n ed - in  
s tu d en ts  and be rep o r ted  by a t ten d a n ce  cen te r  w hen ap p ro p r ia te  ( th e  d es ig n a ted  
g ra d e  level is in the building)
2 At least th ree  ach ievem ent levels for read ing  and m ath em atic s  in g ra d es  four, 
e ight,  and eleven, and for science in g ra d es  eight and eleven
3 L o n g -ran g e  goals  to  im prove  s tu d en t  ach ievem ent,  including, b u t  no t  limited 
to . reading, m athem atics ,  and sc ience
4 P ro g re ss  in m eeting  each  o f  th e  s c h o o l ’s o r  school d is t r ic t 's  annua l 
im p ro v em en t  goals
5 W h a t  the school o r  school d is tric t will do  to  address  any annual im p ro v em en t  
g o a ls  not met
6. P ro g re ss  with  the u se  o f  te ch n o lo g y  as required  by Io w a  C o d e  S ec t io n  295 3 
( th is  is not required  by nonpublics)
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7. O th e r  re p o r ts  requ ired  by the D E (i.e.. D e p a r tm e n t  o f  E d u ca t io n ,  [sic]) a n d /o r  
requ ired  as a result  o f  federal and s ta te  p ro g ra m  co n so l id a t io n  (p S I )
O ne m o re  c o m p o n e n t  w as  included in th e  C S I  P ro cess ,  th e  on -s i te  visit. T he
on-s i te  visit by the  D e p a r tm en t  o f  E d uca tion  in Io w a  resu lted  in a rep o r t  tha t  gave
significant, perso n a lized  feedback  to  schools on h o w  they  w e re  doing. T h e  visits
typically lasted tw o  days, and schools  w ere  g iven  adv ice  on  h o w  to  fu r the r  aid their
schoo l  im p ro v em en t efforts
G ifted  and  T a len ted  S tu d en ts  A U n iq u e  S u b g ro u p  w ith  Special N e ed s
T he cogn it ive  needs o f  gifted and ta len ted  children  differed from  th e  n o rm
P ro g ra m m in g  for gifted and ta len ted  s tuden ts  w as  in tended  to  ad d ress  the ir  un ique  needs.
A rev iew  o f  the  lite ra ture  regard ing  the needs o f  gifted and  ta len ted  s tu d en ts  included  a
rev iew  o f  their cogn itive  and affective needs, including th e  issues o f  an ti- in tellectualism .
g en d e r  bias, and  social deve lopm ent.
C ogn itive  and Affective N eeds  o f  G ifted  and T a len ted  S tu d en ts
.Articulation o f  a school im provem ent plan for any g iven  district m ight help
im prove  s tuden t  academ ic  achievem ent in general. H o w ev er ,  it m ight be m o re  difficult
to  m eet the needs  o f  g ifted  learners  due to their un ique  needs  In addition , a l though
children in o th e r  a reas  o f  special educa tion  clearly have un ique  needs, o n e  cou ld  not
assu m e that the  un ique  needs o f  gifted children w ould  be u n d e r s to o d  (S ilverm an. 1993a).
T h e ir  needs had to  be m ad e  explicit. Silverman po in ted  o u t  th a t  s tu d en ts  w h o  fell f rom
tw o  to  fou r  s tandard  dev ia tions  b e lo w  the no rm  on individual intelligence tes ts  n eed ed
individual educa tiona l  plans, staffing, certified teachers ,  and m odified  curricu lum . N o
o n e  w ou ld  a rg u e  that. Yet. S ilverm an asserted , s tuden ts  w h o  sco red  tw o  to  fo u r  s tan d a rd
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dev ia tions  ab o v e  th e  n o rm  w ere  ju s t  as different from the  n o rm  as th o se  falling in th e  
sam e levels b e lo w  the norm  Gifted and  ta len ted  s tu d en ts  n ee d ed  a co n t in u u m  o f  
services similar to  tha t w hich  was available for the  disabled, b e c a u se  g if ted  and  ta len ted  
s tu d en ts  w e re  as different from the n o rm  as th o se  w ho  w e re  d isab led  (S ilverm an , 1993a) 
M ee tin g  C o g n i t iv e  N eed s
T o  m ee t  their cognitive  needs, gifted  and ta len ted  s tu d en ts  n ee d ed  to  be  g iven  
stim ulating  educa tiona l  experiences  ap p ro p r ia te  for their  level o f  ability ("National 
A ssocia tion  fo r  G ifted  Children, 2001) Brain research  ind icated  tha t w e  “ either p ro g re s s  
o r  w e reg ress  d ep en d in g  on our  partic ipa tion  in s tim ulation  a p p ro p r ia te  to  o u r  level o f  
d ev e lo p m e n t"  ("National A ssocia tion  for G ifted  Children, 2001 , p 1) Vet,  only slightly 
over  o n e -h a l f  o f  the  gifted and ta len ted  s tuden ts  in the U nited  S ta te s  w e re  " re p o r te d  to  be 
receiving ed u c a t io n  ap p ro p r ia te  to  their needs"  (N ational A sso c ia tio n  for G ifted  
Children. 200 1 .  p 1)
T o  m eet  the  cognitive  needs o f  g ifted and ta len ted  learners ,  Io w a  law  ex p ec ted  
teachers  to  p ro v id e  differentiated instruction  beyond the  n o rm  for I o w a 's  g if ted  and  
ta len ted  s tu d e n ts  w ho. accord ing  to  K n o w les  (1998). co m p rised  6 3°o o f  th e  to ta l  s tuden t  
popu la tion .  H o w e v e r ,  teach er  p rep a ra tio n  p ro g ram s only p ro v id ed  an a v e rag e  o f  tw o  
hours  o f  seat t im e to  p rep are  future teach ers  to  teach  gifted and  ta len ted  s tu d en ts  and  to  
p rov ide  d iffe ren tia ted  instruction for them  in the regu la r  c la s s ro o m  (D av ison .  1992) 
S tud ies  sh o w e d  that  m ost  teachers ,  if they  differentiated  at all. did so in a reac t ive  
m anner ,  r a th e r  th an  in a planned, p roac tive  w ay  (T om linson . 1995). o r  th ey  o p ted  fo r  the 
easiest ro u te  in te rm s  o f  planning, instruction, and altering th e  en v iro n m e n t  (S c h u m m  &
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V a u g h n .  1991) E v en  w h en  p re -serv ice  teach e rs  v a lu ed  d ifferentiation , they  p o ssessed
little k n o w le d g e  h o w  to  im plem ent it (T om linson . C allahan , M o o n ,  T om chin .  L an d ru m ,
Im beau .  H u n sak e r .  &  Eiss. 1995). O nce  in the field, n e w  teac h e rs  might, in time,
b e c o m e  en tre n ch ed  into pa tte rns  o f  teach ing  tha t  m in im ized  a t ten t io n  to  d iffe ren tia ted
prac tices .  T h e  sad fact w as  that m any teachers  u sed  und iffe ren tia ted  w h o le  class
in s tru c t io n --a  sharp  co n tra s t  b e tw een  p re ferred  and  p revail ing  p rac tice  ( Schum m .
V au g h n .  & Leaveil,  1994)
M ee tin g  A ffective  N e ed s
W hile  the  co gn it ive  needs o f  gifted and ta len ted  s tu d en ts  required  a specific
a p p ro a c h  to  cu rr icu lum  and instruction , the  m ee tin g  o f  affec tive  needs w as  o f  equal
im p o r ta n c e  "G if ted  children not only think differently  from  their  peers, they also  feel
d iffe ren tly"  (S ilverm an . 1993a. p 3). As S ilverm an (p e rso n a l  co m m unica t ion .  April 26.
1994) explained , g if ted  and talented  s tuden ts  d ev e lo p e d  in an a sy n ch ro n o u s  m an n er  In
o th e r  w o rd s ,  the  g if ted  and ta len ted  s tuden t w a s  " o u t  o f  sync" with age-peers .  T h e
ch ro n o lo g ica l  age  did not necessarily  m atch  the em o tio n a l  age , o r  the  m ental age  w a s
o ften  m o re  ad v a n ced  than  the chronological  age. T h e  C o lu m b u s  G ro u p  p ro d u c e d  an
u n p u b lish ed  m an u scr ip t  at their July 1991 m ee ting  in w hich  they  used  the fo llow ing
defin ition  o f  g if tedness  (as  cited in Silverman. 1993b):
G if ted n ess  is asy n ch ro n o u s  d eve lopm en t in w hich  ad v an ced  cogn itive  abilities 
and  h e ig h ten ed  intensity com bine to c rea te  inner expe riences  and aw aren e ss  
tha t  are  qualita tively  different from  the n o rm  T his  asynchrony  increases  w ith  
h igher  in tellectual capacity. T he  un iqueness  o f  th e  g if ted  renders  them  
par ticu la r ly  vulnerab le  and requ ires  m od if ica t ions  in parenting, teaching , and  
co u n se lin g  in o rd e r  for them  to  deve lop  optimally , (p. 3)
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T h ere fo re ,  a n ine-year-old  boy m ight well have th e  em o tio n s  o f  a 12-year-old and  the  
m ind o f  a 15-year-old.
Silverm an ( 1993a) found an advanced  social aw aren ess  in gifted  and ta len ted  
children, a l th o u g h  social skills m ight not be as ad vanced  T hus, honesty , jus tice , m oral 
issues,  g lobal concerns,  and sensitivity to  o thers  w e re  integral issues in a gifted and 
ta len ted  s tu d e n t 's  life As the gifted  and talented  child g re w  into ado lescence ,  the  
a sy n ch ro n y  b ecam e even m ore  p ro n o u n ced  and co n seq u en tly  m o re  p rob lem atic  b ecau se  
o f  the  in tense  social p ressure  for conform ity  Intelligence tests, o ften  d isdained for 
cu ltu ra l  bias, w e re  nonetheless  useful w hen used as an index o f  the d eg ree  o f a s y n c h ro n y  
to  b e t te r  u n d ers tan d  the unique needs o f  an individual child (S ilverm an, personal 
co m m u n ica t io n .  April 26. 1994)
A nti-In te llec tua lism  An Issue in M ee ting  C ognitive  and Affective N eed s
Socie ty  valued g iftedness in som e areas and  u n derva lued  it in o th e r  areas 
(S ch n e id e r .  1996) For example , society  h o n o red  gifted and ta len ted  a th le tes  o f  all ages  
T h e  value  socie ty  placed on them  w as  evident by the popu lari ty  o f  b o th  the  a th le tes  and 
th e ir  p a r ticu la r  sport  and by the m oney  invested in salaries, s tad ium s, and  ticket sales 
C h ild ren  and you th  might strive for athletic excellence and m ight d ream  o f  b ec o m in g  one  
o f  th e  ta len ted  few  w ho  break  reco rds  and establish new  ones
O n the  o th er  hand, intellectual g iftedness w a s  not consis ten tly  valued by o u r  
soc ie ty  (S chne ide r .  1996) As a nation, w e have had a lo v e-h a te  re la tionship  w ith  th o se  
w h o  w e re  highly intelligent. W e so u g h t  the b righ test  d o c to rs  w hen  w e  w e re  sick and  
a p p rec ia te d  hav ing  the brightest law yer on o u r  side w hen  w e  n eeded  legal services
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(R o g n e .  1993). W e looked  to  our n a t io n 's  leaders,  scientists, and  m a th em atic ian s  in a 
t im e o f  national crisis W hen  life seem ed  stable, h o w ev er ,  w e  m ight s c o f f  at ind iv iduals  
w h o  spen t coun tless  hours  in labora tories ,  and m ight even  label them  d e ro g a to ry  te rm s ,  
such as  "n e rd s"  or "g eek s ."  Gifted and ta len ted  y o u th  m ight have  been  c o n f ro n te d  by 
this social and cultural disdain for excep tional in tellectual ability
T h e  li te ra tu re  also revealed  that intellectualism  has not alw ays been  n u r tu re d  in 
the  schoo l sett ing  (Schneider.  1996. S ch ro ed er-D av is .  1992) Unlike g if ted  and ta len ted  
a th letes,  intellectually gifted and ta len ted  s tu d en ts  w e re  no t a lw ays e n c o u ra g e d  to  s tr ive  
to  set n ew  s tan d ard s  o f  excellence and  w e re  not o f ten  h onored  fo r  their  abilities O n  the  
contrary  , intellectually gifted and ta len ted  s tu d en ts  w e re  often  held back  and not a l lo w ed  
to  p ro c eed  at a pace com for tab le  and ap p ro p r ia te  for them  T hey  w e re  e x p e c ted  to  
co n fo rm  to the  m ajority  and w ere  not alw ays e n c o u rag e d  to  deve lop  to  their full 
po ten tia l  Seem ingly  insurm ountab le  barriers  w e re  so solidly in p lace in o u r  ed u c a t io n a l  
system , that m any highly intelligent s tu d en ts  o p ted  ou t  o f  the system  by u n d e rach iev in g  
(K err.  1994) Indeed, the u n d erach ievem en t o f  gifted  and ta len ted  s tu d en ts  w as  
w e ll -d o c u m en ted  (F ord  &: H arris  III. 1991. G allagher.  1991. Seeley. 1993 ) O th e r s  hid 
their  in tellectual talent, som e by pu rpose ly  p e r fo rm ing  poorly  on  tests, by an sw e r in g  
incorrectly , o r  by not answ ering  at all. T h e  po ten tia l  o f  m any o f  o u r  b r igh tes t  s tu d e n ts  
w as  no t  adequa te ly  nurtu red  o r  given a chance  to fully deve lop
S o m e researchers  have found th a t  intellectualism  w as  actually  o s t rac iz ed  in th e  
school clim ate S chroeder-D av is  (1 9 9 2 )  described  the  typical .American schoo l as  a  p lace  
w h e re  res ided  " th e  m ost virulent anti-intellectual, an t i-ach ievem ent (n o n )  va lues  o f  any
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ins titu tion  in the  nat ion"  (p 1) H e  p u rp o r te d  that,  b ec au se  c lassm ates  o f  g if ted  and
ta len ted  s tu d e n ts  w e re  envious, they punished  others"  pursu it  o f  excellence th ro u g h
"iso la tion , p re jud ice ,  teasing, s te reo typing , a lienation, and, i f  all else fails, in tim idation
and physical v io lence"  (p. 7). T o  be A frican -A m erican ,  intelligent, and an ach iever
cou ld  even  be d an g e ro u s  (G reg o ry ,  as cited in S ch ro ed e r-D av is .  1992) G re g o ry
in te rv iew ed  y o u n g ,  bright .African-.American s tu d en ts  (as  cited  in S ch ro e d er-D av is .
1992) N o t  only did o th e r  A frican-A m erican  s tu d en ts  p e rsecu te  th ese  s tu d en ts  by the
insult, " ac t in g  w h ite ."  bu t  the  am bitious s tu d en ts  also suffered physical ab u se  and  d ea th
th rea ts  from  g an g s  T h e  trag ic  irony w as that th e  an ces to rs  o f  all o f  th ese
A fr ican -A m erican  children  actually  risked their  lives to  b e c o m e  literate  T h e i r  an c es to rs
prized  ach ievem en t,  especially  academ ic ach iev em en t (S ch ro ed e r-D av is ,  1992)
O n M aslow  's  h ierarchical scale o f  hu m an  needs, the need  for a c c e p ta n c e  and
belong ing  w a s  a m o re  basic need than th e  need  for ach ievem ent and for se lf-ac tua l iza tion
(S ilverm an , perso n a l  com m unica t ion .  April 26. 1994) M an y  bright y o u n g  p eo p le  o p te d
for ac c e p ta n c e  a m o n g  their  age  peers  by h iding their  intellect th ro u g h  u n d e rach iev e m en t .
deny ing  th e ir  intelligence, behaving  in a dev ian t m anner ,  o r  by b ec o m in g  th e  class c lo w n
(S ch ro ed e r-D av is .  1992) G ro ss  ( 19S9) clarified the p rob lem  faced by gif ted  and  ta len ted
y o u th  as a fo rced -c h o ice  dilemma:
A d ilem m a peculia r  to  gifted you th  arises th ro u g h  th e  in terac t ion  o f  the  
psy ch o so c ia l  drives  to w ard  intim acy and  ach ievem ent,  w hich  c o m p le m e n t  each  
o th e r  in s tu d en ts  o f  ave rage  ability, bu t  w hich  p lace  th e  gifted s tu d en t  in a 
fo rced -c h o ice  s i tua tion  I f  th e  gifted child ch o o se s  to  satisfy' th e  d r iv e  for 
excellence , he o r  she m ust risk forfeiting  the  a tta inm en t o f  in tim acy  w ith  age  
peers;  i f  th e  cho ice  is intimacy, the  g if ted  m ay  be forced  in to  a p a t te rn  o f  
sy s tem atic  and delibera te  u n d e rach iev em en t  to  re ta in  m em bersh ip  in th e  social 
g ro u p ,  (p. 189)
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M an y  o f  the  intellectually gifted and  ta len ted  learners  g av e  in to  th e  p re s su re  p laced  on  
th em  by their  age peers. This " em o tio n a l  e x to r t io n ” (S ch ro ed er-D av is .  1992. p. 9) to o k  
its toll in low ered  self-es teem  and  ultim ately , in u n d erach iev em en t a m o n g  o u r  b r ig h tes t  
s tuden ts .
G e n d e r  Bias: An Issue in M ee tin g  C o g n itiv e  and  A ffective N eeds
G ifted  and ta len ted  girls w e re  socialized into hiding their abilities and  valu ing  
the ir  ap p e a ra n ce  and social skills m o re  than  their intelligence and ach iev em en t 
(S ilverm an . 1995). T he  turn ing  po in t  ap p ea red  to  be p re -ad o le sc en ce  and  a d o le s c e n c e — 
th e  m iddle  level years. In a su rvey  co n d u c te d  by the A m erican  A sso c ia tio n  o f  U nivers ity  
W o m e n  (19 9 1 ) .  s tuden ts  re p o r ted  g e n d e r  bias in the c lass ro o m s o f  A m er ican  schoo ls  
B o th  boys and girls perceived  tha t  teach e rs  en co u rag ed  m o re  asse r t ive  b eh a v io r  in bo y s  
and  rece ived  m ore  o f  the  te a c h e r 's  a t ten tion ,  while girls lost their  sen se  o f  c o m p e te n c y  
even  in sub jects  they liked, and se lf-es teem  plunged  as they g rew  o ld e r  (O renste in .
1994) Bell (1 9 8 9 ) found that girls perce ived  that  "ach ievem en t and  affilia tion are  
m utually  exc lusive” (p 120) S he  also found that girls received c o n t ra d ic to ry  m essag e s  
b e tw e e n  being  successful and be in g  feminine. They  ten d ed  to  in terna lize  fa ilure and 
b ec am e  ex trem ely  se lf-conscious o f  their  appearance .  H e r  study  also sh o w e d  th a t  
teac h e rs  ten d ed  to  rew ard  passivity  and conform ity  in girls. P iphe r  (1 9 9 4 )  n o te d  that 
ad o le scen t  girls to d ay  had m o re  t ro u b le  and w e re  m o re  o p p re ssed  by soc ie ty  th an  she and 
h er  fr iends experienced  in their you th .  T o d a y 's  music, te levision sh o w s, m ovies ,  and 
adve rt is ing  w ere, she asserted , "g ir l-p o iso n in g ” (p. 12).
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K err (1 9 9 4 )  identified b o th  external and  internal barrie rs  to  ac h ie v em en t  o f  gifted 
and ta len ted  girls E x terna l barriers  included early tra in ing  in socially  a c c e p te d  behavior ,  
sexism and discrim ination , and a lack o f  resources .  In ternal barrie rs  inc luded  a fear o f  
success,  a fear o f  in d ep en d e n ce  and  the " im p o s te r  p h en o m en o n "  (p 164), a b e l ie f  that a 
g i r l 's  ach ievem ent w as  d u e  to  luck. .-Ml o f  these  b locked  th e  po ten tia l  o f  girls. W h e n  the 
result o f  g en d e r  bias in sch o o ls  and  in o u r  cu ltu re  effectively p re v en ted  vast n u m b ers  o f  
y o u n g  girls and w o m en  from  reach ing  their potential,  it needed  to  b e c o m e  a c o n c e rn  as 
an equity  issue as well as a co n ce rn  for g ifted  and ta lented  fem ale a d o le sc en ts  (K err ,
1994)
Social D ev e lo p m en t An Issue in M ee ting  C ognitive  and A ffective N e ed s
C o lem an  (1 9 9 5 )  a t t r ib u ted  a "social co n tex t"  as integral to  spec ia lized
educational en v iro n m en ts  for gifted and ta len ted  learners W h en  the re se a rc h e r  a sk e d  her
s tuden ts  to w ri te  their th o u g h ts  on the ad v an ced  co m m u n ica t io n s  class she ta u g h t  fo r  the
verbally gifted in a m iddle  school setting, every  re sponden t  p ra ised  th e  in tellectual
challenge o f  the  course . S o m e  also ad d ressed  their affective needs  in their  re sp o n ses .
O n e  eighth g ra d e  bo y  re f lec ted  th e  social co n tex t  o f  the  class by w rit ing , " O n  days  w hen
I am nervous, T A G  (i.e.. A d v an ced  C o m m u n ica t io n s ,  [sic]) is the  only p lace  w h e r e  I am
tem porarily  re leased  from  that fear It is the cure  for the  co m m o n  c lass .” B e fo re
en ter ing  the p ro g ram , o n e  girl had to  be conv inced  that she had the  ability to  b e  in an
ad v an ced  reading  and  lan g u ag e  ar ts  class. D uring  her e igh th  g ra d e  year,  she  w ro te :
I 'm  in T A G . T h a t 's  acce lera ted  co m p ared  to  o th e r  co m m u n ica t io n s  c lasses.  B ut 
to  me. i t 's  a s teady  rate. I adm it that som etim es  it s ta r ts  to  m ak e  m y life a  little 
hectic, bu t th a t ' s  no t  necessarily  a bad  thing. I th ink  tha t  it p re p a re s  m e  fo r  high 
school and co llege  I w as  w ary  ab o u t  com ing  into th e  T A G  P ro g ra m ,  b u t  n o w
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that I 'm  here, i t ’s h o m e to  me. I hear som e o f  the  th ings  th e  reg u la r  
co m m u n ica t io n s  c lasses a re  doing. I find my su b co n sc io u s  saying, " T h a n k  G od , 
you  b eg g e d  m e  to  c o m e  into T A G ."  I am a lot s t ro n g e r  in all o f  th e  a reas  o f  
co m m u n ica t io n  n o w  A ccelera tion  in this a rea  has im p ro v ed  m e as a w hole. N o t  
only do I have  g re a te r  kn o w led g e ,  but my se lf-confidence  has  risen. I d o n ' t  have 
to  feel s tupid  ab o u t  being  sm art anym ore.
T hese  s tu d e n ts '  c o m m en ts  reflected the heightened  e m o tio n a l  n a tu re  S ilverm an 
(personal  co m m u n ica t io n .  April 26. 1994) o b served  in g ifted  an d  ta len ted  individuals.
She n o ted  that  g if ted  and  ta len ted  peop le  w ere  som etim es  so in ten se  tha t  they  cou ld  sca re  
o thers.  They w e re  inclined to  be easily w o u n d ed ,  highly self-critical, o v e r -reac t iv e  to  
o th e rs '  criticism, ex trem ely  co m pass iona te ,  idealistic, and  perfec tion is t ic  In addition , 
a l though  the personality  trait  o f  ex trove rs ion  w as  found in 7 5 °  o o f  .American society.
S 0 ° o  o f  the gifted and  ta len ted  po p u la t io n  w as  in troverted  (S ilv e rm an ,  personal  
com m unica t ion .  April 26 , 1994) Again, gifted and ta len ted  ind iv idua ls  d iffe red  from  the  
m ajority  T hat w as  n o t  to  say tha t  in troverts  w ere  anti-socia l (S i lv erm an ,  personal 
com m unica t ion .  April 26. 1994) R ather,  they w ere  very  p r iva te  ind iv iduals  w h o  se lec ted  
a few close friends ra th e r  than a large g ro u p  o f  friends. T hey  d iffe ren tia ted  b e tw e en  a 
"public  persona"  and  an " inner  self." T hey  needed reflection  time, o n e -o n -o n e  
in teraction , and p rivacy  In addition , acco rd ing  to  S ilverm an (p e rso n a l  co m m u n ica t io n .  
April 26. 1994 ). all in t ro v e r ts  w ere  also perfectionists . S ince th e  r o o t  o f  exce llence  w a s  
perfec tion , this co u ld  b e  a posit ive  a t tr ibu te  ra ther than  a h indrance. H o w e v e r ,  w hen  
perfec tion ism  b ec am e  obsessive , it could  lead to p rob lem s such  as  u n d erach iev em en t.  
G ifted  and ta len ted  s tu d en ts  m ight even s top  p roduc ing  b ec au se  they  m ight establish 
such  high s tan d a rd s  fo r  them selves , they could  not possib ly  ach iev e  th em  (S ilverm an, 
personal co m m u n ica t io n .  April 26. 1994).
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W e often  m ight th ink o f  a pee r  g ro u p  to  be  children  in a class o r  a g ra d e  o f  those  
o f  c lo se  ch ro n o lo g ica l  age. As a result o f  h e r  re search .  S w ia tek  (1 9 9 5 )  ca m e  to believe 
tha t  th e  fo rm a tio n  o f  identity  w as  facilitated by co n fo rm in g  to  o th e rs  and  by b eco m in g  a 
m e m b er  in a p ee r  g ro u p  W hen  social con fo rm ity  w a s  s trong ly  felt, as it w as  fo r 
ado lescen ts ,  especia lly  th o se  o f  m iddle level ages,  it w as  difficult fo r  the  g if ted  and 
ta len ted  ad o le sc en t  to  fit in w ith  a g ro u p  o f  ag e  peers  o f  m o re  norm al ability In a s tudy 
on g ifted  and  ta len ted  ad o lescen ts '  a t t i tudes  to w a rd  their g if tedness  (M an as te r .  Chan. 
W att .  &. W iehe . 1994). 87 %  resp o n d ed  that the  m o s t  difficult aspec t  o f  being  g ifted  and 
ta len ted  w as  o f  a social n a tu re  S te reo types,  je a lo u sy  and re sen tm en ts ,  social iso lation 
and alienation, and  excess ive  expecta tions  o f  o th e rs  w e re  th e  "‘w o rs t"  social a sp e c ts  Y et 
these  sam e s tu d en ts  saw  them selves  as being m o re  like o th e rs  on social pe rfo rm ance .  
W rig h t  and L e ro u x  (1 9 9 7 )  found  that, in general,  gifted and  ta len ted  s tu d en ts  en joyed  
being  with the ir  in tellectual peers  and establishing n ew  social skills and  o p p o r tu n i t ie s  
while m ee ting  the ir  academ ic  needs H o w ev er ,  they  w e re  also co n sc io u s  o f  be in g  labeled 
and did no t like to  be  singled out. Sw iatek  (1 9 9 5 )  found  denial o f  g if tedness  th e  m ost 
co m m o n  c o p in g  s t ra teg y  used  am o n g  gifted and  ta len ted  s tuden ts .  H e  also fo u n d  th a t  the 
m ost  highly ab le  g if ted  and ta len ted  s tuden ts  w e re  the  m ost  likely g ro u p  to  c o p e  by 
deny ing  their  g i f ted n ess  T h o se  with p red o m in an t  verbal abilities found  a c cep tan c e  to  be 
m o re  elusive th an  did th o se  with p redom inan t  m athem atica l  abilities. This  m igh t have 
been  b ecau se  verbal ability w as  m ore  obv io u s  and  m o re  difficult to  hide than 
m athem atica l  ability
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W rig h t  and L eroux  (1997) found  that re jecting p ee r  p re ssu re  and ch a r t in g  o n e 's  
ow n  c o u rse  could  exact a heavy price. Popu la ri ty  w as  o f ten  denied  to  th o se  w h o  w e re  
perce ived  to  be different. T o  m eet the un ique needs  o f  g if ted  and  ta len ted  s tuden ts ,  it 
cou ld  be  necessary  to  strive to  illuminate the s tu d e n t 's  n eed  for se lf-unders tand ing  and  
social skills as well as cognitive  p rocess ing  skills. W e m igh t need to  find w a y s  to  
ba lance  th e  affective g ro w th  o f  gifted and ta len ted  s tu d en ts  a long  w ith  their  cogn it ive  and 
social d ev e lo p m en t (W righ t &. Leroux . 1997). W ith o u t  this d ep th  o f  u n d e rs tand ing ,  
gifted  and ta len ted  s tuden ts  might b e c o m e  an o th er  g ro u p  at risk
P ro g ra m s  for G ifted  and T a len ted  L ea rners  
O n e  m ight assum e that  p ro g ram s  for gifted and ta len ted  learners  w o u ld  benefit  
from  the  curren t push o f  raising s tandards  and school im p ro v em en t  .After all, m any  o f  
to d a y 's  re fo rm  practices  w ere  designed  to  raise the f loor for all learners  H o w e v e r ,  an  
exam ina tion  o f  l i terature in the field revealed that there  w e re  so m e concerns .  P a sso w ,  in 
an in te rv iew  with V an T asse l-B ask a  (1991) .  expressed  co n ce rn  that school re fo rm  m ight 
ac tually  be  harmful to gifted education , and consequen tly ,  to  g ifted and ta len ted  s tuden ts .  
His co m m e n ts  seem ed  to  indicate a fear that, while the f loo r  o f  ach ievem en t w as  be ing  
ra ised  for th e  majority, the  ceiling o f  ach ievem ent m ight b e  co n cu rren tly  lo w ered  for 
gifted  and  ta len ted  learners
T h e  N ational A ssocia tion  fo r  G ifted Children (2 0 0 1 )  asse r ted  that e d u c a to rs  had  
the responsib ility  to  prov ide  optimal educational expe riences  tha t  n u rtu red  ta len ts  in as 
m any ch ildren  as possible, and that schoo ls  w ere  ob ligated  to  p ro v id e  educa tiona l  
expe riences  ap p ro p r ia te  to  the  needs o f  all children, including gifted  and  ta len ted
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studen ts .  T hey  s ta ted  that  educational p ro g ram s  for gifted  and ta len ted  learners  needed
to be d iffe ren tia ted  w ith  " ap p ro p r ia te  curr icu lar  and  instructional m o d if ica t io n s  beyond
th a t  typically p ro v id ed  in m o s t  c la ss ro o m s"  (N a tiona l A ssocia tion  for G if ted  Children,
2001 , p. 1), in o rd e r  to  d eve lop  the excep tionally  high abilities o f  g if ted  and  ta len ted
s tu d en ts  to  the fullest potential.
C h arac te r is t ics  o f  G ifted  and T alen ted  L ea rners
G ifted  and  ta len ted  learners  w e re  defined in the  Iow a C o d e ,  sec tio n  2 5 7 .4 4  ( Io w a
D e p a r tm e n t  o f  E d u ca t io n .  1997) as follows:
"Gifted and talented children ” a re  th o se  identified as po ssess in g  o u ts tan d in g  
abilities w h o  are capab le  o f  high p e r fo rm an c e  Gifted and  ta len ted  ch ildren  are 
children  w h o  require  ap p ro p r ia te  instruc t ion  and educa tiona l  serv ices  
c o m m e n s u ra te  with their  abilities and needs  beyond  th o se  p ro v id ed  by the  regular 
schoo l p ro g ram .
G ifted  and  ta len ted  children include th o se  children w ith  d e m o n s t ra te d  
ach iev em en t o r  poten tia l  ability, o r  both, in any o f  the  fo llow ing  a reas  o r  in 
com bination :
1 G enera l intellectual ability
2 C rea t iv e  thinking.
3 L ead ersh ip  ability.
4 Visual and  perfo rm ing  arts ability
5. Specific ability ap titude. (89  Acts , ch 135, § 44)
T h e  N a tiona l  A ssocia tion  for G ifted  C hildren  (2001) had a r t icu la ted  several 
charac te r is t ic s  o f  g if ted  and ta len ted  learners  in each  o f  the five a reas  o f  g iftedness .  
L ea rn ers  gifted  in th e  area  o f  general intellectual ability could  fo rm u la te  abs trac t ions ,  
cou ld  p ro cess  in fo rm ation  in com plex  w ays, cou ld  learn rapidly, en joyed  hypo thesiz ing , 
u sed  a large  vocabu la ry ,  w e re  observant,  w e re  en thusiastic  a b o u t  n ew  ideas, w e re  
inquisitive, and  w e re  self-starters.
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L ea rn e rs  g if ted  in the  area  o f  creative  th inking  w e re  in d ependen t  th inkers.  T hey  
exhibited  original th ink ing  in oral and w ri t ten  express ion ,  cou ld  p ro d u c e  several 
so lu tions  to  a g iven  problem , possessed  a s trong  sense  o f  hu m o r ,  w e re  cha llenged  by 
creative  tasks, l iked to  create ,  invent, and im provise, and did not mind be ing  different 
from  the c ro w d  (N a tio n a l  A ssocia tion  fo r  G ifted  Children . 2 0 0 1 )
L ea rn e rs  g if ted  in the area o f  leadership o f ten  a ssu m ed  responsib il i ty  T h ey  had 
high ex p ec ta t io n s  fo r  them selves  and for others, exp ressed  them selves  b o th  fluently and 
concisely, d isp layed  g o o d  ju d g m en t  in decision m aking , ap p rec ia ted  s tru c tu re ,  w e re  
well-liked by their  ag e  peers, and w ere  self-confident and o rg an ized  (N a tiona l  
A ssocia tion  for G if ted  Children. 2001)
L ea rn e rs  g if ted  in the  visual and perfo rm ing  ar ts  o f ten  had an o u ts tan d in g  sense 
o f  spatial re la tionsh ips  In addition, they had an unusual ability for exp ress ing  their  
feelings th ro u g h  the ir  chosen  area  o f  art. had g o o d  m o to r  co o rd in a t io n ,  exhibited  creative  
expression , w e re  o b se rcan t .  and had a desire  for p ro d u c in g  original w o rk  (N ationa l 
A ssocia tion  for G ifted  Children. 2001)
L ea rn e rs  g if ted  in a specific academ ic a rea  o r  a specific ability a p t i tu d e  had a 
g o o d  ability to  m e m o n z e .  T hey  had advanced  co m p reh en s io n  in their a rea  o f  s trength , 
acqu ired  basic skills k n o w led g e  quickly, w ere  w idely  read in the  area  o f  the ir  special 
interest, ach ieved  a high level o f  academ ic success in the  area  o f  their special interest,  
and pu rsu ed  their  o w n  special in terests w ith  en thusiasm  and r ig o r  (N a tiona l A ssoc ia tion  
for G ifted Children . 2 001)
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P ro g ra m  Planning  fo r  Gifted and T a len ted  L ea rn e rs
H o w e v e r .  P a sso w  w o rr ied  tha t  in tended  schoo l re fo rm  co u ld  u n d erm in e  ra th e r  
th an  ad d re s s  these  un ique  needs and charac te r is t ics  (as c ited  in Y a n T asse l-B ask a ,  1991). 
As th e  a fo rem en tio n ed  charac teris t ics  indicated, yet co n tra ry  to  w h a t  m any  believed, 
gifted  and  ta len ted  learners w e re  not a h o m o g e n e o u s  g ro u p  (N a t io n a l  A sso c ia tio n  for 
G if ted  Children. 2001),  thus their  needs  could  not be  met th ro u g h  a single adm in is tra tive  
ad ju s tm en t.  Instead , a variety o f  educational serv ices  w e re  n ee d ed  to  enab le  ed u c a to rs  to 
m ee t  th e  needs o f  gifted and ta len ted  learners. T h ro u g h  C h a p te r  12 legislation, the  S ta te  
o f  I o w a  reco g n ized  these  needs by m andating  a "qualita tively  d iffe ren tia ted  p ro g ram  to 
m ee t  th e  s tu d en ts '  cognitive and  affective n eed s” ( Io w a  D e p a r tm e n t  o f  E d u ca tio n .
1999a)
G ifted  p ro g ram s  needed  first to  dec ide w h a t  areas o f  g if ted n ess  they  could  
ad d re s s  in their p ro g ram s  D e te rm in ing  a valid and  system atic  identif ica tion  p ro c ed u re  
fo llow ed . Identification system s needed  to  in co rp o ra te  a m ulti-c r i te r ia  a p p ro ach  in o rd e r  
to  seek  out and find these learners from  the general  school p o p u la t io n  It w as  im pera tive  
th a t  w e  recogn ized  that exceptional ta len t could  b e  uneven  in p eo p le  (R uf. 2001). G o o d  
asse ssm en t  needed  to  occu r  early in a ch i ld 's  educational ca ree r ,  and  co rrec tly  in te rp re ted  
re su lts  cou ld  aid in the ch ild 's  academ ic  life, "se lf-im age, social, and em otiona l  life”
(p 8).
In considering  curricu lar m odifications to  m eet the  n ee d s  o f  g if ted  and ta len ted  
s tu d en ts ,  th ree  charac teris t ics  b ecam e pivotal fo r  p u rp o ses  o f  cu r r icu lu m  planning and  
d ev e lo p m e n t  (Y anT asse l-B aska .  1997). T hese  pivotal ch a rac te r is t ic s  included  the
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fo llow ing: (a) the  p reco c ity  o f  g ifted  and ta len ted  learners, in w h ich  they  p o ssessed  
p o w e rfu l  m o tiva tion  and  the need  to  learn fast and m o v e  ahead  b e c a u s e  th ey  w e re  o f ten  
tw o  o r  m o re  years  ad v an ced  b ey o n d  their ag e  peers ,  (b) the  in tensity  o f  g if ted  and 
ta len ted  learners, in w hich  they  had the  capacity  to  focus  and  c o n c e n t ra te  on  sub jec ts  o f  
in terest  fo r  long p e r io d s  o f  time: and  (c) the  capacity  fo r com plex ity ,  in w h ich  g ifted  and  
ta len ted  learners  had the  capacity  to  en g ag e  in h igher level and  ab s tra c t  th in k in g  far 
b ey o n d  th e  no rm  even at very  y o u n g  ages
A B r ie f  History' o f  G ifted  and T a len ted  P ro g ra m m in g  in Io w a  
G if ted  and T a len ted  P ro g ra m m in g  in Io w a  w as  initiated in 1974 th ro u g h  the 
ad v o c acy  o f  the new ly fo rm ed  Io w a  T a len ted  and G ifted  A ssocia tion .  Legis la tive  
su p p o r t  fo r  G ifted  and T alen ted  P ro g ra m m in g  began  in 1977 w ith  m o d e s t  funding, 
fo l low ed  by a p ro jec t tha t  a l low ed p ro g ram m in g  for g ifted  and ta len ted  s tu d en ts  to  be 
p ilo ted  In 1980. few er than  5° o  o f  Io w a 's  public schoo ls  had p ro g ra m s  fo r  g if ted  and 
ta len ted  s tu d en ts  By 1996. 322  o f  a possib le  3 90  school d is tric ts  (83° o) used  
“ A dditional .Allowable G ro w th "  to  fund  their  p ro g ram s  for g if ted  and  ta len ted  s tu d en ts  
(R h o d es .  1996).
In 1996. S chneider  co n d u c ted  a study  o f  the  p e rcep tio n s  o f  I o w a ’s e d u c a to rs  o fg i f te d  
and ta len ted  s tuden ts  regard ing  ch an g es  in Gifted  and T a len ted  P ro g ra m m in g  o v e r  a 
f ive-year span  o f  tim e to  de te rm ine  w he ther  im p ro v em en t had o c c u r re d  A m ajority  o f  
the  ch an g es  w e re  perce ived  as posit ive  im provem ents .  H o w ev er .  S ch n e id e r  also fo u n d  
th a t  so m e  o f  the  perce ived  changes  in G ifted  and T a len ted  P ro g ra m m in g  w e re  p erce iv ed  
as hav ing  a nega tive  impact. W hile  changes  w e re  positive in s o m e  dis tr ic ts ,  in o thers .
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c h an g es  had  caused  a decline in p rog ram m ing . T h e  re sp o n d en ts  s ingled o u t  schoo l  
ad m in is tra to rs  as a g ro u p  that  had declined in its levels o f  ad v o cacy  and  su p p o r t .  C u rre n t  
leadersh ip  theo ry  p ro m o te d  the  principal o f  a schoo l  as the  instruc t ional  leader.
T h ere fo re ,  the principal had th e  o p p o r tu n i ty  to  play an im p o rtan t  ro le  in im p ro v in g  
p ro g ram m in g  for g if ted  and ta len ted  s tuden ts  B ased  o n  the  findings o f  th e  study, 
S ch n e id e r  co n c lu d ed  tha t  G ifted  and  T alen ted  P ro g ra m m in g  had genera lly  " rem a in ed  
experim enta l  and thus  on  the periphery' o f  essential p ro g ram s  in m an y  sch o o ls"  (p. 58).
R e sp o n d en ts  from  S ch n e id e r 's  1996 s tudy  w e re  also a sked  to  p red ic t  th e  s ta tu s  o f  
G ifted  and T a len ted  P ro g ra m m in g  in Y ear  2001 . A l though  4 7  2 %  p red ic ted  th a t  G ifted  
and  T alen ted  P ro g ra m m in g  w o u ld  enjoy stab le  sta tus ,  and  12 4° o pred ic ted  an increase  in 
sta tus .  23° o p red ic ted  that G ifted and T alen ted  P ro g ra m m in g  w o u ld  suffer  a d ec rea se  in 
s ta tu s  in the S ta te  o f  Io w a  by the  Y ear  2001
T h e  curren t s tudy  focused  on the inves tiga tion  o f  G ifted  and  T a len ted  
P ro g ra m m in g  as perce ived  by m iddle level teach e rs  o f  gifted and ta len ted  s tu d en ts  and 
m iddle  level principals  This s tudy  focused  on  investigating  the  im pact  o f  th e  C S I  
P ro cess  on Gifted and  T a len ted  P ro g ra m m in g  in the ir  schoo ls  R esu lts  m ight s h o w  h o w  
closely  th e  predic tions, m ade  in 1996, fit reality today.
M an d a te d  E d u ca t io n  o f  G ifted  and  T alen ted  S tu d e n ts  in Io w a  
Since 19S0. Io w a  m anda ted  the ed u ca t io n  o f  gifted and ta len ted  s tu d en ts  In 
1989. D e lb r id g e -P a rk e r  and T h o m so n  co n d u c te d  a survey  in Io w a  to  d e te rm in e  the  n a tu re  
o f  Io w a 's  seco n d ary  G ifted  and  T alen ted  P ro g ra m s  (W aack , pe rsona l  co m m u n ica t io n .  
M arch .  2002). F ro m  136 responses ,  they found  th a t  nearly all p ro g ra m s  fo r  g if ted  and
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ta len ted  s tuden ts  serv ed th o se  gifted  in general intellectual ability, o v e r  h a l f  ( 5 7 ° o  o f  the 
re sp o n se s)  served  th o se  gifted  in c rea tive  and  critical thinking, 34° o se rv ed  s tu d en ts  
g if ted  with a specific academ ic  ability, and abou t a fourth  served  s tu d e n ts  g if ted  in 
leadersh ip  ( 2 6 ° 0) and the per fo rm in g  ar ts  ( 2 2 ° o )  R esp o n d en ts  ind ica ted  th a t  m o s t  used  
the  B e t t s 's  A u to n o m o u s  L ea rn e r  M o d el  (n = 50) or R enzu lli 's  R ev o lv in g  D o o r  M o d e l  
(n = 4 8 )  T he  rem a in d e r  used  a variety o f  models , including " T a len ts  U n lim ited ."  
A d v an ced  P lacem en t classes and h o n o rs  classes, acceleration, cu r r icu lu m  co m p ac t in g ,  
and  others.
In 1996. S chneider  exam ined  perceived  changes  tak ing  p lace  in th e  field o f  gifted 
ed u ca t io n  over  a f ive-year span o f  time. T h e  majority o f  th ese  ch a n g es  w e re  p erce ived  as 
p os it ive  Results  sh o w ed  tha t  m ore  criteria  w e re  used in identif ication  p ro c e d u re s ,  m ore  
s tu d en ts  w ere  being  identified as being gifted  and talented learners  at v o u n g e r  ages, and 
tra ined  personnel served m ore  g rad e  levels T he  role o f  the  e d u c a to r  o f  g if ted  and 
ta len ted  learners w as  changing , also T h e re  w as m ore co llabo ra t ion  w ith  c la ss ro o m  
teach e rs  th ro u g h  consu lta tion , m ore  m odeling  o f  lessons, m o re  p re p a ra t io n  an d  p rovis ion  
o f  s ta f f  deve lopm en t,  and m o re  frequen t team -teaching . R esults  sh o w e d  posi t ive  g ro w th  
in ad vocacy  and su p p o r t  and lessened criticism am o n g  g ro u p s  co n c e rn e d  w ith  the  
ed u ca t io n  o f  children, including paren ts  o f  gifted and ta len ted  children, c la s s ro o m  
teachers ,  counse lo rs ,  adm in is tra to rs ,  and B o ard s  o f  Education . F u n d in g  increased  fo r  the 
m ajority  o f  the  p ro g ram s  P ercep tio n s  indicated  an increased  u n d e rs ta n d in g  o f  the 
u n ique  cognitive and affective needs o f  g ifted  and ta len ted  learners  a m o n g  v ar io u s  
g ro u p s  involved in the educat ional  com m unity  R eco m m en d ed  p rac t ices  d es ig n ed  to
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m eet the  n eeds  o f  gifted  and ta len ted  learners w e re  used  m o re  o f ten  a m o n g  co re  
academ ic subjects . T h e  im pact o f  m any o f  the  c u r re n t  issues  and  t ren d s  in the 
educational  re fo rm  m o v em en t  o f  1996 w as also  p e rce iv ed  as positive.
S o m e  o f  the  perce ived  changes  in S c h n e id e r 's  (1 9 9 6 )  s tudy ,  h o w ev er ,  w e re  
perceived  as having  a nega tive  im pact on G ifted  and  T a le n te d  P ro g ram m in g .  In so m e  
school d istricts, s tu d en ts  w e re  being identified at o ld e r  ages  and  few er  g ra d e  levels w ere  
being served  M o re  than  h a lf  o f  the ed u ca to rs  o f  g if ted  and  ta len ted  learners  se rv ed  that 
posit ion  par t- tim e, and nearly 6 0 %  served less than  half-time. Only  a small frac t ion  met 
with  their s tu d en ts  on a daily basis. In so m e schoo ls ,  funding  dec reased .  T h e  n u m b er  o f  
re sp o n d en ts  rep o r t in g  an  increase  o f  time and p erso n n e l  for m ee tin g  the needs  o f  gifted  
and ta len ted  learners  w as  nearly m atched  by the  n u m b er  re p o r t in g  dec rea ses  in t im e o r  
personnel in their  schools. In som e schools, less co l lab o ra t io n  to o k  p lace  b e tw e e n  the 
e d u c a to r  o f  gifted  and  ta len ted  s tuden ts  and the  te ac h e rs  in th e  regu la r  c lassroom s. S o m e  
re sp o n d en ts  perce ived  less advocacy  and sup p o r t ,  especially  w ith  adm in is tra tion , and  
m ore  criticism  w as  ev iden t am o n g  so m e g ro u p s  d irec tly  involved  in th e  ed u c a t io n  o f  
children T h e  level o f  und ers tan d in g  o f  the u n ique  co g n it iv e  and  affective needs  o f  gifted 
and ta len ted  learners had diminished in som e schoo ls ,  and  reco m m en d ed  p rac t ices  
designed  to  m eet  the needs  o f  gifted and ta len ted  s tu d en ts  w e re  perce ived  to  have  lost 
g round . T w o  trends, o ften  th o u g h t  o f  as c o m p o n e n ts  o f  p ro g ress iv e  ed u c a t io n  and  
usually a t tr ibu ted  to  the  school re fo rm  m ovem en t,  w e re  p erce ived  by the  m ajority  o f  
re sp o n d en ts  to  have ch an g ed  Gifted and  T a len ted  P ro g ra m m in g  fo r  th e  w o rse :  inclusion 
and  c o o p e ra t iv e  learning.
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T h e  con tinual p ro g ress  o f  G ifted  and T a le n te d  P ro g ra m m in g  in Io w a  ap p e a re d  to
be a t e n u o u s  o n e  F ro m  her 1996 re search  s tudy  on ch a n g es  in g if ted  ed u ca tio n  in Iow a ,
S ch n e id e r  co n c lu d e d  th a t  legislative m anda tes  w e re  essential c o m p o n e n ts  to  positive
c h a n g e  F ro m  th e  n u m b er  o f  re sp o n d en ts  w ho  re p o r ted  levels o f  criticism and
an t ic ip a ted  cu ts  in G ifted  and T alen ted  P ro g ram m in g , it w a s  a p p a ren t  that,  in 1996:
T h e  s ix teen -year-o ld  en d eav o r  in Io w a  in gifted  ed u c a t io n  has rem ained  
ex p e r im en ta l  and  thus on the  periphery  o f  essential p ro g r a m s  in m any schoo ls  
T h e  p re se rv a t io n  o f  existing p ro g ram s  o r  their ex p an s io n  is d ep e n d en t  on  tw o  
fac to rs  tha t  em erg ed  from th e  re sponses  T he  first f a c to r  is the  requ ired  level o f  
necessa ry ,  articula te ,  and inform ed ad v o cacy  on all levels  by th o se  in the 
ed u ca t io n a l  co m m unity  w ho  grasp  the u n ique  needs o f  th e  ta len ted  and  gif ted  
T h e  seco n d  is the  recogn ition  that the o n g o in g  ten s io n  b e tw e en  th e  ch a rg e  o f  
"e lit ism " and  m eeting  th o se  un ique  needs  will co n t in u e  to  aggressively  assert  
i tse lf  in th e  nam e o f  equality W ithou t  a sus ta ined  and  vigilant re sponse ,  the 
e ro s io n  o f  p ro g ram m in g  tha t  is a lready tak ing  p lace  will only acce le ra te  F o r  tha t  
reason ,  th e  ra tionale  that originally en g en d ered  s ta te  m an d a te s  will need to  be 
d e fen d ed  and explained am o n g  th o se  w h o  feel tha t  r e so u rc e s  ea rm ark ed  for the 
ta len ted  and  gifted  can be cu t o r  curta iled  w ithou t  cau s in g  any essential harm  to  
th e  s tu d en ts  (p 58)
T h e  m a n d a te  had been s tren g th en ed  T h e  S ta te  o f  Io w a  had recogn ized  tha t  the 
c o g n it iv e  and  affec tive  needs o f  gifted  and ta len ted  learners  w e re  un ique to  that 
s u b -g ro u p  and  clarified essential c o m p o n en ts  o f  G ifted  and  T a le n te d  P ro g ra m m in g  to  
ad d re s s  th o se  n eed s  th ro u g h  "C h a p te r  12" legislation ( Io w a  D e p a r tm en t  o f  E d u ca t io n .  
1999b) Specifically, this legislation delineated the  G enera l  A cc red i ta t io n  S ta n d a rd s  for 
I o w a 's  S c h o o ls  T h e  s tandards  had been in co rp o ra ted  into th e  Io w a  A dm in is tra t ive  C o d e  
and  defined  th e  S ch o o l  Rules o f  Io w a ,  in co m pliance  w ith  H o u s e  File 2272 . w hich 
req u ired  th e  in co rp o ra t io n  o f  accountab il ity  fo r  s tu d en t  ach iev em en t  into the  ed u c a t io n  
s ta n d a rd s  and  accred ita tio n  process. E ven  m o re  recently . G if ted  and T a len ted  
P ro g ra m m in g  w a s  requ ired  to  be in teg ra ted  into schoo l d is t r ic ts '  C S I  P lans  ( Io w a
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D e p a r tm e n t  o f  E duca tion ,  1999b) to  address  th e  un ique  learn ing  needs  o f  g if ted  and  
ta len ted  s tuden ts ,  K-12, thus  increasing  the learning, ach ievem ent,  and  p e r fo rm an c e  o f  
th ese  s tu d en ts  as well as tha t  o f  the  general majority.
T h e  cu rren t  s tudy w as  des igned  to p ro v id e  additional k n o w led g e  to  the  s ta te  and 
federal g o v e rn m e n ts  by investigating  the  effect o f  the m an d a te d  C SI P ro ce ss  o f  Io w a  on 
G ifted  and  T a len ted  P rogram s.
C u rren t  Io w a  L aw
C h a p te r  12.5(12) o f  Io w a  A dm in is tra tive  C o d e  ( Io w a  D e p a r tm en t  o f  E d u ca t io n ,  
1999a), a sec tion  o f  the Io w a  School A ccred ita t ion  Rules, s ta ted  the p rov is ions  a 
d is t r ic t 's  C SI Plan needed  to  include regard ing  the  G ifted  and  T alen ted  P ro g ram . T h e  
p rov is ions  need ed  to be in co rp o ra ted  into a d is t r ic t ’s C SI Plan included  the  fo llow ing  
e ight provisions:
1. Valid  and system atic  p ro ced u res ,  including m ultip le  selec tion  cr iteria  for 
identifying gif ted  and ta len ted  s tu d en ts  from  the  total s tu d en t  p opu la t ion  with c r ite ria  that 
is fair and unbiased  and focuses  on th e  total popu la tion ,  K -12.
2. G oa ls  and p e r fo rm an ce  m easu res  tha t  co n n ec t  to  district goa ls  and set 
p e r fo rm an c e  s tandards  and  expecta tions .
3. A qualitatively d iffe ren tia ted  p ro g ram  to  m eet th e  s tu d en ts '  cogn it ive  and  
affec tive  needs  in which the differentiation  is m ad e  c lear and ad d resses  s tu d en ts  
holisticallv.
4. S taffing provisions regard ing  the l icensure o f  th e  staff.
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5. A n in-service design that co n n ec ts  to  the  C S IP  and  fo cu ses  on th e  n ee d s  o f  
g if ted  and  ta len ted  educa tion  s ta ff  and regu la r  ed u ca tio n  s ta f f
6 A  b u d g e t  tha t  is on  file and is in co rp o ra ted  into the  C ertified  A nnua l P ro g re s s
R ep o rt .
7 Q ualifica tions o f  personnel adm in is te ring  the p rogram .
8 E va lua tion  o f  G ifted and T alen ted  P ro g ra m m in g  with d a ta  co llec ted  o n  
s tu d en ts  being  served  (see A ppendices  A and B)
Io w a  C o d e  Section 257  43 ( Io w a  D e p a r tm en t  o f  E d u ca tio n .  2 0 0 2 )  req u ired  that  
G ifted  and T a len ted  P ro g ram m in g  w as  in co rp o ra ted  into a d is tr ic t 's  C SI Plan. T h e  Io w a  
C o d e  S ection  257  44 s tated . "A  school district shall in tegra te  its specific T a le n te d  and 
G ifted  P ro g ra m  plans, goals, and activities into the C o m p reh en s iv e  S ch o o l  Im p ro v e m e n t  
P lan requ ired  un d er  Section  256 7. subsec tion  21. pa rag rap h s  "a' and ' c ' "  (as c i ted  in 
K now les .  2 000)
Io w a 's  Sena te  File 2272  and S enate  File 459  specified that p rov is ions  fo r  G ifted  
and  T alen ted  P ro g ram m in g  w e re  to  be included in the  d is tr ic t-w ide  School Im p ro v e m e n t  
P lan for th e  p u rp o se  o f  accred ita tion  o f  public schoo ls  T hey  fu r the r  s ta ted  tha t  th e  C SI 
P lan w as d u e  S ep tem b er  15. 2000  C hanges  o r  revisions to  th o se  plans w e re  to  be  
included  w ith  d is tr ic t 's  Annual P ro g re ss  R eports ,  due  each S ep tem b e r  15
F unding  for Gifted and T alen ted  P ro g ram m in g  th ro u g h  "A llow ab le  G ro w th  
F u n d s"  w as  rep laced  by Sena te  File 4 5 9  (M alek. personal com m unica t ion .  April. 2 0 0 2 )  
T h e  funding  o f  G ifted and Talen ted  P ro g ra m s  w as  p ro v ided  th ro u g h  s ta te  m o n ies  o f  S40 
p e r  pupil, possib ly  a step  to w a rd  stabilizing G ifted  and  T a len ted  P ro g ra m m in g  in Io w a .
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D is tr ic t-w ide  co u n ts  u sed  certified enro llm ents  o f  th e  p rev io u s  year. T h e  S40 w a s  p a n  o f  
th e  funding  fo rm ula , bu t  was to  be  des ignated  only fo r  G ifted  and  T a le n te d  P ro g ra m m in g  
ex pend itu res  and  rep laced  "A dditional A llow able  G ro w th .” As w ith  the  ".Allowable 
G ro w th  R u le .” the  school district still needed  to  fund th e  additional 25° o o r  m o re  from  
the  d is tr ic t 's  co s t-pe r-pup il  ( Io w a  D e p a r tm en t  o f  E d u ca t io n ,  2 0 0 2 )  U n s p e n t  funds  at the  
end o f  the  year  w e re  to  be carried o v e r  to the  su b seq u en t  G ifted  and  T a le n te d  P ro g ra m  
b u d g e t  for  th e  next year
Several co m p o n en ts  o f  th e  C S I  Plan w e re  to  be  included  in to  th e  in teg ra tio n  o f  
the G ifted  and T alen ted  P ro g ram  (K now les ,  2000).  W h en  an item fit in m o re  than  one  
area, th e  district o r  school could  d ec id e  w here  th e  in co rp o ra t io n  o f  th a t  i tem  best fit their  
plan (K n o w les .  2 000) F o r  instance, the  lo n g -ran g e  and annual d a ta  co llec t io n s  w e re  to  
be in co rp o ra ted  into the  Gifted and Talen ted  P ro g ram  goals  and p e r fo rm a n c e  m easu res  
T h e  identification o f  m ajo r educational needs w e re  required  to  ad d re ss  th e  cogn it ive  and 
affective n eed s  o f  gifted and ta len ted  children T h e  s tuden t  learn ing  g o a ls  and local 
ind icato rs  w e re  requ ired  to  be in co rp o ra ted  into the  G ifted  and T a le n te d  P r o g r a m 's  g o a ls  
and p e r fo rm an ce  m easu res  and w e re  required  to  address  the  un ique  co g n i t iv e  and 
affective n eed s  o f  gifted and ta len ted  s tuden ts  T h e  annual im p ro v em en t  g o a ls  also  w e re  
requ ired  to be in co rp o ra ted  into the  Gifted and T a len ted  P r o g ra m 's  g o a ls  and  
per fo rm an ce  m easu res  T he  ac tion  plan and s ta f f  dev e lo p m en t w e re  re q u ired  to specify a 
qualitatively d iffe ren tia ted  p ro g ram , an in-service design, ev a lu a te  p ro g ra m m in g ,  and  
address  cogn itive  and affective needs The district w as  to  have on  file th e  four
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6docum en ts .  T h ey  w e re  to  have the identification  p ro cess  and a d e ta i led  b u d g e t  o f  the  
G ifted  and T a len ted  P ro g ram . Additionally , they  n eed ed  to  p ro v id e  ev id en ce  o f  qualified 
p ersonnel and  an eva lua t ion  o f  the  G ifted  and  T a len ted  P ro g ra m
.Although a d istric t w as  given au to n o m y  to  set local s tan d a rd s  for s tu d en t  
ach ievem ent,  a d is t r ic t 's  B o a rd  o f  E d u ca t io n  w as  ex p ec ted  to  a d o p t  clear, r ig o ro u s ,  and 
challenging co n ten t  s tan d a rd s  and b en ch m ark s  in reading, m athem atics ,  and  sc ience  to  
gu id e  the learning o f  s tuden ts  from the d a te  o f  school en tran ce  until high schoo l 
g rad u a tio n  ( I o w a  D e p a r tm en t  o f  E d u ca t io n .  1999b) S ta n d a rd s  and  b e n c h m a rk s  m igh t be 
ad o p ted  for o th e r  curr icu lum  areas defined in rule 12 5 ( Io w a  D e p a r tm e n t  o f  E d u ca t io n .  
1999b) T he  C SI Plan subm itted  to  the  dep a r tm en t  w a s  ex p ec ted  to  con ta in , at a 
minim um , co n ten t  s tan d a rd s  for reading, m athem atics ,  and  sc ience
T he  Rural N a tu re  o f  Io w a  and Its Im pact 
Io w a  is p red o m in a te ly  a rural s ta te  F o r  a n a t io n -w id e  s tudy , C o lange lo .  
Assouline. and N ew  (1 9 9 9 )  defined rural and small to w n  distric ts  as hav ing  s tu d en t  
popu la t ions  u n d er  2000  Using this definition. 5S° o o f  I o w a 's  s tu d e n t  p o p u la t io n  iived in 
rural o r  small to w n  areas  In te rm s o f  districts, how ever ,  the  n u m b e r  w as  even  m o re  
d ram atic  At the  tim e o f  this study. 331 (89° o ) o f  I o w a 's  374 d is tr ic ts  w o u ld  fit this 
definition Benefits  and d isadvan tages  w e re  a ttr ibu ted  to  rural sch o o ls
In the ir  s tudy  o f  rural schools  ac ross  .America. C o lange lo  et al (1 9 9 9 )  fo und  
several benefits  T h ere  w as  a higher level o f  adult-child  con tac t ,  m o re  ind iv idualized 
learning, and m o re  partic ipa tion  in m ultiple school even ts  In add it ion ,  th e re  w a s  an 
increased  sense  o f  be long ing  and m ore  learning th ro u g h  co m m u n ity  invo lvem ent.




T h e  d isad v an tag es  included several  econom ica l  p ro b lem s  (C o lan g e lo  et al.,
1999). R ural children co n tin u ed  to  b ea r  the b run t o f  existing eco n o m ic  d ifficulties and. 
in 1993. m o re  th an  a third o f  A m ericans  w h o  w e re  in p o v er ty  w ere  ch ildren  u n d e r  the  age 
o f  18 Additionally , the price per pupil in a rural district w a s  som etim es  h igher  th an  in 
cities d u e  to  the  high cos t  o f  t ran sp o r ta t io n  Finally, ex p ec ta t io n s  som etim es  d iffe red  
f ro m  city co u n te r -p a r ts
S tu d e n ts  from  the S ta te  o f  Io w a  had alw ays ea rned  high sco res  on  s tan d a rd ized  
exam s, such  as the  T est o f  B asic  Skills ( IT B S ).  th e  .American C o llege  T es t ing  
A ssessm en t  (A C T ) ,  and the S A T  B racey  (1 9 9 8 )  d isag g reg a ted  I o w a 's  sco res  from  th o se  
o f  the  rest o f  the  nation in som e co m p ar iso n s  o f  e ig h th -g rad e  m ath em atics  d a ta  from  the 
In terna tional A ssessm en t o f  E duca tiona l P ro g re ss  and the  N ational A ssessm en t  o f  
E d u ca t io n a l  P ro g re ss  B racev  o b served  that, i f  Io w a  w e re  to  secede from  the  un ion , it 
w o u ld  be ranked  second  in the w orld , w ith  T a iw an  com ing  in first by o n e  point. Yet. 
w h e n  I o w a 's  s tu d en ts  w ere  ranked  w ith  the rest o f  the na tion  regard ing  p lacem en t  in 
sco res  on  A d v an ced  P lacem ent exam s. Io w a 's  s tuden ts  ran k ed  am o n g  th e  national 
b o t to m  (C o lan g e lo  & Assouline. 2001).
H istorically , the rural na tu re  o f  I o w a 's  schoo ls  p ro v id ed  limited access  to  
a p p ro p r ia te  high-level academ ic curricu lum  for gifted and ta len ted  s tu d en ts  (C o lan g e lo  & 
A ssouline . 20 0 1 ) It simply w as  not financially feasible fo r  d istric ts  to  o ffe r  A d v a n ced  
P lacem en t  co u rses  to  a small num ber o f  s tuden ts  in rural settings. R ecently , h o w ev er .  
A d v an ced  P lacem en t cou rses  becam e available to  m ore  d is tric ts  via the  Io w a  
C o m m u n ica t io n s  N e tw o rk  ( IC N )  T h e  achievem ent o f  gifted and ta len ted  s tu d en ts  ac ross
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Io w a  m igh t increase  due  to  the  increased  accessibility  o f  the A d v an ced  P la cem e n t  
courses .
Achiev em ent o f  I o w a 's  G ifted  and  T alen ted  S tu d en ts  
T rad it ional m easu res  to  assess  s tuden t  ach ievem ent had rarely b ee n  helpful in 
assess ing  the  ach ievem ent o f  g ifted  and  ta len ted  s tu d en ts  (G allagher.  199S). First, m any  
gifted and  ta len ted  s tuden ts  sco red  in the to p  p e rcen tag es  o f  trad it ional,  s tan d a rd iz ed  
m easu res ,  such  as the  Io w a  T es t  o f  B asic  Skills ( IT B S ).  even b e fo re  they  rece ived  
instruction . Such ceiling effec ts  only signified that a s tuden t had m as te red  th e  con ten t .  
Such  sco res  could  not inform  us o f  the  u p p e r  limits o f  that  s tu d e n t 's  k n o w le d g e  or o f  a 
s tu d e n t 's  ac tua l g ro w th  in any given period  Second , m ost s tan d ard ized  te s ts  m ere ly  
m easu red  low -level m astery  o f  facts. H igher  levels o f  thinking cou ld  not b e  m easu red  by 
these  tes ts  G a llaghe r  (1 9 9 8 )  also asse rted  that many o f  these  s tu d en ts  w o u ld  be  m ak ing  
high sco res  on such tes ts  even if  they had s tayed  h o m e  for the en tire  yea r  G a llag h e r  
(1 9 9 8 )  su g g es ted  that au then tic  assessm ent strategies, such as p o r tfo l io s  and  p e r fo rm an c e  
testing, cam e  c loser  to  effectively eva lua ting  the o u tp u t  o f  gifted and ta len ted  s tuden ts .
Effective  p ro g ram s  p rov ided  ev idence  that change  had tak en  p lace  in the  s tu d en ts  
in o n e  o r  m o re  o f  the  fo llow ing  dom ains: kno w led g e ,  skills, a t t i tude ,  o r  m o tiv a tio n  
(G allagher.  199S) A p p ro p r ia te  available ins trum ents  for m easu r ing  th ese  changes ,  
h o w ev er ,  cou ld  be difficult to  find. P o rtfo lio  assessm ent,  obse rva tion  o f  p ro cesses ,  o r  
p rob lem  finding and solving m ight be ways o f  assessing  the effec tiveness  o f  th e  p rog ram . 
.Another so u rce  o f  in fo rm ation  w as  to  directly  survey the  teach e rs  and s tu d en ts  to  ob ta in  
their re ac t io n s  to  ques t io n s  regard ing  the level o f  interest,  challenge, and  th e  level o f  the
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diffe ren tia ted  serv ices T hus, one p a n  o f  this s tudy  w as  in tended  to  exam ine  the 
ach iev em en t o f  g ifted and  ta len ted  s tuden ts  in re la tion  to  th e  C o m p reh en s iv e  S chool 
Im p ro v e m e n t  P ro ce s s  A lthough  th e  d a ta  on gifted  and ta len ted  s tu d en ts  w as  not 
req u ired  to  be d isag g re g a ted  by the  C SI P rocess ,  so m e dis tr ic ts  m ight have felt th e  need  
to  d isag g re g a te  th e  d a ta  in o rd e r  to  de term ine  th e  p ro g ress  o f  the  g if ted  and ta len ted  
s tu d en ts  and to  d e te rm in e  ap p ro p r ia te  p ro g ram m in g  to  m eet  individual needs
S u m m ary
Io w a con tin u ed  to  strive to w ard  school im p ro v em en t  th ro u g h o u t  the  years. 
R eco g n iz in g  that a t rem e n d o u s  re so u rce  lay in th e  S ta te  o f  I o w a 's  g if ted  and ta len ted  
s tu d en ts ,  legislation  a t tem p ted  to m eet the needs o f  the  s t a t e 's  gifted  and ta len ted  
s tu d e n ts  th ro u g h  legislative m andates  This s tudy  in tended  to  tak e  a ser ious look  at the 
p erce ived  effects o f  th o se  m anda tes  in the area  o f  Gifted and  T a len ted  P ro g ram m in g
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C H A P T E R  III 
M E T H O D O L O G Y
T h e  p rim ary  p u rp o se  o f  this s tudy  was to  de te rm in e  the  p erce ived  effect o r  lack o f  
effect o f  the  Io w a  C o m p reh en s iv e  School Im provem en t (C S I)  P ro ce ss  on G ifted  and 
T a le n te d  P ro g ra m m in g  in M iddle  Level Schools, specifically fo cu s in g  o n  g ra d es  seven 
and  eight, as perce ived  by middle level principals and teac h e rs  o f  ta len ted  and gifted 
s tu d en ts  T o  facilitate that  response ,  a secondary  p u rp o se  o f  th e  s tu d y  w as  to  ascerta in  
w h e th e r  m iddle level principals and teachers  o f  gifted and  ta len ted  s tu d en ts  perceived  
ch an g es  in the p rov is ions  o r  c o m p o n en ts  o f  the p rov is ions  req u ired  fo r  G ifted  and 
T a len ted  P ro g ra m m in g  by the  Io w a  A dm inistrative C o d e ,  C h a p te r  12.5(12) ( Io w a  
D e p a r tm en t  o f  E d u ca t io n .  1999a) since the  time the C S I  P ro ce ss  w as  im plem ented  to  the  
presen t  tim e in 2 0 0 2  In addition, this s tudy com pared  th e  p e rcep t io n s  o f  m iddle level 
teac h e rs  o f  gifted and ta len ted  s tu d en ts  and middle level p rincipa ls  reg ard ing  each  
g r o u p 's  p e rcep tio n s  o f  th e  following: (a) the perceived effec ts  o f  Io w a 's  CSI P ro ce ss  on 
Gifted  and T a len ted  P ro g ra m m in g  in Iow a , and (b) each g r o u p ' s  perce ived  ch an g es  from  
th e  t im e the C SI P ro cess  w a s  im plem ented  to  the  p resen t in 2 0 0 2  R e sp o n d e n ts  also  w e re  
asked  to  co m m en t  on  the en tire  C S I  P rocess,  including the  C S I  Plan, the  .Annual P ro g re ss  
R ep o r t ,  and. if applicable , the  S ta te  o f  Io w a 's  D e p a r tm en t  o f  E d u c a t io n  on-site  visit 
reg a rd in g  their d is tr ic ts ' Gifted and T a len ted  Program .
T h e  P opula tion
T h e  p o p u la t io n  fo r  this s tudy included tw o  su b -g ro u p s ,  m idd le  level p rincipals  
and  teach e rs  o f  g if ted  and ta len ted  s tudents ,  within ail public  m iddle  level schoo ls  in
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Io w a ,  as  listed in the  2 0 0 1 -2 0 0 2  Io w a  E duca tiona l  Directory ' ( Io w a  D e p a r tm en t  o f  
E d u c a t io n .  2 0 0 1 )  For the p u rp o se  o f  this s tudy, middle level w a s  defined as any public 
sch o o l  bu ild ing  w ith  the te rm  Middle, Junior High, o r  Intermediate included in the 
b u i ld in g 's  nam e. U sing  this criteria, the re  w e re  266 public m idd le  level buildings in 
Io w a  a t the  t im e tha t  this su rvey  w as initiated.
T w o  ques t ionna ire s  w e re  sent to  each  m iddle  level building. O n e  o f  the 
q u e s t io n n a ire s  w as  addressed  to  the build ing principal and  th e  o th e r  to  a teach er  o f  gifted 
and ta len ted  s tuden ts ,  p resum ably  ass igned  to  the  building. C o o rd in a to rs  o f  G ifted  and 
T a le n te d  P ro g ra m m in g  w ere  included in the  su b -g ro u p  o f  teachers .
O nly  schoo l buildings con ta in ing  g rad es  seven and e ight w e re  included in the 
s tu d y  T h e  ques t ionna ire s  o f  all re sp o n d en ts  w h o  ind icated  tha t  g rad es  seven and eight 
w e re  inc luded  in their buildings w ere  included in the  s tudy  C o m p le te d  ques t ionnaires  
m issing  this d a ta  w e re  eliminated from  the  study.
In s tru m en ta tio n
U sing  d a ta  and k n o w led g e  g a th e red  from  rev iew ing  the  C o m p reh en s iv e  Schoo l  
Im p ro v e m e n t  Plans, the Io w a  A dm inis tra tive  C ode . C h a p te r  12.5 (1 2 )  ( Io w a  D e p a r tm en t  
o f  E d u c a t io n .  1999a). interview s, and research ,  a q u es t io n n a ire  w as  deve loped . It to o k  
th e  fo rm  o f  a m ailed survey instrum ent th a t  w as  u sed  to  su rvey  the perspec tives  o f  
m idd le  level teach e rs  o f  the gifted and ta len ted  and m iddle level principals  in Iow a. A 
c o v e r  le t te r  w as  included with the ques tionnaire ,  describ ing  the  p u rp o se  o f  the s tudy  and 
a ssu r in g  confidentia lity  o f  the responses.
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O n e  part o f  the  ques t ionna ire  included a sec tion  fo r  d em o g ra p h ic s  w ith  1 5 
q u e s t io n s  in a sh o r t-a n sw er  form at lnciuded  w e re  q u es t io n s  reg ard in g  gen d e r ,  age. level 
o f  th e  h ighest  d eg ree ,  years  in curren t position, and y ea rs  in m iddle level ed u ca t io n  
D istr ic t  in fo rm atio n  included ques t io n s  regard ing  the  to tal s tuden t p o pu la t ion ,  g rad es  
serv ed, and  the  n u m b er  o f  identified gifted and ta len ted  s tu d en ts  D em o g rap h ic  
in fo rm a tio n  also included ques t io n s  regard ing  the C S I  P ro cess  req u irem en ts  and the level 
o f  pe rce iv ed  co llabo ra t ion  b e tw een  adm in is tra to rs  and  teach e rs  o f  gifted and ta len ted  
s tu d en ts
T h e  ques t ionna ire  con ta ined  th ree  parts  (see A ppend ix  A) T h e  q u es t io n s  for the 
first tw o  par ts  w e re  based  on the  requ ired  p rov is ions  for Gifted  and  T a len ted  
P ro g ra m m in g  as m an d a ted  in the Iow a A dm in is tra tive  C ode .  C h a p te r  12 5 (12 )  ( Io w a  
D e p a r tm e n t  o f  E duca tion .  1999a) T he  ques t ions  cov ered  the fo llow ing  ca te g o r ie s  for 
G if ted  and  T a len ted  P ro g ram m in g  (see A ppendix  B)
1 Identification
2 G o a ls  and pe r fo rm an ce  m easu res  for g ifted  and  ta lented s tu d en ts
3 T h e  alignm ent o f  the goals  and p e r fo rm an c e  m easu res  w ith the district 's  goa ls
4 A qualitatively d ifferentiated  p ro g ram
5 Q ualif ica tions  o f  s ta f f  and personnel adm in is te ring  the  p ro g ram
6  P ro g ra m  budge t
7  In -serv ice  design
8 R ev iew  and evalua tion  o f  the p ro g ram
9 S tu d en t  ach ievem ent,  da ta  ga ther ing  and possib le  d isag g re g a ted  sco res
10 O verall quality  and  effectiveness o f  the  p ro g ram
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T he first p a n  asked  for re sp o n d en ts '  p e rsp ec t iv es  on  ch an g es  in G if ted  and 
T a len ted  P ro g ra m m in g  from  the  tim e the C S I  P ro ce ss  w a s  im p lem en ted  in th e  year,
2000 , until the p resen t  in 2002. T o  m easu re  any perce ived  changes,  a sca le  n ee d ed  to  be 
deve loped . T he  Levels  o f  U se  o f  the  In n o v a tio n  Scale as d ev e lo p ed  by L o u ck s ,
N ew lo v e .  and Hall, (as cited in Hall & H ord ,  2 0 0 1 )  w as  m odified  for this p u rpose .
R a th e r  than use the  term , innovation, the term , provision, w as  substitu ted . T h e  term , 
organization, w as  ch an g ed  to  the  term, program  This  s tudy  did not exam ine  the 
innovations  in an o rgan iza t ion ,  but instead exam ined  the  prov is ions for specific 
p rog ram m ing . G ifted  and  T a len ted  P rogram m ing .
T h e  Levels o f  U se  o f  the Innova tion  S cale  w as  d ev e lo p ed  by L o u c k s  et al to 
de te rm ine  how  p eo p le  act o r  behave  with a ch an g e  (as cited  in Hall &. H o rd .  2001). 
T h ro u g h  their research , they identified and verified eight classifications, o r levels. T hey  
identified three  levels ot'S'onuse. and five levels o f  L'se Level IV w as  d iv ided  into Part 
A: Routine, and Part B Refinement In the  in terest  o f  simplify ing the  scale  and  reduc ing  
the  n u m b er o f  choices . P a n s  A and  B w ere  m erg ed  into o n e  level for  the  p u rp o s e  o f  this 
s tudy  T he  rest o f  the levels w e re  kept intact T h e  exp lana tions  fo r  the  d iffe ren t levels 
w e re  condensed ,  bu t the  intent w as  that  the  m ean ings  rem ained  the same.
Follow ing  a pilot s tudy involving a g ro u p  o f  prac tic ing  principals seek ing  
super in tenden t  end o rsem en t,  so m e e x p e n s  in the  field o f  g if ted  education ,  and  a g ro u p  o f  
do c to ra l  candida tes,  ho w ev er ,  th e  scale w as  fu r th e r  simplified T h e  scale  fo r  assessing  
any perceived  ch an g es  o f  prov is ions o r  c o m p o n e n ts  o f  the  p rov is ions  b e c a m e  a five-poin t 
scale:
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0 Xonitse: T h e  p rov is ion  was not u sed  in th e  G if ted  an d  T a le n te d  P ro g ra m  and
n o th in g  w a s  be ing  d o n e  to w ard  its use.
1 Preparation: T h e  first use o f  the p rov is ion  w a s  be ing  planned.
2. L’se: T h e  use  o f  the  provis ion  w as stabilized. F ew . i f  any. ch a n g es  w e re  being 
m ad e  in its o n g o in g  use.
3 Refinement: T h e  use  o f  th e  provision w a s  var ied  to  in c rease  th e  im pact on 
s tudents .
4 Renewal: T h e  quality  o f  use o f  the  p rov is ion  w as  be ing  reev a lu a ted  and m ajor 
m odifica tions  w e re  be ing  explored.
T h e  seco n d  part  o f  th e  survey instrum ent ex am ined  p e rcep t io n s  re g a rd in g  the  
effec ts  o f  th e  C o m p re h e n s iv e  School Im p ro v em en t P ro ce s s  on  G ifted  and  T a len ted  
P ro gram m ing . A five-poin t scale w as again used to a ssess  the  fo llow ing  effects: (a) a 
highly w e ak en e d  effect, (b) a w eak en ed  effect, (c) a neu tra l  effect, (d )  a s t ren g th en e d  
effect, o r  (e) a highly s t ren g th en ed  effect. A third p a n  o f  the  q u es t io n n a ire  invited the 
re sp o n d en ts  to  co m m e n t  on  their  percep tions  o f  th e  en tire  C S I  P rocess.
Q u es t io n n a ire s  w e re  first mailed on April 26. 2002. A seco n d  m ailing  fo llow ed 
on  M ay 13, 200 2  A th ird  reques t  for  re turns  w as  m a d e  d u ring  the  last tw o  w e e k s  o f  June  
by te lep h o n e  calls to  n o n -re sp o n d in g  principals. P rincipals  re tu rn ed  116 (4 4 % )  
ques t ionna ire s  o f  a poss ib le  266. T eachers  o r  co o rd in a to rs  o f  g if ted  and  ta len ted  s tu d en ts  
re tu rned  127 (4 7 .7 % )  o f  a possib le  266. T h e  to tal re tu rn  o f  a poss ib le  532  w a s  243 
(45 .7 % ).
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T h r o u g h  a descrip tive  study, p e rcep tio n s  o f  m iddle level te ac h e rs  o f  g if ted  and 
ta len ted  s tu d en ts  and  m iddle level principals w ere  co llec ted  and  ana lyzed  T h e  
q u es t io n n a ire  (see  A ppend ix  A) con ta ined  18 ques tions ,  designed  from  the  requ ired  
p ro v is io n s  for G if ted  and T alen ted  P ro g ram m in g  as defined by the  Io w a  A dm in is tra t ive  
C o d e .  C h a p te r  12 .5 (12) ( Io w a  D ep ar tm en t  o f  E d u ca tio n .  1999a). p ro v is io n s  requ ired  to 
be in c o rp o ra te d  into school d is tr ic ts ' C o m p reh en s iv e  S chool Im p ro v e m e n t  P lans  (see  
A p p e n d ix  B) Specifically, this research  sough t  to  c o m p are  the L evels  o f  U se o f  the  
P rov is ions ,  f rom  N o n -u se  to  Renew al,  requ ired  for G ifted  and T a len ted  P ro g ra m m in g  
from  th e  t im e p r io r  to  S ep tem b er  15. 2000 . w hen  the  first C SI Plan w as  d u e  to  the 
p resen t .  2 0 0 2
Pilot S tudy
T his  s tu d y  began  with a careful rev iew  o f  the C SI Plan o f  the  M aso n  C itv 
C o m m u n i ty  S choo l  District in M ason  City. Io w a  T ha t  plan su b seq u en tly  w as  used  as a 
preliminary- g u id e  b e fo re  rev iew ing  o th e r  C SI Plans from  o th e r  d is tr ic ts  Early  in the 
su m m er  o f  2 001 . a num ber o f  var ious C SI Plans w e re  rev iew ed at the  S ta te  D ep ar tm en t  
o f  E d u c a t io n  in D es  M oines. Iowa, and so m e da ta  w e re  g a th ered  on  G ifted  and  T a len ted  
P ro g ra m s  G e rry  O tt  ( personal con tac t .  June. 2 0 0 1 )  o f  the Io w a  D e p a r tm en t  o f  E d u ca tio n  
a n sw e re d  q u es t io n s  and  p rov ided  cop ies  o f  pertinen t d o cu m en ts  F rom  this initial 
perusal ,  it b e c a m e  c lea r  that m any districts  had not p rov ided  the  requ ired  p rov is ions  o f  
the ir  G if ted  and  T a len ted  P ro g ram s A ques t ion  em erg ed  W o u ld  th e  C SI P ro ce s s  s tate  
m a n d a te s  a ffec t G if ted  and T a len ted  P ro g ra m m in g 0 In the fall o f  2001 . T racy  T h o m sen .  
C o o r d in a to r  o f  th e  G ifted  and T alen ted  P ro g ram m in g  o f  C lear L ak e  S chools .  C lea r  Lake.
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Io w a ,  w as  in terv iew ed. She indicated  that the m an d a te s  w e re  helpful in aligning goals  
and  p e r fo rm an c e  m easu res  o f  th e  G ifted  and  T a len ted  P ro g ra m  w ith  th e  d is t r ic t ’s goal 
and  p e r fo rm an c e  m easures . She  found the on-s i te  visit by  the  Io w a  D e p a r tm e n t  o f  
E d u c a t io n  s ta f f  th e  m ost helpful c o m p o n en t  o f  the C SI P ro ce s s
In d ev e lo p in g  the ques tionnaire ,  it w as  essential to  d ev e lo p  q u es t io n s  that  all 
p o ten tia l  re sp o n d en ts  w o u ld  in terp re t  and u n d ers tan d  in the sam e w ay. so a pilot s tudy  
w a s  co n d u c ted .  T o  ensure  reliability and validity, the q u es t io n n a ire  w a s  sent to  tw o  sets  
o f  e x p e r ts —practic ing  principals  par tic ipa ting  in a class a t the  U nivers ity  o f  N o n h e m  
Io w a  and  e d u c a to rs  w o rk in g  in the  field o f  gifted education .  F o llo w in g  their feedback ,  a 
rev ised  in s trum en t w as g iven to  a class o f  d oc to ra l  can d id a te s  in a re sea rch  class at the  
U nivers ity  o f  N o r th e rn  Iowa. T h e  subsequen t  feedback  led to  fu r th e r  rev is ions in fo rm a t 
and  w o rd in g  o f  the  surv ey instrum ent to  help ensure  b o th  reliability and  validity o f  the  
qu es t io n n a ire  Fo llow ing  these  revisions, the ques t ionna ire  w as  read y  fo r the study.
D ata  C ollection
T he  rev ised  ques tionnaires  w ere  mailed, a long  w ith  an ex p lan a to ry  co v e r  le t ter  
and a se lf-addressed ,  s tam ped  envelope. T h e  re tu rn  en v e lo p e  w as  c o d e d  in o rd e r  to 
ascerta in  to  w hich  g ro u p  the  re spond ing  m iddle level e d u c a to r  be longed . R e tu rned  
q u es t ionna ire s  w e re  opened  to  de te rm ine  w h e th e r  the co d e  fit the s u b g ro u p  o f  principals 
or  th e  su b g ro u p  o f  teachers. T hen  the co d ed  num ber on th e  env e lo p e  w a s  no ted  on  a 
m as te r  list so tha t  re sp o n d en ts  w o u ld n ’t receive  a seco n d  mailing. T h e  ques t ionna ire s  
w e re  sep a ra ted  from  the enve lopes  to  assure  anonym ity  and  ass igned  n e w  num bers ,  w hile  
keep in g  the  su b -g ro u p s  o f  principals and teachers  separa te .
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Analysis o f  the D ata  
.Ml da ta  w e re  en tered  m anually  into Statistical P ack a g e  to r  the  Social S ciences  
(S P S S ) .  (2 0 0 1 )  V ers ion  11 1. s ta tistical so f tw are  p ro g ram  T h e  resu lts  o f  th e  d a ta  w ere  
tab u la ted  by linking each item on  the  surv ey instrum ent to  o n e  o r  m o re  o f  the  re sea rch  
q u es t io n s  A statistical analysis for  descrip tive data  w e re  co n d u c te d  All co m p u ta t io n a l  
p ro c ed u re s  w ere  co n d u c te d  using sub p ro g ram s o f  the Statistical P ack a g e  for the  Social 
S c iences  (S P S S ) .  V ers ion  1 ! 1 S ta tis tics  included descrip tive  s ta tis tics  such  as raw 
frequencies ,  m eans, s tandard  devia tions , and co rre la t ions  S tatistical t e s ts  w e re  
co n d u c te d  at the 05 level o f  significance Results  w e re  ana lyzed  and  co n c lu s io n s  draw  n 
T h e  qualita tive  data, the co m m en ts  m ade by the tw o su b g ro u p s  reg a rd in g  the total C SI 
P rocess ,  w e re  ca teg o r ized  for analysis
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C H A P T E R  IV  
R E S U L T S
T h e  p rim ary  p u rp o s e  o f  this study w a s  to  d e te rm in e  the  effect o r  lack  o f  effect o f  
the C o m p re h e n s iv e  S ch o o l  Im provem en t (C S I)  P ro c e s s  on  G ifted  and T a len ted  
P ro g ra m m in g ,  as p e rce iv ed  by m iddle level p rincipa ls  and  teac h e rs  o f  g if ted  and  ta len ted  
s tuden ts ,  fo cu s in g  on  g ra d e s  seven and eight. T o  facil ita te  a re sp o n se  to  the  p r im ary  
pu rp o se ,  a s e c o n d a ry  p u rp o se  w as  to  ascerta in  w h e th e r  m idd le  level p rincipa ls  and  
teach e rs  o f  g if ted  and  ta len ted  s tuden ts  perce ived  c h a n g es  in G ifted  and  T a len ted  
P ro g ra m m in g  since th e  inception o f  the C SI P ro ce ss  in Io w a  to  the  p resen t  t im e in 2002 . 
In add ition , this s tudy  co m p ared  the percep tio n s  o f  m idd le  level teach e rs  o f  g if ted  and  
ta len ted  s tu d en ts  and  m iddle  level principals reg a rd in g  each  g r o u p 's  p e rce iv ed  effec ts  o f  
I o w a 's  C S I  P ro ce s s  on  Gifted  and T alen ted  P ro g ra m m in g  in Io w a  and each g r o u p ' s  
p e rce ived  ch an g es  f ro m  the  time the CSI P ro cess  w a s  im p lem en ted
T h e  Io w a  A dm in is tra tive  C ode ,  C h ap te r  12 .5 (1 2 )  (D e p a r tm e n t  o f  E d u ca t io n ,  
1999a) called for eight specific provisions for gifted an d  ta len ted  students .  T h e  co d e  
sta ted  th e  fo llow ing:
Provisions for gi fted and talented students. E a c h  schoo l  district shall in c o rp o ra te  
g if ted  and  ta len ted  p rog ram m ing  into its co m p re h en s iv e  school im p ro v em en t  plan 
as  req u ired  by  Io w a  C o d e  section  25 7  43 T h e  c o m p re h en s iv e  school 
im p ro v em en t  p lan  shall include the fo llow ing  g if ted  and  ta len ted  p ro g ra m  
p ro v is io n s  valid and  system atic  p ro ced u re s ,  includ ing  m ultip le  se lec tion  cr ite ria  
fo r  identify ing g if ted  and ta lented s tu d en ts  from  th e  to ta l  p o pu la t ion ,  g o a ls  and  
p e r fo rm a n c e  m easu res :  a qualitatively d iffe ren tia ted  p ro g ra m  to  m ee t  the  
s tu d e n ts '  cogn it ive  and affective needs, s taffing p rov is ions :  an in-serv ice  design; 
a b u d g e t ;  and  qualifica tions o f  personnel ad m in is te r ing  th e  p rog ram . E a c h  schoo l  
d is tr ic t  shall rev iew  and eva lua te  its gifted and  ta len ted  p ro g ram m in g  T h is  
su b ru le  d o es  no t  apply  to  accred ited  nonpublic  schoo ls ,  (p. 16)
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Fifteen q u es t io n s  w e re  developed  to  m easu re  p e rcep t io n s  o f  these  requ ired  p rov is ions  
and  their  su b p a r ts  (see  A ppendices  A and B) T w o  additional q u es t io n s  w ere  d ev e lo p e d  
to  d e te rm in e  p e o p le 's  percep tions  o f  view ing gifted  and  ta len ted  s tu d en ts  as a su b g ro u p  
in o rd e r  to  assess  p ro g re ss  in achievem ent A final ques t ion  asked  the  re sp o n d en ts  to 
share  the ir  p e rcep t io n s  o f  any changes in the overall quality  and effectiv eness o f  their 
d is t r ic t 's  G ifted  and T alen ted  P rogram  .An o p en -en d ed  ques tion  ask ing  for su m m ary  
c o m m e n ts  o n  the  en tire  CS1 P rocess  w as also included
T o  d e te rm in e  possible perceived ch an g es  in the Levels o f  L’se o f  the  requ ired  
p rov is ions  o r  their com ponen ts ,  a scale o f  0-4  w as  dev e lo p ed  including the s tag es  o f  
Xon-u.se. Preparation. I 'sc. Refinement, and Renewal Any possib le  perceived  effect w as  
also n o ted  o n  a 0 -4  scale Highly Weakened. Weakened. Xeutral Effect. Strengthened, and 
Highly Strengthened  Descrip tive statistics and inferential statis tics  w ere  utilized to 
rev eal resu lts  A ppend ix  A included the co v e r  le tter and  ques t ionna ire
U sable D ata
T h e  to tal re tu rn  was 243 (45 7 ° 0) o f  a possib le  532 ques t ionnaires  O f  th e  m iddle 
level principals . 116 (43 6 ° o) o f  a possible g ro u p  o f  266  re sp o n d ed  O f  the  te ac h e rs  or 
c o o rd in a to rs  o f  g if ted  and taiented  students. 127 (47 7°oi o f  a possible  266 re sp o n d ed  
S o m e  re tu rn ed  ques t ionna ire s  w ere  not usable  for w o rk ing  data ,  how ev er In so m e  cases  
(n = 14). d a ta  w e re  missing regarding w h e th e r  a building housed  seven th  and e ighth  
g ra d es  S ince  the  focus  o f  this s tudy w as  on m iddle level schoo ls  tha t  included s tu d en ts  
in seven th  and  e ighth  grades, these ques tionnaires  had to  be elim inated  from the  s tudy  
E ight o f  th e  p r in c ip a ls ’ questionnaires w ere elim inated fo r  this reason  as w e re  six o f  the
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t e ac h e rs '  q u es t io n n a ire s  In five o ther  cases, seventh  and eighth g ra d es  w e re  not serv ed 
in the bu ild ing  and w e re  eliminated from th e  s tudy T h e  one case  that served  eighth 
grade, but not seven th  g rade  w as included Nine additional ques t ionna ire s  w e re  rem oved  
from  the  s tudy  b ec au se  the re sponden ts  had not com ple ted  Parts  I and II o f  the 
q u es t io n n a ire  w hich  consti tu ted  the m ajor focus o f  the study T h e  w o rk in g  to tal,  then, 
w as  104 (3 9  1°0 ) m iddle level principals ' responses  and 111 (41 7 ° 0) q u es t io n n a ire s  o f  
teach ers  o r  c o o rd in a to rs  o f  gifted and ta len ted  s tuden ts  for a final w o rk in g  to ta l  o f  215 
(40 4 ° o)
D em ographic  D ata  M iddle Level Principals 
Iow a ' s  m iddle  level principals w ere  p redom inantly  m ale O f  the  104 usable 
re sp o n se s  from  th e  principals. 8 7  ( 83  7 0 o) w ere  male and 17 ( lt» 3 ° o )  w ere  fem ale O ne 
( 10 o ) w a s  b e tw e e n  the  ages o f  2 0 - 2 9 .  2 2  ( 21  2 ° o )  w ere  be tw een  the ages  o f  3 0 - 3 9 .  34  
( 3 2  ' ° o i  w e re  b e tw e en  the ages o f  4 0 - 4 9 .  4 3  (41 3 ° o )  w ere  b e tw een  the  ages  o f  5 0 - 5 A  
and 4 ( 3  8 % )  w e re  6 0  or o lder D em ograph ic  da ta  o f  Io w a 's  m iddle level principals w as  
su m m arized  in A ppend ix  C
Five (4 8 ° o )  principals had served as teachers  o f  gifted and ta len ted  s tu d en ts  In 
re sp o n se  to  the qu es t io n  asking how  m any years each had serv ed in their cu rren t  position  
as principal. 4 2  (4 0  4°  0) responses  w ere  invalid because  re sp o n d en ts  had ch eck ed  the 
blank ra th e r  than  re spond ing  with a num ber O f  the 6 2  usable responses .  4 4  ( 4 2  3 ° o )  
principals  had served  be tw een  1-9 years. 13 ( 1 2  5 ° o )  had served b e tw e en  1 0 - 1 9  years. 3 
( 2  8 ° o )  had served  be tw een  2 0 - 2 9  years, and 2 ( 1  9 % )  had serv ed 33 and  35  vears. 
respec tive ly  T h e  highest degree  earned w as  a m as te r 's  degree  for 7 0  ( 6 7  3 0 o ) principals.
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a spec ia l is t 's  d eg ree  for 2 8  ( 2 6  9 ° o) principals, and  an Ed.D . or Ph D fo r  5 ( 4 . S ° o )  
principals
W h en  asked  h o w  many years had been  spent serving middle level ed u c a t io n ,  a 
to ta l  o f  75  ( 7 2  l ° o )  principals responded  F rom  that num ber. 13 ( 1 7  3 ° o )  had  b een  in 
m idd le  level ed u ca tio n  b e tw een  1-9 years. 2S ( 3 7 . 3% ) b e tw een  1 0 - 1 9  years. 2 2  ( 2 9  3 ° o )  
fo r  2 0 - 2 9  years.  9 ( 12°o) for 3 0 - 3 9  years, and 3 ( 4 ° o )  had been in m iddle level ed u c a t io n  
fo r  4 0 - 4 4  years
A lth o u g h  five re sp o n d en ts '  answ ers  w ere  missing o r  not reco rdab le .  9 9  ( 9 5  2°  o) 
principals  re sp o n d ed  to  the question  o f  how  m any total years  they had served  as a 
principal Forty -e igh t  ( 4 S  5°o)  principals had served b e tw een  1-9 years  T w e n ty -e ig h t  
( 2 8  3° o) principa ls  had served  from 1 0 - 1 9  years as a principal T w e lv e  ( 1 2  l ° o )  had  
served  for 2 0 - 2 9  years, and 3 ( 3 ° o ) had served from 3 3 - 3 7  years
S ix teen  ( 1 5  4 ° o )  principals served distric ts  with a popu la tion  o f  few er  th an  4 9 9  
s tu d en ts  T h ir ty  (2 S 8 ° o )  principals served districts with a total p o p u la t io n  b e tw e e n  
5 0 0 - 9 9 9  s tuden ts .  31 ( 2 9  S°o)  served districts w ith  a total popu la tion  b e tw e en  
1 . 0 0 0 - 1 . 9 9 9 ,  17 ( 1 6  3° o ) served districts with a total popu la tion  b e tw e en  2 . 0 0 0 - 4 . 9 9 9 .  
and  10 ( 9  6 ° o )  served  districts  o f  m ore  than 5 0 0 0  s tudents  T h ir ty - th ree  (31 7 ° 0 ) 
principals served  in buildings that housed  fifth g raders .  7 9 ( 7 6 ° o )  serv ed in bu ild ings that 
h o u sed  sixth g raders ,  and 1 1 ( 10. 6°  o) served in buildings that housed  ninth g ra d e rs  As 
ex p ec ted ,  d u e  to  the na tu re  o f  this study, all 104  ( 1 0 0 ° o )  principals served  in bu ild ings 
tha t  included  seven th  and  eighth g raders
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F if ty -th ree  (5 1 % ) principals served in buildings with  a p o pu la t ion  o f  few er  than 
100 sev en th -g rad e  s tuden ts ,  while 47 (45 2% ) served in buildings w ith  few er than  100 
e ig h th -g rad ers  T w en ty -s ix  (2 5 % ) principals served  in buildings with a sev en th -g rad e  
p o pu la t ion  b e tw e en  100 and 199. while 32 (30 8 % ) principals  served  in bu ild ings with an 
e ig h th -g rad e  p o p u la t io n  o f  100-199 Eleven (10 6 % ) principals served  in bu ild ings with 
b o th  seven th  and e ig h th -g rad e  popu la tions  o f  2 0 0 -2 9 9  S even  (6  ’ “ ol principals served  in 
build ings with b o th  seven th  and e igh th -g rade  popu la t ions  o f  3 0 0 -3 9 9  Nine (S 70 0 ) 
p rincipals also served  in buildings with popu la tions  o f  400  o r  m ore  sev e n th -g rad e rs  and 
e ig h th -g rad ers
T h e  m ajority  o f  th e  principals. 58 (55 S%). serv ed in build ings that  identified 10 
o r few er g ifted and ta len ted  seventh graders,  and 55 (52 9° 0 ) served in buildings that 
identified 10 o r  few er  gifted and talented e igh th -g rade  s tu d en ts  T w en ty -n in e  (2~ 9% ) 
principals rep o r ted  that there  w ere  be tw een  1 1 and 25 identified gifted  and ta len ted  
seventh  and e ig h th -g rad e rs  in their buildings Six (5 S%) principals indicated that  there  
w e re  b e tw e en  2b and 50 identified gifted and talen ted  seventh  g raders ,  and 9 (8  7% ) 
ind icated  that  th e re  w e re  be tw een  26 and 50 identified gifted  and ta len ted  eighth  g rad e rs  
F o u r  (3 8 °o) principals  rep o r ted  populations o f  b e tw een  51 and 100 identified gifted  and 
ta len ted  seven th  and  eighth  g rade  students, and 2 ( 1  9 % ) rep o r ted  p o p u la t io n s  o f  m ore  
than 100  identified gifted and ta len ted  seventh and eighth g rad e  s tu d en ts
F o r ty - fo u r  (42 3 % ) re sponden ts  indicated personnel for gifted  and ta len ted  
s tu d en ts  served  50° 0 o r less time in m eeting their needs th ro u g h  d irect services 
T hirty -n ine  (37  5% ) indicated that gifted and ta len ted  personnel spent m o re  than
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5 0 - 1 0 0 ° o .  w ith  6 ( 5  8 ° o )  individuals s ta ting  that gifted and ta len ted  personne l  spent 
b e tw e en  1 4 0 - 2 0 0 °  o on direct serv ices to  gifted and talented  s tudents ,  ind icating  tha t  m ore  
than one  p e rso n  served  gifted and ta len ted  studen ts  B ecause  many principals  com bined  
the  time g iven  gifted  and talen ted  personnel for p rog ram m ing  responsibilities  with  the  
tim e for d irec t  service, any potential difference w as not d iscem able
W h en  asked  how  districts fared in m eeting Io w a 's  C SI Plan req u irem en ts  in the 
fall o f  2 0 0 0 .  5 7  ( 5 4  8 ° o )  repo rted  that all the requirem ents  w e re  met. while  41 (39  4°  o) 
rep o r ted  that so m e  o f  the requ irem ents  w ere  met For the fall o f  2 0 0 1 .  6 5  ( 6 2  5 % )  
perce ived  tha t  their d istricts met all o f  the  requirem ents,  while 33 (3 1 7 ° 0 ) perce ived  that 
only so m e  o f  the  requ irem ents  had been met Six individuals did not supply  d a ta  o r  the 
da ta  cou ld  not be reco rded
O n e  o f  the requ irem ents  o f  the C SI P rocess  for Io w a ’s school d is tr ic ts  w as  to 
include c o m m u n ity  input W hen asked w h e th e r  the com m unity  rev iew ed  th e  requ ired  
p rov is ions  for G ifted  and T alen ted  Program m ing . 7 2  ( 6 9  2 ° o )  an sw ered  that they did. 
while 25  ( 2 4 °  o) indicated  that the com m unity  did not review  the  p rov is ions  Seven 
individuals  did not prov ide  recordab le  d a ta  Forty  (38 5 ° o )  principals ind ica ted  th a t  there  
w as  m o re  co llabo ra t ion  be tw een  gifted and talented  personnel and adm in is tra t ion  since 
the  im p lem en ta t io n  o f  the C SI Process. 3 ( 2  9 ° o )  indicated that there  w a s  less 
co l labora tion ,  and 6 0  ( 5 7  " ° o )  indicated that the level o f  co llabora tion  s tayed  the sam e 
O ne principal did no t respond
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D em o g rap h ic  D ata  T eachers  o f  G ifted  and T alen ted  S tu d en ts  
In co n tra s t  to  the m ale-dom inated  g ro u p  o f  m iddle level principals, th e  g ro u p  o f  
teach e rs  o f  g if ted  and ta len ted  students  w ere  p redom inan tly  female C o o rd in a to rs  o f  
G ifted  and  T a len ted  P ro g ra m s  w ere included in the  g ro u p  o f  teach e rs  O f  th e  I 11 usable  
q u es t io n n a ire s  from  the teachers .  6 ( 5  4 ° 0) w e re  m ale and 105 ( 9 4  6 ° o) w e re  fem ale 
N ine ( 8  10 o ) teach e rs  w e re  be tw een  the ages o f  2 0 - 2 9 .  1 3 ( 1 1  7 ° 0 ) w e re  b e tw e en  th e  ages 
o f  3 0 - 3 9 .  3 0  ( 2 7 ° o )  w ere  be tw een  the ages o f  4 0 - 4 9 .  5 2  ( 4 6  S°o)  w e re  b e tw e en  the  ages 
o f  5 0 - 5 9 .  and 7 ( 6  3 ° o )  w e re  6 0  o r o lder D em o g rap h ic  d a ta  o f  the te ac h e rs  or 
co o rd in a to rs  o f  middle level gifted and ta len ted  s tu d en ts  w as  sum m arized  in A p p en d ix  D 
In re sp o n se  to  the  question  regard ing  how m any years  each had served  in the  
curren t p os i t ion  as a teach er  or co o rd in a to r  o f  gifted  and ta len ted  s tuden ts .  2 9  ( 2 6  10 o ) 
re sp o n se s  w e re  invalid b ecau se  the re sponden ts  had checked  the blank ra th e r  than 
re sp o n d in g  w ith a num ber O ne individual did not an sw er  O f  the valid re sponses .  50 
( 4 5 °  o ) had served  be tw een  1-9 years. 2 7  ( 2 4  3 ° o )  had served  b e tw een  1 0 - 1 9  years. 4 
(3 6 ° o )  had  served  b e tw een  2 0 - 2 4  years, and n o n e  had served  m ore  than  2 4  years  T he  
h ighest d eg re e  ea rned  w as a B A or B S d eg ree  for 23 ( 2 0  7 ° 0 ) o f  the  teach e rs  or 
co o rd in a to rs  o f  gifted and talented  s tuden ts  F o r ty -o n e  ( 3 6  9 ° o )  r e sp o n d en ts  held an 
e n d o rsem en t  in gifted and talented  education  as their  highest Ievei o f  ed u ca t io n  T h e  
highest d eg ree  w as  a m a s te r 's  degree  for 3 8  ( 3 4  2 ° o )  responden ts ,  a sp ec ia l is t’s d eg ree  
for 7 ( 6  3 ° o ) .  and  an Ed D o r  Ph D for 2 ( 1  8 ° o )  teach ers  o r  co o rd in a to rs  o f  gifted  and 
ta len ted  s tu d en ts
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W h e n  asked  h o w  m any years each had served  m iddle level ed u ca t io n ,  a to ta l  o f  
106 (95 8 ° o) re sp o n d ed  w ith  usable  data. F o r ty - tw o  (39.6° o) re sp o n d en ts  had spen t 1-9 
years  at th e  m iddle  level F o rty - th ree  (4 0 .6 % ) re sp o n d en ts  had been  in m iddle level 
ed u c a t io n  fo r  10-19 years  S even teen  (1 6 % ) had served  middle level s tu d en ts  for  2 0 -2 9  
years  F o u r  (3 6 % ) re sp o n d en ts  had been in m iddle level ed u ca t io n  from  30-3S  yea rs  In 
re sp o n se  to  the  qu es t io n  o f  the  num ber o f  total years  serv ing  gifted  and ta len ted  s tuden ts .  
56 (52 8 % )  had served  b e tw een  1-9 years. 36 (3 4 % ) had served  b e tw e en  10-19 years,  and 
5 (4 7 % ) h ad  served  20 years to 24 years N ine re sp o n d en ts  did no t a n s w e r  the  ques t ion ,  
and  fo u r  re s p o n d e n ts  answ ered  in a w ay that w as  no t  reco rdab le  T w o  (1 7% ) 
re sp o n d e n ts  also  ind icated  that they had served  as a principal for five and nine years , 
respec tive ly
O f  106 valid responses . 15 ( 1 3  5% ) teachers  o r  co o rd in a to rs  se rved  d is tr ic ts  w ith 
p o p u la t io n s  few er  than  499 Thirty-e ight individuals (34 2 % ) served  d is tr ic ts  w ith  a to tal 
p o p u la t io n  b e tw e en  500 -9 9 9  s tuden ts  T h ir ty -one  (27  9 % ) teachers  se rved  d is tr ic ts  w ith  
a total p o p u la t io n  b e tw een  1 .000-1 ,999 . and 12 (1 0 .8 % ) served  distric ts  w ith  a to ta l  
p o p u la t io n  b e tw e en  2 .0 0 0 -4 .9 9 9  Ten (9 % ) re sp o n d en ts  serv ed d is tric ts  o f  o v e r  5 .000  
s tu d en ts  Five teach e rs  did not supply this d a ta
All r e sp o n d e n ts  (n = 111) answ ered  the  g rad e  level ques t ion  F o r ty - tw o  (3 7  8 % ) 
teach e rs  o f  g if ted  and ta len ted  s tuden ts  serv ed in buildings that hou sed  fifth g raders .  94 
(8 4 .7 % )  se rv ed  in build ings that housed  sixth graders ,  and 1 5 ( 1 3  5 % ) se rved  in bu ild ings 
tha t  h o u se d  ninth g rad e rs  All 11 1 (100° o) served  in buildings that inc luded  e ighth  
g ra d e rs  an d  110 (9 9  1%) served  in buildings that  included seven th  g ra d e  s tu d en ts
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Sixty-one (5 5° o) teac h e rs  (n = 1 1 1 ) served in buildings w ith  few er than  1 00  
sev e n th -g rad e  s tuden ts ,  w hile  55 ( 4 9  5 ° o )  served in buildings with fe w er  than  100 
e ig h th -g rad e rs  T w e n ty -o n e  ( IS 9°  0) teachers  served  in build ings w ith  a sev en th -g rad e  
p o p u la t io n  be tw een  10 0  and 199.  while 2 6  ( 23  4 ° 0) teachers  served  in buildings w ith  an 
e ig h th -g rad e  po p u la t io n  o f  1 0 0 - 1 9 9  Eleven ( 10 6° o )  teach e rs  se rv ed  in bu ild ings with  a 
sev e n th -g rad e  popu la t ion  o f  2 0 0 - 2 9 9 .  and 10 (9°  0) served in bu ild ings with an 
e ig h th -g ra d e  popu la t ion  o f  2 0 0 - 2 9 9  Seven  (6 3° o ) teachers  served  in build ings w ith  a 
sev e n th -g rad e  popu la t ion  o f  3 0 0 - 3 9 9 .  and S ( 7  2 ° o )  served in bu ild ings with an eigh th- 
g ra d e  popu la t ion  o f  3 0 0 - 3 9 9  T w o  ( 1 S° o)  teachers  served in bu ild ings with  p o p u la t io n s  
o f  4 0 0  o r  m ore  sev en th -g rad e rs  and e igh th -g raders
T he m ajority  o f  the  teachers .  06  ( 5 9  5°o) .  served in bu ild ings that identified 10 or 
fe w er  gifted and ta len ted  seven th  g raders ,  and 63 ( 5 6  S° o)  served  in build ings that 
identified  10 o r few er gifted and  ta len ted  e igh th -grade  s tuden ts  T w en ty -s ix  ( 23  4 ° o )  
te ac h e rs  repo rted  that there  w e re  be tw een  11 and 25  identified g ifted  and ta len ted  seventh  
and  e ig h th -g raders  in their  build ings N ine (8  10 0) teachers  ind ica ted  that th e re  w e re  
b e tw e e n  2 6  and 5 0  identified g ifted  and talented  seventh  g raders ,  and 14 ( 1 2  6° o) 
ind ica ted  that there  w ere  b e tw e en  2 6  and 5 0  identified gifted and  ta len ted  eighth  g rad e rs  
S ev en  (6 3 ° 0 ) teachers  re p o r ted  p o pu la t ions  be tw een  51 and 1 0 0  identified g if ted  and 
ta len ted  sev en th -graders ,  and 5 ( 4  5 ° o )  reported  that n u m b er  o f  identified eighth  g rad e  
s tu d en ts  O ne (0 9 ° 0 ) te ac h e r  re p o r ted  that over  100 identified seven th  and e ighth  g rad e  
g if ted  and ta len ted  s tu d en ts  w e re  served
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A lth o u g h  S9 (80  2°o) o f  the re sp o n d en ts  an sw ered  the q u es t io n  re g a rd in g  the 
am o u n t  o f  t im e (F T E )  given them  for direct service to  gifted and ta len ted  s tu d en ts ,  m any 
o f  the  re sp o n se s  w ere  unclea r It m ay have been  that the term. " F T E ."  w a s  no t  familiar to  
th e  re sp o n d e n ts  T herefore ,  this da ta  canno t be  clearly rep o r ted  o r  in te rp re ted  As with  
the  principals , many teachers  com bined  the t im e given them  for p ro g ra m m in g  
responsib il i ties  w ith  th e  time for direct service, so any d ifferences w e re  no t d isce rnab le  
W h e n  asked  h o w  their districts  fared in m eeting  C SI Plan re q u irem en ts  in 2000.
89  (80  2° o) teac h e rs  o r  co o rd in a to rs  an sw ered  T h ir teen  q u es t ionna ire s  w e re  m issing 
da ta ,  and  nine re sp o n d ed  in w ays  that could  not be recorded ,  a total o f  19 S°o F or  the 
fall o f  2 0 0 0 .  37 (33 3°o)  reported  that all the  req u irem en ts  w ere  met. w hile 52 (46  S°o) 
re p o r te d  that  som e o f  the  requ irem ents  w ere  met N inetv -four (S4 ’’0 o) teach e rs  
re sp o n d e d  to  the  ques t ion  asking how  their d istricts  fared  in m ee ting  C SI P ro ce ss  
req u irem en ts  in the fall o f  2001. with 9 ( 8  l°o)  missing data, and S (7  2°o)  re sp o n d in g  in 
a m an n er  w hich  w as not reco rdab le  It may have been that peop le  w e re  n ew  in the 
pos it ion  and  did not feel qualified to an sw er  F or  the  fall o f  2001. 49  (44  10 o ) pe rce ived  
th a t  d is tric ts  met all o f  the requirem ents ,  while 45 (40  5° o) perce ived  tha t  only  so m e o f  
th e  req u irem en ts  had been  met
W h e n  asked  w h e th e r  the  com m unity  rev iew ed  the  required  p ro v is io n s  for 
G ifted  and  T a len ted  P rogram m ing . 54 (48 6 ° o) an sw ered  that it did. while 39 (35 1% ) 
ind ica ted  that  the  co m m u n ity  did not review them  Six (5 4°o)  re sp o n se s  w e re  missing 
and  12 ( 1 0  8 ° o) cou ld  not be reco rd ed
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F o r ty -sev e n  (42 3 ° o) teachers  indicated that th e re  w as  m o re  co llab o ra t io n  b e tw e en  
gif ted  and  ta len ted  personnel and adm in is tra to rs  since the  im plem en ta t ion  o f  the  C SI 
P rocess ,  and  tw o  (1 S ° o )  indicated that the re  w as  less Sixty teach e rs  (54 1 % )  ind icated  
that  the  level o f  co l labo ra t ion  stayed the sam e O n e  ( 0  9 ° o )  individual did no t  re sp o n d  to  
the  q u es t io n ,  and  o n e  (0 9 % ) did not p rov ide  a reco rd ab le  re sponse
R esearch  Q uest ions
This s tudy  consis ted  o f  four m ajor research  q u es t io n s  T h e  first 15 ca te g o r ie s  that 
w e re  ex am in ed  in th e  survey w ere  based on the p rov is ions  o r  c o m p o n e n ts  o f  the 
p ro v is io n s  o f  the  Io w a  A dm inistrative C ode .  C h ap te r  12 5( 12) ( I o w a  D e p a r tm en t  o f  
E d u ca t io n .  1999a) T h e  last th ree  ca tegories  w e re  ask ed  in regard  to  s tuden t  achiev em ent 
and  a gene ra l  p e rcep t io n  o f  the overall G ifted  and T a len ted  P ro g ra m  T h e  q u es t io n s  
c o v e red  th e  fo l low ing  ca tegories  for G ifted and T a len ted  P ro g ra m m in g  (see  A p p en d ices  
A and  B )
1 T h re e  c o m p o n e n ts  for the provision for identification
2 T h re e  c o m p o n e n ts  for the provis ion  o f  g o a ls  and p e r fo rm an ce  m easu res
3 T w o  c o m p o n e n ts  for a qualitatively d iffe ren tia ted  p ro g ram  to  m ee t  s tu d en ts '
co gn it ive  and  affec tive  needs
4 T h e  p rov is ion  for qualified s ta ff
5 T h e  p rov is ion  for qualified personnel adm in is te ring  the  p ro g ram
6 T w o  c o m p o n e n ts  for the provis ion  for a p ro g ra m  b u dge t  
T h e  p rov is ion  for an in-service design.
8 T w o  c o m p o n e n ts  for the provis ion  o f  rev iew  and eva lua tion  o f  th e  p rog ram .
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9 S tu d e n t  achievem ent
10. D a ta  ga ther ing  and possible d isag g reg a ted  scores.
1 1 O verall  quality and effectiveness o f  th e  p ro g ram
T o  re p o r t  th e  results, the ques tions  have been  listed separately  Each  q u es t io n  
b eg an  w ith  resu lts  o f  pertinent frequencies, fo llow ed  by additional data  analysis  using  the  
S ta tis tica l P a c k a g e  for the Social Sciences (S P S S ) ,  V ersion  1 1 1 ,  statistical so f tw a re  
p ro g ra m  S u m m arie s  o f  each research  q u es t io n  finalized each research  q u es t io n
R esearch  Q u est io n  O n e
W h a t  perce ived  changes, if any. have o cc u rre d  in Gifted and T a len ted  
P ro g ra m m in g  in Io w a  since the C om prehens ive  School Im provem ent P ro cess  (CSI  
P ro cess)  w a s  im plem ented  to the present t im e 7
In exam in ing  the results for this question , all the responden ts ,  principals  and  
teachers ,  w e re  g ro u p e d  to g e th e r  for a total o f  215 In som e categories ,  the re  w e re  
m issing  da ta ,  rang ing  from 3 (1 4 ° o) to  17 (7 9° 0) m issing responses, within w h ich  th e re  
w e re  a few  re sp o n se s  that could not be re co rd e d  A com ple te  listing o f  f req u en c ies  for 
all r e sp o n d e n ts  w a s  sum m arized  in A ppendix  E
F o r  analysis  o f  the data, a paired sam ples  t tes t  w as used  and q u es t io n s  w e re  
paired  and  co m p ared .  O ne question  in the pair asked  percep tions  o f  Level o f  U se  o f  the 
P ro v is io n s  o r  a co m p o n en t  o f  the provisions befo re  the  im plem entation  o f  th e  C SI 
P ro cess  began .  T h e  o ther  question asked  p e rcep tio n s  o f  the Level o f  U se  at th e  p resen t  
t im e T h e  sca le  w a s  0-4. with Levels " 0 ” and "1 "  indicating the tw o  levels o f  N onuse :  
N o n u se  and  P rep a ra t io n  Level "2"  th ro u g h  “4"  ind icated  vary ing Levels o f  U se  Lrse.
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R efinem ent,  and  R enew al.  All pair ings  w e re  found  to  be  statistically significant at p  < 
0 0 1  o f  th e  m ean  differences.
P rov is ion  R egard ing  Identification o f  G ifted  and T a len ted  S tuden ts
T he  Io w a  A dm in is tra tive  C o d e ,  C h a p te r  12.5(12) included a p ro v is io n  on th e
identification o f  gifted and  ta len ted  s tu d en ts  for p ro g ram m in g  p u rp o se s  ( Io w a
D e p a r tm en t  o f  E d u ca tio n .  1999a) T ab le  1 sum m arized  the results  o f  th e  th ree
c o m p o n e n ts  o f  the p rov is ion  for identification, co m p ar in g  the L eve ls  o f  U s e  p r io r  to  the
im p lem en ta t ion  o f  the C SI P rocess  to  th e  cu rren t  t im e for the Level o f  U s e  o f  m ultip le
criteria, the Level o f  U se  o f  ga ther ing  d a ta  for p ro g ram m in g  pu rp o ses ,  and  th e  Level o f
U se  for the co m p o n en t  regard ing  the  screen ing  o f  th e  total school p o p u la t io n
T h e  Io w a  C ode. Section  2 5 7 .4 4  ( Io w a  D ep ar tm en t  o f  E d u ca t io n .  1997) defined
gifted  and ta len ted  learners  in the fo llow ing  manner:
Gifted and ta len ted  children include th o se  children with d e m o n s t ra te d  
ach ievem ent or poten tia l  ability, o r  both , in any o f  the fo llow ing  a rea s  o r  in 
com bination: general  intellectual ability, creative  thinking, leadersh ip  ability, 
visual and perfo rm ing  arts ability, and specific ability apti tude. (A c ts ,  ch 135. § 
44)
S chools  w e re  requ ired  to  include m ultiple selection  criteria in the  identif ica tion  
p ro c ed u re s  for Gifted and  T alen ted  P ro g ra m m in g  ( Io w a  D e p ar tm en t  o f  E d u ca t io n .  
1999aV Additionally. I o w a 's  school d is tric ts  w e re  to  use identification p ro c e d u re s  tha t  
se lected  s tuden ts  from  th e  total school p o p u la t io n  for their G ifted and  T a le n te d  
P ro g ram m in g  ( Io w a  D e p ar tm en t  o f  E d u ca t io n .  1999a) T o  m atch  th e  G if ted  and 
T a len ted  P ro g ra m  with th e  abilities o f  g if ted  and  ta len ted  children, d a ta  n ee d ed  to  be  
g a th e red  for p ro g ram m in g  purposes.  T h e  ga ther ing  o f  da ta  w as  to  be  u sed  fo r  the
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Table  1
Paired  Sam ples  B efo re  C SI P rocess  B egan  and P resent T im e for the  P ro v is io n  o f  
Identif ica tion  (T h ree  C o m p o n en ts )
Identification M  SD t 2
M ultip le  Criteria (n = 209)
B efo re  C SI P rocess  
P resent T im e
2 37 0 912 
2 0 6  0 S47 
S creening  Total P opu la t ion  (n = 207)
4 S00 < 001
B efore  C S I  P ro cess  
P resen t T im e
2 27 1 007  
2 50 0 902
4 006 001
G ath e r in g  D ata  for P ro g ram m in g  P u rp o ses  <n = 205)
B efo re  C SI P rocess  
P resent T im e
2 11 0 991 
2 4S 0 953
s 0 0 0 -- 0 0  1
p u rp o se  o f  p lacing s tu d en ts  appropria te ly ,  not fo r  labeling (R. L Nlaiek. personal 
co m m unica t ion .  2 0 0 2 )
C o m p o n e n t  for p rov is ion  on identification: T h e  use o f  m ultip le  c r i te r ia  O f  the 
215 responses .  3 (1 4 ° o )  w e re  missing da ta  in rep o r t in g  on their iden tif ication  p ro c ed u re s  
reg a rd in g  m ultip le  selec tion  cr iteria  p rio r  to  the  C SI P rocess,  and  4 ( 1  9° 0) did not repo rt
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on this p rov is ion  fo r  the p resen t time Eight (3 7 ° o )  re sp o n d en ts  rep o r ted  that  their 
G ifted  and  T a len ted  P ro g ra m s '  identification p ro c ed u re s  did no t use  m ultip le  selection  
cr ite ria  p r io r  to  th e  im p lem enta tion  o f  the  CSI P rocess,  o r  N o n u se ,  while 2 (0 9 ° 0 ) 
re p o r te d  N o n u se  at the p resen t tim e (see Appendix  E) S even  (3 3 ° 0 ) re sp o n d en ts  
re p o r te d  that m ultiple selec tion  criteria w as  in the  P rep a ra t io n  Level and planning for 
first u se  p r io r  to  the  im plem enta tion  o f  the  CSI P rocess,  and  3 ( 1 4 ° 0) rep o r ted  that 
m ultip le  se lec tion  criteria w as  in the P repara tion  s tag e  at the  p resen t  time
W hile  1 2 6 ( 5 8  6 ° o) re sp o n d en ts  defined their m ultiple selection criteria  as having 
stab le  U se  p r io r  to  the C SI Process.  102 (47 4°o)  rep o r ted  U se  in the p resen t 
R efinem ent,  w hen  the use  o f  the  provision is varied to  increase  the  im pact on  the 
s tuden ts ,  w a s  perceived  by 40  (18 6 ° o) re sponden ts  at the tim e prior to  the  
im p lem en ta t io n  o f  the C SI P rocess,  while 62 (28 8 ° o) r e p o r ted  the  Refinem ent Level o f  
L'se at the  p resen t  time T h e  Renew al Level o f  Use. w hen  m ajo r  m odifica tions  are being 
ex p lo re d  and  the  quality o f  the  use o f  the provision is reev a luated , w as  rep o r ted  by 3 1 
( 14 4° o) individuals prior to  the C SI P rocess  and by 42 (1 9  5 % ) at the  p resen t  tim e
T h e  ques tion  dealing with the time p n o r  to  the  C SI P ro cess  had a m ean  sco re  o f  
2  3 7  ( SD  = 912)  co m p ared  with the mean o f  2 6 6  (S D  = 847) for the ques t ion  reg ard ing  
the  p re sen t  tim e ( see Tab le  1) Results  for the paired  d iffe rences  ( n_= 209) regard ing  the 
Lev els o f  U se  o f  m ultiple criteria in identification p ro c ed u re s  yielded a m ean  difference 
o f  28  (S D  = 850) A paired t test (see A ppendix  F) revea led  a statistically significant 
d iffe rence b e tw e en  the Levels  o f  U se  o f  multiple criteria in identification p ro c ed u re s  
p r io r  to  im p lem en ta t ion  o f  the  C SI P ro cess  and the  p resen t  tim e (t_= 4 800 . p  < 001)
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C o m p o n e n t  for  provis ion  on identification T o ta l  school popu la t ion  is sc reened  
F o u r  (1 9°o)  re sp o n d e n ts  did not p rov ide  data  fo r  this q u es t io n  prio r to  the C SI P rocess,  
and  5 (2 3° o) did  no t p ro v id e  da ta  for a percep tio n  o f  the  p resen t  tim e F rom  2 11 valid 
responses .  14 ( 6  5 ° o )  rep o r ted  the N o n u se  Level o f  this co m p o n en t  o f  the p rov is ion  prio r 
to  th e  C SI P ro ce ss ,  while 5 (2 3 ° o )  rep o r ted  N o n u s e  in the p resen t (see  A ppendix  E)
P rio r to  the im p lem en ta t io n  o f  the CSI Process. 9 (4 2 ° o )  n o ted  that thev w e re  p rep ar in g  
to  screen  the to ta l  po p u la t io n  in their identification p ro ced u re ,  while 5 ( 2  3° o) re p o r ted  
the P rep a ra t io n  Level curren tly
S table U se  o f  the  Provision w as  rep o r ted  by 126  ( 5 8  6 ° 0 ) prio r  to  the C SI P rocess,  
and 1 18 ( 5 4  9 ° 0 ) re p o r ted  stable Use currently  T w e n ty -e ig h t  ( 1 3 ° o ) re sp o n d en ts  
ind icated  the R efinem en t Level prior to  the CSI P rocess ,  and 4 4  ( 2 0  5 ° o )  indicated 
R efinem ent at th e  p resen t time T h irty -four ( 1 5  8 ° 0 ) re sp o n d en ts  indicated the Level o f  
R enew al p r io r  to  the C SI P rocess,  and 3 8  ( 1 7  7 ° o )  ind icated  R enew al at the p re sen t  tim e 
The q u es t io n  dea ling  with the time prior to  the C SI P ro cess  had a m ean sco re  o f  
2 2 7  (S D  = 1 0 0 7 )  c o m p ared  with the m ean o f  2 5 0  (S D  = 9 0 2 )  for the  ques t ion  
reg ard in g  the p re sen t  tim e (see Table 1 ) Results  for  the  paired  d iffe rences  (n = 2 0 7 )  
revealed  a m ean  d ifference o f  23 (S D  = 8 3 3 )  A paired  t tes t  (see  A ppendix  F)  revealed  
a statistically s ignificant d ifference betw een the Levels  o f  U se  o f  screening  the total 
school p o p u la t io n  in identification p rocedures  p r io r  to  the im p lem enta tion  o f  the  CSI 
P ro ce ss  and th e  p re sen t  tim e ( t = 4  0 0 6 .  p  < 0 0 1 )
C o m p o n e n t  fo r  provis ion  on identification. D a ta  g a th ered  for p ro g ram m in g  
p u rp o se s  P r io r  to  the C SI Process, da ta  for g if ted  and ta len ted  s tu d en ts  for  p ro g ram m in g
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p u rp o se s  w a s  no t  ga th e red  by 20 (9 3% ) o f  the re sp o n d e n ts  T h is  ch an g ed  to  9 (4  2% ) 
w h o  re p o r ted  N o n u se  at the present time (see  A ppend ix  E) E leven (5 1%) re sp o n d e n ts  
w e re  at th e  Level o f  P repara tion  prior to  the C SI P rocess,  and  9 (4 2 %  ) w e re  in that  s tage  
at the  p resen t  tim e
P rio r  to  the  im plem entation  o f  the C SI P rocess ,  120 (55 S% ) re p o r ted  th e  L'se 
Level o f  this c o m p o n en t  o f  the identification provision, while  fewer. 98 (45 6 % )  rep o r ted  
L'se at p re sen t  T he  Refinem ent and R enew al L eve ls  o f  L’se increased , h o w e v e r  
Th ir ty -e igh t  (17  7% ) rep o r ted  the Refinement s tag e  befo re  the  C SI P ro cess  began ,  and 02 
(2 8  8 % ) w e re  at that Level o f  L'se at the present tim e T h e  R enew al Level o f  L 'se w as 
re p o r te d  by 1 9 ( 8  S% ) o f  the responden ts  prior  to  the im p lem en ta t ion  o f  the  C S I  P ro cess  
T h ir ty - tw o  (14 9 % )  re sponden ts  reported  the R enew al Level at the p resen t  tim e
For this co m p o n en t  o f  the provision on identification p ro ced u re s .  7 (3 3 % )  
re sp o n d en ts  did not supply data for the question  reg ard ing  the  time p rio r  to  the C SI 
P rocess ,  and five (2 3 % ) responden ts  did not supp ly  d a ta  for  the  qu es t io n  re g a rd in g  the 
p resen t  tim e
T h e  qu es t io n  dealing with the time prior to  the C SI P ro cess  had a m ean  sco re  o f  
2 11 (S D  = 991)  co m p ared  with the mean o f  2 4 8  (S D  = 9 5 3 )  for th e  q u es t io n  reg ard ing  
th e  p resen t t im e (see  Table  1) Results for the pa ired  d iffe rences  in  = 205)  revea led  a 
m ean  d ifference o f  37  (S D  = 873) A paired t te s t  (see A p p en d ix  F) revea led  a 
s tatistically  significant difference be tw een  the  levels o f  use  o f  ga ther ing  d a ta  on  gif ted  
an d  ta len ted  s tu d en ts  for p rogram m ing  pu rp o se s  in identification p ro c ed u re s  p r io r  to  the 
im p lem en ta t io n  o f  the  C SI P rocess  and the p resen t  time (t = 5 .999. g  < 0 0 1 )
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P rov is ion  on G oa ls  and P e rfo rm an ce  M easu res
Io w a 's  school d istricts  w e re  also required to  include goa ls  and  p e r fo rm an c e  
m easu res  for their  gifted and  ta len ted  s tuden ts  in their G ifted and  T a le n te d  P ro g ra m s  
P ro g ram m ing , by the Io w a  A dm in is tra tive  Code. C h ap te r  12 5( 12) ( I o w a  D e p a r tm en t  o f  
E d u ca tio n .  1999a) It w as  in tended  that the goals  and per fo rm an ce  m easu re s  align with 
the  district goa ls  (Nl L K now les .  2000) T he  goals  w ere  to  be  m easu rab le ,  to  m eet  the 
n eeds  o f  g ifted s tudents ,  and  to  allow  for ex tended  curricu lum  (R  L M alek .  personal 
co m m unica t ion .  2 002) T ab le  2 sum m arized  the results for the  th ree  c o m p o n e n ts  o f  the 
p rov is ion  for goals  and p e r fo rm an ce  m easures
Gifted and Talen ted  P ro g ram  includes izoals for izifted and  ta len ted  s tu d en ts  
G o a ls  for gifted and ta len ted  s tuden ts  w ere  not included in G ifted  and T a len ted  
P ro g ram s,  acco rd in g  to  23 ( 10 7 ° 0) respondents ,  prior to  the im p lem en ta t ion  o f  the  CSI 
P rocess ,  but only 7 (3 3 ° 0 ) re p o r ted  the  Level o f  N o n u se  for the  p resen t time (see 
A p p en d ix  E) T h e  Level o f  P repa ra t ion  saw little ch an g e—from 1 8 (8  4° 0 ) rep o r t in g  
P rep a ra t io n  p rio r  to  w hen  the  C S I  Process  began  to  19 ( 8  8 ° o )  at th e  p resen t  time
Stable L’se changed  from  111 ( 5 1 6 % )  reporting  U se p r io r  to  th e  C SI P rocess ,  
w hile  83 (38 6 % ) reported  U se  at the present time The Level o f  R efinem ent nearly 
d o u b le d —from  36 (16 7% ) rep o r t in g  Refinem ent prior  to  the C SI P ro cess  to  64 (29  8 % ) 
re p o r t in g  R efinem ent at th e  p resen t t im e T he  Level o f  R enew al m o v ed  from  20 (9 3° o) 
p r io r  to  the C S I  P rocess  im p lem en ta t ion  to  37 (17 2 % ) for the p resen t
For this co m p o n en t  o f  the  provis ion  on goals  and p e r fo rm an ce  m easu res .  7 (3 3% ) 
re sp o n d en ts  did not supply d a ta  for the  question  regard ing  the time p r io r  to  the
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Table 2
and P e rfo rm an ce  M ea su re s  (T h ree  C om ponen ts )
G o a ls  &. P erfo rm ance M SD t E
G oals for G T  S tuden ts  (n = 2 05)
B efo re  C SI P rocess 2 05 1.047
7 5 5 5 -  001
Presen t T im e 2 50 0 998
P erfo rm an ce  M easu res  for G T  S tu d en ts  (n = 2 0 1 )
B efo re  C S I  P rocess 1 72 1.132
7 547 < 0 01
Presen t T im e 2 15 1 161
G oal A lignment with District G o a ls  (n = 201 )
B efo re  C SI P rocess 1 91 1 134
201 •: 001
P resen t Time 2 49 1 100
C S I  Process,  and 5 ( 2  3 ° o )  re sp o n d en ts  did not supply d a ta  for th e  q u es t io n  reg a rd in g  the 
p resen t  time
T h e  q u es t io n  dea ling  w ith  the tim e prior to the C SI P ro ce ss  had a m ean  sco re  o f  
2 05 (S D  = 1 047)  co m p a re d  w ith  the mean o f  2 .50 (S D  = 9 9 8 )  fo r the  q u es t io n  dealing 
w ith  th e  p resen t t im e (see  T ab le  1) R esults  for the paired  d iffe rences (n = 2 0 5 )  revealed
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a m ean  d iffe rence  o f  45 ( SD = 860) A paired  t test (see  A ppendix  F) revea led  a 
statis tica lly  significant d ifference be tw een  the Levels o f  L'se for the  P rov is ion  o f  
inclusion o f  g o a ls  for  gifted and taiented  s tu d en ts  in G ifted  and T alen ted  P ro g ra m m in g  
p r io r  to  the  im p lem en ta t io n  o f  the CSI P rocess  and th e  present tim e ( t = 7 555. g  < 0 0 1 ) 
G ifted  and  T a len ted  P rogram  includes p e r fo rm an ce  m easures  for uifted and 
ta len ted  s tu d en ts  P erfo rm an ce  m easures  for g ifted and  talented s tu d en ts  w e re  not 
included  in d is tr ic ts ' G ifted  and Talen ted  P rogram s, acco rd in g  to  45 (20  9° 0) re sp o n d en ts  
w h o  re p o r te d  N o n u se ,  p rior  to  the im plem entation  o f  the  C SI P rocess  (see  A ppend ix  E) 
This  w a s  red u ced ,  w ith  26 (12 l ° o )  reporting  N o n u se  at the present tim e N ineteen  
(8  8 °o) re p o r te d  a Level o f  Preparation  prior  to  the beg inning  o f  the  C SI P rocess,  and 23 
(1 0  7 ° o )  re p o r te d  P rep a ra t io n  at the  present tim e
A c co rd in g  to  95 (44 2 ° o )  respondents ,  p e r fo rm an ce  m easures  w e re  in stable  L’se 
p r io r  to  th e  im p lem en ta t io n  o f  the CSI P rocess,  and 73 (34° o) indicated the  Level o f  L'se 
at th e  p resen t  t im e  Thirty-six  (16 7° 0) indicated that this co m p o n en t  o f  the p rov is ion  for 
go a ls  and  p e r fo rm an c e  m easures  was at the R efinem ent Level prior to  the C SI P rocess,  
and  64 ( 2 9 .8 ° o) ind ica ted  Refinem ent at the p resen t tim e Ten (4 7 ° 0) p erce ived  that 
inclusion o f  p e r fo rm a n c e  m easures  w ere  at the  Level o f  R enew al p r io r  to  the 
im p lem en ta t io n  o f  the  C SI P rocess  This doub led  to  2 2  (10  2 ° o )  re p o r t in g  the  R enew al 
Level o f  L’se at the  p resen t  time
F or th is  c o m p o n e n t  o f  the  provision o n  goals  and  per fo rm an ce  m easu res .  10 
(4.7° o) re sp o n d e n ts  did no t supply data  for the  ques t ion  regard ing  the  t im e p r io r  to  the  
C S I  P rocess ,  and  6  (2  8 ° o )  re sponden ts  did no t  supply  d a ta  for the  qu es t io n  reg a rd in g  the
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presen t  time. Additionally , th e re  w as 1 (0 5% ) system  e r ro r  for  the q u es t io n  re g a rd in g  
the p re sen t  time.
T h e  q u es t io n  on p er fo rm an ce  m easu res  dea ling  with th e  time p rio r  to  th e  C S I  
P ro ce ss  had  a m ean  sco re  o f  1.72 (S D  = 1 132) c o m p ared  w ith  the m ean  o f  2 15 (S D  =
1.161) for th e  q u es t io n  regard ing  the p resen t time (see  Table  2) R esults  fo r  th e  pa ired  
d iffe rences  (n = 2 0 1 )  revealed  a m ean d ifference o f  .43 (S D  = 804) A pa ired  t tes t  (see  
A pp en d ix  F) rev ea led  a statistically significant d iffe rence b e tw een  the Levels  o f  U se  o f  
the P rov is ion  for th e  inclusion o f  p erfo rm ance  m easu res  for g ifted  and ta len ted  s tu d en ts  
in G ifted  and  T a len ted  P ro g ram m in g  prio r to  the im p lem enta tion  o f  the  C SI P ro c e s s  and 
th e  p re sen t  t im e (t = 7 547. g  < 001)
G ifted  and  T a len ted  uoals and p e r fo rm an ce  m easu res  alien to d istrict uo a ls  As 
perce ived  by 36 (1 6 .7 % )  responden ts ,  goals  and  pe r fo rm an ce  m easu res  for g if ted  and  
ta len ted  s tu d en ts  w e re  not aligned to district goa ls  at the beginning  o f  the C SI P ro ce s s  
This d ro p p e d  to  16 (7 4 % ) report ing  N o n u se  at the  p resent tim e (see A p p en d ix  E ) T he  
P rep a ra t io n  Level o f  L'se saw  little change  S ev en teen  (7 9 ° o )  ed u ca to rs  r e p o r te d  the 
Level o f  P rep a ra t io n  p rio r  to  the im plem entation  o f  the  C SI P rocess,  while 19 ( 8  8 ° o )  
re p o r ted  th e  Level o f  P rep a ra t io n  at the p resen t time
A lignm en t o f  goals  and  p erfo rm ance  m easu res  for g ifted  and ta len ted  s tu d e n ts  
w as  at the Level o f  L’se for 92 (42 8 ° o) re sp o n d en ts  prio r  to  the im p lem en ta t ion  o f  the 
C SI P ro cess ,  and fo r 59 (2 7 .4 % ) re sp o n d en ts  a t the p resen t tim e F orty -five  (2 0  9 % )  
ind icated  that this c o m p o n e n t  o f  the provision for go a ls  and pe r fo rm an ce  m e a su re s  in the 
Level o f  R efin em en t p rio r  to  the im plem enta tion  o f  the  C SI Process,  and  78 (3 6 .3°  o)
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w e re  at th e  Level o f  R efinem ent at the p resen t  t im e T he  R enew al Level o f  L'se ju m p e d  
from 14 ( 6  5 ° o )  prio r  to the im plem entation  o f  th e  C SI P rocess  to 35  (16 3 ° o )  at th e  
presen t  tim e
F o r  this co m p o n en t  o f  the p rov is ion  on  goa ls  and p erfo rm ance  m easu res .  1 1 
(5 1° o) re sp o n d en ts  did not supply data  fo r  the ques t ion  regard ing  the time p rio r  to  the 
C SI P rocess ,  and  S (3 7 ° 0) re sponden ts  did not supply da ta  for the ques t ion  reg a rd in g  the 
presen t time
T h e  q u es t io n  dealing with the tim e prior to  the C SI P rocess  had a m ean sc o re  o f  
1 91 (S D  = 1  134) co m p ared  with the m ean  o f  2 49 (S D  = 1 100) for the ques t ion  
reg ard ing  the  p resen t time (see Table 2) R esu lts  for the paired  differences (n = 2 0 1 ) 
revea led  a m ean  difference o f  58 (SD  = 897) A paired t tes t (see A ppendix  F) revea led  
a statistically  significant difference b e tw een  the levels o f  use o f  the alignm ent o f  goa ls  
and p e r fo rm an c e  m easures  for gifted and ta len ted  s tuden ts  w ith  district goals  p r io r  to  the 
im p lem en ta t ion  o f  the CSI P rocess  and the  p resen t  time (t = 9 201. g  < 001)
P rov is ion  on Differentiated  P ro tiram m ina  to  M ee t  C ogn itive  and Affective N eeds
A lth o u g h  the Iow a A dm inistrative C ode .  C h ap te r  12 5(12) ( Io w a  D e p a r tm en t  o f  
E d u ca tio n .  1999a). did not d ic ta te  how  a district addressed  the cognitive and affec tive  
needs o f  g if ted  and talented students, it requ ired  that these  needs w e re  ad d ressed  and  
included  in the  d is tr ic t 's  C SI Plan T he  Io w a C o d e  required  a qualitatively d iffe ren tia ted  
p ro g ram  to  m eet  the  un ique cognitive and  affective needs o f  gifted and ta len ted  s tu d en ts  
In m ee t in g  th e  cogn itive  and affective needs, g if ted  and ta len ted  personnel need ed  to  tak e  
into ac co u n t  the  learning styles, s trengths, interests, and needs o f  the s tu d en ts  (R. L.
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Table 3
Paired  S am p les  B efo re  C SI P rocess  B eg an  and  Present T im e for the  P ro v is io n  o f  
Q ua li ta t ive  D ifferen tia tion  (T w o  C o m p o n e n ts )
D ifferen tia tion M SD t E
C o gn itive  N e ed s  (n = 207)
B efo re  C SI P ro ce ss  
P resen t  T im e
2 20 0 .994  
2 .57  0 .952  
.Affective N e e d s  (n = 207)
7.161 < 0 01
B efo re  C S I  P ro ce ss  
P resen t  T im e
2 .16  1 0 0 9  
2 .52  0 939
6  618 < 001
M alek .  personal  com m unica t ion .  2 0 02) T ab le  3 sum m arized  the  resu lts  fo u n d  on  the 
tw o  c o m p o n e n ts  o f  the  provis ion  for quali ta t ive  differentiation
Q ua li ta t ive  differentiation o f  G ifted  and  T alen ted  P ro g ra m  to m ee t  co g n it iv e  
needs  S ev en teen  (7 9 ° 0) re sp o n d en ts  p e rce iv ed  that their  district did n o t  a d d re s s  the  
co g n it iv e  needs  o f  gifted and ta len ted  s tu d en ts  in their Gifted  and  T a le n te d  P ro g ra m ,  
ind icating  n o n u se  (see  A ppendix  E ) S ev en  ( 3 .3 ° o) indicated the  Level o f  N o n u s e  at the  
p resen t  tim e T h e  P rep a ra t io n  Level c h a n g ed  little, from  12 ( 5 .6 ° o) r e p o r t in g  P rep a ra t io n  
p r io r  to  th e  im p lem en ta t ion  o f  the  CSI P ro cess ,  and 11 (5 l°o ) re p o r t in g  P rep a ra t io n  o f  
first u se  at the  p re sen t  time.
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F o r  this co m p o n en t  o f  the  provision  on  differentiation. 5 (2 3°o) re sp o n d e n ts  did 
no t supply  d a ta  for the  question  reg ard ing  the tim e p rio r  to  the  C SI P rocess ,  and  3 ( 1  4 ° 0) 
r e sp o n d e n ts  did not supply da ta  for the ques t ion  regard ing  the  p resen t  tim e
T h e  qu es t io n  dealing with the  tim e p rio r  to  the  C SI P ro ce ss  had a m ean  sco re  o f  
2 20  (S D  = 994) co m p ared  with the m ean  o f  2 .57  (S D  = 952) for th e  q u es t io n  regard ing  
th e  p resen t  tim e (see Table  3) Paired d ifferences (n = 207) resu lts  revea led  a m ean  
d iffe rence  o f  37 (S D  = 738) A paired t test (see  A ppend ix  F) revea led  a statistically  
s ignificant d iffe rence b e tw een  the  levels o f  use  for the  quali ta t ive  d iffe ren tia tion  o f  the  
G ifted  and  T alen ted  P ro g ram  in m eeting  the cogn itive  needs o f  gifted and  ta len ted  
s tu d en ts  p r io r  to  the im p lem en ta t ion  o f  the C SI P rocess  and the  p resen t  tim e (t = 7 161.
2  <  0 0 1 )
Q ualita tive  d ifferentiation  o f  G ifted  and T a len ted  P ro g ra m  to  m eet  affectiv e 
n eed s  N o n u s e  o f  differentiation to  m eet the affective needs o f  g ifted and  ta len ted  
s tu d en ts  w a s  perce ived  by 19 ( 8  S°o)  re sp o n d en ts  regard ing  the tim e p rio r  to  the 
im p lem en ta t io n  o f  th e  C SI P ro cess  (see A ppend ix  E) This  f igure  d ro p p e d  to  8 rep o r t in g  
N o n u s e  (3 7 ° 0 ) for  th e  present tim e T h e  Level o f  P rep a ra t io n  also d ro p p e d ,  from  14 
( 6  5 ° o) re sp o n d en ts  repo rt ing  the  P repa ra t ion  Level p rio r  to  the  C S I  P ro c e s s  to  10  (4 7° 0) 
at the  p re sen t  tim e
P rio r  to  the im plem enta tion  o f  th e  C SI P rocess.  112 (52  1° o) re s p o n d e n ts  rep o r ted  
stab le  L'se. while  91 (42 3°  o) rep o r ted  L'se at the p resen t  tim e Forty -f ive  ( 2 0  9 ° 0 ) 
re p o r te d  th e  Level o f  R efinem ent prior  to  the im p lem enta tion  o f  the  C S I  P ro ce ss  ch an g ed  
to  7 0  (32  6°  o) for the  present tim e T he  Level o f  R enew al w a s  perce ived  to  ch a n g e  from
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2 0  ( 9  3°  o) re sp o n d e n ts  rep o rt in g  that level prior to the  im p lem en ta t io n  o f  the  C S I  P rocess  
to  33 ( 15 3 ° o )  re p o r t in g  the Level o f  Renewal at the p resen t t im e Five ( 2  3 ° o )  
re sp o n d en ts  did no t  supply  d a ta  for the question  regard ing  th e  tim e p rio r  to the C S I  
P rocess ,  and  3 (1 4 ° o )  re sp o n d en ts  did not supply d a ta  for th e  q u es t io n  regard ing  the 
p resent tim e
T h e  q u es t io n  ask ing  ab o u t  the time prior to the  CSI P ro ce s s  had a m ean sco re  o f  
2 lb  (S D  = 1 0 09)  co m p a re d  with the mean o f  2 52 (S D  = 9 3 9 )  to r  the question  
regard ing  th e  p resen t tim e (see Table 3) Results for the pa ired  diffe rences  (n = 207) 
revealed  a m ean  d ifference o f  36 (SD  = 788) A paired  t tes t  (see  A ppendix  F) revealed  
a s tatistically  significant d ifference be tw een  the levels o f  u se  for qualitativ e 
d iffe ren tia tion  o f  the  G ifted  and Talen ted  Program  in m ee ting  th e  affective needs o f  
gifted and  ta len ted  s tu d en ts  p rio r to the im plem entation  o f  the  C SI P rocess  and the 
p resent tim e (t = 6  61 S. g  <r 001)
Prov is ions on  Q ualified  S ta f f  and Qualified Personnel
E d u c a to rs  w ith  an endorsem en t in gifted and ta len ted  ed u ca t io n  w ere  qualified to  
teach  o r  adm in is te r  the  Gifted  and Talen ted  P rogram . K in d e rg a r ten  th ro u g h  T w elf th  
G ra d e  T he  Io w a  A dm in is tra tive  Code. C h ap te r  12 5( 12) ( I o w a  D ep ar tm en t  o f  
E d u ca tio n .  1999a). ad d ressed  the  qualification o f  personnel in tw o  places, th ro u g h  tw o  
provis ions, s ta t ing  tha t  the CSI Plan must include staffing p ro v is io n s  and  m ust include 
the qualif ica tions o f  personne l  adm inistering the p rogram . S ta te  en d o rsem en t  in gifted 
ed u ca t io n  included  " tw e lv e  ho u rs  o f  g radua te  w o rk  in the a reas  o f  psycho logy  o f  the 
gifted, p ro g ram m in g  fo r  the  gifted, adm inistration and  superv is ion  o f  gifted p rog ram s.
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and p rac t icu m  experience  in gifted p ro g ram s"  ( R Nlalek. p e rsona l  co m m unica t ion .
2 0 0 2 )  T ea ch e rs  licensed af te r  A ugust  19 9 5  w ere  requ ired  to  have the e n d o rsem en t  in 
o rd e r  to  be  au th o rized  to  serve  as teachers  or co o rd in a to rs  o f  p ro g ra m s  fo r gifted and 
ta len ted  s tu d en ts .  K.-12 T eachers  licensed prior to  A u g u s t  3 1 .  1 9 9 5  co u ld  be 
" 'g rand-fa thered  in." p rov ided  they con tinued  to  teach  g ra d e  levels fo r  w hich  they had a 
regu la r  license in either e lem entary  or secondary  ed u ca t io n  (R  M alek . personal 
co m m u n ica t io n .  2 0 0 2  ) T each ers  o f  specific subject a reas  co u ld  teach  ad v an ced  levels in 
th e  e n d o rsed  subject area  to  gifted and  ta len ted  s tuden ts  w ith o u t  the  g ifted  and ta len ted  
en d o rsem en t  T ab le  4 sum m arized  the results o f  the tw o  p ro v is io n s  that  dealt  with 
qualified personnel qualified staff, and qualified personnel to  adm in is te r  the  p ro g ram  
G ifted  and T alen ted  P ro g ram  has qualified s ta ff  to  teach  m fted and  ta lented  
s tu d en ts  W hen  asked  w h e th e r  the Gifted and T alen ted  P ro g ra m  had qualified s ta f f  to  
teach  gifted and  ta len ted  students ,  that is. if s ta ff  w ere e n d o rsed  in g ifted  educa tion ,  p rior 
to  the im p lem en ta t ion  o f  the C SI P rocess.  3 6  ( 1 6  7° 0 ) re sp o n d e n ts  re p o r ted  N o n u se  and 
9  ( 6°  o) re p o r ted  the  Level o f  P repa ra t ion  (see A ppendix  E) F o r  the  p resen t time. 2 2  
( 1 0  2°  o ) re p o r te d  N o n u se  and 13 (6°  o ) repo rted  P rep a ra t io n
S tab le  U se  w as ind icated  by 106  ( 4 9  3°  o) o f  the re sp o n d e n ts  p r io r  to  the 
im p lem en ta t ion  o f  the C SI P rocess,  changing  little, with 103 ( 4 7  9 ° 0 ) o f  the  re sp o n d en ts  
rep o r t in g  U se at the  p resen t time T w en ty -s ix  ( 12 l ° o )  re sp o n d e n ts  ind icated  the Level o f  
R efinem ent p r io r  to  the im plem enta tion  o f  the CSI P rocess ,  and  33  ( 1 5  3 ° o )  ind icated  that 
level at the  p resen t  tim e T he  Level o f  R enew al changed  from  3 4  ( 1 5  S° o) re sp o n d en ts '  
an sw ers  p r io r  to  the  im plem enta tion  o f  the  C SI P rocess,  to  4 0  ( 18 . 6°  o) curren tly
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Tab le  4
Paired  S am ples  B efo re  C S I  P ro cess  B egan  and  P resen t  T im e for the  T w o  P rov is ions  
R e g a rd in g  Q ualif ications o f  Personne l
Q ualif ica t ions  M  SD
O f  P e rso n n e l
Qualified S ta f f  (n = 208)
B e fo re  C S I  P ro cess  2 06  1 2 3 2
3 626  < 0 0 1
P resen t  T im e  2 .26  1 160
Q ualified  P ersonne l to  A dm in is te r  P ro g ra m  (n = 206  )
B efo re  C S I  P ro ce ss  2  02  1 2 1 8
3 .7 6 2  < 001
P resen t  T im e  2 23 1.161
F o r  this p rov is ion  on staffing p rovis ions, fo u r  (1 9°o) re sp o n d en ts  did no t supp ly  
d a ta  fo r  th e  qu es t io n  regard ing  the  tim e prior to  the  C S I  P ro ce s s  o r  for  th e  ques t ion  
reg a rd in g  th e  p resen t  time.
T h e  q u es t io n  dealing w ith  the time p r io r  to  the  C S I  P ro ce s s  had a m ean  sco re  o f  
2 06 (S D  =  1 232 )  co m p ared  w ith  the  m ean  o f  2 .2 6  ( S D  =  1 160) for the  qu es t io n  
reg a rd in g  th e  p resen t  tim e (see  T ab le  4) R esu lts  for th e  paired  d iffe rences  (n = 2 0 8 )  
revea led  a m ean  difference o f  .20 ( SD  = 803). A paired  t tes t (see  A p p en d ix  F) revea led  
a statistically  significant d iffe rence b e tw e en  th e  Levels  o f  U s e  fo r  th e  G ifted  and
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T ale n te d  P ro g ra m  having qualified s ta f f  ( th o se  having  gif ted  e n d o rse m e n t)  to  teach  gifted 
and  ta len ted  s tu d en ts  p r io r  to  the  im plem enta tion  o f  the C S I  P ro ce s s  and  the p resen t  time 
(L =  3 626. e  < 0 0 1 )
G ifted and T a len ted  P ro g ra m  has qualified personnel to  ad m in is te r  p rogram .
P r io r  to  the  im p lem en ta t ion  o f  th e  C SI P rocess.  N o n u se  for th e  p ro v is io n  o f  qualified 
p erso n n e l  to  adm in is te r  the  G ifted  and T alen ted  P ro g ram  w a s  re p o r te d  by 36 (1 6 .7 % )  o f  
th e  re sp o n d en ts ,  but for the  p resen t time. 23 (10  7 ° o) p erce ived  N o n u s e  (see  A ppend ix  
E )  T w elve  (5 6 % ) re sp o n d en ts  rep o r ted  the Level o f  P rep a ra t io n  for th e  tim e p r io r  to  the 
im p lem en ta t ion  o f  the  C S I  P rocess,  and  14 ( 6  5 % ) re sp o n d en ts  p e rce iv ed  that  level at the 
p re sen t  time
Nearly  h a lf  o f  the  re sp o n d en ts .  103 (47 9 % )  indicated that  this p rov is ion  w as  in 
s tab le  U se p rio r  to  the im plem en ta t ion  o f  the C SI P rocess,  and 101 (47° 0) ind icated  that 
this p rovis ion  w as  in stab le  U se at the  present tim e S om e ch a n g e  w a s  ind ica ted  fo r  bo th  
o f  th e  R efinem ent and R enew al Levels  T w en ty -e igh t  (1 3 % ) re sp o n d e n ts  rep o r ted  the  
L evel o f  R efinem ent p r io r  to  the  im plem enta tion  o f  the C SI P ro cess ,  and 34 (15 .8 % ) 
re p o r ted  that level for th e  present.  Thirty  (1 4 % ) ed u c a to rs  p e rce iv ed  th e  Level o f  
R enew al p rio r  to  the im p lem en ta t ion  o f  the C SI P rocess,  and  37 (1 7 .2 % )  p erce ived  that  
level for the  p resen t  time
For this p rov is ion  on qualified personnel,  six (2 S% ) r e s p o n d e n ts  did not supply  
d a ta  for the  ques t ion  reg ard ing  the  time prior to  the  CSI P ro ce ss  o r  fo r  th e  qu es t io n  
reg a rd in g  th e  p resen t  time.
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T he  q ues t ion  dea ling  w ith  the  tim e prior to the  C SI P ro ce s s  had  a m ean  sco re  o f  
2 .02 (S D  = 1 2 1 8 )  c o m p ared  w ith  the m ean o f  2.23 (S D  = 1 161)  for th e  q ues t ion  
regard ing  the  p resen t  t im e (see  T ab le  4) Results for th e  paired  d iffe rences  (n = 2 0 b) 
revealed  a m ean  d iffe rence  o f  21 (S D  = 796) A paired  t test (see  A p p e n d ix  F) revea led  
a statistically significant d iffe rence be tw een  the Levels o f  U se  fo r the  G ifted  and 
T alen ted  P ro g ram  having qualified personnel ( those  having g if ted  e n d o rse m e n t)  to 
adm in is te r  the  G ifted  and T a len ted  P rogram  prior to  the im p lem en ta t io n  o f  the  C SI 
P rocess  and the p resen t  tim e (t = 3 762. g  < 0 0 1 )
P rov is ion  on  B udge t  for the G ifted  and Talented P rogram
O n e  o f  the req u irem en ts  for the CSI Plan m akes  d istricts  a c co u n tab le  for funds 
received  from  federal and  s ta te  governm en ts  Funding for G ifted  and  T a len ted  
P ro g ram m in g  in Io w a  recently  changed  from a system o f  a llow ab le  g ro w th  fund ing  to 
s ta te  funding  In 19S1. the C o d e  o f  Iowa. ( Io w a  D ep ar tm en t  o f  E d u ca t io n )  Section  
257 46. au th o rized  schoo l d istricts  to  use "allow able g ro w th  fu n d in g ” to  fund  as m uch  as 
75° o o f  their  ins tructional p ro g ram s  for gifted and ta len ted  s tu d en ts ,  w ith th e  rem ain ing  
25° o co m in g  from  the d is t r ic t 's  regular  budget for the  year T h e  s ta te  p re su m e d  the 
m ajority  o f  the funding  in the 1999-2000  school year as part o f  th e  schoo l finance 
fo rm ula  D uring  the  school year. 2001-2002 . the S ta te  o f  Iow a p ro v id ed  fund ing  a t the  
level o f  S40 per s tuden t  per year, multiplied by the d is t r ic t 's  certified  en ro llm ent 
Districts  w e re  still ex p e c ted  to  p rov ide  the o ther  25° o o f  the  fund ing  fo r G ifted  and 
T alen ted  P ro g ra m m in g  th ro u g h  general funds T hese  funds w e re  to  be  d es ig n a ted  for 
expend itu res  fo r g ifted  and  ta len ted  only
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Table 5
Paired  Sam ples  B efo re  C SI P ro cess  B eg an  and P resen t  T im e fo r  th e  P ro v is io n  for 
P ro g ra m  B u d g e t  (T w o  C om ponents ')
B u d g e t M SD  t E
H o w B u d g e t  is S pen t (n = 203)
B efo re  C S I  P ro ce ss 2.09 1.150
3 S36 < 001
P resen t  T im e 2 26 1.166
C arry o v e r  o f  L ef tove r  F unds  (n = 194)
B efo re  C S I  P ro cess 1 92 1.204
2.103 < 001
P resen t  T im e 2.03 1 1S5
T o  en su re  p ro p e r  d isbursem ent o f  th ese  funds, districts  w e re  e x p e c ted  to  sh o w  h o w  the 
m o n ey  w a s  spent and w ere  expected  to  in co rp o ra te  an annual rep o r t  for  ex p e n d itu re s  into 
the  C ertified  .Annual R eport  Additionally, the Io w a  C ode. 2 5 7  4 6 (3 )  s ta ted  " i f  any 
p o r t io n s  o f  the  G ifted  and T alen ted  P ro g ram  b u d g e t  rem ains u n e x p e n d e d  at the  end  o f  the 
b u d g e t  year, th e  rem ainder shall be  carried  o ver  to  the su b seq u en t  b u d g e t  year  and  added  
to  th e  G ifted  and  Taiented P ro g ram  budget for tha t  year"  (as cited  in M alek .  personal 
co m m u n ica t io n .  2 002) C arry o v er  m ust be acco u n ted  for a re se rv ed  genera l  fund 
balance. Tab le  5 sum m arized  the results  for the tw o  c o m p o n e n ts  o f  th e  b u d g e t  provision.
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G ifted  and T a len ted  P ro g ra m  b u dge t  sh o w s h o w  m o n ey  is s p e n t . T h ir ty  (1 4 % )  
re sp o n d en ts  ind icated  tha t  the b u d g e t  for G ifted  and T a le n te d  P ro g ra m  show ing  h o w  the  
m oney  w as  spen t  w as  at a Level o f  N o n u se  p r io r  to  the  im p lem en ta t io n  o f  th e  C SI 
P rocess ,  and 25 (11 6 % ) indicated  N o n u se  at th e  p resen t  t im e (see  A ppendix  E). S even  
(3 .3 % )  individuals  ind icated  the  Level o f  P rep a ra t io n  for first u se  o f  this co m p o n e n t  o f  
the  p rov is ion  for the tim e p r io r  to  the im plem entation  o f  th e  C S I  P ro cess  and  fo r  the 
p resen t  time.
S table  U se  w as  perce ived  by 116 (5 4 % )  o f  the re sp o n d e n ts  for the tim e p r io r  to  
the  im p lem en ta t io n  o f  the  C SI Process,  and 102 (4 7 .4 % ) p e rce iv ed  U se  at th e  p re sen t  
time. T w e n ty - tw o  (10  2 % ) indicated  a Level o f  R efinem ent p r io r  to  the im p lem en ta t ion  
o f  the  C S I  P rocess ,  and 35 (1 6 .3 % ) indicated a Level o f  R efinem en t for the present.  T h e  
Level o f  R enew al was perce ived  by 3 1 (1 4 .4 % ) re sp o n d en ts  for  the  tim e p rio r  to  the 
im p lem en ta t ion  o f  the  C SI P rocess,  and 37 (17 2% ) ind ica ted  R enew al for th e  p resent.
F o r  this c o m p o n en t  o f  the  provision on the  b u d g e t ,  eight (3 .7 % ) re sp o n d en ts  did 
no t  supply  d a ta  for  the qu es t io n  regard ing  the  tim e p r io r  to  the  C S I  P rocess  o r  fo r  the  
presen t  time. O n e  (0 .5 % ) re sp o n d en t  did no t supply d a ta  that cou ld  b e  re co rd e d  for 
e ither  question .
T h e  qu es t io n  dealing with the time p r io r  to  the C S I  P ro ce ss  had  a m ean  sco re  o f  
2  09  (S D  = 1 1 5 0 )  co m p ared  with the m ean o f  2 26 (S D  =  1 166) for the q u es t io n  
regard ing  th e  p resen t  tim e (see  Table 5). R esu lts  for th e  paired  d ifferences (n =  2 0 3 )  
revea led  a m ean  difference o f . 16 (S D  =  604). A paired  t tes t  (see  A ppend ix  F) rev ea led  
a statistically significant d iffe rence b e tw een  the  levels o f  u se  for th e  b u d g e t  o f  th e  G if ted
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and T a len ted  P ro g ram  show ing  h o w  the m onev w as spent prior to  th e  im p lem en ta t io n  o f  
the  C S I  P ro cess  and the present tim e (t = 3 836. g  < 001)
W h e n  applicable. Gifted and T alen ted  P rogram  funds are ca rried  o v e r  to  Gifted  
and T a len ted  P ro u ram  for the next vear Forty  (18 6 °o) o f  the re sp o n d e n ts  m a rk e d  the  
Level o f  N o n u se  for the  budge t  p ro v is io n 's  co m p o n en t  o f  carry ing funds in to  th e  next 
yea r  w h en  left over  at the end o f  a fiscal year, p rior to  the im p lem enta tion  o f  th e  CSI 
P ro ce ss  (see  A ppendix  E) T h ir ty -one  (1-4 4° o ) indicated the Level o f  N o n u s e  for the 
p resen t  S even  (3 3 ° o )  reported  th e  Level o f  P repara tion  for this c o m p o n e n t  p r io r  to the  
im p lem en ta t io n  o f  the  CSI P rocess,  and 13 (6 ° o) rep o r ted  the Level o f  P rep a ra t io n  for the 
p resen t  time
S tab le  U se w as  indicated by 110( 51  2 % )  o f  the  re sponden ts  fo r  th e  t im e prior to 
the im p lem en ta t ion  o f  the CSI P rocess,  and 103 ( 4 '  9 % ) indicated the Level o f  Use for 
the  p resen t  Refinem ent w as noted  by 14 (6  5° o )  o f  the  re sponden ts  p r io r  to  the  
im p lem en ta t io n  o f  the CSI Process,  and 23 (10  7° 0) no ted  the Level o f  R efinem en t for 
the  p re sen t  tim e A Level o f  R enew al w as  rep o r ted  by 27 (12 6 ° o) o f  th e  re sp o n d en ts ,  
and 28 (13° o) re sp o n d en ts  rep o r ted  Renew al for the present
F or  this co m p o n en t  o f  the  provision on the  budget.  1 6 ( 7  4° 0) re s p o n d e n ts  did not 
supply  d a ta  for the ques tion  regard ing  the tim e prior to  the CSI P ro cess  o r  fo r  the  p resen t 
t im e O n e  (0 5° o )  responden t  did not supply data  that could be reco rd e d  for e ither 
q ues t ion
T he  ques t ion  dealing with  the  tim e prio r to  the CSI P rocess  had a m ean  score  o f  
1 92 (SE3 = 1 204)  co m p ared  with  the m ean  o f  2 03  (S D  = 1  185) fo r th e  q u es t io n
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reg a rd in g  the  p resen t tim e (see  T ab le  5) Results  fo r  the pa ired  d iffe rences  (n  =  194) 
revea led  a m ean  difference o f . 10 (SD  =  .683). A  paired  t tes t  (see  A p p e n d ix  F) revea led  
a statistically  significant d iffe rence b e tw e en  the levels o f  use  fo r  th e  b u d g e t  o f  the  G ifted  
and  T alen ted  P ro g ram  carry ing le f tove r  funds into the b u d g e t  fo r  the  fo l lo w in g  y e a r ’s 
G if ted  and T alen ted  P ro g ram  prio r  to  the  im plem entation  o f  th e  C S I  P ro c e s s  and the 
p re sen t  tim e (t = 2 .103 , p  = 037).
P rov is ion  for In-serv ice  D esign
S choo ls  rarely p ro v id ed  special services for gifted and  ta len ted  s tu d e n ts  all day  
long. Usually, for the m ajority  o f  th e  t im e in Io w a 's  schools,  g if ted  and  ta len ted  s tu d en ts  
w e re  in regu la r  c lassroom s tau g h t  by general c lassroom  teachers .  T h e s e  te ac h e rs  n eed ed  
to  acqu ire  skills in d iffe ren tia tion  o f  curricu lum  and instruction  and  an u n d e r s ta n d in g  o f  
the  un ique  cognitive  and affec tive needs  o f  gifted and ta len ted  s tuden ts .  T h e  Io w a  
A dm in is tra t ive  C ode .  C h a p te r  12 5 (1 2 )  ( Io w a  D ep ar tm en t  o f  E d u c a t io n ,  1999a), 
m an d a te d  an in-service design  for G ifted  and T alen ted  P ro g ra m s  to  en ab le  general  
c la s s ro o m  teachers  to  acqu ire  these  skills. Table  6  su m m arized  the  re su lts  fo r  the 
p rov is ion  regard ing  in-service design.
A b o u t one- fo u rth  o f  th e  re sponden ts .  54 (25 l° o) ind ica ted  tha t  th e ir  G ifted  and  
T a len ted  P ro g ram s  did not include an in-service design p r io r  to  the  im p lem en ta t io n  o f  th e  
C S I  P ro ce ss  (see A ppend ix  E )  Thirty-six  (1 6 .7 % ) re sp o n d en ts  ind ica ted  N o n u s e  fo r  the 
p re sen t  time. T w en ty -sev en  (12 .6°  o) re sp o n d en ts  rep o r ted  th e  Level o f  P re p a ra t io n  fo r  
th e  tim e p rio r  to  the im p lem en ta t ion  o f  the  C SI P rocess,  and  32  (1 4 .9 % )  r e p o r te d  th e  
Level o f  P rep a ra t io n  at th e  p re sen t  time.
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Table 6
In -se rv ice  D esien
In-se rv ice  D esign M SD t E
In-serv ice  Design  (n =  2 0 5 )
B e fo re  C S I  P rocess  1 6 2  1.197
6.235  < 0 0 1
P resen t  T im e 2.05 1.290
L ess than  h a lf  o f  the re sp o n d en ts ,  S4 (39  1°0). ind icated a Level o f  L'se o f  an 
in-serv ice  des ign  p rio r to  the im p lem en ta t ion  o f  the C S I  P rocess ,  and  61 (28  4 % )  
ind ica ted  that  level for the  present. T h irty  (14° o) re sp o n d en ts  re p o r ted  the Level o f  
R efinem ent for the t im e p r io r  to  th e  im plem enta tion  o f  the  C SI P ro cess ,  and  4 9  (2 2 .8 % )  
re p o r te d  this level for  the  p resen t time. F o u r teen  (6 .5 % )  re sp o n d en ts  ind icated  th e  Level 
o f  R en ew al prio r  to  the  im p lem en ta t ion  o f  the C SI P ro cess ,  and 3 1 (1 4 .4 % )  re p o r te d  th e  
Level o f  R enew al for the  present.
F o r  this p rov is ion  on  in-serv ice  design, six (2 .8 % ) re sp o n d en ts  did no t  supp ly  
d a ta  for the ques tion  reg a rd in g  the tim e prior to the C S I  P ro cess  o r  for  the q u es t io n  
re g a rd in g  the  p resen t time.
T h e  ques t ion  dea ling  w ith  th e  tim e prior to  the  C S I  P ro cess  had a m ean  s c o re  o f  
1.62 (S D  = 1 . 1 9 7 )  co m p a re d  w ith  the  m ean  o f  2.05 ( S D  =  1.290) for the  q u es t io n  
reg a rd in g  th e  p resen t  t im e (see  T ab le  6 ). Results  fo r  th e  paired  d iffe rences (n =  2 0 5 )
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revea led  a m ean  difference o f  .43 (S D  = 986). A paired  t tes t (see  A ppend ix  F) revea led  
a statis tica lly  significant difference b e tw een  th e  Levels  o f  U se  for the  G ifted  and  
T a le n te d  P ro g ra m  having an in-service design  for general c la ss ro o m  teach ers  p r io r  to  the 
im p lem en ta t io n  o f  the  C SI P rocess  and the  p resen t  tim e (t = 6 .235 , p  < .001).
P ro v is io n  for D istr ic t  R ev iew  and E valua tion  o f  the  G ifted  and  T alen ted  P ro g ra m
.Although th e  Io w a  A dm inistrative C o d e ,  C h a p te r  12 .5(12) ( Io w a  D e p a r tm e n t  o f  
E d u ca t io n ,  1999a). did not d ic ta te  h o w  a distric t rev iew ed  and eva lua ted  its G if ted  and 
T a len ted  P ro g ram , it required  that a descr ip tion  o f  the p ro g ram  that in c o rp o ra te d  an 
ev a lu a t io n  o f  th e  p ro g ram  be included in the  d is tr ic t 's  C S I  Plan Tab le  7 su m m arize d  the  
resu lts  found  fo r  the provision regard ing  distric t rev iew  and  eva lua tion  o f  th e  G if ted  and 
T a len ted  P ro g ra m  for the time prior to the im p lem en ta t ion  o f  the  C SI P ro ce ss  and  the 
presen t  time
D istrict rev iew s Gifted and T alen ted  P ro g ram  T hir ty  (14° 0) re sp o n d e n ts  
pe rce ived  th a t  their  districts did not rev iew  the  Gifted and  T a len ted  P ro g ra m  p r io r  to  the  
im p lem en ta t io n  o f  the  C SI Process, and 17 (7 9°o) perce ived  that their d is tr ic ts  w e re  at 
the  L evel o f  N o n u s e  regard ing  a review  the  G ifted  and  T alen ted  P ro g ram  at p re sen t  (see  
A p p en d ix  E )  F o u r teen  (6.5° o) re sp o n d en ts  indicated th a t  a district rev iew  w a s  at the  
Level o f  P rep a ra t io n  prior  to  the im p lem enta tion  o f  the  C S I  P rocess,  and 13 ( 6 ° o) 
ind ica ted  tha t  a district review  w as  curren tly  at that level.
O v e r  h a lf  o f  the responden ts .  114 (53° o), rep o r ted  that  there  w as  s tab le  U se  o f  
district rev iew  o f  the  Gifted and T alen ted  P ro g ra m  p r io r  to  the  im p lem en ta t ion  o f  th e  C SI 
P ro cess ,  and  95 <44.2° o) repo rted  U se at p resent.  T w en ty -e ig h t  (13° o) re s p o n d e n ts
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Table 7
Paired  Sam ples  B efo re  CSI P ro c e s s  B eg an  and  Present T im e fo r  th e  P rov is ion  o f  
P ro g ra m  R ev iew  and  E valua tion  (T w o  C o m p o n en ts )
P ro g ra m  Review 
and  E va lua tion
M SD t E
P ro g ra m R eview  (n = 206)
B e fo re  C S I  P rocess 2  0 0 1.113
5 825 < 00 1
P resen t  T im e 2 31 1.059
P ro g ra m  E valuation  (n = 206)
B efo re  C S I  P rocess 1 89 1 151
5.685 < 00 1
P resen t  T im e 2  2 0 1 142
re c o rd e d  a Level o f  R efinem ent fo r  d istrict rev iew  o f  the  p ro g ra m  prio r  to  the 
im p lem en ta t ion  o f  the C SI P rocess ,  while 55  ( 2 5  6 ° o )  r e sp o n d en ts  re co rd e d  that level for 
th e  p resen t  tim e T w e n ty - th ree  ( 1 0  7 % )  re sp o n d en ts  ind icated  a Level o f  R enew al for 
p ro g ra m  rev iew  prior to  the  im p lem en ta t io n  o f  the CSI P rocess ,  and  30 (1 4 %  
re sp o n d en ts  perce ived  R enew al fo r  the p resen t time
F o r  this co m p o n en t  o f  the  p rov is ion  on p rog ram  eva lua tion ,  five (2 .3 % ) 
re sp o n d en ts  did no t supply  d a ta  fo r  th e  qu es t io n  regard ing  th e  t im e p r io r  to  the C S I  
P rocess ,  and fo u r  (1 .9 % ) re sp o n d en ts  did no t supply da ta  for  th e  q u es t io n  regard ing  the
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presen t  tim e O n e  ( 0 . 5 °  o) re sp o n d en t  did not supply d a ta  that cou ld  be re co rd e d  for 
e ither qu es t io n
T h e  qu es t io n  dealing with the  time prior to  the  C SI P rocess  had  a m ean  sco re  o f  
2 0 0  ( S D  = 1.113)  c o m p a re d  with the mean o f  2 3 1 ( SD  = 1 0 5 9 )  fo r  th e  q u es t io n  
reg a rd in g  the  p resen t  time (see  Tab le  7)  Results  for the  paired  d iffe rences  (n = 2 0 6 )  
revea led  a m ean  difference o f  3 1 (S D  = 7 6 5 )  A paired  t test (see  A p p en d ix  F) revealed  
a statistically  significant d iffe rence be tw een  the levels o f  use for the d is tric t rev iew ing  
the G ifted  and  T a len ted  P ro g ra m  prio r  to  the im plem en ta t ion  o f  the C SI P ro cess  and  the 
p resen t  tim e ( t = 5 S 2 5 .  g  < 0 0 1)
District eva lua tes  G ifted  and Talen ted  P ro g ram  As perceived  bv 37 
(17 2 ° o )  re sp o n d en ts ,  their  d is tric ts  did not eva lua te  their  G ifted  and T a len ted  P ro g ra m s  
p rio r  to  th e  im p lem en ta t ion  o f  the  CSI Process, and 2 4  ( 1 1 2 ° o )  re p o r ted  N o n u se  at the 
p resen t  tim e (see  A ppend ix  E) Fifteen ( 7 ° 0) individuals rep o r ted  a Level o f  P rep a ra t io n  
for the tim e p n o r  to  the  im p lem enta tion  o f  the C SI P rocess,  and 17 (7 9 ° 0 ) re p o r te d  a 
Level o f  P rep a ra t io n  presently
O v e r  h a lf  o f  th e  re sp o n d en ts .  1 12 (52 l ° o )  ind icated  stable L'se o f  district 
eva lua tion  o f  th e  G ifted  and  T alen ted  P rog ram  prior to  the  im p lem en ta t ion  o f  the CSI 
P rocess ,  and  87 (40 5 ° o )  ind icated  the Level o f  L'se at the curren t t im e A Level o f  
R efinem ent,  p rio r  to  the im p lem enta tion  o f  the C SI P rocess,  w as  re p o r ted  by 23 ( 10 
o f  the  re sp o n d en ts ,  and for the  curren t time. 54 (25 l ° o )  re sp o n d en ts  re p o r te d  
R efinem en t T w en ty - tw  o (10 2 ° o  ) o f  the re sp o n d en ts  perce ived  a Level o f  R enew al in 
this ca teg o ry ,  and  28 ( 13° o) perce ived  a Level o f  Renew  al at the  p resen t  tim e
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F o r  this c o m p o n en t  o f  the  p rovis ion  on  p ro g ra m  eva lua tion ,  five (2 .3 % )  
r e s p o n d e n ts  did n o t  supply da ta  for the ques t ion  reg ard ing  th e  t im e prior to  the  C S I  
P ro cess ,  and  fo u r  (1 9° 0) re sponden ts  did no t supp ly  d a ta  fo r  th e  qu es t io n  reg a rd in g  the 
p re sen t  t im e O n e  (0 5° o) responden t did no t  supp ly  d a ta  th a t  cou ld  be re co rd e d  for 
ei ther  ques tion .
T h e  q u es t io n  dealing with the tim e p r io r  to  th e  C SI P ro c e s s  had a m ean  s c o re  o f  
1 S9 (S D  = 1.151)  co m p ared  with the m ean  o f  2 .2 0  (S D  = 1 142) for the  ques t ion  
re g a rd in g  the  p re sen t  time (see Table 7). R esults  for  th e  paired  d iffe rences (n = 2 0 6 )  
rev ea led  a m ean  difference o f  3 1 (SD  = 784) A  paired  t te s t  (see  A ppend ix  F) revea led  
a s ta tis tica lly  s ignificant difference b e tw e en  the  Levels  o f  U se  fo r  th e  d istric t eva lua t ion  
o f  th e  G if ted  and  T alen ted  P rog ram  prior to  the  im p lem en ta t ion  o f  the  C S I  P ro ce ss  and  
the p re sen t  tim e ( t = 5 685, p  < 001).
O th e r  In fo rm atio n
.Although districts  w ere  required  to  d isag g re g a te  d a ta  for  rep o r t in g  s tu d en t  
ach iev em en t  reg a rd in g  gender,  ethnicity, and so c io -e co n o m ic  sta tus ,  d is tr ic ts  w e re  no t 
req u ired  to  co n s id e r  gifted and talen ted  s tu d en ts  as a su b -g ro u p  Q u est io n s  on the  
ach iev em en t  o f  gifted  and talented s tu d en ts  and w h e th e r  d is tr ic ts  d isag g re g a ted  d a ta  on 
gif ted  an d  ta len ted  s tuden ts  w ere  merely re la ted  to  the  C SI P ro cess  but n o t  requ ired . T he  
final q u es t io n  per ta ined  to  overall pe rcep tions  o f  p ro g ram  quali ty  T ab le  8 su m m arized  
the  re su lts  fo r  the  final th ree  questions in the  survey: (a) the  Level at w h ich  dis tr ic ts  
a ssessed  th e  ach ievem en t o f  gifted and ta len ted  s tu d en ts  in read ing , m athem atics ,  and  
sc ience; (b)  th e  Level at which districts d isag g re g a ted  da ta  on  gif ted  and  ta len ted  s tu d en ts
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T ab le  8
V iew in g  G ifted  and T alen ted  S tuden ts  as a SubgrouD and  O verall P ro g ra m  Oualitv
M  SD t n
S u b g ro u p
A ssessing A ch ievem en t (n = 2 0 6 )
B e fo re  C SI P ro ce ss 1 7 4  1.146
5 S51 < . 001
P rese n t  T im e 2 09 1.161
D isaggrega ting  D a ta  on G T  (n = 199)
B e fo re  C S I  P ro ce s s 1 2 3  1.226
5 676 < 0 01
P resen t  T im e 1 53 1 313
M SD t E
P ro g ra m
B e fo re  C SI P ro ce ss  
P re se n t  T im e
P ro g ra m  Q uality  (n = 196) 
2.23 0 .913
2 65 0 812
7 .354 <  .001
as a su b g ro u p ;  and (c) the Level o f  perce ived  overall quality  and effec tiveness  o f  th e  
G if ted  and  T a len ted  P rogram .
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G ifted  and  T a len ted  P rogram  assesses  gifted and  ta len ted  s tu d en ts '  ach iev em en t 
in read ine .  m ath em atic s ,  and sc ience . P r io r  to  th e  im p lem en ta t io n  o f  the  C S I  P ro ce ss ,  47  
(21 9°  o) re s p o n d e n ts  indicated  a Level o f  N o n u s e  o f  the  assessm en t o f  g if ted  and  ta len ted  
s tu d e n ts '  ach ie v em en t  in reading, m athem atics ,  and  sc ience W ith  d is tric ts  no t be ing  
requ ired  to  co n s id e r  g if ted  and ta len ted  s tu d en ts  as a su b g ro u p  th ro u g h  th e  C S I  Plan, 
cu r ren t  N o n u s e  w as  n o ted  by 3 0  (14° o) o f  th e  re sp o n d en ts  (see  A p p en d ix  E). T w e n ty  
( 9  3 ° o )  r e s p o n d e n ts  ind icated  the Level o f  P rep a ra t io n  p rio r  to  the  im p lem en ta t io n  o f  the  
C S I  P rocess ,  and  21 ( 9  8 ° o )  indicated a cu r ren t  L evel o f  P rep a ra t io n
N in e ty -e ig h t  (45 6 ° o )  re sp o n d en ts  re p o r ted  stab le  U se  for the a sse ssm e n t  o f  
ach iev em en t  o f  g if ted  and ta len ted  s tu d en ts  p r io r  to  the im p lem en ta t ion  o f  th e  C S I  
P rocess ,  w hile  S 2  ( 3 8  1 % )  rep o r ted  a cu rren t  Level o f  U s e  A perce ived  Level o f  
R efinem en t ju m p e d  from  31 (14 4° o) p rio r  to  the  im p lem en ta t ion  o f  the C S I  P ro c e s s  to  
5 6  ( 2 6 ° o )  at the  p resen t  tim e T hirteen  (6 % ) re sp o n d e n ts  ind icated  a Level o f R e n e w a l  
p r io r  to  th e  im p lem en ta t io n  o f  the  C SI P rocess ,  and  21 ( 9  8 ° o )  re sp o n d en ts  ind ica ted  a 
cu r ren t  L evel o f R e n e w a l
F or this ca teg o ry ,  five ( 2 . 3%)  re sp o n d en ts  did no t supply  d a ta  for th e  q u es t io n  
reg a rd in g  th e  tim e p r io r  to  the CSI P rocess ,  and  fo u r  (1 .9 % )  re sp o n d en ts  did n o t  supp ly  
d a ta  for th e  q u es t io n  regard ing  the p resen t t im e O n e  (0 5 % ) re sp o n d en t  did n o t  supp ly  
d a ta  that  cou ld  be  re co rd e d  for e ither ques t ion
T h e  q u es t io n  dea ling  with the tim e p r io r  to  th e  C S I  P ro ce ss  had a m ean  sc o re  o f  
1 74 (S D  =  1 146) c o m p a re d  with the m ean  o f  2 .0 9  (S D  =  1 161) for  th e  q u es t io n  
reg a rd in g  th e  p re sen t  tim e (see Table  8 ). R esu lts  fo r  the  paired  d iffe rences  (n =  2 0 6 )
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revea led  a m ean  difference o f  34 (S D  = S45V A paired t tes t (see  A p p en d ix  F) revealed  
a statistically  significant d ifference b e tw een  th e  Levels o f  U se for th e  G ifted  and  
T a len ted  P ro g ra m  assessing the p ro g ress  in ach ievem ent o f  the gifted  and  ta len ted  
s tu d en ts  in reading, m athem atics ,  and science p r io r  to the  im plem enta tion  o f  th e  CSI 
P ro cess  an d  the p resen t time (t = 5 851. p  < 0 0 1)
District d isag g reg a tes  d a ta  on gifted and talented studen ts  as su b g ro u p  for 
readinu. m athem atics ,  and science R egard ing  the  d isaggregating  o f  d a ta  on gif ted  and 
ta len ted  s tu d en ts  for reading, m athem atics ,  and  science. 90 (41 9 ° 0) o f  th e  re sp o n d en ts  
ind icated  N o n u se  p rio r  to  the im plem entation  o f  the C SI Process, and 6 6  (30  7° 0 ) 
indicated  N o n u se  at the present time (see A ppend ix  E) Prior to the  im p lem en ta t io n  o f  
the C SI P rocess .  14 ( 6  5° o') re sponden ts  indicated a Level o f  P repa ra t ion ,  w hile 27 
( 12 6 ° o )  ind icated  P reparation  currently
S ix ty -seven  (31 2 ° o )  re sponden ts  rep o r ted  stable L'se o f  d isag g re g a t in g  d a ta  prior 
to  the im p lem en ta t ion  o f  the CSI Process, and 61 (2 8 .4 % ) repo rted  cu r ren t  U se  
T w en ty -s ix  ( 12 1%) o f  the  re sponden ts  no ted  a Level o f  Refinem ent p r io r  to  th e  
im p lem en ta t ion  o f  the C SI P rocess,  while 34 (15 S°o> no ted  a Level o f  R efinem en t 
curren tly  Six (2 8 % ) responden ts  repo rted  a Level o f  Renew al p rio r  to  the 
im p lem en ta t ion  o f  the C SI P rocess,  while 16 (7 4 % ) rep o r ted  curren t R en ew al o f  the 
d isag g reg a t in g  o f  d a ta  for gifted and ta len ted  studen ts
F o r  this ca tegory ,  nine (4 2 % )  re sp o n d en ts  did not supply d a ta  for the  ques tion  
reg ard ing  th e  time prior to  the C SI P rocess,  and eight (3 7% ) re sp o n d en ts  did no t  supply 
da ta  for th e  qu es t io n  regard ing  the  present tim e T hree  ( 1 . 4%)  re sp o n d en ts  did not 
supply  d a ta  that cou ld  be reco rded  for e ither question.
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T h e  q u es t io n  dealing w ith  the tim e prio r to  the C SI P ro ce s s  had  a m ean  sco re  o f  
1.23 (S D  = 1 2 2 6 )  co m p a re d  w ith  the  m ean  o f  1.53 (SD  =  1.3 13) fo r  th e  q u es t io n  
regard ing  th e  p re sen t  tim e (see  T ab le  8 ). R esu lts  for the paired  d iffe rences  (n =  199) 
revea led  a m ean  difference o f  30  ( SD  =  737) A paired t tes t  (see  A p p e n d ix  F) revealed 
a statistically  significant d iffe rence b e tw e en  the levels o f  use  fo r  the  G if ted  an d  T alen ted  
P ro g ra m  d isag g reg a t in g  d a ta  on g ifted  and ta len ted  s tuden ts  as a s u b g ro u p  in read ing , 
m athem atics ,  and sc ience prio r  to  the im plem en ta t ion  o f  the C S I  P ro c e s s  and  th e  present 
t im e (t = 5 676 . g  < 001)
O verall quality  and effec tiveness  o f  G ifted  and T a len ted  P ro g ra m  E ig h t  (3 .7 % ) 
individuals re p o r ted  N o n u se  to  the  overall  quality  and effec tiveness  o f  G if ted  an d  
T a len ted  P ro g ra m m in g  prio r to  the im plem en ta t ion  o f  the C SI P ro cess ,  an d  2  (0 .9 % )  
re p o r ted  N o n u s e  at the present t im e (see  A ppendix  E). T w e n ty - tw o  ( 1 0  2 % ) re sp o n d en ts  
ind icated  a Level o f  P rep a ra t io n  in the overall quality prior to  th e  im p le m e n ta t io n  o f  the 
CSI P rocess ,  and  10 (4 7% ) re p o r ted  a Level o f  P repa ra t ion  for the  p re se n t  time. S table 
L’se o f  the overall  quality  w as  ind icated  by 104 (48 4% ) re sp o n d e n ts  p r io r  to  th e  
im p lem en ta t ion  o f  the C SI P rocess,  and  73 (34° o) indicated cu r ren t  U se. T h e  Level o f  
R efinem ent changed  from  50 (2 3 .3 % )  re sp o n ses  prior to  the im p le m e n ta t io n  o f  th e  C SI 
P ro cess  to  89 (4 1 4 % )  re sp o n se s  indicating cu r ren t  Refinem ent E ig h te e n  (8 .4 % )  
re sp o n d en ts  re p o r ted  a Level o f R e n e w a l  o f  the overall quality  o f  the ir  G if ted  and  
T a len ted  P ro g ra m m in g  p rio r  to  the im p lem en ta t ion  o f  the C SI P ro cess ,  a n d  27  (1 2 .6 % ) 
ind icated  a Level o fR e n e w a l  for  the  p resen t  time.
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F o r  this ca teg o ry .  13 (6 °o) re sponden ts  did no t supply  d a ta  fo r  th e  ques t ion  
reg ard in g  th e  t im e p rio r  to  the  C SI Process,  and 12 (5 6 ° o) re s p o n d e n ts  did not supply  
da ta  for  th e  qu es t io n  reg ard ing  the  present time, w ith  2 ( 0  9 ° o )  sys tem  er ro rs
T h e  qu es t io n  dea ling  with the time prior to  the  C SI P ro ce ss  had  a m ean  sco re  o f  
2 23 (S D  = 913)  co m p a re d  with the mean o f  2 65 (S D  = S12)  fo r  the  q u es t io n  regard in  
the p resen t  time (see  T ab le  S) Results  for the paired  d iffe rences  (n = 196)  revea led  a 
m ean  d ifference o f  42 (S D  = 796) A paired t test (see  A p p en d ix  F) revea led  a 
statistically  significant d iffe rence b e tw een  the Levels  o f  U se  for the  quality  and 
effec tiveness  o f  th e  G ifted  and Talen ted  P rogram  prior to  th e  im p lem en ta t io n  o f  the C SI 
P ro cess  and  the  p resen t  t im e (L = 7 354. p  001).
S um m ary  for Q u est io n  O n e  
T h e  first qu es t io n  so u g h t  to  find w h e th e r  any ch an g es  w e re  p e rce iv ed  in G ifted  
and T a len ted  P ro g ra m m in g  in Iow a since the C SI P ro cess  w a s  im p lem en ted  to  the 
p resen t  t im e T h e  results  o f  the tw o  subgroups  o f  principals  and  te ac h e rs  w e re  g ro u p e d  
to g e th e r  fo r  this q u es t io n  As p resen ted  in Table 9. w hich is ran k ed  in o rd e r  o f  m ean  
d ifferences,  from  the  g rea tes t  to  the least, the m ean d ifferences  ran g ed  from  58 to 10 
U sing  a 2-ta iled  tes t o f  s ignificance, all mean d ifferences w e re  s ta tis tica lly  significant 
(p  < 0 0 1 ). excep t for the  c o m p o n en t  on the b u d g e t  reg a rd in g  th e  ca r ry o v e r  o f  lef tover  
funds (p  = 037) That. to o .  is statistically significant at th e  p  < 05 level Paired 
d iffe rences  ranked  in the o rd e r  o f  the questions on the  q u es t io n n a ire  can  be found in 
A ppend ix  F
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Table 9
M e a n  D ifferences. R an k ed  from  G rea tes t  Gain to  the  L eas t,  o f  P rov is ions  and 
C o m p o n e n ts  B e tw e e n  P resen t  and T im e Prior to  the  Im p lem en ta t io n  o f  the  C SI P ro ce ss
P rov is ion M - M ; SD n t E
Goal Alignment 58 897 201 9 201 < .001
Goals for GT 45 860 205 7.555 < 001
Performance Meas 43 804 201 7.547 < 001
In-service design 43 986 205 6 235 < .001
Overall quality 42 796 196 7.354 < 0 0 1
Data gathenng 37 873 205 5 999 < .001
Cognitive Differen. 37 738 207 7.161 < .001
Affective Differen. 36 788 207 6 618 < .001
Achievement 34 845 206 5.851 < 001
Program Review 31 765 206 5.825 < .001
Program Evaluation 31 845 206 5 685 < .001
Gifted as Subgroup 30 737 199 5.676 < 001
Multiple C ntena 28 850 209 4.800 < .001
Screen Total Pop 23 833 207 4.006 < .001
Qualified Personnel 21 796 206 3.762 < .001
Qualified Staff 20 803 208 3.626 < .001
Budget: Spending 16 604 203 3.836 < .001
Budget: Carryover 10 .683 194 2.103 .037
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Interesting ly , th e  th ree  co m p o n en ts  for  the  p ro v is io n  o f  goa ls  and p e r fo rm an ce  
m easu res  w e re  th e  to p  th ree  rankings o f  m ean  differences. T h e  Levels  o f  U se  o n  the  
p rov is ion  fo r  in -serv ice  design  ranked  next T h e  overall  qua li ty  and effec tiveness  o f  
G ifted  and T a len ted  P ro g ram m in g  w as  ranked  fifth in m ean  differences  from  the  tim e 
p r io r  to  the  im p lem en ta t io n  o f  the C SI P rocess  to  the p re sen t  time. D a ta  g a th e r in g  for 
p ro g ram m in g  p u rp o s e s  ranked  next, fo llow ed by qua li ta tive  d iffe ren tia tion  to  m ee t  the 
co g n it iv e  and  affec tive  needs o f  gifted and ta len ted  s tuden ts .  T h e  no n -req u ired  factor,  
no tin g  p ro g re s s  in ach ievem ent for gifted and ta len ted  s tu d en ts ,  fo llow ed in n inth place, 
and  the  o th e r  n o n -req u ired  factor, d isaggregating  o f  d a ta  and  consider ing  gifted  and 
ta len ted  s tu d en ts  as  a subgroup , placed tw elfth  in m ean  d ifferences. P ro g ra m  rev iew  and 
eva lua tion  ranked  b e tw e en  these tw o  non-requ ired  factors .  T h e  results  fo r  identification, 
m ultip le  criteria  and  screen ing  the total school popu la t ion ,  as well as for the  em p lo y m en t 
o f  qualified personnel ,  sh o w ed  significant differences b e tw e e n  the times p rio r  to  the 
im p lem en ta t ion  o f  th e  C SI P rocess  and the p resen t time.
T h e  m ean  d ifferences for the b o tto m  tw o  rankings, o n e  calling for b u d g e t  
accoun tab il i ty  o f  th e  m onies,  and the o th er  calling for b u d g e t  c a rry o v e r  o f  le f tover  funds 
into the  next y e a r 's  G ifted  and Talented  P rogram , w e re  also  statistically significant.
So. have ch an g es  occurred  in Io w a 's  G ifted  and  T a ien ted  P ro g ra m m in g  s ince th e  
C S I  P ro cess  w as  im p lem en ted  to  the present t im e0 A c c o rd in g  to  the  resu lts  o f  this 
survey, yes. F o r  even.’ provis ion  and every co m p o n en t  o f  every  provision, perce ived  
ch an g e  has o cc u rre d  o v e r  the last tw o  years at statistically  significant levels. A c co rd in g  
to  th ese  results. G ifted  and  Talen ted  P ro g ram m in g  has been  chang ing  in Iow a.
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R esearch  Q uestion  T w o  
W h a t perce ived  effects, if  any. has Io w a 's  C o m p reh en s iv e  S ch o o l  
Im p ro v e m e n t  (C SI) P ro cess  had on Gifted and T alen ted  P ro g ra m m in g  in Io w a '1 
In exam in ing  the  results  for  this question , all the re sp o n d en ts  w e re  g ro u p e d  to g e th e r  for a 
to ta l  o f  215 In som e ca tegories ,  th e re  w as missing data, ranging  from  3 (1.4° o) to  13 
( 6 % )  m issing re sp o n ses  All re sp o n ses  could  be reco rded  
Identification: M ultip le  Criteria
T h e  m ajority  (n = 142. 6 6 ° o) o f  the re sponden ts  perceived  a neu tra l  effect o f  the 
C S I  P ro cess  on the use o f  multiple selection criteria for identification p ro c e d u re s  in 
G ifted  and  T alen ted  P ro g ram m in g  Fifty-nine (27 4 % )  re sp o n d en ts  re p o r te d  that the  C SI 
P ro ce s s  s treng thened  their  G T  P ro g ram s in this regard , and 1 1 (5 1% ) ind ica ted  that  the 
C S I  P ro cess  highly s tren g th en ed  their  p rogram s F or this co m p o n e n t  o f  the  p rov is ion  on 
identif ica tion  p rocedures ,  3 (1 4 % )  re sponden ts  did not supply d a ta  reg a rd in g  their 
p e rcep t io n s  o f  the effect o f  the C SI Process.
R esults  revealed that, o f  the valid responses  (n = 212). 67° o p erce iv ed  the CSI 
P ro ce s s  had a neutral effect, while 3 3%  perceived a s t reng thened  o r  highly s t ren g th en ed  
effec t  o f  the C SI P rocess  on the co m p o n en t  o f  multiple criteria in the  prov ision for 
identif ica tion  p ro ced u re s  Results  with valid pe rcen tages  are su m m arized  in A ppendix  
G
Identification: T o ta l  S choo l Popu la t ion  is Screened
A to tal o f  152 (70  7% ) re sponden ts  perceived  that  the  C S I  P ro c e s s  had  a neutra l  
e ffec t  reg ard ing  the screen ing  o f  the total school popu la t ion  for identif ica tion  p u rp o se s  in
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G ifted  and T a le n te d  P ro g ra m m in g  Forty-e ight (22 3 ° o )  r e p o r ted  a s t ren g th en ed  effect, 
and  10 (4  7 ° 0) rep o r ted  a highly s treng thened  effect N o n e  o f  the re sp o n d e n ts  indicated a 
w e a k e n e d  o r  a highly w e a k e n e d  effect o f  the C SI P ro cess  on  this p rov is ion  Five (2 3 ° o )  
re s p o n d e n ts  d id  no t share  their  percep tions  o f  the C S I  P ro ce ss  on  this c o m p o n e n t  o f  the 
p ro v is io n  fo r  identification
R esu lts  revealed  that,  o f  the valid responses  (n = 210 ). 72.4° o p erce iv ed  the  CSI 
P ro ce ss  had  a neutra l effect, while 27 6 °o  perceived  a s t reng thened  or highly 
s t ren g th en e d  effect o f  the  C SI P rocess  (see A ppendix  G)
Iden tif ication  D a ta  on G ifted  and T alen ted  S tu d en ts  G a th e red  for P ro u ra m m in u  P urposes  
R esu lts  revealed  that one  (0  5 ° o )  responden t  perceived  that the C SI P rocess  
c rea ted  a w e a k e n e d  effect on  the gathering  o f  d a ta  o f  gifted and ta len ted  s tu d en ts  for 
p ro g ram m in g  p u rp o se s  A n o th e r  129  ( 6 0 ° o )  rep o r ted  a neutral effect, 66  ( 3 0  T’° o )  
re p o r te d  a s t ren g th en ed  effect, and 11 (5 l ° o )  rep o r ted  a highly s t ren g th en e d  effect For 
this c o m p o n e n t  o f  the p rov is ion  on identification p ro ced u re s .  S (3 7 ° o )  re sp o n d en ts  did 
not p ro v id e  d a ta  regard ing  the ir  percep tions  o f  the  effect o f  the  C S I  P ro ce ss
O f  the  valid re sp o n se s  (n = 2 0 7 ) .  6 2  3° o  perceived  the  C SI P ro ce ss  had a neutral 
effect, while 3 7  2 ° o  perce ived  a s treng thened  o r  highly s t ren g th en ed  effect o f  the CSI 
P ro ce s s  An additional 0  5 ° o  perceived a w eakened  effect (see  A p p en d ix  G )
G oals  and  P e rfo rm an ce  M ea su res  Gifted and T alen ted  P ro g ra m  Inc ludes  G o a ls  for 
G ifted  and  T a le n te d  S tu d en ts
F o r  th e  c o m p o n en t  o f  the provis ion  on goals  and p e r fo rm an ce  m easu re s  w hich 
ad d ressed  th e  inclusion o f  goa ls  for gifted and ta len ted  s tu d en ts  in G if ted  and  T alen ted
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
124
P ro g ram m in g .  1 12 (52 l ° o )  rep o r ted  a neutral effect o f  the  C S I  P ro cess  H o w ev er .  83 
(38 6 °o) re p o r ted  a  s tren g th en ed  effect, and 14 ( 6  5 ° 0) re p o r ted  a highly s t reng thened  
effect N o  re sp o n d en ts  rep o r ted  a w eakened  o r  highly w e ak en e d  effect Six (2 S ° 0) 
re sp o n d en ts  did no t  share  their perceptions regard ing  the  effect o f  the C SI P rocess
R esu lts  revea led  that, o f  the valid responses  (n = 209).  53 o°o perceived  the C SI 
P ro cess  had  a neu tra l  effect, while 46 4° o perceived a s t ren g th en e d  or highly 
s t ren g th en ed  effect o f  the C SI Process  on the co m p o n en t  for including goals  for gifted  
and  ta len ted  s tu d en ts  in the provision for goals and p e r fo rm an c e  m easures  (see  A ppend ix  
G)
G o a ls  and  P e rfo rm an ce  M easu res  Gifted and T alen ted  P ro g ra m  Includes P erfo rm an ce  
M e a su re s  for  G ifted  and T alen ted  S tudents
R eg ard in g  the inclusion o f  perform ance m easu res  o f  gifted  and talented s tu d en ts  
in G ifted  and  T a le n te d  P rogram m ing . 127 ( 5 9  10 o ) re sp o n d en ts  perceived a neutral effect 
A s t ren g th en e d  effect w as  perceived  by 72 ( 33  5 ° o )  re sp o n d en ts ,  and 8 (3 7 ° 0) perce ived  
a highly s t ren g th en e d  effect .Although no one ind icated  a  highly w eak en ed  effect, i 
( 0  5 ° o )  individual ind icated  a w eakened  effect Seven (3 3 ° o )  re sp o n d en ts  did not share  
their  p e rcep t io n s  o f  the effect o f  the CSI Process.
R esu lts  revea led  that, o f  the valid responses  (n = 208).  61 l°o  perceived  the C SI 
P ro cess  had a neutra l  effect, while 3 8  5° o perceived a s t ren g th en ed  o r  highly 
s t ren g th en ed  effec t  o f  the  C SI Process  on the co m p o n en t  fo r  including perfo rm ance  
m easu res  for g if ted  and ta len ted  students  in the provis ion  for goa ls  and p erfo rm ance  
m easu res  .An additional 0 5° o perceived a w eakened  effect (see  A ppend ix  G)
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G o a ls  and  P e r fo rm an ce  M ea su res  for G ifted and  T a len ted  S tu d en ts  Align to  D istrict
G oa ls
F ew e r  than  ha lf  o f  the  responden ts .  101 (47° o). perce ived  a neutral effect o f  the 
C SI P ro ce ss  on  the  alignm ent o f  goals  for gifted and  ta ien ted  s tuden ts  to  distric t goa ls  
Eighty-s ix  ( 4 0 ° o) re sp o n d en ts  perceived a s tren g th en ed  effect and 1 4 (8  S°o) perce ived  a 
highly s t ren g th en e d  effect O n e  individual (0  5 ° o )  perce ived  a w eak en ed  effect, but no 
on e  in the  s tu d y  perce ived  a highly w eakened  effect E ight (3 7 0 0 ) r e sp o n d en ts  did not 
re sp o n d  to the  q u es t io n  regard ing  the  effect o f  the C S I  P ro cess  on  this c o m p o n e n t  o f  the 
p rov is ion  on  goa ls  and per fo rm an ce  m easures
O f  th e  valid re sp o n ses  (n = 207). abou t half. 4 8  8°o .  perceived  the C SI P ro cess  
had  a neutra l  effect, while the  o ther  half. 50 7 ° 0. perce ived  a s treng thened  or highly- 
s t ren g th en e d  effect o f  the  C SI P rocess  on the co m p o n en t  o f  aligning goals  for gifted  and 
ta len ted  s tu d en ts  with  district goals  An additional 0 5° o  perce ived  a w e ak en e d  effect 
( see  A p p en d ix  G)
Qualitativ e D ifferen tia tion  o f  Gifted and Talen ted  P ro e ra m  to M eet C ou n itiv e  N eed s
.Although 12 6  (58 6 ° 0 ) perceived  a neutral effect o f  th e  C SI P ro cess  on the 
co m p o n en t  o f  m eeting  cogn itive  needs th ro u g h  p ro g ram  differentiation. 7 0  ( 3 2  6°  0) 
re sp o n d en ts  p e rce ived  a s treng thened  effect Additionally. 13 (6 ° 0) re sp o n d en ts  
p erce ived  a highly s t ren g th en ed  effect N o e d u c a to r  in this s tudy perceiv ed a w e ak en e d  
effect, but 1 (0 5 ° 0 ) re sp o n d en t  perceived a highly w eak en ed  effect Five (2  3 ° o )  
re sp o n d e n ts  did not an sw e r  this question
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
126
R esu lts  revealed  that, o f  the valid re sponses  (n = 210). 6 0 %  p erce ived  th e  CSI 
P ro ce ss  had  a neutra l  effect on the cognitive co m p o n en t  o f  p ro g ram m atic  d iffe ren tia tion , 
w hile  39 5 %  perce ived  a s treng thened  o r  highly s tren g th en ed  effect An add itional 0 .5 %  
p erce ived  a highly w e ak en e d  effect (see A ppendix  G)
Q ua li ta t ive  D ifferen tia tion  o f  G ifted and T alen ted  P ro g ram  to M eet  A ffective  N e ed s  
W hile  136 (6 3 .3 % ) o f  the resp o n d en ts  perce ived  a neutra l effect o f  the C SI 
P ro ce ss  on the affective co m p o n en t  o f  the provision  for d iffe ren tia ted  p ro g ram m in g .  58 
(2 7 % )  re sp o n d en ts  perceived  a s treng thened  effect T h ir teen  ( 6 % ) re sp o n d e n ts  perce ived  
a highly s t ren g th en ed  effect T w o  (0 .9 % ) re sp o n d en ts  perceived  a w e ak en e d  effect, and 
1 ( 0  5 % )  p erce ived  a highly w eakened  effect o f  the C S I  P rocess  in this a re a  o f  
d iffe ren tia tion  Five (2 .3 % )  re sponden ts  did not share  their p e rcep tio n s  o f  the effect o f  
th e  C S I  P ro cess  on this co m p o n en t
R esu lts  revea led  that, o f  the valid re sp o n ses  (n = 2 1 0 ). 64 8 %  p erce iv ed  th e  C S I  
P ro ce ss  had  a neutra l  effect, while 33 8 %  perceived  a s t reng thened  o r  highly 
s t ren g th en e d  effect o f  the C SI P rocess  on the co m p o n en t  for  having a quali ta tively  
d iffe ren tia ted  p ro g ra m  to  m eet the affective needs  o f  gifted  and ta len ted  lea rners  in the 
p rov is ion  on  quali ta t ive  differentiation An additional 1 4 %  perceived  a w e a k e n e d  o r  a 
highly w e ak en e d  effect (see  A ppendix  G)
G ifted  and T a len ted  P ro g ram  has Qualified S ta ff  to  T each  G ifted  and T a len ted  S tu d e n ts  
T h e  C SI P ro cess  had a neutral effect on  the p rovis ion  requir ing  qualified  staff, 
ac co rd in g  to  161 (74 9 % ) re sp o n d en ts  T h ir ty -one  (14 4 % )  re sp o n d en ts  re p o r te d  a 
s t ren g th en e d  effect, and 17 (7 .9 % ) reported  a highly s tren g th en ed  effect N o  o n e  
re p o r te d  a w e a k e n e d  o r  a  highly w eakened  effect. F o r  the  p rov is ion  on staff ing
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provis ions, 6  ( 2  8 ° o) re sp o n d en ts  did not share their p e rcep tio n s  o f  the  effect o f  th e  C SI 
P ro cess
R esults  revealed  that, o f  the valid responses  (n = 209). 77° 0 perceiv ed th e  CSI 
P ro cess  had a neutral effect, while 23° o perceived a s treng thened  o r  highly s t ren g th en ed  
effect o f  the C SI P rocess  on the  provision for provid ing  qualified s ta f f  (see  A ppend ix  G) 
G ifted  and T alen ted  P rogram  has Qualified Personnel to A dm in is te r  P ro c ram
The C SI P rocess  had a neutral effect on the provis ion  requir ing  qualified 
personnel  to adm inis te r  the  Gifted and Talen ted  P rogram , as perce ived  by 162 (75 3 ° o )  of 
th e  re sp o n d en ts  T h ir ty - tw o  ( 14 9 ° 0 ) responden ts ,  how ever,  perceiv ed a s t ren g th en ed  
effect, and 14 ( 6  5 ° o )  perceived  a highly s trengthened  effect Seven (3 3 % )  re sp o n d en ts  
had  missing d a ta  regard ing  their percep tions o f  the  effect o f  the C SI P rocess
R esults  revealed that, o f  the  valid responses  (n = 208). n1 0 %  perceived  th e  CSI 
P ro ce ss  had a neutral effect, while 22 l°o perceived a s treng thened  o r  highly 
s t ren g th en ed  effect o f  the CSI P rocess  on the provision  for p rovid ing  qualified personnel 
to  adm inis te r  the  Gifted and T alen ted  P rogram  (see A ppendix  G)
G ifted  and T a len ted  P rogram  B u d ce t  Show s H o w  M o n ev  is Spent
T he  m ajority  o f  th e  responden ts .  162 (75 3% ). perceived  a neutral effect o f  the 
C SI P rocess  on the  budget  for G ifted  and Talen ted  P ro g ram m in g  show ing  h o w  the  
m oney  was spent T w en ty -seven  (12 6 °o) re sp o n d en ts  felt that the  CSI P ro cess  
s tren g th en ed  this co m p o n en t  o f  the budget, and 13 (6 ° o ) th o u g h t  that  the C SI P ro cess  
highly s treng thened  this co m p o n en t  Three (1 4° 0) individuals perce ived  a w e ak en e d  
effect, and an o th e r  3 (I 4° 0) perce ived  a highly w eak en ed  effect Seven  (3 3° o) 
re sp o n d en ts  did no t re sp o n d  to  the  question
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R esu lts  revealed  that,  o f  the  valid re sp o n ses  (n = 208). 77 9 %  p erce iv ed  th e  CS1 
P ro ce ss  had a neutral effect, while 19 2° o perce ived  a s treng thened  o r  highly 
s t ren g th en ed  effect o f  th e  C SI P ro cess  on this co m p o n en t  o f  the  p rov is ion  fo r  b u d g e t  An 
additional 2 9 %  perceived  a w eak en ed  o r  a highly w eak en ed  effect (see  A p p en d ix  G ) 
W h en  Applicable . G ifted and T alen ted  Funds are  C arr ied  O ver  to  G ifted  and T a len ted  
P ro g ra m  for the  Next Y ear
A bou t th ree -fo u r th s  o f  the  re sponden ts .  163 (75 S°o). perceiv ed a neutra l  effect o f  
the C SI P ro cess  regard ing  the ca rry o v e r  o f  G ifted  and T alen ted  P ro g ra m  funds to  the  next 
year, w hen  applicable  T w enty-f ive  (11 6 °o) re sp o n d en ts  perceived  a s t ren g th en e d  effect, 
and 11 (5 l ° o )  perceived  a highly s treng thened  effect T h ree  (1 4 ° 0 ) p e rce iv ed  a 
w e ak en e d  effect, and 3 ( 1 4° 0) perceiv ed a highly w eak en ed  effect F o r  this co m p o n e n t  
on th e  p rov is ion  regard ing  the budge t .  10 ( 4  ' ° o )  re sp o n d en ts  did no t share  their 
p e rcep t io n s  o f  the effect o f  the CSI P rocess
R esu lts  revealed  that, o f  the valid re sp o n ses  (n = 2 0 5 ) .  79 5 ° o  p erce iv ed  the  CSI 
P ro cess  had a neutral effect, while 17 6° o perceived  a s treng thened  o r  highlv 
s t ren g th en ed  effect o f  the  C SI P ro cess  on this co m p o n en t  o f  the p rov is ion  fo r  b u d g e t  An 
additional 2 9 ° 0 perceived  a w eak en ed  o r  a highly w eak en ed  effect (see  A p p en d ix  G ) 
G ifted  and  T alen ted  P ro g ram  Includes In-service Design for G eneral C la s s ro o m  T ea ch ers  
R eg ard in g  the effect o f  the C SI P rocess  on the inclusion o f  an in -serv ice  design 
into d is tr ic ts ' G ifted  and Talen ted  P ro g ram s.  1 13 ( 5 2  6 ° o )  r e sp o n d en ts  p e rce iv ed  a 
neutra l effect Yet.  77 ( 3 5  8 °o) o f  th e  re sp o n d en ts  perceived  a s t ren g th en e d  effect, and 
13 ( 6 ° o )  re sp o n d en ts  perce ived  a highly s treng thened  effect Five ( 2  3 ° o )  p eo p le  felt that
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the C SI P ro cess  had w e ak en e d  their p ro g ram  in this regard , and  1 ( 0  5°o) individual 
p e rce ived  that the  C S I  P ro ce ss  had a highly w eak en ed  effect F o r  the p rovis ion  reg a rd in g  
in-serv ice  design. 6  (2 S°o) re sp o n d en ts  had missing data.
R esu lts  revea led  that,  o f  the valid re sponses  (n = 209). 54 l ° o  p erce ived  th e  C SI 
P ro cess  had a neu tra l  effect, while 43 1° o perceived  a s t ren g th en ed  o r  highly 
s t ren g th en e d  effect o f  the C SI P rocess  on the p rovis ion  for in -serv ice  design  An 
additional 2 9° 0 perce ived  a w eakened  o r  a highly w eak en ed  e tfec t (see A p p en d ix  G ) 
D istrict R ev iew s  G ifted  and T alen ted  P rogram
T h e  CSI P ro cess  had no effect on  distr ic ts ' rev iew ing  the  G ifted  and  T a len ted  
P ro g ra m , a c co rd in g  to  13 1 (60  9 ° 0) re sp o n d en ts  Still. 64 (29 S°o) re sp o n d en ts  p erce ived  
a s t ren g th en e d  effect, and 11 (5 I°o) perceived  a highly s tren g th en ed  effect T h ree  
( 1 4°o) individuals  ind icated  a w eakened  effect, and no re sp o n d en ts  ind icated  a highly 
w e ak en e d  effect F o r  this co m p o n en t  on the provis ion  reg ard ing  p ro g ram  eva lua t ion .  6 
(2 8 °o) re sp o n d e n ts  did not share their p e rcep tio n s  o f  th e  effect o f  the  C SI P ro cess
R esu lts  revea led  that,  o f  the valid re sponses  < n_= 209).  62 7° 0 perce ived  th e  C SI 
P ro cess  had a neutra l  effect, while 35 9° 0 perceived  a s t ren g th en ed  o r  h ighh  
s t ren g th en ed  effect o f  the C S I  P rocess  on this co m p o n en t  o f  the  p rovis ion  for district 
review and ev a lu a t io n  o f  th e  p rog ram  .An additional 1 4°o perce ived  a w e a k en ed  effect 
(see  A ppend ix  G )
District E v a lu a te s  G ifted  and  Talented P rog ram
.Although 124 (57 7 ° 0) o f  the re sp o n d en ts  p erce ived  a neutra l effect o f  th e  C SI 
P ro cess  on d is tric t ev a lua t ion  o f  G ifted an d  T a len ted  P ro g ram m in g .  6 8  (3 1 6 °o)
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re sp o n d en ts  p e rce ived  a s trengthened  effect, and 12 (5 6 % ) perce ived  a highly 
s t ren g th en e d  effect F o u r  (1 9°o) perceived a w e ak en e d  effect, but no o n e  ind ica ted  a 
highly w e a k e n e d  effect. F o r  this com ponen t  on the p rov is ion  regard ing  p ro g ram  
eva lua tion .  7 (3 .3° o) re sp o n d en ts  did not supply d a ta  regard ing  their p e rcep t io n s  o f  the 
effec t  o f  th e  C S I  P ro ce ss
O v e r  h a l f  o f  the  respondents .  59 6 °o. perce ived  the C S I  P rocess  had a neutra l 
effect, while 38 5° o perce ived  a strengthened  o r  highly s tren g th en ed  effect o f  the  C S I  
P ro ce ss  on  this c o m p o n e n t  o f  the provision for district review and eva lua tion  o f  the  
p ro g ra m  An additional 1 9 ° 0 perceived a w eak en ed  effect (see  A ppendix  G)
G ifted  and T a len ted  P ro g ram  Assesses Gifted and T a len ted  S tu d e n ts '  A ch ievem en t in 
R eading . M ath em a tic s ,  and Science
R eg ard in g  the C SI Process on the assessm ent o f  the ach ievem en t o f  gifted and 
ta len ted  s tu d en ts  in reading, mathematics, and science. 140 ( 6 5  10 o ) perceived  a neutra l 
effect A lth o u g h  this ca teg o ry  is not required by th e  C o d e  o f  Iow a. 55 ( 2 5  6 ° o )  
re sp o n d en ts  pe rce ived  a s treng thened  effect, d u e  to  the  C SI P rocess,  and 9 ( 4  2 ° o )  
p erce ived  a highly s treng thened  effect A lthough 5 ( 2  3 ° o )  re sp o n d en ts  perce ived  a 
w e ak en e d  effect, no o n e  perceived a highly w eak en ed  effect For this ca tegory .  6 ( 2  8 ° o )  
r e sp o n d e n ts  did no t  supply  data regard ing  their p e rcep tio n s  o f  the effect o f  the  CSI 
P ro cess
R esu lts  revea led  that, o f  the vaiid re sp o n ses  (n = 209). 67° o perceived  the  C SI 
P ro ce ss  had  a neutra l  effect, while 30 6 %  perceived  a s tren g th en ed  o r  highly- 
s t ren g th en e d  effect o f  the  C SI Process  .An additional 2 4 %  perceiv ed a w e a k e n e d  effect 
(see  A p p en d ix  G)
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D istric t D isag g reg a te s  D a ta  on  Gifted and T a len ted  S tu d e n ts  as S u b g ro u p  fo r  R ead ing .  
M ath em a tic s ,  and  Science
F ro m  the  p erspec tive  o f  138 (64.2° o) re sp o n d en ts ,  the  C S I  P ro cess  had  a neutra l 
effect on  th e  d isag g reg a tin g  o f  da ta  on  gifted and  ta len ted  s tu d en ts  as a su b g ro u p  for 
read ing , m athem atics ,  and science. N evertheless ,  49  (2 2 .8 % )  re sp o n d en ts  p e rce iv ed  a 
s t ren g th en e d  effect, and 1 1 ( 5  1% ) indicated that  they perce ived  a highly s t re n g th e n e d  
effect. Six (2 S% ) re sp o n d en ts  felt that the C SI P ro ce ss  w e ak en e d  their p ro g ra m s  in this 
regard ,  but no o n e  perceived  a highly w eak en ed  effect F o r  this ca tegory .  11 (5 10 o) 
re sp o n d en ts  had m issing data  regard ing  their p e rcep t io n s  o f  the  effect o f  the C S I  P ro ce ss  
Results  revea led  that, o f  the valid re sp o n ses  (n = 204). 67  6 ° o perce ived  th e  CSI 
P ro ce ss  had a neutra l  effect, while 29 4° o perce ived  a s tren g th en ed  o r  highly 
s t ren g th en e d  effect o f  the C SI P rocess  An additional 2  9 %  perce ived  a w e a k e n e d  effect 
(see  A pp en d ix  G)
Overall  Q ua lity  and  Effectiveness o f  Gifted and  T a len ted  P ro a ram
R eg ard in g  the overall quality and effec tiveness  o f  G ifted  and T alen ted  
P ro g ram m in g .  107 (4 9 .8 % ) re sponden ts  perce ived  tha t  the C SI P ro cess  had a neutra l  
effect S ev en ty - fo u r  (34  4 % ) re sponden ts  perce ived  a s tren g th en ed  effect, and  17 (7  9 % ) 
perce ived  that  the  C SI P rocess  had a highly s t ren g th en ed  effect on  the quality  and 
effec tiveness  o f  G if ted  and T alen ted  Program m ing . T w o  (0 .2 % )  individuals p e rce iv ed  a 
w e a k e n e d  effect, and an o th e r  2 (0 .9 % ) perce ived  a highly w e a k e n e d  effect F o r  this 
ca teg o ry .  10 (4 .7 % )  re sp o n d en ts  did not supply  d a ta  reg ard in g  their  p e rcep t io n s  o f  the 
effect o f  th e  C SI P ro ce ss  T here  w ere  3 (1 .4 % )  system  errors .
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R esu lts  revea led  that,  o f  th e  valid  re sp o n se s  (n = 202). 53° o p erce iv ed  th e  C S I  
P ro ce s s  had  a neu tra l  effect, while 45° o p erce iv ed  a s tren g th en ed  o r  highly s t ren g th en e d  
effect o f  th e  C S I  P ro ce s s  on  this c o m p o n e n t  o f  th e  p rovis ion  for d is tr ic t  rev iew  and  
eva lua t ion  o f  the  p ro g ram . An add itional 2° o perce ived  a w e ak en e d  o r  a highly 
w e a k e n e d  effect (see  A ppend ix  G).
S u m m a ry  fo r  Q u est io n  T w o  
T h e  seco n d  ques t ion  exam ined  the  p erce ived  effects o f  I o w a 's  C S I  P ro c e s s  on 
G ifted  and  T alen ted  P ro g ra m m in g  in Io w a  T h e  resu lts  o f  b o th  s u b g ro u p s  o f  
re sp o n d en ts ,  principals  and teachers ,  w e re  g ro u p e d  to g e th e r  for this ques tion .  R esu lts  
from  Q u e s t io n  O n e  had already clearly sh o w n  that changes  have been  p e rce iv ed  W e re  
th ese  changes  perce ived  to  have been  a resu it o f  th e  C SI P ro c e s s '1
F o r  Table  1 0 . pe rcep tions  o f  s t ren g th en e d  and highly s t ren g th en e d  effec ts  w e re  
c lus tered  into one  ca teg o ry  entitled. "S t re n g th e n e d  Effect " Additionally , w e a k e n e d  and 
highly w e ak en e d  effects w e re  c lus tered  into o n e  ca teg o ry  nam ed. " W e a k e n e d  E f f e c t "  
T h e  ca tegory  for a perce ived  neutra l effect rem a ined  the  sam e D a ta  for T ab le  10 w as  
g iven  in valid p e rcen tag e s  and ranked  th e  o rd e r  o f  s treng thened  effects, from  th e  
co m p o n e n t  v iew ed  as having  been  m o st  s tren g th en ed  by the  C SI P ro ce s s  to  th e  
co m p o n e n t  v iew ed  as having  been  least s tren g th en ed ,  o r  having b een  the  least affec ted . 
T h e  p e rcep t io n s  o f  s treng thened  effects  ran g ed  from  50.7° 0 to 17 .6° o. T h e  C S I  P ro cess  
w as  p erce ived  to  have  had  the g rea te s t  s tren g th en in g  effect (50.7° o) on  goal a l ignm en t 
fo r  gifted  and ta len ted  s tuden ts  to  district g o a ls  Converse ly , the C S I  P ro c e s s  w a s  
perce ived  to  h av e  had  the  m ost neutra l  effect, tha t  is, the  least effect, on  th e  b u d g e t
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Table 10
P erce iv ed  E ffects  in Valid  P e rc en tag es  o f  the  C SI P ro cess  on C o m p o n e n ts  o f  R equ ired  
P rov is ions  bv All R esp o n d en ts
Component/Provision Neutral Strengthened Weakened
Effect Effect Effect
Goal Alignment 48.8 50.7 00.5
Goals for GT 53.6 46.4 0 0 . 0
Overall Program Quality 53.0 45.0 0 2 . 0
In-service Design 54.1 43 1 02.9
Differentiatioa Cognitive 60.0 39 5 00.5
Program Evaluation 59 6 38 5 0 1 9
Performance Measures 61.1 38 5 00 5
Data Gathering 62.3 37 2 00.5
Program Review 62.7 35 9 0 1 4
Differentiation.'Affective 64.8 33 8 0 1 4
Multiple Criteria 67 0 33 0 0 0  0
Achievement o f  GT 67 0 30 6 02.4
GT as subgroup 67 6 2 9 4 02.9
Screen Total Population 72.4 27 6 00  0
Qualified staff 77.0 23 0 00  0
Administrative Personnel 77.9 22.1 00 .0
Budget: Spending 77.9 19 2 02.9
Budget: Carry over o f  Funds 79.5 17 6 02.9
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c o m p o n e n t  regard ing  the ca rry o v e r  o f  leftover funds to  the next y e a r 's  G ifted  and 
T a len ted  P ro g ra m  budget (17  6 ° o) Interestingly, the C SI P ro cess  w as  p erce ived  to  have 
s t ren g th en ed  overall Gifted and T alen ted  P ro g ram  quality and  e ffec tiveness  by nearly 
h a lf  (45° o) o f  the  re sponden ts  Slightly o v er  h a lf  (53° o) o f  the re sp o n d en ts  perce ived  a 
neu tra l  effect o f  p rog ram  quality and effectiveness T hose  perceiv ing  w e a k e n e d  effects 
ran g ed  from  0 ° o  to  2 9 %  T h ese  results  indicate that, acco rd ing  to  this s tudy, the C SI 
P ro ce s s  w a s  perceived  to  have e ither s treng thened  Gifted and T a len ted  P ro g ra m m in g  in 
Io w a  or. at least, to  have d o n e  no harm
R esearch  Q uest ion  Three  
H o w  do  the  percep tions  o f  m iddle level teachers  o f  the g ifted  and  ta len ted  
c o m p a re  with  th e  percep tions  o f  m iddle level principals regard ing  the p erce ived  changes  
o f  G ifted  and T alen ted  P ro g ram m in g  in Iow a since the C o m p reh en s iv e  Schoo l 
Im p ro v e m e n t  P rocess  w as  im plem ented  to  the present t im e0
R esp o n ses  from a total o f  104 principals w ere  useable  fo r  this s tu d y  A m o n g  the 
principals, o n e  to  eight con ta ined  missing da ta  for  som e q u es t io n s  des igned  to  an sw er  
this re sea rch  question
R esp o n ses  from a total o f  1 11 teachers  o r  p ro g ram m in g  co o rd in a to rs  for gifted  
and  ta len ted  s tuden ts  w ere  used  as w o rk ab le  da ta  D ata  w as  m issing in one  to  eleven 
cases  for var ious  questions T eachers  o f  gifted and ta ien ted  s tu d en ts  and  co o rd in a to rs  o f  
G ifted  and T alen ted  P rogram s w e re  clustered  into one  su b g ro u p  and  w e re  labeled simply 
as " te ach e rs  "
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F o r  b o th  g ro u p s ,  each  qu es t io n  asked fo r  p e rcep t io n s  o f  a p rov is ion  o r  a 
c o m p o n e n t  o f  a p rov is ion  for G ifted and T a len ted  P ro g ra m , requ ired  in th e  C S I  P rocess .  
T h e  first qu es t io n  asked  percep tio n s  o f  the Level o f  U se  o f  th e  P rov is ion  o r  c o m p o n e n t  
for  th e  tim e p rio r  to  the im p lem enta tion  o f  the  C S I  P ro ce s s  in the fall o f  2000. T h e  
seco n d  q u es t io n  a sked  percep tions  o f  the  Level o f  U se  fo r  the  p resen t  time. R esu l ts  w e re  
re p o r te d  as freq u en cy  d a ta  with percen tages . T o  c o m p a re  the  tw o  g ro u p s ,  t te s ts  w e re  
co m p u ted .
Identification: M ultip le  Criteria
T w o  (1 9°o) principals perceived  the Level o f  U se  o f  m ultip le  cr ite ria  in 
identification  p ro c e d u re s  for G ifted and  T alen ted  P ro g ra m m in g  as N o n u s e  for b o th  th e  
t im e p rio r  to  th e  im p lem enta tion  o f  th e  C SI P ro cess  and fo r  the p resen t  time. Six (5 .4 % )  
o f  the  teach ers  perceived  the  Level o f  U se  o f  m ultiple c r ite ria  in identification  p ro c e d u re s  
as N o n u se  p r io r  to  the im plem enta tion  o f  the C SI P rocess ,  bu t no teach e rs  labeled  this 
c o m p o n e n t  o f  the  p rovis ion  as o n e  o f  N o n u se  at the p resen t  time. N o n e  o f  the  principa ls  
def ined  this co m p o n e n t  as being at the  P rep a ra t io n  Level fo r  e ither t im e  in ques t ion .
S even  (6 .3 % ) o f  the  teachers  considered  this co m p o n e n t  at a Level o f  P rep a ra t io n  p r io r  to  
th e  im p lem en ta t io n  o f  th e  C SI P rocess ,  and th ree  (2 .7 ) te ac h e rs  perce ived  m ultip le  
cr ite ria  for  identif ica tion  p ro c ed u re s  to  be in P rep a ra t io n  fo r  first use  at the p re sen t  time.
A m o n g  th e  principals, 61 (5 8 .7 % ) indicated  stable  U s e  p rio r  to  the 
im p lem en ta t io n  o f  the  C SI Process, and 51 (4 9 % )  ind icated  U se  at th e  p resen t  time. 
.Among the  teachers ,  65 (5 8 .6 % ) rep o r ted  stable U se  p r io r  to  the  im p lem en ta t io n  o f  the  
C SI P rocess ,  and  51 (45 9 % ) rep o r ted  U se at the  p resen t  time.
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T h e  principals de term ined  a L evel o f  R efinem ent in 2 5  ( 2 4 °  a) o f  th e  cases  p r io r  to  
th e  im p lem en ta t ion  o f  the  C S I  P rocess ,  and in 2 8  ( 2 6 . 9 °  o) o f  the  cases  at th e  p resen t  time. 
F if teen  ( 1 3 . 5 % )  teachers  perceived  a Level o f  Refinem ent p r io r  to  the  im p lem en ta t io n  o f  
th e  C S I  P rocess ,  while 3 4  ( 30 . 6° ' o )  o f  th e  teach ers  perceived this c o m p o n e n t  to  b e  at the 
L evel o f  R efinem ent at the  p resen t t im e
S ixteen ( 1 5  4°  o) principals re p o r te d  the  Level o f  R enew al for  this c o m p o n e n t  o f  
the  p rov is ion  p rio r  to  the im plem en ta t ion  o f  the C SI Process, and 21 ( 2 0  2 ° o )  rep o r ted  
R en ew a l  curren tly  Fifteen < 13 5° o) te ac h e rs  perce ived  that this c o m p o n e n t  w as  at the  
Level o f  R enew al prior to  the  im p lem en ta t ion  o f  the  C SI P rocess ,  w hile  21 ( 1 8 . 9 % )  
b e lieved  that the  curren t U se  Level w a s  R enew al.
T w o  ( 1 9 % )  principals did not re sp o n d  to  the question  reg a rd in g  th e  p resen t  tim e 
T h re e  (2 .7 % ) teachers  did not re sp o n d  to  the ques t ion  regard ing  the  t im e  p r io r  to  the  
im p lem en ta t ion  o f  the C SI P rocess,  and  tw o  ( 1 . 8 % )  did not re sp o n d  to  th e  ques t ion  
re g a rd in g  the p resen t time Table  11 sum m arized  the frequency  d a ta  co m p ar in g  
p rinc ipa ls ' and teach e rs '  pe rspec tives  regard ing  the  co m p o n en ts  o f  the p rov is ion  for 
identif ica tion  p ro ced u re s  before  the im p lem en ta t ion  o f  the C SI P ro ce ss  and  fo r  the 
p re sen t  time
F o r  this co m p o n en t  o f  the  provis ion  on identification, the  principa ls  had a m ean  
sco re  o f  2 51 ( SD  =  8 2 9 )  for the  tim e p rio r  to the  im plem entation  o f  th e  C S I  P ro cess  as 
c o m p a re d  with a m ean sco re  o f  2 . 6 5  (S D  = 8 7 5 )  for the p resen t tim e T h e  m ean 
d iffe rence  for the  principals w as  14 (S D  =  5 6 4 ) .  T he teachers  had a m ean  sco re  o f  2 .24  
(S D  =  9 7 0 )  for the  time p rio r  to  the  im p lem enta tion  o f  the C S I  P ro c e s s  as c o m p a re d  w ith
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
137
Table 11
N u m b e r  o f  Perce ived  C h an g es  in Levels o f  U se in Identif ica tion  P ro ced u res  bv Principals
and  T e a c h e r s  ( T h r e e  C o m D o n e n ts )












Preparation 0 7 u
Use 61 65 51 51
Refinement 25 15 28 34





Use 62 64 58 60
Refinement IS 10 20 24




Preparation 6 1 8
Use 60 60 52 46
Refinement 21 17 29  ^ >
Renewal 8 1 1 14 18
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a m ean  sco re  o f  2 .6 6  (S D  = 824) for th e  p resen t time. T h e  m ean  d iffe rence  for the  
teach e rs  w a s  42  (S D  =  1 037)  A  paired  t tes t (see  A ppend ix  H )  revea led  a statistically 
s ignificant d iffe rence  for b o th  the principals  (t = 2 .460 ,  £  =  0 1 6 )  and the  teach ers  
(t = 4 .1 9 4 ,  g  < 0 0 1 )  prior  to  the im p lem en ta t ion  o f  the  C SI P ro c e s s  and  th e  p resen t  time.
In c o m p a r in g  the  g ro u p  o f  principals w ith  th e  g ro u p  o f  teachers ,  an independen t 
sam ples  t te s t  w a s  p er fo rm ed  on th e  d a ta  (see A p p en d ix  I). T h e  m ean  difference w a s  .27 
b e tw e en  th e  tw o  g ro u p s ,  revealing a statistically  significant d iffe rence  (p  =  03 1) b e tw e en  
the  p e rcep t io n s  o f  the  principals and  th e  p ercep tio n s  o f  the  te ac h e rs  reg a rd in g  m ultip le  
criteria  in iden tif ica tion  p ro c ed u re s  b efo re  the im p lem en ta t ion  o f  th e  C S I  P ro cess  
(M  = .27. t = 2 .1 7 7 .  n = 2 1 1 ) T h e  m ean  difference o f  02  revea led  no significance for 
the p re sen t  t im e (t = 195. n = 210 . p  = 864).
Iden tif ica tion  T o ta l  School P opu la t ion  is S creened
F o u r  (3 8°  o) principals and 10 ( 9 °  o) teach e rs  re p o r ted  N o n u s e  for screen ing  the 
to tal schoo l  p o p u la t io n  in identification p ro c ed u re s  for G ifted  and  T a len ted  
P ro g ram m in g ,  p r io r  to  the im p lem en ta t ion  o f  the  C SI P ro ce ss  T w o  ( 1 , 9 ° b )  principals 
and th ree  (2 .7 % )  teach e rs  re p o r ted  N o n u se  for th e  p resen t  time.
F o u r  (3 S ° 0) principals ind icated  the Level o f  P rep a ra t io n  for this co m p o n e n t  o f  
the identif ication  p rov is ion  prior  to  the  im p lem en ta t ion  o f  the  C S I  P ro cess ,  while tw o  
(1 9 ° o )  re p o r te d  th e  Level o f  P rep a ra t io n  for the  p resen t  tim e F ive ( 4 . 5 % )  o f  the 
teac h e rs  ind ica ted  tha t  this co m p o n en t  w a s  at the  Level o f  P rep a ra t io n  p r io r  to  the 
im p lem en ta t io n  o f  the C SI P rocess,  bu t  only th ree  (2 .7 % )  ind ica ted  th e  Level o f  
P rep a ra t io n  fo r  th e  cu r ren t  time
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T h e  p r inc ipa ls  r e p o r te d  stable U se  o f  this c o m p o n e n t  in 62  (5 9 .6 % )  o f  th e  cases  
fo r  th e  tim e p r io r  to  th e  im p lem en ta t ion  o f  the  C SI P ro ce ss ,  and  U se  in 58 (55 8 % ) o f  the  
cases  fo r  th e  p re sen t  time. F o r  the  teachers ,  also, s tab le  U se  c h a n g e d  little. S ix ty -fou r  
(5 7 .7 % )  te ac h e rs  r e p o r te d  U se  prio r to  the  im p lem en ta t ion  o f  th e  C S I  P rocess ,  an d  60  
(5 4 .1 % )  r e p o r te d  s tab le  U se  a t the p resen t time.
E ig h teen  (1 7 .3 % )  principals  ind icated tha t  th is  c o m p o n e n t  w a s  at the  Level o f  
R efinem ent p r io r  to  th e  im p lem enta tion  o f  the  C SI P ro c e s s  and  20  (1 9 .2 % )  re p o r te d  the 
Level o f  R ef in em en t fo r  th e  p resen t time. In the  p e rcep t io n s  o f  the  teachers ,  the  Level o f  
R efinem ent fo r  this c o m p o n e n t  changed  from  10 (9 % ) cases  p r io r  to  the  im p lem en ta t ion  
o f  the  C S I  P ro c e s s  to  24 ( 2 1 .6 % ) cases at the  p resen t time.
Principals  s a w  s o m e  ch an g e  in the  Level o f  R en ew a l  fo r  this identification 
c o m p o n en t .  S ix teen  (15  4 % )  principals re p o r ted  the Level o f  R en ew al for the  t im e p r io r  
to  the im p lem en ta t io n  o f  th e  C SI P rocess,  and 2 0  ( 1 9 .2 % )  n o ted  the  Level o f  R en ew al  
currently . In the t e a c h e r s ’ perceptions, the Level o f  R en ew al  rem a ined  s teady  b e tw e en  
the  tim e p r io r  to  th e  im p lem en ta t ion  o f  the  C SI P ro ce ss  and the  present,  w ith 18 (16. 2 % ) 
teach e rs  rep o r t in g  th e  Level o f  R enew al for bo th  times.
T w o  (1 9° o) p rincipa ls  did no t re spond  to  the  q u es t io n  reg ard in g  the  p resen t  time. 
F o u r  (3 6 % ) teac h e rs  did no t re spond  to the  ques t ion  re g a rd in g  the  t im e p rio r to  the  
im p lem en ta t ion  o f  th e  C S I  P rocess ,  and th ree  (2 .7 % )  did not re sp o n d  to  the  q ues t ion  
reg ard in g  the  p re sen t  time. T ab le  11 sum m arized  the  f req u en cy  d a ta  com paring  
principa ls ' and  te a c h e rs '  perspec tives  regard ing  the c o m p o n e n ts  o f  identification 
p ro c e d u re s  b e fo re  th e  im p lem en ta t ion  o f  th e  C SI P ro ce s s  and th e  p resen t  time.
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F o r  th is  c o m p o n en t  o f  the  p rov is ion  on  identification , th e  principals  h ad  a m ean  
sc o re  o f  2 36 (S D  = 93 1) fo r  the  tim e prior to  th e  im p lem en ta t ion  o f  the  C SI P ro ce s s  as 
c o m p a re d  w ith  a m ean  sco re  o f  2.53 (S D  =  .898) for the  p resen t  t im e T h e  m ean  
d iffe rence  fo r  the principals w as  17 (S D  = 5S2). T h e  teach e rs  had a m ean  s c o re  o f  2 .18  
( S D  =  1.072) for the time p r io r  to  the  im p lem en ta t ion  o f  th e  C SI P ro ce s s  as c o m p a re d  
w ith  a m ean  sco re  o f  2 48 (S D  = 9 1 0 )  for the p resen t  time. T he  m ean  d ifference for the  
te ac h e rs  w as  30 (S D  = 1 0 1 8 )  A paired  t tes t (see  A ppend ix  H) revea led  a statis tica lly  
significant d iffe rence for b o th  the  principals (t = 2 .894 , n =  102, g  = 0 0 5 )  and  th e  
te ac h e rs  (t = 2 .971 , n = 105. g  = 004)  prior  to  the  im p lem en ta t ion  o f  th e  C SI P ro ce ss  and  
th e  p resen t  time.
An independen t  sam ples  t tes t (see  A ppend ix  I) w as  p e r fo rm ed  on the  d a ta  to  
c o m p a re  the  tw o  g ro u p s  T h e  results  revealed  no significant d iffe rence b e tw e en  the  m ean  
d iffe rence  o f  17 o f  the percep tio n s  o f  th e  principals and the  p e rcep t io n s  o f  th e  teac h e rs  
reg a rd in g  the  screening  o f  th e  total schoo l p o p u la t io n  in identification  p ro c e d u re s  b efo re  
th e  im p lem en ta t ion  o f  the C S I  P ro cess  (t = 1 222 ,  n = 210, g  = 2 2 3 )  N o  significant 
d iffe rence w as  found for th e  present tim e (t = 460 . n = 209 , g  = 6 4 6) ,  with a m ean  
d iffe rence  o f  06
Identification : D a ta  on G ifted  and T alen ted  S tu d en ts  G a th e red  for P ro g ra m m in g  P u rp o se s
W as  d a ta  g a thered  on gifted and ta len ted  s tuden ts  fo r  p ro g ram m in g  p u rp o s e s 0 
N ine  (8.7° o) principals indicated that  this co m p o n en t  w as  in a s ta te  o f  N o n u s e  p r io r  to  the  
im p lem en ta t io n  o f  the C SI P rocess,  and  five (4 8 ° o) ind icated  that  this c o m p o n e n t  w a s  at
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a Level o f  N o n u s e  p resen tly  E leven  (9 9 ° 0) teachers  rep o r ted  N o n u s e  p r io r  to  the 
im p lem en ta t ion  o f  the C S I  Process,  and four (3 6 ° o )  rep o r ted  N o n u s e  at the  p resen t time 
Five (4 S° o)  principals  re p o r ted  the Level o f  P repa ra t ion  o f  first u se  p r io r  to the 
im p lem en ta t ion  o f  the C SI P rocess,  bu t only one  ( l ° o )  principal r e p o r te d  th e  Level o f  
P rep a ra t io n  curren tly  in u se  Six (5 4 ° 0) teachers  indicated the Level o f  P rep a ra t io n  for 
this co m p o n en t  p r io r  to  the im plem entation  o f  the  CSI Process,  and  e ight ( 7  2 ° o )  
ind icated  the  Level o f  P rep a ra t io n  for the present time
Sixty ( 5 7  7 ° 0 ) principals  and 6 0  ( 5 4  10 0 ) teachers  ind icated  a p e rc e p t io n  o f  stable 
L'se for this c o m p o n e n t  o f  the identification provision p rio r  to  th e  im p lem en ta t io n  o f  the 
C SI P ro cess  F if ty -tw o  ( 5 0 ° o )  principals and 4 6  (41 4 ° o )  teach e rs  ind ica ted  s table  L'se at 
the  p resent tim e
A m o n g  the  principals. 21 ( 2 0  2° o) rep o r ted  the Level o f  R ef in em en t for this 
c o m p o n en t  p r io r  to  the im p lem en ta t ion  o f  the C S I  Process,  and 2 9  ( 2 7  9 ° 0 ) rep o r ted  
Refinem ent at the p resen t  time T h e  teachers  perceived that the Level o f  Refinem ent 
nearly d o u b led  from  the  tim e p rio r  to  the im plem entation  o f  the C S I  P ro c e s s  (n  = 17.
15 3 ° o )  to  the  p resen t (n = 33 .  29 7° o )
T h e  Level o f  R enew  al nearly  doubled , accord ing  to  the principals , from  S (7 7° 0) 
cases  p rio r to  the im plem en ta t ion  o f  the CSI P rocess  to  1 4 ( 1 3  5° o) at the  p re sen t  time 
T h e  teachers  perceiv ed the  Lev el o f  R enew al to  change from  11 ( 9  9 ° 0 ) cases  prior to the 
im p lem en ta t ion  o f  the C SI P ro cess  to  18 (16 2°o) cases curren tly
O n e  ( l ° o )  principal did no t re spond  to  the question  reg a rd in g  th e  tim e prio r to  the 
im p lem en ta t ion  o f  the  C S I  P rocess,  and three  (2 9 ° 0) did not re sp o n d  to  the  ques t ion
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re g a rd in g  th e  p re sen t  time. Six ( 5 .4 ° 0) teach e rs  did n o t  re sp o n d  to  th e  q u es t io n  reg ard ing  
th e  time p r io r  to  the  im p lem en ta t ion  o f  the  C SI P rocess ,  and  tw o  ( 1 . 8 ° o) did no t re sp o n d  
to  th e  q u es t io n  reg a rd in g  th e  p resen t time. Table 11 su m m arized  th e  f req u en cy  d a ta  
c o m p a r in g  p rinc ipa ls ' and  te ac h e rs '  pe rsp ec tiv es  reg a rd in g  th e  c o m p o n e n ts  o f  the  
p ro v is io n  fo r  identif ication  p ro c ed u re s  be fo re  the  im p lem en ta t io n  o f  th e  C S I  P ro ce s s  and 
th e  p resen t  time.
F o r  this c o m p o n e n t  o f  the  p rov is ion  on identification, the principa ls  had  a m ean  
sc o re  o f  2 13 (S D  = 9 5 6 )  for the tim e p r io r  to  the im p lem en ta t io n  o f  th e  C S I  P ro ce s s  as 
c o m p a r e d  w ith  a m ean  sco re  o f  2 .46  ( SD  = 922) for th e  p re sen t  t im e  T h e  m ean
d iffe rence  fo r  the  principals  w as  33 ( SD  = ,750). T h e  te ac h e rs  had a m ean  sc o re  o f  2 .10
( S D  = 1 0 2 9 )  for  the  tim e p r io r  to  the  im plem enta tion  o f  th e  C S I  P ro c e s s  as  c o m p a re d  
w ith  a m ean  sco re  o f  2 50 (S D  -  985)  for the  present t im e T h e  m ean  d iffe rence  for the 
t e ac h e rs  w a s  40 (S D  = 981). A paired  t tes t  (see A p p en d ix  H ) rev ea led  a  statis tica lly  
s ignificant d iffe rence for b o th  the principals (t = -4 .379 . n =  101. £  < 0 0 1 )  and  the 
t e ac h e rs  (t = -4 .2 0 0 .  n = 104. g  < 001)  prior to  the im p lem en ta t io n  o f  th e  C S I  P ro cess  
and  th e  p resen t  time
T o  c o m p a re  the tw o  g roups ,  an independen t sam ples  t tes t (see  A p p e n d ix  I) w as  
p er fo rm ed .  T h e  resu lts  revea led  no significant d iffe rence b e tw e e n  th e  m ean  d iffe rence  o f  
03 o f  the  p e rcep t io n s  o f  the  principals and the percep tio n s  o f  th e  te ac h e rs  re g a rd in g  the  
g a th e r in g  o f  d a ta  for p ro g ram m in g  p u rp o se s  before  the  im p lem en ta t io n  o f  th e  C S I  
P ro c e s s  (t =  227 . n = 207 . g  = .821) A  m ean d ifference o f  .03 fo r  th e  p re sen t  (t .234,
n =  208 . g  =  815)  w a s  n o t  significant.
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G ifted  and  T a len ted  P ro g ram  Inc ludes G oals  for G ifted  and T a len ted  S tu d e n ts
T en  ( 9  6 ° o )  principals  ind icated  that p rior to  the im p lem en ta t ion  o f  th e  C SI 
P rocess .  G ifted  and  T alen ted  P ro g ram m in g  did not include go a ls  for g if ted  and  ta len ted  
s tuden ts ,  and six (5 8 ° 0) ind icated  N o n u se  for the p resen t N onuse ,  as re p o r te d  by 
teachers ,  changed  from  1 3 ( 1 1  7° o) cases  prior to  the  im plem enta tion  o f  the  C SI P ro cess  
to  1 (0 9 % )  for the  p resen t t im e
Six (5 S° o)  principals rep o r ted  the Level o f  P repa ra t ion  for including go a ls  for 
g if ted  and ta len ted  s tuden ts  p r io r  to  the  im plem entation  o f  the C SI P ro cess ,  and 5 (4 8° o )  
re p o r te d  the Level o f  P rep a ra t io n  for the present P repara t ion  for first u se  o f  the 
c o m p o n e n t  ch an g ed  from  12 (10  S° o)  cases prior to  the im p lem enta tion  o f  th e  CSI 
P ro ce s s  to  14 (12 .6°  o) rep o r t in g  the Level o f  P rep a ra t io n  at the p resen t t im e for the 
te ac h e rs  o f  gifted and ta len ted  s tuden ts
Fifty-five (52  9 % ) re p o r ted  stable Use o f  this co m p o n en t  o f  the  g o a ls  and 
p e r fo rm an c e  m easu res  p rov is ion  prio r to  the im plem enta tion  o f  the C SI P ro cess ,  while 42 
(40  4°o)  rep o r ted  cu rren t  L'se Fifty-six (50 5°o) o f  the teach e r  re p o r ted  s table  L’se o f  this 
c o m p o n e n t  p r io r  to  the im p lem en ta t ion  o f  the C SI Process,  while 41 (36  9° o) re p o r ted  the 
Level o f  L'se curren tly
T w e n ty - fo u r  (2 3  10 o ) principals indicated the  Level o f  R efinem ent p r io r  to  the  
im p lem en ta t ion  o f  the C SI Process,  and 34 (32 7 ° 0) indicated that level cu rren tly  
A c co rd in g  to  the  teachers ,  th e  Level o f  R efinem ent ju m p e d  from  12 ( 1 0  8° o) pr io r  to  the 
im p lem en ta t ion  o f  the C SI P ro cess  to  3 0  (27° 0) at th e  present tim e
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Seven  (6 .7 % )  principa ls  perce ived  that  the  Level o f  R en ew al  w a s  b e ing  used  p rio r  
to  the  im p lem en ta t ion  o f  the  C S I  P ro ce ss  fo r  this co m p o n en t ,  w hile  13 ( 1 2 .5 % )  principals  
perce ived  the Level o f  R en ew al  at the  p resen t time. T he  teach e rs  v iew ed  the  Level o f  
R en ew al p rio r  to  the im p lem en ta t ion  o f  the C S I  P ro cess  in 13 ( 1 1 .7 % )  in s tances ,  
chang ing  to  24 (2 1 .6 % )  instances  curren tly
T w o  (1 .9 % ) principals  did no t  re spond  to  the q ues t ion  reg a rd in g  the t im e  p r io r  to  
the  im p lem en ta t ion  o f  th e  C S I  P rocess,  and fou r  (3 .8 % )  principals  did n o t  r e s p o n d  to  the  
q ues t ion  regard ing  the  p re sen t  time. Five (4 .5 % )  teachers  did no t re sp o n d  to  th e  q ues t ion  
regard ing  the t im e p rio r to  the im p lem enta tion  o f  the  C SI P ro cess ,  and  o n e  ( 0 .9 % )  did not 
re sp o n d  to  the ques t ion  regard ing  the  p resen t time. Table 12 su m m ar ize d  th e  f req u en cy  
d a ta  co m p ar in g  princ ipa ls ' and te ac h e rs '  pe rspec tives  regard ing  the  c o m p o n e n t s  fo r  the  
provis ion  on goals  and p e r fo rm an ce  m easu res  b efo re  the im p lem en ta t io n  o f  th e  C SI 
P ro ce ss  and the p resen t tim e
F o r  this c o m p o n e n t  o f  the provis ion  on  go a ls  and p e r fo rm an c e  m easu re s ,  the 
principals  had a m ean  sco re  o f  2.11 (SD  = 9 8 4 )  for the tim e p rio r  to  th e  im p lem en ta t io n  
o f  the  C SI P ro cess  as c o m p ared  with a m ean sco re  o f  2.43 ( SD  = 9 8 7 )  fo r  th e  p resen t  
time. T h e  m ean  difference fo r the  principals w a s  32 (S D  = 723). T h e  te a c h e r s  had  a 
m ean  sco re  o f  1.99 (S D  =  1 105) for the  tim e p r io r  to  the im p lem en ta t io n  o f  th e  C S I  
P ro cess  as co m p ared  with a m ean  sco re  o f  2 .57  (S D  = 1 0 0 8 )  for the  p re sen t  t im e  T h e  
m ean  d ifference for the  teac h e rs  w-as .58 (SD  =  959). A paired  t tes t  ( s e e  A p p e n d ix  H ) 
revea led  a statistically s ignificant difference fo r  b o th  the  principals  (t =  4 .4 2 6 ,  n  =  100.
£  <  0 01)  and the  teachers  (t =  6 .210 . n = 105. £  < 001) p r io r  to  the  im p le m e n ta t io n  o f  
th e  C S I  P ro ce ss  and  the  p re sen t  time.
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Table 12
N u m b e r  o f  P e rce iv ed  C h an g es  in Levels  o f  U se  o f  G o a ls  and  P e r fo rm a n c e  M e a su re s  bv
Principals  and  T e a c h e r s  (T h ree  C o m p o n e n ts )










Nonuse 10 13 6 1
Preparation 6 12 5 14
Use 55 56 42 41
Refinement 24 12 34 30
Renewal 7 13 13 24
Performance Measures
Nonuse 19 26 16 10
Preparation 7 12 6 1 7 1 /
Use 45 50 38 35
Refinement 27 9 31 33
Renewal 4 6 9 13
Goal Alignment
Nonuse 14 22 8 8
Preparation 6 11 > 14
Use 43 49 27 32
Refinement 30 15 42 36
Renewal 9 5 18 17
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An in d ependen t  sam ples  t test (see A ppendix  I) w as  p e r fo rm ed  on  the da ta  to 
c o m p a re  the  tw o  g ro u p s  T he  results  revealed no significant d iffe rence b e tw een  the  m ean 
d ifference o f  12 o f  the p ercep t io n s  o f  the principals and  the  p e rcep t io n s  o f  the teachers  
reg a rd in g  the inclusion o f  goals  fo r gifted and ta len ted  s tu d en ts  befo re  the  
im p lem en ta t io n  o f  the  C S I  P ro cess  (t = SI 2. n = 206. g  = 4 IS) A m ean  difference 
o f  - 13 fo r  the p resen t (t = 973. n = 208. g = 332) w as  a lso  not statis tica lly  significant 
G ifted  and  T a len ted  P ro g ra m  Inc ludes P erfo rm ance  M e a su re s  for G ifted  and T alen ted  
S tu d e n ts
Principals  perce ived  little change in G ifted and T a le n te d  P ro g ra m m in g  including 
pe r fo rm an c e  m easu res  for gifted and talented s tuden ts  from  th e  tim e p r io r  to the 
im p lem en ta t ion  o f  the  C SI P rocess  (n_= 19. 18 3° o) to  th e  p resen t  t im e (n = lo. 15 4° o) 
w hen  rep o r t in g  N o n u se  T each ers  perceived m ore  change ,  w ith  26 (23 4 ° 0) teachers  o f  
g ifted  and ta len ted  s tu d en ts  reporting  N onuse  p rio r  to the  im p lem en ta t io n  o f  the CSI 
P rocess ,  and  10  ( 9 ° 0) rep o r t in g  N o n u se  for the present t im e
T h e  Level o f  P rep a ra t io n  changed  little for bo th  principa ls  and teach e rs  Sev en 
(6  7 ° o )  principals  re p o r te d  the  Level o f  P repara tion  for first u se  o f  this c o m p o n en t  o f  the 
p rov is ion  prio r  to  the  im plem en ta t ion  o f  the C S I  P rocess ,  and  6 ( 5  8 ° o )  principals 
re p o r ted  th e  Level o f  P rep a ra t io n  at the present t im e T w e lv e  (10  S° o )  teachers  rep o r ted  
the Level o f  P rep a ra t io n  p r io r  to the im plem entation o f  the  C S I  P rocess ,  and 1" < 15 3% ) 
re p o r ted  th e  Level o f  P rep a ra t io n  currently  in use.
F orty -f ive  (43 3 % ) principals indicated stable U se  o f  this c o m p o n e n t  o f  the 
p rov is ion  p rio r  to  the  im p lem en ta t ion  o f  the C SI P rocess ,  and  38 (36  5°o) indicated  U se
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at the  p resen t  tim e Fifty ( 4 5 °  o) teach ers  rep o r ted  stable L’se p rio r  to  the  im plem en ta t ion  
o f  the  C SI P rocess ,  and 3 5 (31 5 ° o )  repo rted  the Level o f  L’se at th e  p resen t  time
F or th e  Level o f  Refinem ent. 27 (26°o)  principals re p o r te d  th is  level, p rio r  to  the 
im p lem en ta t ion  o f  the C SI Process, and 3 1 (29 8 °o) rep o r ted  this level at the  p resen t 
t im e T ea ch e rs  rep o r ted  9 ( 8  l ° o )  cases  o f  the Refinem ent Level p r io r  to  the 
im p lem en ta t io n  o f  the C SI Process  and  33 (29 7% ) cases at th e  p resen t  tim e
F o u r  (3 8° o )  principals indicated  that this co m p o n en t  w as  at the Level o f  R enew al 
p r io r  to  the im p lem enta tion  o f  the C SI Process, but 9 ( 8  7 % ) re p o r ted  the  Level o f  
R enew al at th e  present tim e Six (5 4 ° 0) teachers  reported  the  Level o f  Renew  al p rior  to  
the  im p lem en ta t io n  o f  the C SI P rocess  for this com ponen t,  and  13 (1 1 7° o) re p o r ted  the 
Level o f  R enew al for the inclusion o f  p e rfo rm ance  m easures  at the  p resen t  time
T w o  (1 9 ° 0 ) principals did not respond  to  the ques t ion  reg a rd in g  the  time prior to 
th e  im p lem en ta t ion  o f  the CSI Process,  and th ree  ( 2  9 ° 0) did not re sp o n d  to  the ques t ion  
reg ard ing  th e  p resen t  time T here  w as  also one (1° o) system  e r ro r  for the  ques tion  
reg ard ing  th e  p resen t time Eight (7 2 ° o )  teachers  did not re sp o n d  to  the  ques tion  
reg a rd in g  th e  tim e prior to  the im plem entation  o f  the CSI P rocess ,  and  th ree  (2 7 ° 0) did 
no t re sp o n d  to  the ques tion  regard ing  the  present time See T ab le  12 for the  p resen ta t ion  
o f  f req u en cy  d a ta  co m p ar in g  principa ls’ and teachers ' p e rsp ec tiv es  reg a rd in g  the  Levels 
o f  L’se o f  the  c o m p o n en ts  o f  the provis ion  for goals and p e r fo rm an c e  m easu res  for the 
t im es befo re  th e  im plem enta tion  o f  the C SI P rocess  and the p resen t  time
F o r  this co m p o n en t  o f  the provis ion  on goals and p e r fo rm an c e  m easu res ,  the 
principals  had  a m ean  sco re  o f  1 8 8  (S D  = 1 118) for the t im e p rio r  to  the  im p lem enta tion
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o f  th e  C SI P ro cess  as co m p ared  with a mean score  o f  2 10 (SC) = 1 174)  for  th e  p resen t  
t im e T he  m ean  difference for the  principals w as  22 (S D  = 632) T h e  te ac h e rs  had a 
m ean  score  o f  1 5 7  ( SD  = 1 1 3 0 )  for the time prior to  th e  im p lem enta tion  o f  th e  C SI 
P ro cess  as co m p ared  w ith  a mean score  o f  2 .20  (S D  = 1 1 5 2 )  for the  p resen t  t im e  T h e  
m ean  difference for th e  teachers  w as 63 (S D  = 900) A paired  t test (see  A p p e n d ix  H) 
revealed  a statistically significant difference for bo th  the principals (t = 3 500, n = 99. 
g  = 0 0 1) and  the teach ers  (t = 7 040. n = 102, g  < 001)  p rio r  to  the  im p lem en ta t io n  o f  
the  C SI P rocess  and the  present time
An independen t  sam ples t test (see A ppend ix  I) w as  p er fo rm ed  on the d a ta  to 
co m p a re  the  p ercep tio n s  o f  the g ro u p  o f  principals and the  g ro u p  o f  teach e rs  A nalysis  o f  
the  m ean  d ifference o f  32 revealed no significant d iffe rence b e tw een  th e  p e rcep t io n s  o f  
the  principals and  the percep tions  o f  the teachers  reg ard ing  the inclusion o f  p e r fo rm a n c e  
m easu res  o f  gifted  and  talented  s tudents  before  the im plem enta tion  o f  the  C SI P ro cess  
(t_= -  036. n = 204. g  = 043) A m ean d ifference o f  0 9  w a s  also found  to  be  
insignificant for the p resen t  time (t = - 586. n = 207. g  = 558)
G o a ls  and P e rfo rm an ce  M easures  for Gifted and T a len ted  S tuden ts  Aliun to  D istric t 
G oa ls
In co ns ider ing  goals  and perfo rm ance  m easu res  to r  gifted and  ta len ted  s tu d en ts  
and  their a l ignm ent to  district goals. 1 4 ( 1 3  5 ° o )  principals  perceived  N o n u se  p r io r  to  the  
im p lem en ta t ion  o f  the  C SI Process, and 8 ( 7  7 ° o )  p erce ived  N o n u se  at th e  p re sen t  t im e 
T w e n ty - tw o  (19  8° o )  teachers  perceived N o n u se  prior to  the  im plem en ta t ion  o f  th e  C S I  
P rocess ,  and 8  (7 2% )  perceived N o n u se  at the  cu rren t  t im e
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Six (5 S°o)  principals  rep o r ted  a Level o f  P rep a ra t io n  for first use  in goa ls  and  
p e r fo rm an c e  m easu res  a lignm ent prior to  the im plem entation  o f  th e  C SI P rocess ,  and  5 
(4 8° o )  rep o r ted  a Level o f  P rep a ra t io n  currently  E leven (9 9 ° 0) te ac h e rs  re p o r te d  a 
Level o f  P repa ra t ion  for first use  prior to  the im plem entation  o f  th e  C SI P rocess ,  and  14 
(12 6 ° o )  rep o r ted  the P rep a ra t io n  Level o f  U se at the  p resen t  tim e
F orty - th ree  (41 3°o)  principals indicated a Level o f  L’se for the t im e p rio r  to  the 
im plem en ta t ion  o f  the  CSI P rocess ,  and 27 (26% ) indicated  a Level o f  L'se for  the  p resen t 
t im e Forty -n ine  (44 1°0) te ac h e rs  indicated a Level o f  L'se for the tim e p r io r  to  the  
im p lem en ta t ion  o f  th e  CSI P rocess,  and 32 (28 8°o) indicated  L'se presen tly
T hirty  (28 S% ) principals  no ted  a Level o f  R efinem ent for  the  tim e prior to  the 
im p lem en ta t ion  o f  the  CSI P rocess,  and 42 (40 4 % ) no ted  the  Level o f  R efinem en t 
presentlv  Fifteen (13 5°o) teach ers  no ted  a Level o f  R efinem ent p r io r  to  the 
im p lem en ta t ion  o f  the  CSI P rocess,  increasing to  36 (32 4° o ) o f  the  te ac h e rs  no ting  the 
Level o f  R efinem ent at the  p resen t time
Principals perce ived  the  Level o f  Renew al as doubling, from  nine ( 8  7 ° 0 ) 
re p o r t in g  a Level o f  R enew al prior to the im plem entation  o f  the  C SI P rocess ,  and IS 
( 1 7  3 ° o )  rep o r ted  a Level o f  R enew al at the present time T ea ch e rs  p erce iv ed  the Level 
o f  R en ew a l as tripling, from  5 (4 5% ) reporting  a Level o f  R enew al for  th is  c o m p o n e n t  o f  
the  p rov is ion  prior  to  the im p lem enta tion  o f  the CSI P rocess,  and 1 7 ( 1 5  3 % )  re p o r t in g  a 
Level o f  R enew al for the  cu r ren t  time Table  12 co m p ared  f requency  d a ta  o f  principa ls ' 
and  te ac h e rs '  perspec tives  reg ard ing  the Levels o f  L’se o f  the  c o m p o n e n ts  o f
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the  provis ion  for goals  and  p e r fo rm an ce  m easures  o f  the  t im es b efo re  th e  im p lem en ta t ion  
o f  th e  C SI P ro cess  and th e  p resen t  time
T w o  (1 9° 0) p rinc ipa ls  did no t  respond  to  th e  qu es t io n  reg a rd in g  th e  t im e  p rio r  to  
the  im plem enta tion  o f  th e  C S I  P rocess,  and four (3 8 % ) principals did no t  re sp o n d  
reg ard ing  the  p resen t t im e N in e  (8 .1 % ) teachers  did no t re sp o n d  to  th e  q u es t io n  
regard ing  the  tim e p rio r  to  th e  im plem entation  o f  the C SI P rocess,  and  fo u r  (3 6 % ) did 
not respond  to  the q u es t io n  reg ard ing  the present time. F o r  this c o m p o n e n t  o f  the  
p rov is ion  on goals  and p e r fo rm an c e  m easures, the principals  had a m ean  sco re  o f  2 . 1 2  
(S D  = 1 122) for the t im e p rio r  to  the  im plem entation  o f  th e  C SI P ro c e s s  as  c o m p a re d  
w ith  a mean sco re  o f  2 .5 7  (S D  = 1 094) for the present tim e T h e  m ean  d iffe rence  for the 
principals w as 45 (S D  = 845) T h e  teachers  had a m ean  sco re  o f  1 69  (S D  = 1.111)  for 
the  time prior to  the im p lem en ta t io n  o f  the C SI P rocess  as co m p ared  w ith  a m ean  score  
o f  2  41 (SD  = 1.106) fo r  the  p resen t time. T he  m ean difference for the  te a c h e rs  w as  71 
( SD  = 93 1) A paired t test (see A ppendix  H) revealed  a statistically  s ignificant 
d ifference for bo th  the  principals  (t = 5 323. n = 100, p  < 001)  and th e  te ac h e rs  
(t = 7 695. n = 1 0 1 . p  < 0 0 1 )  p rio r  to  the im plem entation  o f  the  C S I  P ro c e s s  and  the  
p resen t  time
T he tw o  g ro u p s  o f  teac h e rs  and principals w ere c o m p a re d  by an  in d ep en d en t  
sam ples  t-test (see A p p en d ix  I) T h e  results revealed that  the m ean  d iffe rence  o f  43 w as  
a statistically significant d iffe rence (p  = 006) b e tw een  th e  p e rcep t io n s  o f  th e  principa ls  
and the  percep tions  o f  th e  te ac h e rs  regard ing  the alignm ent o f  goa ls  fo r  g if ted  and  
ta len ted  s tuden ts  to  distric t goa ls  b efo re  the im plem enta tion  o f  the  C S I  P ro c e s s
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(t =  2 .762 . n = 203)  N o  significance w a s  found  fo r  th e  p resen t  (t = 1.268. n = 206 .
2  = 2 0 6 )  in th e  m ean  difference o f  2 0
Q u ali ta t iv e  D ifferen tiation  o f  G ifted and  T a len ted  P ro g ram  to  M ee t  C o g n i t iv e  N e e d s
R eg a rd in g  the p rovis ion  that s ta tes  that th e  Gifted and  T a le n te d  P ro g ra m  should  
be  qualita tively  differentiated  to  m eet th e  cogn itive  needs o f  gifted and  ta len ted  s tuden ts ,  
n ine ( 8 7 % )  principals labeled N o n u se  to  this co m p o n en t  o f  the  p rov is ion  p r io r  to  the 
im p lem en ta t io n  o f  the CSI P rocess.  S even  ( 6  7 % ) principals labeled N o n u se  to  this 
c o m p o n e n t  at the  present tim e E ight (7 .2 % )  teach ers  perceived  a L evel o f  N o n u s e  p r io r  
to  th e  im p lem en ta t ion  o f  the  C SI P rocess ,  with no teachers  re p o r t in g  N o n u s e  at the  
p re sen t  t im e  Six (5 8 % ) principals n o ted  a Level o f  P rep a ra t io n  p r io r  to  the  
im p lem en ta t io n  o f  the C SI P rocess ,  and fo u r  (3 .8 % ) no ted  that level cu rren tly  Six 
(5 4 % )  teac h e rs  indicated  a Level o f  P rep a ra t io n  for the  tim e prior to  the  im p lem en ta t io n  
o f  th e  C SI P rocess ,  and seven (6 .3 % ) perceived  a Level o f  P rep a ra t io n  at p re sen t  
F if ty -seven  (5 4 .8 % ) principals rep o r ted  th e  Level o f  U se  p r io r  to  the  
im p lem en ta t io n  o f  the C SI P rocess,  and 46  (4 4 .2 % ) rep o r ted  U se at th e  p re sen t  time. 
F if ty-e ight ( 5 2 . 3 %)  teachers  no ted  stable U se  p r io r  to  the im p lem en ta t ion  o f  th e  C SI 
P rocess ,  and  41 (3 6 .9 % ) no ted  U se  curren tly
T w e n ty - fo u r  (2 3 .1 % ) principals indicated a Level o f  R efinem en t fo r  this 
c o m p o n e n t  p r io r  to  the  im plem entation  o f  the  C S I  P rocess,  and  30 (2 8 .8 % )  n o te d  a Level 
o f  R efin em en t at the p resen t time. T w e n ty  (1 8 % ) teachers  rep o r ted  a L evel o f  
R ef in em en t for  th e  time p rio r  to  th e  im plem enta tion  o f  the C SI P ro cess ,  and  39  (3 5 .1 % )  
re p o r te d  th a t  level at the  present time.
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Eight (7 .7 % )  principa ls  perce ived  a Level o f  R enew al p r io r  to  the  im p lem en ta t ion  
o f  the  C SI P rocess ,  nearly  do u b lin g  to  15 (1 4 .4 % ) perce iv ing  a Level o f  R en ew a l  at the  
p re sen t  time. F o u r teen  (1 2  6 % ) teach e rs  indicated a Level o f  R en ew al  for this 
c o m p o n e n t  p r io r  to the im p lem en ta t io n  o f  the C S I  P rocess,  and  23 (2 0 .7 % )  ind ica ted  a 
Level o f  R enew al for  th e  p re sen t  time. Table  13 sum m arized  th e  n u m b e r  o f  re sp o n se s  
from  each g ro u p  to c o m p a re  the ir  pe rspec tives  on quali ta tive  d iffe ren tia t ion  to  m ee t  the 
cogn it ive  and  affective n eed s  o f  g if ted  and ta lented s tudents.
T w o  (1 .9 % )  principa ls  did n o t  supply d a ta  regard ing  the  p re se n t  time. Five 
(4 .5 % )  teachers  did not re sp o n d  to  the  ques tion  regard ing  th e  t im e p r io r  to  the  
im p lem en ta t ion  o f  the  C S I  P rocess ,  and o n e  (0 .9 % ) did not re sp o n d  to  the  q u es t io n  
reg a rd in g  the  p resen t  tim e
F or this co m p o n en t  o f  the  prov is ion  on differentiation, the  principa ls  had a  m ean 
sco re  o f  2 .16  (S D  = 9 7 2 )  fo r the t im e prio r to the  im p lem enta tion  o f  th e  C SI P ro c e s s  as 
co m p a re d  w ith  a m ean sco re  o f  2.41 (S D  = 1.018) for the  p re sen t  time. T h e  m ean  
d iffe rence  for the  principals w as  .25 ( SD  = 608). T he  teach e rs  had  a  m ean  sc o re  o f  2 .25 
( S D  = 1.017) fo r  the tim e p r io r  to  the  im plem entation  o f  the  C SI P ro c e s s  as co m p a re d  
w ith  a m ean  sco re  o f  2 .72  (S D  =  .860) fo r  the p resent time. T h e  m ean  d iffe rence  fo r  the 
te ac h e rs  w as  48 (S D  = 833). A paired  t test (see  A ppend ix  H) re v ea led  a s tatis tica lly  
s ignificant d iffe rence for b o th  the principals (t = 4 232, n =  102, e  < 0 0 1 )  and  the  
teach e rs  (t = 5 .857 . n = 105. g  <  0 0 1 )  prio r  to  the  im p lem en ta t ion  o f  th e  C S I  P ro c e s s  and 
the  p resen t  time.
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N u m b e r  o f  P erce iv ed  C h an g es  in Levels  o f  U se  o f  Q ua li ta t ive  D ifferen tia tion  bv 
Principals  and  T e a c h e r s  (T w o  Com ponents ')
L evels  o f  U se
Principals T each e rs  
B efo re  B efo re
Principals
N o w
T each e rs
N o w
C ognitive  N e ed s
N o n u se 9 8 7 0
P rep a ra t io n 6  6 4 7
U se 57 58 46 41
R efinem ent 24 2 0 30 39
R enew al 8 14
.Affective N e ed s
15 23
N o n u s e 10 9 8 0
P rep a ra t io n 7 7 3 7
U se 55 57 49 42
R efinem ent 28 42
R enew al 9 11 14 19
T h e  tw o  g ro u p s  o f  teach e rs  and principals w e re  co m p ared  by an in dependen t  
sam ples  t tes t  (see  A p p en d ix  I). T h e  resu lts  revealed  no significant d iffe rence b e tw e en  
the p ercep t io n s  o f  th e  principals  and the  percep tions  o f  the teac h e rs  regard ing
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d iffe ren tia tion  to  m eet th e  cogn it ive  needs  o f  g if ted  and  ta len ted  b e fo re  the 
im p lem en ta t io n  o f  the  CS1 P ro ce ss  (t = .670. n = 209 , p  =  .503). A  m ean  difference o f  
30. h o w ev er ,  w as  found  to  be  statistically significant fo r  p e rcep t io n s  regard ing  th e  
p re sen t  tim e (t = 2 .290 . n =  211 . p  = 023)
Q ua li ta t ive  D ifferen tia tion  o f  G ifted  and T alen ted  P ro g ra m  to  M e e t  .Affective N e ed s  
T h e  p rov is ion  fo r  d iffe ren tia tion  s ta tes  th a t  th e  G ifted  and  T a len ted  P ro g ra m  
shou ld  be  qualitatively d iffe ren tia ted  to  m eet the  a ffec tive  n ee d s  o f  gifted  and ta len ted  
s tu d en ts  T en  (9 6 ° o) principa ls  v iewed this p rov is ion  at a N o n u s e  Level p rio r  to  th e  
im p lem en ta t io n  o f  the  C S I  P rocess ,  and eight (7 7 % )  v iew ed  it as being  in a s ta te  o f  
N o n u s e  curren tly  Nine ( 8  10 o) teachers  rep o r ted  N o n u s e  fo r  the  tim e prior to  the  
im p lem en ta t io n  o f  the  C S I  P rocess,  bu t no teachers  re p o r te d  N o n u s e  for the  p re sen t  time 
Seven  (6 .7 % )  principa ls  repo rted  a Level o f  P rep a ra t io n  fo r  first use for the  time 
p r io r  to  the im p lem en ta t io n  o f  the  C SI P rocess,  and  th ree  (2 .9 % )  re p o r ted  a Level o f  
P rep a ra t io n  fo r  the  p re sen t  t im e  Seven (6 .3% ) te ac h e rs  ind ica ted  a Level o f  P rep a ra t io n  
fo r  this co m p o n e n t  p rio r  to  the  im plem entation  o f  the  C S I  P ro cess ,  and  seven (6 .3 % )  
ind ica ted  a Level o f  P rep a ra t io n  currently
Fifty-five (52 9 % )  principals n o ted  the Level o f  U s e  o f  this co m p o n en t  o f  the  
p rov is ion  for the  time p r io r  to  the im plem enta tion  o f  th e  C SI P ro cess ,  and 49  (4 7 .1 % )  
n o ted  stable U se  cu rren t ly  F ifty-seven (5 1 .4 % ) te ac h e rs  re p o r te d  stable U se  p r io r  to  the 
im p lem en ta t ion  o f  the C S I  P rocess ,  and 42  (3 7 .8 % ) teach e rs  re p o r te d  the  Level o f  U se  
curren tly
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T w e n ty - th r e e  (2 2 .1 % ) indicated a Level o f  R ef in em en t  p r io r  to  the 
im p lem en ta t io n  o f  th e  C SI P rocess,  and 28 (26 9° 0) ind ica ted  tha t  level at the  p resen t  
time. T w e n ty - tw o  (19 8 ° o) teachers  no ted  a Level o f  R ef in em en t  fo r  the  time p rio r  to  the  
im p lem en ta t io n  o f  the  C SI P rocess,  and 42  (37 8 % ) te a c h e rs  re p o r te d  a Level o f  
R ef in em en t fo r  th e  p resen t  time.
N in e  ( 8  7° o) principals perceived  a Level o f  R en ew al  fo r  th e  tim e p rio r  to  the 
im p lem en ta t io n  o f  the  C SI P rocess ,  and 14 (13 5° o) p e rce iv ed  a L evel o f  R enew al at th e  
p resen t  t im e E leven  ( 9 9 % )  teachers  indicated  a Level o f  R en ew al for  this c o m p o n e n t  o f  
the  p ro v is io n  p r io r  to  the im plem entation  o f  th e  C S I  P rocess ,  and  1 9 ( 1 7  1% ) teach e rs  
ind ica ted  a L evel o f  R enew al at present. Tab le  13 su m m arized  th e  num ber o f  re sp o n se s  
from  each  g ro u p  to  co m p are  their perspectives  on quali ta t ive  d iffe ren tia tion  to  m eet the  
co g n it iv e  and  affec tive  needs  o f  gifted and  ta len ted  s tu d en ts
T w o  (1 .9 % )  principals did not re spond  to  th e  q u es t io n  reg a rd in g  the p resen t  time. 
F ive (4 .5 % )  teac h e rs  did no t respond  to  the  q u es t io n  re g a rd in g  the  tim e p rio r  to  the 
im p lem en ta t io n  o f  th e  C SI P rocess,  and one  (0.9° o) did no t  re sp o n d  to  the ques t ion  
reg a rd in g  the  p re sen t  time
F o r  th is  c o m p o n en t  o f  the  provision on d iffe ren tia tion , th e  principals had a m ean  
sco re  o f  2 14 ( S D  = 1 0 1 5 )  for the  time prior to  th e  im p lem en ta t io n  o f  the C S I  P ro c e s s  as 
co m p a re d  w ith  a m ean  sco re  o f  2.36 ( SD  = 1 022)  fo r  th e  p re sen t  time. T he  m ean  
d iffe rence  fo r  th e  principals w as  23 (SD  =  628). T h e  te ac h e rs  had  a m ean sco re  o f  2 .18  
( SD =  1 0 0 7 )  fo r  th e  tim e p r io r  to  the im p lem enta tion  o f  th e  C S I  P ro cess  as c o m p a re d  
w ith  a m ean  sc o re  o f  2 6 8  (S D  = 826) for the  p resen t  time. T h e  m ean  d ifference fo r  th e
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teach e rs  w a s  50 (S D  = 900). A paired t test (see  A ppend ix  H ) revea led  a statistically  
significant d iffe rence  for bo th  the principals (t =  3 627, n = 102, g  < 0 0 1 )  and  th e  
teach ers  (t = 5 638 , n = 105, g  < 0 0 1 ) prior to  th e  im plem en ta t ion  o f  th e  C S I  P ro ce ss  and 
the p resen t  tim e
T h e  tw o  g ro u p s  o f  teachers  and principals w e re  co m p ared  by an in d ep en d en t  
sam ples t tes t  (see  A ppend ix  I). T h e  results revea led  no significant d iffe rence  b e tw e en  
the p e rcep t io n s  o f  the  principals and  th e  p ercep tio n s  o f  th e  teachers  reg ard ing  
d iffe ren tia tion  to  m eet the  affective n eed s  o f  g if ted  and ta len ted  be fo re  the 
im p lem en ta t ion  o f  the C SI P rocess  (t  = 322. n = 208, g  = 748). A m ean  d iffe rence  o f  
30. h o w ev er ,  w as  found  to be statistically significant for p e rcep tio n s  reg a rd in g  th e  
p resen t  t im e (t = 2 .350 , n = 211. g  = 020) at th e  significance level o f  g  < 05 
G ifted  and T a len ted  P rogram  has Qualified S ta f f  to  T each  Gifted and T a len ted  S tu d en ts
O n e  p rov is ion  o f  the provis ions in the Io w a  C o d e  called for s taffing p rovis ions. 
Q ualified s ta f f  held an end o rsem en t in gifted education .  F o u r teen  (13 .5% ) principals  
rep o r ted  this p rov is ion  in a state o f  N o n u se  p r io r  to the im p lem enta tion  o f  th e  C S I  
P rocess ,  and 10 (9 .6 % )  repo rted  N o n u se  at present.  T w e n ty - tw o  (19  8 % ) teac h e rs  
ind icated  N o n u s e  for the  time prior to  the im p lem en ta t ion  o f  the  C SI P rocess ,  an d  12 
(1 0 .8 % ) teach e rs  indicated  N o n u se  at present.
F o u r  (3 8 % ) principals ind icated  a Level o f  P rep a ra t io n  for first use  fo r  th e  time 
prio r  to  the  im p lem enta tion  o f  the  C S I  P rocess ,  and  five (4 .8 % ) ind icated  a L evel o f  
P rep a ra t io n  for the  p resen t time Five (4 .5 % ) teach e rs  re p o r ted  a Level o f  P re p a ra t io n  fo r
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th e  tim e p r io r  to  the  im p lem en ta t ion  o f  the  C S I  P rocess ,  and  e ight (7 2 % )  re p o r te d  a 
L evel o f  P rep a ra t io n  for the  p resen t  time.
Fifty (48 1%) principals  no ted  th e  L evel o f  U se  fo r  th e  t im e p r io r  to  th e  
im p lem en ta t ion  o f  the C S I  P rocess ,  and 48 (4 6 .2 % )  n o ted  U se  cu r ren t ly  Fifty-six  
(50  5° o) te ac h e rs  re p o r ted  stab le  U se  for th e  tim e prior to  th e  im p lem en ta t io n  o f  th e  C SI 
P rocess ,  and  55 (49 .5°  o) re p o r ted  U se  at present.
E igh teen  (17 3 % ) principals ind icated  the  Level o f  R efinem en t fo r  th e  t im e  p r io r  
to  th e  im p lem enta tion  o f  the  C S I  P ro cess  and  for the p resen t  tim e E igh t  (7 2 % ) teac h e rs  
n o ted  the Level o f  R efinem ent fo r  this p rov is ion  prior to  the  im p lem en ta t io n  o f  th e  C SI 
P rocess ,  and  15 (13 5% ) no ted  the  Level o f  Refinem ent for th e  p re sen t  time.
E igh teen  (17 3 ° o )  principals re p o r ted  a level o f  renew al for th is  p ro v is io n  fo r  the 
tim e p rio r  to  the  im p lem enta tion  o f  the C SI P rocess,  and 21 (20  2° o) r e p o r te d  a level o f  
renew al curren tly  S ix teen  (14  4 % )  teach ers  indicated a level o f  ren ew al fo r  th e  t im e  
p rio r  to  the im p lem en ta t ion  o f  th e  C SI P rocess ,  and  19 (17 1% ) te a c h e rs  ind ica ted  
renew al at the p resen t  tim e Tab le  14 sum m arized  the frequency  d a ta  o f  p e rce iv ed  
L evels  o f  U se  fo r  the  tw o  staffing prov is ions
F o r  this provision, tw o  ( 1 9 % )  principals  had missing d a ta  for  th e  p re sen t  time. 
F o u r  (3 .6 % ) teachers  had missing d a ta  for the  time prior to  the  im p lem en ta t io n  o f  th e  C S I  
P rocess ,  and tw o  ( 1 8 % )  had m issing d a ta  for  the  present time.
F o r  the p rov is ion  on qualified staff, the  principals had a m ean  sc o re  o f  2 .2 2  
(S D  =  1.199) fo r  the t im e p rio r  to  the  im p lem enta tion  o f  the  C S I  P ro c e s s  as c o m p a r e d  
w ith  a m ean  sco re  o f  2 .34  (S D  =  1.156) for th e  present time. T h e  m ean  d iffe rence  fo r  the
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
158
Table 14
N u m b e r  o f  P e rce iv ed  C h an g es  in L eve ls  o f  U se  o f  Qualified S ta f f  an d  A d m in is tra t iv e  
P e rso n n e l  bv  Principals  and T ea ch e rs
L eve ls  o f  U se
Principals
B efo re




T e a c h e rs
N o w
N o n u s e
Qualified S ta f f  
14 22 10 12
P rep a ra t io n 4 5 5 8
U se 50 56 48 55
R efinem ent 18 8 18 15
R enew al 18 16 21 19
N o n u se
A dm in is tra tive  Personne l 
14 22 10 13
P rep a ra t io n 6 6 7 7
U se 51 52 47 54
R efinem ent 19 9 21 13
R enew al 13 17 16 21
principals  w a s  13 ( SD =  699). T h e  teach e rs  had  a m ean  sco re  o f  1.92 (S D  =  1 .251) fo r  
th e  t im e p r io r  to  th e  im p lem en ta t io n  o f  th e  C SI P ro ce ss  as c o m p a re d  w ith  a m ean  sco re  
o f  2 .19  (S D  =  1 .164) fo r  the  p re sen t  time. T h e  m ean  d ifference fo r  th e  te a c h e rs  w a s  .27
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( S D  = 889). A p a ired  t tes t (see  A ppendix  H ) rev ea led  no  s tatis tica l d iffe rence for the 
principals  (t  = 1 .842, n = 192, p  = 068), bu t did reveal a statis tically  significant 
d iffe rence for th e  te a c h e rs  (t =  3 167. n = 106, p  =  0 0 2 )  p r io r  to  th e  im plem enta tion  o f  
the  C SI P ro ce s s  and  the  p resen t  time.
An in d ep en d en t  sam ples  t tes t (see A ppendix  I) w a s  u sed  to  co m p are  the  tw o  
g ro u p s  T h e  resu lts  revealed  th a t  the mean d ifference o f  .30 w a s  no t  significantly 
different (p  = 0 7 9 )  b e tw e en  th e  percep tions  o f  the  principa ls  an d  th e  percep tio n s  o f  the 
teach ers  reg ard ing  hav ing  qualified s ta ff  before  the im p lem en ta t io n  o f  the C SI P rocess  
(t = 1 764, n = 2 1 0 )  N o  significance was found for th e  p re sen t  t im e  (t = 947. n =  210,
P  = 345) for the m ean  d ifference o f  15
Gifted and T a len ted  P ro g ra m  has Qualified Personne l to  A d m in is te r  P ro g ram
O n e  p ro v is io n  as specified in the Io w a  C o d e  requ ired  qualified  personnel to 
adm inis te r  the  p ro g ra m  for gifted  and talented  s tu d en ts  F o u r teen  (13 5° o) principals and  
22 (19 8 % ) teac h e rs  rep o r ted  N o n u se  for this p rov is ion  fo r  th e  t im e p rio r  to  the 
im p lem en ta t ion  o f  th e  C SI P ro cess  Ten  (9 6 %  ) principa ls  and  13 (11 7° 0) teachers  
re p o r ted  N o n u se  a t th e  p resen t  time.
Six (5 8 % ) principals and  six (5 .4% ) teach ers  n o ted  a L evel o f  P rep a ra t io n  fo r  th e  
tim e prior to  th e  im p lem en ta t ion  o f  the C SI P ro cess  S even  (6 .7 % )  principals and seven 
(6.3° o) te ac h e rs  n o te d  a Level o f  P repara tion  currently .
F if ty -one (49° o) principals  and 52 (4 6 .8 % ) te ac h e rs  r e p o r te d  th e  Level o f  U se  o f  
this p rov is ion  p r io r  to  the  im plem entation  o f  the  C SI P rocess .  F o r ty -sev e n  (45 .2% ) 
principals and 54 (4 8 .6 % )  teach ers  reported  U se  o f  th is  p rov is ion  at the  p resen t  time
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N ine teen  ( IS 30 o ) principals and 9 (8  1%) teachers  ind ica ted  the  Level o f  
R efinem en t p r io r  to  the im plem entation  o f  the C SI P rocess ,  with 21 ( 2 0  2 ° o )  principals 
and  1 3 (1 1  7° 0 ) teach ers  indicating the Level o f  Refinem ent at present
T h ir teen  (12 5° o) principals and 17 (15 3 ° o )  teach e rs  re p o r te d  the  Level o f  
R en ew a l for  the  tim e p r io r  to  the im plem entation o f  the C S I  P ro ce ss  Sixteen (15 4° o) 
principals  and 21 (18 9 ° 0 ) teachers  reported  R enew al curren tly  T ab le  14 p resen ted  the 
freq u en cy  d a ta  for the tw o  g ro u p s  on the provisions o f  qualified s ta f f  and qualified 
personne l  to  adm in is te r  th e  program
O n e principal ( 10 o ) and five (4 5°o) teachers  did no t supply  da ta  on the question  
re g a rd in g  the  tim e prior to  the im plem entation  o f  the  C SI P ro ce ss  T h re e  (2 9 ° 0) 
principals  and th ree  (2 n ° o l  teachers  did not supply da ta  for the  ques t ion  regard ing  the 
p resen t  time
F or the  provis ion  on qualified personnel to  adm in is te r  the p ro g ram , the principals 
had a m ean  sco re  o f  2 11 (SD  = 1  148) for the time prior to  th e  im plem en ta t ion  o f  the 
C S I  P ro ce ss  as co m p ared  with a m ean  score o f  2 26 (S D  = 1  1 19) for the  present time 
T h e  m ean  difference for the  principals was 1 5 ( S D  = 6 9 8 )  T he  teach e rs  had a mean 
sco re  o f  1 93 ( ^ D  = 1 28 1 ) for the time prior to  the im p lem en ta t ion  o f  the  CSI P ro cess  as 
co m p ared  w ith  a m ean  sco re  o f  2 20 (SD  = 1 204) for the p resen t  tim e T he  mean 
d iffe rence for the  teach e rs  was 27 (SD  = S80) A paired t tes t (see  A ppendix  H) 
revea led  a statistically significant difference for bo th  the principals  (t = 2 137. n = 101.
0 3 5 )  and the  teach e rs  (t = -3 1 0 5 . n = 1 0 5 . p  = 002)  p r io r  to  th e  im plem en ta t ion  o f  
the  C SI P ro cess  and the  p resen t time
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An independen t  sam ples t test (see A ppendix  I) w as  used  to  c o m p a re  the  tw o  
g r o u p s  T h e  results  revealed  that the  m ean  d ifference o f  17 w a s  no t s ignificantly 
d iffe ren t (g  = 303 ) betw een the p ercep t io n s  o f  the  principals and th e  p e rcep t io n s  o f  the  
te ac h e rs  reg a rd in g  having qualified personnel to  adm in is te r  the p ro g ra m  b e fo re  the  
im p lem en ta t io n  o f  the C SI P ro cess  (t = 1 034 . n = 2 08)  N o  sign ificance w as  fo u n d  for 
th e  p resen t  (t = 336. n = 208. g  =  7 3 S )  for the m ean  d ifference o f  05 
G if ted  and T a len ted  P ro g ram  B u d g e t  S h o w s  H ow  M o n ev  is Spent
R eg ard in g  the ques t ion  o f  the  b u d g e t  show ing  how the m o n ey  w as  spen t fo r  the  
G if ted  and  T a len ted  P rogram . 9 (S 7 ° 0) principals ind icated  N o n u s e  at th e  tim e p r io r  to  
th e  im p lem en ta t ion  o f  the C SI P rocess ,  and S (7 7 ° 0 ) principals  ind ica ted  n o n u se  at the 
p re sen t  tim e T w e n ty -o n e  ( IS 9 ° 0) teachers  indicated N o n u se  at the  tim e p rio r to  the 
im p lem en ta t io n  o f  the CSI Process,  and 17 ( 15 3 ° o )  indicated  N o n u se  at the  p re sen t  tim e 
F o u r  (3 S° o)  principals re p o r ted  a Level o f  P rep a ra t io n  for the  tim e p r io r  to  the 
im p lem en ta t io n  o f  the CSI P rocess,  and  tw o  (1 9 ° 0) rep o r ted  th e  Level o f  P rep a ra t io n  at 
th e  p resen t  t im e T h ree  (2 7 ° o )  te ac h e rs  rep o r ted  a Level o f  P rep a ra t io n  p r io r  to  the  
im p lem en ta t io n  o f  the CSI P rocess,  and five (4 5°o) repo rted  a Level o f  P rep a ra t io n  at the 
p re sen t  tim e
Fifty-eight ( 5 5  S° o)  principals rep o r ted  the  Level o f  U se  p r io r  to  the 
im p lem en ta t io n  o f  the C S I  Process,  and  5 0  ( 4 8  10 o ) rep o r ted  s table U se at the cu r ren t  
t im e  Also. 5 8  ( 5 2  3° o) teachers  no ted  stable U se  o f  this p rov is ion  p rio r  to  the 
im p lem en ta t io n  o f  the C S I  P rocess,  and  5 2  ( 4 6  8 ° o )  no ted  stable U se  curren tlv
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Fifteen (14 4 % )  principals n o ted  a Level o f  R efinem en t fo r  th is  p rov is ion  at the  
t im e p r io r  to  the im plem entation  o f  the  C SI P rocess,  and 21 (2 0 .2 % )  n o ted  R efinem en t at 
th e  p re sen t  time. Seven ( 6 . 3 °  o) teach ers  indicated a Level o f  R ef in em en t p r io r  to  the  
im p lem en ta t io n  o f  the C SI P rocess,  and  14 (1 2 .6 % ) n o ted  R ef in em en t at the  p resen t  tim e 
fo r  th is  c o m p o n en t  o f  the  provision.
Fifteen (1 4 .4 % ) principals ind icated  a Level o f  R en ew al p r io r  to  the 
im p lem en ta t io n  o f  the  C SI P rocess,  and 18 (1 7 .3 % ) ind icated  a  L evel o f  R en ew a l at the  
p re sen t  t im e Sixteen (1 4 .4 % ) teach ers  rep o r ted  a Level o f  R en ew a l  p r io r  to  the  
im p lem en ta t io n  o f  the C SI P rocess,  and 19 (1 7 .1 % ) re p o r ted  a Level o f  R en ew al a t the  
p re sen t  t im e Tab le  15 sum m arized  the  frequency  d a ta  fo r  th e  tw o  g ro u p s  reg ard ing  the 
c o m p o n e n ts  o f  the b udge t  provision.
T h re e  (2 .9 % ) principals and five (4 .5 % ) teachers  did no t supp ly  any data,  and one  
( 1% ) teac h e r  p rov ided  an an sw er  tha t  could  not be re co rd e d  for the  qu es t io n  tha t  dealt 
w ith  th e  tim e prior to  the im plem enta tion  o f  the  C SI P ro ce ss  Five (4 .8 % )  principals  and 
th re e  (2 .7 % )  teachers  did no t supply  d a ta  for th e  qu es t io n  tha t  dea lt  w ith  the  p resen t  time, 
and  o n e  ( 1% ) teach er  p rov ided  a re sp o n se  w hich  could  no t  be  reco rded .
F o r  this co m p o n en t  o f  the  provis ion  on p ro g ram  b u d g e t ,  the  principals  had  a m ean  
sc o re  o f  2 .25 ( SD = 1 034 )  fo r  the tim e prior to  the im p lem en ta t ion  o f  th e  C SI P ro ce ss  as 
co m p a re d  w ith  a mean score  o f  2 .39  (S D  = 1.067) for  th e  p resen t  t im e  T h e  m ean  
d iffe rence  fo r  the  principals w a s  14 (S D  =  378). T h e  te a c h e rs  had  a m ean  sco re  o f  1.94 
(S D  =  1.237) for  the t im e prior to  th e  im plem entation  o f  th e  C S I  P ro c e s s  as c o m p a re d  
w ith  a  m ean  score  o f  2 .13 ( SD  =  1.244) for the  p resen t  time. T h e  m ean  d ifference fo r  the
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Table 15
N u m b e r  o f  P erce ived  C h an g es  in Levels  o f  U se  o f  P ro g ram  B u d g e t  bv P rinc ipa ls  and 
T ea ch e rs  (T w o  C o m p o n en ts )







T ea ch e rs
N o w
N o n u s e
H o w  B u d g e t  is Spent 
9 21 8 17
P rep a ra t io n 4 *7 5
U se 58 58 50 52
R efinem ent 15 “7/ 21 14
R enew al 15 16 18 19
N o n u se
C arry o v e r  o f  L ef tover  Funds 
12 28 10 21
P rep a ra t io n -> 5 -> 1 1
U se 61 49 57 46
R efinem ent 9 5 12 1 1
R enew al 14 13 15 13
teac h e rs  w a s  18 (S D  = 760) A  paired  t tes t  (see A ppendix  H ) revea led  a s tatistically  
s ignificant difference for bo th  the  principals  (t = 3 720. n = 99. g  < 0 0 1 )  an d  th e  teach e rs
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(t =  2 .451 . n = 104, p  = .016) p rio r  to  the  im p lem en ta t ion  o f  th e  C S I  P ro cess  and  th e  
p resen t  time.
An in d ep en d en t  sam ples  t test (see A ppend ix  I) w as  u sed  to  co m p are  the  tw o  
g roups .  T h e  re su lts  revealed  that the m ean  d ifference o f  .28 w a s  not significantly 
different (g  = 0 7 6 )  b e tw e en  the  percep tions o f  the  principa ls  an d  th e  p e rcep t io n s  o f  th e  
teach e rs  regard ing  the  show ing  o f  how  p ro g ram  m o n ey  is spen t  b e fo re  the  
im p lem en ta t ion  o f  th e  C SI P ro cess  (t = 1 785, n = 205) .  N o  sign ificance w a s  found  fo r  
the  p resen t  (t = 1.689, n = 205, p  = 093)  for  the  m ean  d ifference o f  .27 
W h en  Applicable . G ifted  and Talen ted  F unds  are C arr ied  O v e r  to  G ifted  and T a len ted  
P ro g ra m  for the  N e x t  Y ear
W hen  funds  from  the Gifted and Talen ted  P ro g ra m  w e re  left o v er  at the  end  o f  a 
year, they  w e re  to  be carried  o v er  to the next yea r  fo r  the  sole  p u rp o se  o f  G ifted  and  
T a len ted  P ro g ra m m in g  ( Io w a  C o d e  257 46(3)). T w e lv e  (1 1 .5 % )  principals  and  28 
(25 2 % )  teach ers  re p o r ted  N o n u se  for this co m p o n en t  o f  th e  b u d g e t  p rov is ion  from  th e  
tim e p r io r  to  the im p lem en ta t ion  o f  the C SI Process.  T en  (9 .6 % )  principals and  21 
(1 8 .9 % )  teach ers  rep o r ted  N o n u se  at the  present time.
T w o  (1 9 % )  principals and 5 (4 .5 % ) teach ers  re p o r ted  a Level o f  P re p a ra t io n  for 
the  tim e p rio r  to  th e  im plem entation  o f  the  C SI P rocess .  T w o  (1 .9 % )  principa ls  an d  11 
(9 9 % )  teachers  re p o r te d  a Level o f  P repara t ion  currently .
S ix ty -one  (5 8 .7 % ) principals and 49 (44 1% ) teach e rs  re p o r te d  th e  L evel o f  U se  
at th e  tim e p rio r  to  the  im plem entation  o f  the C SI P rocess .  F if ty-seven  (5 4 .8 % )  
principals  and 46  (4 1 .4 % ) teachers  rep o r ted  stable U s e  currently .
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N ine  (S 7 % )  principals and five ( 4  5 % )  teach ers  indicated a Level o f  R efinem en t 
at th e  tim e prior to  the im p lem enta tion  o f  the C S I  P rocess  T w elve  (11 5 ° o )  principals  
and  1 1 (9 9 ° 0) teach ers  ind icated  that level for the present time
F o u rteen  (13 5° o) principals and 13 (1 1 .7 % ) teachers  reported  a Level o f  R enew al 
at th e  t im e prior to  the  im plem enta tion  o f  the C SI P rocess  Fifteen ( 14 4°  o) principals  
and  13 { 1 1 7° 0) teachers  re p o r ted  R enew al at the p resen t  time Table  15 su m m arized  the 
f requency  data  for the tw o  g ro u p s  regard ing  the c o m p o n en ts  o f  the b u d g e t  p rov is ion  
Six (5 8 ° o )  principals  and 10 ( 9 ° 0) teachers  did not supply d a ta  for  the  qu es t io n  
reg a rd in g  the time prior to  th e  im plem entation  o f  the  CSI P rocess  E ight (7 7° 0 ) 
principals  and 8 ( 7  2 % ) teach ers  did not supply da ta  for the present time O n e  ( 0  9 % )  
te a c h e r  did not respond  in a m anner that could  be reco rd ed  for either ques t ion
For this co m p o n en t  o f  the  provis ion  on p ro g ram  budget,  the principals  had a m ean  
sco re  o f  2 14 (S D  = 1 072) for the tim e prior to  the im plem entation  o f  the  C S I  P ro ce ss  as 
c o m p a re d  with a m ean  sco re  o f  2.21 (S D  = 1 075) for the present time T he  m ean 
d iffe rence  for the principals w as  07 (S D  = 417) T h e  teachers  had a m ean  sco re  o f  1 71 
(S D  = 1 292)  for the time p rio r  to  the im plem entation  o f  the CSI P rocess  as co m p a re d  
w ith  a m ean score  o f  1.85 (S D  = 1 2 6 3 )  for the p resen t  time T he  m ean  d ifference for the 
teach e rs  w as  13 (S D  = 869) A paired t test (see A ppendix  H) revealed no significant 
d iffe rence  for b o th  the  principals (t = -1 715. n = 96. g  = 090) and the teach e rs  
(t = -1 5 11 . n = 98. g  = 134) prior  to  the im plem entation  o f  the CSI P ro cess  and  the  
p re sen t  tim e
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An in d ep en d en t  sam ples  t tes t  (see A ppendix  I) w a s  u sed  to  c o m p a re  th e  tw o  
g ro u p s .  T h e  re su lts  revea led  statistically significant d iffe rences  fo r  b o th  the  tim e before  
the im p lem en ta t io n  o f  th e  C S I  P rocess  (p  = 016) and  th e  p resen t  (p  =  0 2 8 )  for carrying 
lef tover  funds in to  th e  next y e a r 's  G ifted  and T alen ted  P ro g ra m  b u d g e t .  A m ean 
d ifference o f  41 w a s  found  fo r  the  tim e prior to  the  im p lem en ta t io n  o f  th e  C SI P ro cess  
(t = 2 436 .  n = 191 4 6 5 )  A m ean  difference o f  37 w as  revea led  b e tw e e n  the tw o  g ro u p s  
for th e  p resen t  t im e (t = 2 .207 .  n = 196).
G ifted  and T a le n te d  P ro g ra m  Inc ludes In-service D esign  for G enera l  
C la s s ro o m  T ea ch e rs
D istric ts  w e re  requ ired  to  include an in-service des ign  in the ir  G ifted  and 
T alen ted  P ro g ra m s  to  p ro v id e  professional d eve lopm en t for  m ee tin g  th e  un ique cognitive  
and affective n eed s  o f  gifted  and ta len ted  students  In re sp o n se  to  th e  qu es t io n  on this 
provision. 24  (23 l°o ) principals  and  30 (27% ) teach ers  re p o r ted  N o n u s e  p r io r  to  the 
im p lem en ta t ion  o f  the  C S I  P ro cess  E ighteen  (1 7 .3 % ) principals  and  18 (1 6 .2 % ) teachers  
rep o r ted  N o n u se  currently .
Fo r  b o th  times, p r io r  to  the im plem entation  o f  the C S I  P ro c e s s  and  the present,  10 
(9 .6 % )  principals  ind ica ted  a Level o f  Preparation . T ea ch e rs  re p o r te d  17 (15 3 % )  cases 
o f  th e  Level o f  P rep a ra t io n  p rio r  to  the  im plem entation  o f  the  C S I  P ro cess ,  and 22 
(1 9 .8 % ) cases  at th e  p re sen t  time.
F o rty -e ig h t  (4 6 .2 % )  principals and 36 (32 4 % )  te ac h e rs  re p o r te d  stable U se  for 
this p rov is ion  p r io r  to  th e  im plem enta tion  o f  the  C S I  P rocess .  F o r ty  (3 8 .5 % ) principals 
and  21 (18 .9% ) te ac h e rs  re p o r ted  the  Level o f  U se  at th e  p re sen t  time.
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Table 16
N u m b e r  o f  P e rce iv ed  C h an g es  in Levels o f  U se  o f  In -se rv ice  D esig n  bv Principals  and 
T ea ch ers







T eachers  
N o w
In-service D esign
N o n u s e 24 30 18 18
P rep a ra t io n 10 17 10
U se 48 36 40 21
R efinem en t 17 13 21 28
R enew al 4 10 11 2 0
S ev en teen  (1 6 .3 % )  principals and 13 (11 7% ) te ac h e rs  n o ted  a Level o f  
R efinem en t p r io r  to  th e  im plem enta tion  o f  the  C SI P rocess .  T w e n ty -o n e  (20 2 % ) 
principals  and  28 (2 5 .2 % )  teachers  no ted  a Level o f  R ef in em en t currently .
W hile  on ly  fo u r  (3 8 % ) principals re p o r ted  a L evel o f  R en ew a l  p r io r  to  the 
im p lem en ta t io n  o f  th e  C S I  P rocess,  11 (10 6 % ) principals  re p o r te d  a Level o f  R en ew al at 
th e  p resen t  time. T e a c h e rs  rep o r ted  a doub led  num ber.  T en  (9 % )  teach e rs  rep o r ted  a 
Level o f  R en ew a l  p rio r  to  the  im plem entation  o f  the  C S I  P rocess ,  and  2 0  (1 8 % )  teach ers  
re p o r te d  a L evei o f  R en ew al at the  p resen t time Tab le  16 p re sen ted  d a ta  co m p ar in g  the 
n u m b er  o f  re sp o n se s  from  each  g ro u p  regard ing  th e  p ro v is io n  o f  in -service design.
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O n e  (1 % )  principal and five (4 .5 % ) te ac h e rs  did n o t  supp ly  da ta  for  th e  q u es t io n  
reg a rd in g  the  t im e  p r io r  to  the im plem entation  o f  th e  C S I  P rocess .  F o u r  (3 .8 % ) 
principa ls  and  tw o  ( I  S0 o) teachers  did not supply d a ta  fo r  th e  q u es t io n  reg a rd in g  the  
p re sen t  time.
F o r  th e  p ro v is io n  on  in-service design, the  principa ls  had  a m ean  sco re  o f  1.67 
( S D  =  1 .111) for th e  tim e prio r to  the im p lem en ta t ion  o f  th e  C S I  P ro cess  as c o m p a re d  
w ith  a m ean  sc o re  o f  1 .97 (SD  = 1 2 1 8 )  for the p resen t  time. T h e  m ean  d iffe rence  fo r  the  
principa ls  w a s  .30 (S D  = 810) T he  teachers  had a m ean  sc o re  o f  1 57 (S D  = 1.277) for 
th e  tim e p r io r  to  the  im plem enta tion  o f  the C S I  P ro cess  as c o m p a re d  w ith  a m ean  sco re  
o f  2 12 (S D  =  1 .357) for the present tim e T h e  m ean  d iffe rence  for the te ac h e rs  w a s  .55 
( S D  = 1 1 1 8 ) .  A p a ired  t test (see  A ppendix  H) revea led  a statis tica lly  significant 
d iffe rence  fo r  b o th  the  principals (t = 3 702, n = 100, p  < 0 0 1 )  and  the te ac h e rs  
(t = 5 063 . n = 105. p  < 0 0 1 ) p rior  to  the im p lem en ta t ion  o f  th e  C SI P ro ce ss  and  the  
p resen t  time.
.An in d ep en d e n t  sam ples t test (see A ppend ix  I) w a s  u sed  to  co m p a re  th e  tw o  
g ro u p s  T h e  resu lts  revealed  that the m ean  d ifference o f  .09 w'as no t significantly 
d ifferent (p  =  5 7 0 )  b e tw e en  the percep tions  o f  the  principa ls  and  the p e rcep t io n s  o f  the  
teach e rs  re g a rd in g  th e  inclusion o f  an in-service des ign  b e fo re  the  im p lem en ta t ion  o f  the  
C S I  P ro ce s s  (t = 568 , n = 208). N o  significance w as  found  for th e  p resen t  (t =  681 . 
d f  = 2 0 6  852 . p  = 4 9 6 )  for the m ean difference o f  .12.
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D istrict R ev iew s G ifted  and T a len ted  P rog ram
O n e  provis ion  requires d istricts to  rev iew  and evalua te  their G ifted  and T a len ted  
P ro g ra m s  For the co m p o n en t  o f  the provision that add resses  district rev iew , seven 
( 6  7 ° o )  principals re p o r ted  N o n u se  for b o th  the time p rio r  to  the  im p lem en ta t ion  o f  the 
C SI P ro cess  and for the present tim e This co n tra s ts  w ith  23 ( 2 0  7 ° 0 ) teach e rs  w ho  
re p o r te d  N o n u se  for the time p rio r  to  the im plem enta tion  o f  the  C S I  P rocess ,  and  10 (9°o) 
te ac h e rs  w ho  re p o r ted  N onuse  at the present time
Seven  ( 6  7 ° o )  principals and 7 ( 6  3 ° o )  teachers  no ted  the Level o f  P rep a ra t io n  
p rio r  to  the im p lem enta tion  o f  the  CSI P rocess  T hree  (2 9 ° 0) principals and 10 ( 9 ° 0 ) 
teach e rs  no ted  the Level o f  P repa ra t ion  currently  for the  review  o f  the  G ifted  and 
T a len ted  P rog ram
Sixty-four (61 5°o)  principals and 5 0  (45° o) teachers  indicated the  Level o f  U se 
for this c o m p o n en t  prior to  the im plem entation  o f  the C SI P rocess  F o rty -seven  (45 2 ° o )  
principa ls  and 4S (43 2 % )  teach ers  indicated stable U se at the present time
B o th  principals and teachers  reported  that the Level o f  Refinem ent nearly 
d o u b led  Sixteen (15 4° o) principals repo rted  the Level o f  Refinem ent p r io r  to  the 
im p lem en ta t ion  o f  the  CSI P rocess,  and 30 (28 S° o )  principals repo rted  the  Level o f  
R efinem ent for the present time T w elve  (10 8 ° o) teach ers  indicated a Level o f  
R efinem ent for the time prior to  the im plem entation  o f  the CSI P rocess,  and 25 (22 5 ° o )  
teac h e rs  rep o r ted  a Level o f  Refinem ent for the present time
N ine  (8  7 ° 0) principals rep o r ted  the Level o f  R enew al prior to the  im p lem en ta t ion  
o f  the  C S I  Process ,  and 1 4 ( 1 3  5 ° o )  principals repo rted  the Level o f  R enew al cu rren tly
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T ea ch ers  only re p o r ted  a slight change. F o u r teen  (1 2 .6 % ) teac h e rs  re p o r te d  a L evel o f  
R en ew al p r io r  to  the im p lem en ta t ion  o f  the  C S I  P rocess ,  and 16 (1 4 .4 % )  te ac h e rs  
re p o r ted  th a t  level for the p resen t  time. Table  17 p ro v ided  a summary' o f  th e  n u m b er  o f  
re sp o n se s  from  each g ro u p  reg ard ing  the  p rovis ion  o f  p ro g ra m  rev iew  and  eva lua tion .
O n e  (1° o) principal and fo u r  (3 .6 ° o) teachers  did no t  supp ly  d a ta  fo r  th e  q u es t io n  
reg a rd in g  th e  time p rio r  to  the  im plem enta tion  o f  the  C S I  P ro cess .  T h re e  (2 .9 % )  
principals  and one (0 .9 % ) te ac h e r  did not supply d a ta  fo r  the  q u es t io n  re g a rd in g  the  
p resen t  t im e O ne (0 .9 % ) te ac h e r  an sw ered  b o th  ques t ions  in a m an n er  th a t  co u ld  n o t  be 
reco rded .
F o r  this co m p o n en t  o f  the  provis ion  on p ro g ram  review' and  eva lua t ion ,  the 
principals  had  a m ean  sco re  o f  2 13 (S D  = 924) for th e  tim e p r io r  to  the  im p lem en ta t io n  
o f  the C SI P rocess  as co m p ared  w ith  a m ean  sco re  o f  2.41 ( S D  = 1 0 0 2 )  fo r  the  p resen t  
tim e T h e  m ean difference for the  principals w as  28 (S D  = 763). T h e  te ac h e rs  had  a 
m ean  sco re  o f  1 S8 ( SD  = 1.261) fo r  the  time prior to  the  im p lem en ta t io n  o f  the  C S I  
P ro cess  as co m p ared  with a m ean  sco re  o f  2 22 ( SD = 1.109) for  the  p re sen t  time. T h e  
m ean  d ifference for the  teach e rs  w a s  .34 (S D  = 770). A pa ired  t tes t  (see  A p p e n d ix  H ) 
revea led  a statistically significant d ifference for b o th  th e  principa ls  (t = 3 .6 5 1 .  n =  101,
£  < 0 0 1 )  and  the  teachers  (t = 4 563. n = 105. g  < 0 0 1 )  p r io r  to  the  im p lem en ta t io n  o f  
the  C S I  P ro cess  and the p resen t  time.
T h e  tw o  g ro u p s  w e re  c o m p a re d  using  an independen t  sam ples  t te s t  (see  
A p p en d ix  I). T h e  results  revea led  th a t  the  m ean  difference o f  .25 w a s  n o t  significantly  
d ifferent (g  =  1 0 2 ) betw-een th e  p e rcep t io n s  o f  the  principals  an d  th e  p e rc e p t io n s  o f  th e
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Table 17
N u m b e r  o f  Perce ived  C h an g es  in L ev e ls  o f  U se  o f  P ro g ra m  R ev iew  and  E v a lu a t io n  bv 
Principals  and  T ea ch ers  (T w o  C om ponen ts ')
L eve ls  o f  U se
Principals  T eachers  
B e fo re  B efo re
Princ ipa ls
N o w
T eachers  
N o w
N o n u se 7
P ro g ra m  Review- 
23 7 10
P rep a ra t io n 7 7 3 10
U se 64 50 47 48
R efinem en t 16 12 30 25
R en ew al 9 14 14 16
N o n u se 10
P ro g ra m  E valua tion  
27 11 13
P rep a ra t io n 9 6 5 12
U se 64 48 46 41
R efinem en t 14 9 29 25
R enew al 7 15 1 1 17
teac h e rs  reg a rd in g  p ro g ram  rev iew  be fo re  the  im plem entation  o f  th e  C S I  P ro c e s s
(t = 1.641. d f  =  192.090). N o  significance w a s  found for the p resen t  (t =  1 .083. n = 209.
£  =  2 8 0 )  fo r  th e  m ean  difference o f  16.
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District E v a lu a te s  G ifted  and Talented  P rogram
W h en  asked  the  Level o f  U se for district eva lua tion  o f  the G ifted  and T alen ted  
Prog ram . 10 ( 9  b ° o )  principals and 27  ( 2 4  3 ° o )  teachers  rep o r ted  N o n u se  p rio r  to  the 
im p lem en ta t ion  o f  the C SI P rocess  Eleven ( 10 6 ° o )  principals and 1 3 ( 1 1  7 ° o )  teachers  
repo rted  N o n u s e  at the  p resen t time
N ine  (S 7 ° 0) principals and b (5 4 ° o )  teachers  ind icated  a Level o f  P rep a ra t io n  for 
the time p r io r  to  the im plem entation  o f  the C S I  P rocess  Five ( 4  S ° o )  principals  and  12 
( 10 8 ° o )  t e ac h e rs  ind icated  a Level o f  P repara t ion  currently
S ix ty - fo u r  ( 61 5° o )  principals and 4S (43 2 ° o )  teach ers  rep o r ted  the Level o f  L’se 
o f  this c o m p o n e n t  o f  the  provision at the time prior to  th e  im p lem enta tion  o f  the  CSI 
P rocess  F orty -s ix  (44 2 ° o )  principals and 41 (36 d ° 0) teachers  re p o r te d  U se at the 
curren t tim e
F o u r teen  (13 5 ° o )  principals noted  a Level o f  R efinem ent p r io r  to  the 
im p lem en ta t ion  o f  the C SI Process, which doub led  to 24 (27  d ° 0 ) cases  for th e  present 
t ime In the  p e rcep t io n s  o f  the teachers, the Lev el o f  R efinem ent m o re  than doub led  
Nine (S 10 o) teach e rs  rep o r ted  a Lev el o f  Refinem ent for  the  time p r io r  to  the 
im p lem en ta t ion  o f  the C SI Process, and 2 5  ( 2 2  5 ° o )  teach e rs  rep o r ted  that level for the 
curren t t im e
Sev en ( 6  ' ° o l  principals and 15 < 13 5° o )  teachers  indicated a Level o f  R enew al 
for this c o m p o n e n t  p rio r  to the im plem entation o f  the C S I  P rocess  Elev en ( 10 b ° o )  
principals and  P  < 15 3 ° o )  teachers  indicated a Level o f  R enew al for the  p resen t time
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Table  17 p rov ided  a su m m ary  o f  the  num ber o f  re sp o n ses  fro m  each  g ro u p  reg a rd in g  the 
provis ion  o f  p ro g ra m  rev iew  and  evaluation.
.All principals  re sp o n d ed  to  the question  reg ard ing  th e  tim e p r io r  to the  
im plem enta tion  o f  th e  C S I  P rocess ,  but five (4 .5 % ) teach e rs  did n o t  re sp o n d  to  this 
question . T w o  ( 1 .9 % )  principals  and tw o ( 1 .8 % ) teach ers  did no t  su p p ly  d a ta  for  th e  
ques t ion  regard ing  th e  p resen t  time. O ne (0 .9 % ) te ac h e r  did n o t  re sp o n d  in a m an n er  that 
could  be  reco rd ed  fo r  e i the r  question.
F o r  this c o m p o n e n t  o f  th e  provision on p ro g ram  rev iew  and  eva lua t ion ,  the  
principals had a m e a n  sco re  o f  1.99 ( SD = .949) for the  t im e p rio r  to  th e  im p lem en ta t ion  
o f  the C S I  P rocess  as c o m p a re d  w ith  a m ean sco re  o f  2 .24  ( S D  = 1.073)  fo r  th e  p resen t  
time. T h e  m ean d iffe rence  for the  principals w as  .25 (S D  =  789), T h e  teac h e rs  had a 
m ean sco re  o f  1.80 (S D  = 1.317) for the time prior to  th e  im p lem en ta t io n  o f  th e  C SI 
P rocess  as c o m p a re d  w ith  a m ean  score  o f  2  17 (S D  = 1 2 1 0 )  for th e  p resen t  time. T h e  
mean d ifference fo r  th e  teach e rs  w a s  .37 (S D  = .778). A  paired  t te s t  (see  A p p en d ix  H) 
revealed a statistically  significant difference for bo th  the  principals  (t =  3 137, n =  102,
P = 0 0 2 )  and the t e a c h e r s  (t = 4 .914 . n = 104. £  <  001)  p r io r  to  th e  im p lem en ta t io n  o f  
the C S I  P ro cess  and  th e  p resen t  time.
T h e  tw o  g r o u p s  w e re  co m p ared  using an in d ependen t  sam p les  t tes t  (see  
A ppendix  I). T h e  re su lts  revealed  that the mean d ifference o f  19 w a s  no t  s ignificantly 
different (£  = 2 2 9 )  b e tw e en  the  percep tions  o f  the principals  and  th e  p e rcep t io n s  o f  the 
teachers  reg ard in g  p ro g ra m  eva lua tion  before  the im p lem en ta t ion  o f  th e  C S I  P ro ce ss  
(t = 1.207, d f =  188 .635).  N o  significance w as  found  fo r  th e  p re sen t  (t =  .260, n =  209,
£  =  .795) for  the m e a n  difference o f  .04.
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G ifted  and  T a len ted  P ro g ra m  A ssesses  G ifted  and  T a len ted  S tu d e n ts '  A c h ie v em en t  in 
R ead ing .  M ath em a tic s ,  and Science
A lth o u g h  assessm en t o f  th e  ach ievem en t o f  g if ted  and  ta len ted  s tu d e n ts  in 
read ing , m athem atics ,  and science m ight have  been  helpful fo r  p ro g r a m m in g  p u rp o s e s  
and in de term in ing  p rog ress ,  schoo l d istric ts  w e re  no t re q u ired  to  v iew  g if ted  and 
ta len ted  s tu d en ts  as a subgroup . T w e n ty -o n e  (2 0 .2 % ) principa ls  and  26 (23 4 % )  te ac h e rs  
re p o r te d  N o n u s e  for this ca teg o ry  p rio r  to  the  im p lem en ta t io n  o f  th e  C S I  P rocess .
S ix teen  (1 5 .4 % ) principals and  14 (1 2 .6 % ) teach e rs  re p o r te d  N o n u s e  at th e  cu r ren t  time.
S even  (6 .7 % ) principals and 13 (1 1 .7 % )  te ac h e rs  n o ted  a Level o f  P rep a ra t io n  
p r io r  to  th e  im p lem en ta t ion  o f  the  C SI P ro cess  Five (4 .8 % )  principals  and  16 (1 4 .4 % ) 
te ac h e rs  n o te d  a Level o f  P rep a ra t io n  at the  p resen t  time.
F if ty-three  (5 1%) principals  and 45 (4 0 .5 % ) teac h e rs  re p o r te d  th e  Level o f  U se  o f  
such  assessm en t p rio r  to  the im p lem en ta t ion  o f  the C S I  P rocess .  F o r ty - tw o  (4 0 .4 % )  
principa ls  and  4 0  (3 6 % )  teachers  rep o r ted  stable Use at th e  p resen t  time.
S ix teen  (1 5 .4 % )  principals  and 15 (1 3 .5 % )  teach e rs  ind ica ted  a L evel o f  
R efin em en t fo r  the  t im e prior to  th e  im p lem en ta t ion  o f  th e  C S I  P rocess .  T w e n ty - se v e n  
(2 6 % )  principals  and 29  (2 6 .1 % ) teach ers  ind icated  a Level o f  R ef in em en t  for the 
present.
Six (5 8 ° o )  principals and  7 (6 .3 % )  teach e rs  re p o r te d  a Level o f  R en ew a l p r io r  to  
the  im p lem en ta t io n  o f  the  C S I  P rocess.  E leven  (1 0 .6 % ) principa ls  and  10 (9 % )  teac h e rs  
re p o r te d  a Level o f  R enew al currently . T ab le  18 su m m arized  the  n u m b e r  o f  re sp o n se s  
fro m  each  g roup .
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Table 18
N u m b e r  o f  P erce ived  C h an g es  in Levels o f  U se  R eg ard in g  O th e r  Possib ilities  by 
Principals  and T ea ch e rs







T e a c h e rs
N o w
A ssessing  A chievem ent
N o n u se 21 26 16 14
P rep a ra t io n ■7 13 5 16
U se 53 45 42 40
R efinem ent 16 15 27 29
R enew al 6 7 11 10
G ifted  and T alen ted  S tuden ts  as S u b g ro u p
N o n u se 39 51 32 34
P rep a ra t io n 6 8 11 16
U se 37 30 30 31
Refinem ent 17 9 17 17
R enew al 4 11 5
O n e  (1 0 o ) principal and four (3 6 % ) teachers  did no t re sp o n d  to  the  q u es t io n  
regard ing  the  time p r io r  to  the  im plem enta tion  o f  the  C S I  P rocess.  T h re e  (2 .9 % ) 
principals and one  (0.9? o) te ac h e r  did not re spond  to  the  ques t ion  reg a rd in g  the  p re sen t
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time. O n e  (0 9 % )  te a c h e r  did no t  respond  in a m an n er  tha t cou ld  be  re co rd e d  for e ither 
question .
F o r  this ca teg o ry ,  the principals had a m ean  sco re  o f  1.81 (S D  = 1 .1 11) for the  
tim e p r io r  to  the  im p lem en ta t ion  o f  the  C SI P ro cess  as c o m p ared  w ith  a m ean  score  o f  
2 . 1 2  ( SD  = 1 1 7 7 )  fo r  the  p resen t  time. T he  m ean  d ifference fo r  th e  principals w as  .3 1 
( SD  =  903). T h e  te ac h e rs  had a mean score  o f  1. 6 8  (S D  =  1 .181) fo r  the tim e p rio r  to  
the  im p lem en ta t ion  o f  the  C SI P ro cess  as co m p ared  w ith  a m ean  sco re  o f  2 .06  ( SD =
1 150) fo r  th e  p resen t  tim e T h e  m ean difference fo r  the  teach e rs  w a s  38 (S D  = 789).
A paired  t te s t  (see  A ppend ix  H ) revealed  a statistically  significant d iffe rence for bo th  the  
principals (t = -3 417 , n = 101. p  = 001) and the  teach e rs  (t =  4 .9 4 7 ,  n = 104. p  < 0 0 1 )  
prior  to  th e  im p lem en ta t ion  o f  the C SI P rocess  and the  p resen t  time.
T h e  tw o  g ro u p s  w ere  co m p ared  using an independen t  sam ples  t tes t (see  
A ppend ix  I) T h e  resu lts  revealed  that the m ean  d ifference o f  14 w a s  not significantly 
d ifferent (p  = 395)  b e tw e en  the percep tions o f  the principals  and  the  p ercep tio n s  o f  the  
teachers  reg a rd in g  assessm en t in ach ievem ent for  g ifted  and  ta len ted  s tu d en ts  before  the  
im p lem en ta t ion  o f  th e  C SI P rocess  (t = 852. n = 208). N o  s ignificance w as  found fo r  the  
p resen t (t = 456 . n =  209. p  = 649) for the m ean  difference o f  .07.
District D isag g reg a te s  D a ta  on Gifted and T a len ted  S tu d en ts  as S u b g ro u p  for R eading. 
M athem atics ,  and S cience
.Although dis tr ic ts  w e re  required to  d isag g reg a te  d a ta  on s tu d en ts  in su b groups ,  
such as gender ,  ethnicity , and soc io -econom ic  sta tus ,  fo r  read ing , m athem atics ,  and 
science, d is tricts  w e re  no t  required  by the C SI P ro cess  to  d isag g re g a te  d a ta  o n  gifted  and
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ta len ted  s tu d en ts  as a sub g ro u p  Thirty-n ine ( 3 7  5 ° o )  principals  and  51 ( 4 5  9 ° 0 ) teach ers  
re p o r te d  N o n u s e  for the time prior to th e  im plem entation  o f  the  C SI P ro c e s s  T h ir ty - tw o  
( 3 0  8 ° o )  princ ipa ls  and 3 4  ( 3 0  6 ° o i  teachers  rep o r ted  N o n u se  at the  p re sen t  tim e
Six (5 8 ° o )  principals and 8 (7 2 ° o )  teachers  indicated a Level o f  P rep a ra t io n  prior  
to  th e  im p lem en ta t io n  o f  the  CSI P rocess  E leven (10 6 ° o )  principals  and  16 (14  4 % ) 
te ac h e rs  ind ica ted  a Level o f  P repara tion  at present.
T h ir ty -sev en  (35 6 °o) principals and 30 (27° o) teach e rs  n o ted  the  Level o f  U se 
p r io r  to  the im p lem enta tion  o f  the C SI P ro cess  Thirty  (28 8 ° o )  principa ls  and  3 1 
(27  9 ° 0 ) te a c h e rs  reported  stable U se curren tly
S ev en tee n  ( 1 6  3 ° o )  principals ind icated  the Level o f  R efinem en t fo r  b o th  the  tim e 
p rio r  to  the  im p lem enta tion  o f  the C SI P ro cess  and for the p resen t  t im e N ine  (S 10 o > 
teac h e rs  re p o r te d  the Level o f  Refinem ent for the  tim e prior to  the  im p lem en ta t io n  o f  the 
C SI P rocess ,  and 17 (15 3° o) repo rted  a Level o f  Refinem ent cu rren tly
F o u r  (3 8 ° o )  principals and tw o  (1 8 ° o )  teachers  re p o r ted  a Level o f  R enew al for 
the  t im e p r io r  to  the  im plem entation  o f  the  C SI P rocess  E leven ( 10 6 ° o) principa ls  and 
five <4 5 ° 0) teach e rs  no ted  a Level o f  R enew al for the p resen t tim e T ab le  18 sh o w ed  the 
n u m b er  o f  re sp o n se s  from the principals and the  teachers  reg a rd in g  the ir  p e r s p e c m e s  on 
tw o  q u es t io n s  not required  by the Io w a  C o d e
O n e  ( 10 o) principal and eight (7 2 % ) teach ers  did no t re sp o n d  to  th e  ques t ion  
reg a rd in g  th e  tim e prior to  the im plem entation  o f  the C SI P ro ce ss  T h re e  (2  9° 0 ) 
principals  an d  five (4 5 ° o )  teachers  did no t re sp o n d  to  the q u es t io n  re g a rd in g  the  p resen t  
tim e T h re e  ( 2 .7 ° 0) teachers  did not re spond  in a m anner  tha t  cou ld  b e  re c o rd e d  for 
e ither  q u es t io n
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F o r  this ca tegory ,  the principals had  a m ean  sco re  o f  1.44 (S D  = 1 .260) fo r  the  
t im e  p r io r  to  the  im p lem en ta t ion  o f  the  C S I  P ro ce ss  as co m p ared  w ith  a m ean  s c o re  o f  
1 64  (S D  = 1 368 )  fo r  the p resen t  time. T h e  m ean  d ifference for the principals  w a s  .21 
(S D  = 697). T h e  teachers  had a m ean  sc o re  o f  1 0 2  (S D  = 1.157) for the  t im e p r io r  to  
th e  im p lem en ta t ion  o f  the  C S I  P ro ce ss  as  c o m p a re d  w ith  a m ean  sco re  o f  1.41 (S D  =
1.250) fo r  the p resen t  time. T h e  m ean  d iffe rence  fo r  the  teach ers  w a s  39 (S D  =  768). A 
paired  t tes t  (see A ppendix  H) revea led  a statis tica lly  significant d iffe rence fo r  b o th  the  
p rinc ipa ls  (t = 2 .996 , n = 101. g = 0 0 3 )  and  th e  te ac h e rs  (t = 4 .996 ,  n = 98, g < 0 0 1 )  
p r io r  to  the  im p lem enta tion  o f  the C SI P ro ce ss  and th e  present time
T h e  tw o  g ro u p s  w e re  co m p ared  using  an independen t  sam ples  t tes t (see  
A p p e n d ix  I) T h e  results  revealed  that  th e  m ean  d ifference o f  40  w as  s tatis tically  
significantly  different (g = 021) b e tw e en  th e  p e rcep t io n s  o f  the  principals an d  th e  
p e rcep t io n s  o f  the teachers  regard ing  d isag g re g a t in g  da ta  on gifted  and ta len ted  s tu d en ts  
as a su b g ro u p  befo re  the  im p lem en ta t ion  o f  the C SI P rocess  (t = 2,33 1, n = 2 02) .  N o  
sign ificance w as  found  for the p resen t  (t = 1.077, n =  203. g = 2 8 3 )  for th e  m ean  
d iffe rence  o f  2 0 .
O verall  Q uality  and E ffectiveness o f  G ifted  and  T a len ted  P ro g ram
R e sp o n d en ts  w e re  asked  to  ev a lu a te  th e  overall  quality and  effec tiveness  o f  the ir  
G ifted  and  T alen ted  P ro g ra m s  using the  sam e Level o f  U se scale. T w o  (1 9 % )  p rinc ipa ls  
re p o r te d  N o n u se  p r io r  to  the im p lem en ta t ion  o f  the  C S I  P rocess  and at the  p re se n t  t im e 
Six (5.41 o) teach ers  re p o r ted  N o n u s e  for th e  time prior to  the im p le m e n ta t io n  o f  
th e  C S I  P ro cess  and  no teach ers  re p o r te d  N o n u se  fo r  the p resen t  time.
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Nine (8  7 % ) principals and 13 (11 7° 0) teachers  d e te rm in ed  a Level o f  
P rep a ra t io n  for the  tim e p rio r  to  the  implementation  o f  th e  C S I  P ro ce ss  F o u r  (3 S° o)  
principa ls  and 6  (5 4°o)  teachers  determ ined  a Level o f  P rep a ra t io n  at the  p resen t  time 
F ifty-eight ( 5 5  S°o> principals and 4 6  (41 4 ° o )  teachers re p o r ted  s tab le  L s e  p r io r  to  the 
im p lem en ta t ion  o f  the  C S I  P ro cess  Thirty-eight ( 3 6  5 ° o )  principals  and 35  ( 31  5 ° o )  
teach e rs  rep o r ted  s table  L’se at the present time
T w en ty -sev en  ( 2 6 ° o )  principals and 23  ( 2 0  7 ° 0) teach e rs  n o ted  a Level o f  
R efinem ent prio r  to  the im p lem enta tion  o f  the CSI P rocess  F o r ty - fo u r  ( 4 2  3 % )  
principals  and 4 5  ( 4 0  5 ° o )  teach e rs  no ted  a Level o f  Refinem ent at th e  p resen t time 
Five ( 4  8 ° 0 ) principals  and  1 3 ( 1 1  7 ° o )  teachers indicated a Level o f  R enew al at the  tim e 
p r io r  to  the im p lem en ta t ion  o f  the  CSI P rocess T en  (9 6 ° o )  principa ls  and 1 7 
( 1 5  3 ° o )  teachers  ind icated  a Level o f  Renewal at the p resen t tim e T ab le  19 su m m arized  
the  re sponses  from  bo th  g ro u p s
T hree  (2 9 ° 0 ) principals and 10 ( 9 ° 0 ) teachers did not re sp o n d  to the q u es t io n  
reg ard in g  the  tim e p rio r  to  the im plem entation  o f  the C SI P rocess  F o u r  (3 S% ) 
principals  and 8 (7 2 ° o )  teach e rs  did not respond to  the q ues t ion  reg a rd in g  the  p resen t 
tim e T here  w e re  tw o  system  e r ro rs  in the data  for principals for th e  q ues t ion  regard ing  
the  p resent time
R egard ing  the  overall quality  and effectiveness o f  the G if ted  and T a len ted  
P ro g ram , the principals  had a m ean  score  o f  2 24 (SD  = 774) for th e  tim e p rio r  to  the  
im p lem en ta t ion  o f  the  C SI P ro cess  as com pared  with a m ean  sco re  o f  2 59 (S D  = S0 0 ) 
fo r  the p resent t im e T h e  m ean difference for the principals w as  - 35 (S D  = 708) T he
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Table 19
N u m b e r  o f  P e rc e iv ed  C h an g es  in Levels  o f  U se  R eg a rd in g  O verall  P ro g ra m  Quality  bv
Princ ipa ls  and T ea ch e rs
Principals T each ers P rinc ipa ls T each e rs
L evels  o f  U se B efo re B efo re N o w N o w
Overall P ro g ra m  Q uality
N o n u s e *■> 6 0
P rep a ra t io n 9 13 4 6
U se 58 46 38 35
R efinem ent -*? 23 44 45
R en ew al 13 10 17
te a c h e rs  had a m ean  score  o f  2 2 2  (S D  =  1 036) for the  t im e p r io r  to  th e  im p lem en ta t ion  
o f  th e  C SI P ro ce s s  as c o m p ared  with  a m ean score  o f  2 . 7 1  ( SD  =  8 2 4  ) for the p resen t  
time. T h e  m ean  d ifference for th e  teachers  w as  4 8  ( SD  = 8 7 3 ) A paired t tes t  (see  
A p p en d ix  H  ) rev ea led  a statistically significant d ifference fo r  b o th  the  principals 
(t =  4 . 8 7 8 .  n =  9 7 .  p  < 0 01) and the  teachers  (t =  5 525. n = 99. p  < .001) p r io r  to  the  
im p lem en ta t io n  o f  the  C SI P ro cess  and  the p resen t tim e
T he  principa ls  and teach e rs  w e re  co m p ared  using an in d ep en d en t  sam ples  t tes t  
(see  A p p en d ix  I) T h e  resu lts  revealed  that  the  m ean  d ifference o f  00  w as not 
significantly d iffe ren t (p  =  1 0 0 0 ) be tw een  the  p e rcep tio n s  o f  th e  principals  and  the
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p e rc e p t io n s  o f  the  te ac h e rs  regard ing  assessm en t in ach iev em en t  fo r  g ifted and ta len ted  
s tu d en ts  b e fo re  the  im p lem en ta t ion  o f  the C SI P ro cess  (t_=  000 . d f  = 184.324). N o  
s ignificance w a s  found  fo r  the p resen t (t = 1 198. n = 200, p  = 2 3 2 )  for the  m ean  
d iffe rence  o f  14
Summary' for Q u est io n  T h re e  
T h e  third q u es t io n  co m p ared  the  percep tions  o f  m idd le  level principals to  teach e rs  
o f  g if ted  and ta len ted  s tu d en ts  regard ing  the perceived  ch a n g es  o f  G ifted  and T a len ted  
P ro g ra m m in g  in Io w a  since the  C SI P rocess  w as  im p lem en ted  to  th e  p resen t  time. 
A p p e n d ix  H  sum m arized  the statistical differences o f  th e  p e rc e p t io n s  b e tw e en  the  g ro u p  
o f  p rinc ipa ls  and th e  g ro u p  o f  teachers  regard ing  their v iew s o f  ch an g es  during  th e  tim e 
p r io r  to  th e  im p lem en ta t ion  o f  the  C SI P rocess  to  the p re sen t  t im e F or  all th e  ca tegories ,  
te ac h e rs  had  la rger m ean  d ifferences than the principals had .Although results  sh o w ed  
tha t  nearly  every- category- w as  statistically significant, only th e  te a c h e rs '  re sp o n ses  w e re  
s ignificantly  d ifferent regard ing  qualified s ta ff  Additionally, n e i th e r  the te ac h e rs '  n o r  
the  p r inc ipa ls ' re sp o n ses  w e re  statistically significant for th e  c a r ry o v e r  o f  p ro g ram  funds 
in to  the  nex t  y e a r 's  p ro g ram  budget.  It appeared ,  then, tha t  w ith in  the  tw o  g ro u p s ,  th e re  
w e re  statistically  significant differences b e tw een  the tim e th e  C S I  P ro ce s s  w as  
im p lem en ted  to  the  p re sen t  tim e in nearly every  ca tegory . T ab le  20  sum m arized  the  
d iffe rences  o f  the  c o m p o n e n ts  found  to  be statistically significant.
H o w e v e r .  A ppend ix  I clearly show ed  that there  w e re  little to  no significantly 
s tatis tica l d iffe rences  b e tw e en  th e  tw o  g ro u p s  F o r  th e  t im e p r io r  to  th e  im p lem en ta t ion  
o f  th e  C S I  P rocess ,  the  fo llow ing  co m p o n en ts  w ere  found  statis tica lly  significant:
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Table 20
Statistically  Significant D ifferences  C o m p arin g  P e rcep t io n s  o f  Principals  and  T ea ch e rs  at 
T im es  P rio r  to  th e  Im p lem en ta t ion  o f  the C SI P ro ce s s  and  th e  P resen t  T im e
C o m p o n e n t /P ro v is io n M , -  M ; t n £
M ultip le  C ri te r ia  B efo re .27 2 .1 7 7 211 031
P e rfo rm an ce  M e a s u re s  B efo re .32 2 .036 204 043
A ligning G o a ls /M e a s u re s  B efore 43 2 .762 203 0 0 6
D iffe ren tia t ion /C ogn it ive  N o w 30 2 .2 9 0 211 023
D ifferentiation/.Affective N o w 30 2 .3 5 0 211 0 2 0
B udge t:  C a r ry o v e r  B efore* 41 2 .4 3 6 191,465 0 1 6
B udget:  C a rry o v e r  N o w 37 2 .207 197 0 28
G T  as S u b g ro u p  B efo re 40 2.331 202 021
N o te  * = E qual  var iances  no t assum ed
(a) multip le  c r ite ria  for the provis ion  o f  identification tp  = 031) .  (b) p e r fo rm an c e  
m easu res  (p  = 04 3 );  (c) aligning goals  for g ifted  and ta len ted  s tuden ts  w ith  district g o a ls  
<2 ~ 006). (d) b u d g e t  ca rry o v e r  o f  leftover funds (p = 01 6 ) ,  and (e) d isag g reg a t in g  o f  
d a ta  by  co n s id er in g  gif ted  and ta len ted  s tuden ts  as a s u b g ro u p  (p  = .021) F o r  the  p re sen t  
time, the  fo l low ing  c o m p o n en ts  w ere  found statistically  significant:
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(a) d iffe ren tia tion  to  meet cognitive  needs (p  = 023). (b) d iffe ren tia tion  to m eet  affective 
needs, ( p  = 0 20) .  and (c) budget  c a rry o v e r  o f  le ftover funds (p  = 028)
T h e s e  resu lts  surprised the  re search er  I f  the principals and teach e rs  p erce ived  
m u ch  th e  sam e  pa tte rn s  in changes b e tw een  the t im es w h en  the  C SI P ro ce ss  w as  
im p lem en ted  to  the present time, does  that indicate co llabo ra t ion  b e tw e en  th e  g r o u p s '1
R esea rch  Q uest ion  F our 
H o w  do the  percep tions  o f  m iddle level teach ers  o f  the gifted  and  ta len ted  
c o m p a re  w ith  th e  percep tions o f  m iddle level principals regard ing  the  p erce ived  effects 
o f  I o w a 's  C o m p reh en s iv e  School Im p ro v em en t P ro cess  on G ifted  and T alen ted  
P ro g ra m m in g 0 A sum m ary  o f  results  w as  given in T ab le  21 for valid p e rcen tag es ,  the 
level o f  s ignificance, and the Phi 
Iden tif ica t ion  M ultip le  Criteria
W hile  78 (75° 0 ) o f  the principals perceived  that the C SI P ro cess  had a neutral 
effect o n  the  inclusion o f  multiple criteria  for identification p ro c e d u re s  in G ifted  and 
T a le n te d  P ro g ram m in g .  64 (57 7 ° 0) o f  the  teachers  perce ived  a neutra l  effect 
T w e n ty -o n e  ( 2 0  2 ° o )  principals perceived  a s treng thened  effect and 5 ( 4  8 ° o )  perce ived  a 
highly s t ren g th en e d  effect Thirty-e ight ( 3 4  2 % )  teach e rs  perce ived  a s t ren g th en e d  effect 
and  6 (5 4 ° o )  perceived  a highly s tren g th en ed  effect N o  one  co n s id ered  tha t  the CSI 
P ro ce s s  had a w eakened  o r  highly w eak en ed  effect on this c o m p o n en t  o f  the  p rovis ion  
All p r inc ipa ls  an sw ered  the question , but 3 ( 2  7 ° 0 ) teach ers  had m issing d a ta
T o  c o m p a re  the percep tions  o f  the  principals w ith  th e  p e rcep t io n s  o f  the teachers ,  
a tw o -g r o u p  independen t-sam ples  C h i-square  tes t w as  co m p u ted  R esults  revea led  a
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statistically  significant d iffe rence (£  = 015) for  th e  effect o f  the  C SI P ro ce ss  on  m ultip le  
c r ite ria  for  identification  p rocedures ,  but the  Phi = 167. ind icated  a fairly w eak  
re la tionsh ip  (see T ab le  21)
Iden tif ica tion  Total  Schoo l  Popu la tion  is S creened
S even ty-f ive  (72. l°o) o f  the principals perceived  that the  C SI P ro ce ss  had a 
neutra l effect on  the screen ing  o f  the total schoo l p o pu la t ion  for identification  p u rp o se s  
for G ifted  and  T a len ted  P ro g ram m in g  Seven ty -seven  (69  4 ° 0 ) teach ers  p e rce iv ed  a 
neutra l  effect T w e n ty - fo u r  (23 10 o) principals perce ived  a s treng thened  effect, and 5 
(4 S°o) p erce ived  a highly s treng thened  effect O f  the teachers .  24 (21 6°o) p e rce iv ed  a 
s t ren g th en e d  effect and 5 (4 5°o) perceived a highly s tren g th en ed  effect N o  re sp o n d en t  
felt that  th e  CSI P ro cess  w eakened  or highly w eak en ed  this c o m p o n en t  o f  th e  p rov is ion  
on identification  All principals answ ered  the question , but 5 (4 5°o) teac h e rs  had 
m issing d a ta
T o  co m p a re  th e  percep tions  o f  the principals w ith  the  percep tio n s  o f  the  teachers ,  
a tw o -g r o u p  in d ep en d en t-sam p les  C hi-square  test w as  c o m p u te d  R esults  revea led  no 
significant d iffe rence (p> = 932 ) for the effect o f  the C SI P ro cess  on  sc reen in g  p ro c e d u re s  
for identification , and th e  Phi = - 006. sh o w ed  a w eak  re la tionship  (see  T ab le  2 1) 
Identif ica tion  D ata  on Gifted and Talen ted  S tu d en ts  G a th e red  for P ro izram m inu P u rp o se s  
S ix ty - th ree  (60  6°o) principals perceived  a neutra l effect o f  the  C SI P ro ce s s  on th e  
g a th e r in g  o f  d a ta  on gifted  and ta len ted  s tu d en ts  for p ro g ram m in g  p u rp o se s ,  and  66 
(59  5°o) te ac h e rs  perce ived  a neutral effect T h ir ty -fo u r  (32  7 ° 0) principa ls  p e rce iv ed  a 
s t ren g th en e d  effect, and  4 (3 8°o) perceived a highly s t ren g th en ed  effect T h i r tv - tw o
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Table 21
C o m p ar iso n  o f  P rinc ipa ls  and T each ers  P ercep tio n s  o n  E ffec ts  o f  C S I  P ro cess  on 
C o m p o n e n ts  o f  R eq u ired  P rov is ions  in Valid P e rc en tag es
P rov is ion
N eu tra l  S tren g th en ed  W e a k e n e d
E ffect ( ° o )  Effect (% ) Effect  (0/o) Phi
M ultip le  C rite r ia
Principals  75 0
T ea ch e rs  59 3
Screen  P o p u la t io n
Principals  72 1
T e a c h e rs  72 .6
G a th e r  D a ta
Principals  6 1 8
T ea ch e rs  62 .9
G o a ls  for  G T
Principals  58 3
T e a c h e rs  49  1
P erfo rm an ce  M e a s u re s
Principals  66 .0
T ea ch e rs  56.2
G oal .Alignment
Principals  52 4





































(table co n tin u es)
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P rov is ion
N eutra l  
Effect ( °o)
S tren g th en ed  
Effect (° o)
W e ak en e d  
Effect  (° o)
C o g n it iv e  N e e d s  
P rinc ipa ls 6 6 . 3 3 3 . 7 0 0  0
T e a c h e r s  
A ffec t ive  N e e d s  
P rinc ipa ls
53 8 
7 0 . 2
4 5 . 3  
2 9  8
0 0  9 
0 0  0
T e a c h e r s 59  4 3 7  7 0 2  8
Q ualif ied  S ta f f
P rinc ipa ls 7 8  8 21 2 0 0  0
T e a c h e r s 7 5 . 2 2 4  8 0 0  0
Q ualif ied  P e rso n n e l  
P rinc ipa ls 8 1 . 6 18 4 0 0  0
T e a c h e r s 7 4  3 25 7 0 0 . 0
H o w  M o n e y  S p en t  
P rincipals 8 1 6 18 4 0 0  0
T e a c h e r s 74 . 3 2 0  0 0 5  7
C a rry o v e r  o f  F u n d s  
P rincipals 8 7 . 0 13 0 0 0  0
T e a c h e rs 7 2 . 4 2 1 9 0 5 . 7
In -se rv ice  D esig n  
P rincipals 5 9  6 3 8 . 5 0 1 . 9















( tab le  con tinues)
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P rov is ion
Neutral 
Effect (°o)
S tren g th en ed  
Effect (° o)
W eak en ed  
Effect ( ° o ) fi Phi
P ro g ra m  R ev iew
Principals 6 0  2 3 7  9 01 9
5 1 9 - 0 4 5
T ea ch ers 6 5  1 3 4  0 0 0  9
P ro g ra m  E v a lu a tio n
Principals
00 3 8  S 01 9
6 9 0 - 0 2 8
T ea ch ers 61 0 3 7  1 0 1 9
A ch iev em en t
Principals 6 5  0 33 0 01 9
4 8 5 - 0 4 9
T ea ch e rs 6 8  9
00 
r 
l 0 2  8
G T  as su b g ro u p
Principals 6 7  6 3 0  4 0 1 
J
o
S 2 9 - 0 1 5
T each ers 6 7  6 2 8  4 03  9
P ro g ra m  Q uality
Principals 57  1 4 0  8 0 1 
j
o
2 4 0 0 8 4
T each e rs 4 9  0 4 9  0 0 1 9
( 2 8  8 ° o )  te ac h e rs  perce ived  a s treng thened  effect, and 7 < 6  3 ° o )  p erce ived  a highly 
s t ren g th en e d  effect O n e  ( l ° o )  principal perce ived  a w e ak en e d  effect for th is  co m p o n e n t  
o f  th e  identif ica tion  provision, bu t no teachers  perce ived  a w e ak en e d  effect N e ith e r  the  
principals  n o r  the teach e rs  perce ived  that the  C S I  P ro cess  highly w e ak en e d  this
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co m p o n en t .  T w o  ( 1 9 % )  principals  did no t answ er the question , and  6 (5 4 % )  teac h e rs  
did no t re sp o n d  to  the question .
T o  co m p are  the p e rcep t io n s  o f  the principals with the  p e rcep t io n s  o f  the teachers ,  
a tw o -g r o u p  in d ep en d en t-sam p les  C h i-sq u are  test w as co m p u ted  R esu lts  revea led  no 
significant difference, g  = 943. for th e  effect o f  the CSI P rocess  on d a ta  g a th e r in g  for 
p ro g ra m m in g  p u rposes ,  and  the  Phi = - 005 . show ed  a w e a k  re la tionsh ip  (see  T ab le  21) 
G ifted  and T alen ted  P ro g ram  Inc ludes G oa ls  for Gifted and T a len ted  S tu d e n ts
Sixty (57  7 ° 0) principals  v iew ed  the C SI Process effect on the  inclusion o f  goals  
fo r  g ifted  and  ta lented  s tuden ts  in the  Gifted and Talen ted  P ro g ram  as be ing  neutra l,  
w hile  52 (4 6 .8 % )  o f  the teach e rs  pe rce ived  a neutral effect. T h ir ty -e igh t  (36  5% ) 
principa ls  and 45 (40  5% ) teach e rs  perceived  a s trengthened  effect F ive (4 S% ) 
principa ls  and  9 (8 .1 % ) teach e rs  perce ived  a highly s treng thened  effect N o principa ls  or 
teac h e rs  perce ived  a w eak en ed  o r  highly w eakened  effect on  this c o m p o n e n t  o f  p rov is ion  
for go a ls  and per fo rm an ce  m easu res  for gifted and ta lented  s tu d en ts  O n e  (1 % ) principal 
did no t a n sw e r  the question , and 5 (4 .5 % ) teachers  did not re sp o n d
T o  co m p are  the p ercep t io n s  o f  the principals with the p e rcep t io n s  o f  the teachers ,  
a tw o -g ro u p  in d ep en d en t-sam p les  C h i-sq u are  test was c o m p u ted  R esu lts  revea led  no 
significant d ifference, g  = 1S3. for the effect o f  the CSI P ro cess  on  g o a ls  fo r  g if ted  and 
ta len ted  s tuden ts ,  and the Phi = 092 . sh o w ed  a w eak re la tionship  (see  T ab le  21)
G ifted  and  T alen ted  P ro g ra m  Inc ludes  P erfo rm ance  M easu res  for G if ted  and T a len ted  
S tu d e n ts
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Six ty -eigh t (65 4° 0 ) principals perceived  a neutra l effect o f  th e  C S I  P ro c e s s  on  the 
inclusion o f  p e r fo rm an c e  m easures  for gifted and  ta len ted  s tuden ts  in G ifted  and  
T alen ted  P ro g ra m m in g  Fifty-nine (53 2 ° o )  teachers  perce ived  a neutra l  effect 
T h ir ty -o n e  ( 2 9  8 ° o )  principals  perceived a s treng thened  effect, and fo u r  (3 8 ° o )  perce ived  
a highly s t ren g th en e d  effect F o rty -one  (36 9 ° o) teachers  perce ived  a s t ren g th en e d  effect, 
and fo u r  (3 6 % )  p erce iv ed  a highly s treng thened  effect N o  principals  o r  te ac h e rs  
perce ived  a highly w e ak en e d  effect for this co m p o n en t  o f  the provis ion , a l th o u g h  one  
(0  9 % ) te ac h e r  p erce iv ed  a w eakened  effect O ne  (1 % ) principal did no t a n s w e r  the 
question , and six (5 4 % )  teachers  did not respond  to  the ques tion
T o  c o m p a re  the  percep tions  o f  the principals w ith the p e rcep t io n s  o f  th e  teachers ,  
a tw o -g ro u p  in d ep en d en t-sam p les  C hi-square  test w as  c o m p u ted  R esu lts  rev ea led  no 
significant d iffe rence, p  = 170. for the effect o f  the C SI P ro cess  on  p e r fo rm a n c e  
m easu res  fo r  g ifted  and  ta len ted  students, and the Phi = 095 . sh o w ed  a w e ak  re la tionship  
(see  T ab le  21)
G oals  and  P e r fo rm a n c e  M easu res  for G ifted and  T alen ted  S tu d en ts  Align to  D istric t 
G oals
In co n s id er in g  the effect o f  the CSI P ro cess  on  the goals  and p e r fo rm an c e  
m easu res  fo r  g if ted  and ta lented s tudents  and their a lignm ent to  district goa ls .  54 (51 9% ) 
principals  p erce iv ed  a neutra l effect, while 47  (42 3 % ) teachers  p erce iv ed  a neutra l  
effect T h ir ty -n ine  (37  5% ) principals perceived  a s treng thened  effect, and  10 (9 6 % ) 
principals p erce iv ed  a highly s trengthened  effect Fo rty -seven  ( 4 2 .3 ° o) te ac h e rs  
perceived  a s t ren g th en e d  effect, and 9 ( 8  1%) perce ived  a highlv s t ren g th en e d  effect 
A lthough  no p rincipa ls  o r  teachers  perceived  a highly w e ak en e d  effect, and  no  principals
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p erce ived  a w e ak en e d  effect. 1 (0 9% ) te ac h e r  p e rce iv ed  a w eak en ed  effect. O n e  (1 % )  
principal did no t  an sw e r  the  question, and  7 ( 6  3 ° o )  teach e rs  did not an sw e r
T o  c o m p a re  the percep tions  o f  the principals  w ith  the  percep tions  o f  th e  teach ers ,  
a tw o -g r o u p  in d ependen t-sam ples  C h i-square  tes t  w as  co m p u ted .  R esu lts  rev ea led  no 
significant d ifference, £  = 329. for the effect o f  th e  C S I  P ro cess  on a lignm ent o f  g o a ls  
and  p e r fo rm an c e  m easu res  for gifted and  ta len ted  s tu d en ts  w ith  d istrict goals ,  and  th e  
Phi = 068, sh o w ed  a w eak  relationship (see  T ab le  21)
Q ua lita t ive  D ifferen tiation  o f  Gifted and T a len ted  P ro g ram  to M eet C o u n itiv e  N e e d s
S ix ty-n ine ( 6 6  3 ° o )  o f  the principals p erce ived  a neutra l effect o f  th e  C S I  P ro ce s s  
on  G ifted  and  T a len ted  P rogram m ing  reg ard ing  quali ta t ive  differentiation  to  m eet  th e  
cogn it ive  n eeds  o f  gifted and talented  s tudents.  F if ty-seven  (5 1 4°o) teac h e rs  p e rce iv ed  a 
neutra l effect Th irty  (28 8 ° o) principals p erce ived  a s t reng thened  effect, and  five (4  S°o) 
perce ived  a highly s treng thened  effect Forty  ( 3 6 ° o )  teach ers  perceived  a s t ren g th en e d  
effect, and eight ( 7  2 ° o )  perceived  a highly s t ren g th en e d  effect. N o principals  o r  te a c h e rs  
perce ived  a w e ak en e d  effect, and a l though  no principals  perceived  a highly w e a k e n e d  
effect, o n e  ( 0  9 ° o )  teach e r  did. .Ail principals an sw e red  the  question , bu t  five (4  5 % ) 
teach e rs  did no t  an sw er
T o  c o m p a re  the  percep tions  o f  the  principa ls  w ith  the  percep tions  o f  th e  teach ers ,  
a tw o -g r o u p  independen t-sam ples  C h i-square  tes t  w as  co m p u ted  R esu lts  revea led  no 
significant d ifference. £  = 075. for the effect o f  th e  C S I  P rocess  on d iffe ren tia tion  to  
m ee t  the co gn it ive  needs o f  gifted and ta len ted  s tudents .  T h e  Phi = 123. sh o w e d  a w eak  
re la tionship  (see  T ab le  21)
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Q ua li ta t ive  D ifferentiation  o f  G ifted and T alen ted  P ro g ram  to  M ee t  Affective  N e ed s
In consider ing  the  effect o f  the C SI P ro cess  on G ifted  and T alen ted  P ro g ra m m in g  
reg a rd in g  qualita t ive  d ifferentiation to  m eet the  affective needs  o f  gifted and  ta len ted  
s tu d en ts .  73 (70  2° o) perceived a neutral effect, and 63 (56 8° o) teach ers  p erce ived  a 
neu tra l  effect T w e n ty - fo u r  (23 10 o) principals perce ived  a s tren g th en ed  effect, and  7 
(6 7 ° 0) p e rce ived  a highly s treng thened  effect T h ir ty -fou r  (30 6°o) teach e rs  p erce ived  a 
s t ren g th en e d  effect, and 6 (5 4 ° o )  perceived  a highly s tren g th en ed  effect N o  principals 
p e rce iv ed  a w e ak en e d  or a highly w eak en ed  effect T w o  (1 S°o)  teachers  p e rce ived  a 
w e a k e n e d  effect, and 1 (0 9 ° 0> teacher  perceived  a highly w eak en ed  effect All 
principa ls  an sw e red  the question, but 5 (4 5 % ) teach ers  did not respond
T o  co m p a re  the percep tions  o f  the  principals  with the  percep tions  o f  th e  teachers ,  
a tw o - g r o u p  independen t-sam ples  C h i-square  test w as  co m p u ted  R esults  revea led  no 
significant d ifference, p  = 171. for the effect o f  the  C SI P rocess  on diffe ren tia tion  to 
m eet the  affec tive  needs o f  gifted and ta len ted  s tu d en ts  T h e  Phi = 095. sh o w ed  a w eak 
re la tionsh ip  (see  Table  21)
G if ted  and T a len ted  P rog ram  has Qualified S ta f f  to  T each  G ifted  and T a len ted  S tu d en ts  
R esp o n d en ts  w ere  asked to  share their p e rcep tio n s  o f  the effect the  C SI P ro cess  
had  had  on their  G ifted  and Talen ted  P ro g ra m s  regard ing  qualified s ta ff  to  teach  gifted 
and ta len ted  s tu d en ts  E igh ty -tw o  ( 7 8  8 % )  principals and 7 9  (71 2 ° o )  teach ers  
p e rce iv ed  a neutra l effect Sixteen (15 4 ° 0) principals  perce ived  a s t ren g th en ed  effect, 
and  6 ( 5  S°o) perce ived  a highly s treng thened  effect F ifteen (13 5°o) teach ers  
p e rce iv ed  a s tren g th en ed  effect, and 11 (9 9° o) perce ived  a highly s t ren g th en ed  effect 
N o  principa ls  o r  teachers  perceived  a w e ak en e d  o r  highly w e ak en e d  effect fo r  this
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prov is ion  All principals answ ered  the question , but 6  (5 4 ° o )  teach ers  had  m issing 
d a ta
T o  co m p a re  the percep tions  o f  the  principals with the p e rcep t io n s  o f  th e  teachers ,  
a tw o -g r o u p  independen t-sam ples  C h i-sq u are  test w as  co m p u ted  R esu lts  rev ea led  no 
significant d ifference, p  = 535. for  the effect o f  the C SI P rocess  on having  qualified 
staff. T h e  Phi = 043. show ed  a w eak  re la tionship  (see Table 21)
G ifted  and  T alen ted  P rogram  has Qualified Personnel to  A dm inis te r  P ro g ra m
R eg ard in g  the effect the C SI P rocess  had had on qualified p erso n n e l  to  adm in is te r  
the  G if ted  and  T alen ted  P rogram . 84 (80  8° o) principals and 78 (7 0  3 ° o) te ac h e rs  
p erce iv ed  a neutra l effect Sixteen (15 4 ° 0) principals perceived a s t ren g th en e d  effect, 
and 3 (2 9° 0) principals perceived a highly s treng thened  effect S ix teen  (14 4 ° 0) teachers  
p erce ived  a s treng thened  effect, and 11 ( 9  9 ° o )  teachers  perceived a highly s t ren g th en ed  
effect N o  principals or teachers  perce ived  a w eak en ed  o r  a highly w e a k e n e d  effect for 
this p rov is ion  O n e  ( l ° o )  principal and 6  (5 4 ° 0) teachers  did not re sp o n d  to  th e  ques tion  
reg a rd in g  the effect o f  the CSI P ro cess  on this provision
T o  co m p are  the percep tions  o f  the  principals w ith the p e rcep t io n s  o f  th e  teachers ,  
a tw o -g r o u p  independen t-sam ples  C h i-square  test w as  co m p u ted  R esu lts  rev ea led  no 
significant d ifference. £  = 207. for  the  effect o f  the C SI P rocess  on qualified  p erso n n e l  to 
adm in is te r  the  Gifted and T a len ted  P ro g ram  T h e  Phi = 088. sh o w ed  a w e ak  re la tionship  
(see  T ab le  21)
G ifted  and  T alen ted  P rogram  B udge t  S h o w s H o w  M onev  is Spent
In consider ing  the  effect the  C S I  P rocess  has had on the b u d g e t  fo r  G if ted  and 
T a le n te d  P ro g ram m in g  show ing  h o w  th e  m oney  w as spent. 84 (80 8° o) p rinc ipa ls  and  78
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( 7 0  3 ° o) teach e rs  perce ived  a neutra l effect S ixteen (15 4 % ) principals p e rce iv ed  a 
s t ren g th en e d  effect, and 3 ( 2 9 % )  perceived a highly s treng thened  effect E leven  ( 9 . 9 °  0 ) 
teach e rs  perce ived  a s t ren g th en ed  effect, and 10 ( 9 ° 0) perceived  a highly s t ren g th en e d  
effect N o  principals perce ived  a w eakened  o r  a highly w eakened  effect T h re e  ( 2 7 % )  
teach e rs  perce ived  a w e ak en e d  effect, and 3 ( 2  7 % )  perceived  a highly w e a k e n e d  effect 
O n e  (1 0 o ) principal and 6 (5 4 ° 0) teachers  did not share a perspec tive  on th e  effect o f  the 
C S I  P ro ce ss  for this ques tion
T o  co m p are  the  p ercep tio n s  o f  the principals w ith  the p e rcep tio n s  o f  th e  teachers ,  
a tw o -g r o u p  in d ep en d en t-sam p les  C h i-square  test w as co m p u ted  R esu lts  rev ea led  no 
significant d ifference. 2  = 922. for the effect o f  the  C SI P rocess  on the  p r o g r a m 's  b u d g e t  
sh o w in g  how the m oney  w as  spent T he  Phi = 035. sh o w ed  a w eak  re la tionsh ip  (see  
T ab le  21)
W h en  A pplicable . G ifted  and T a len ted  Funds are C arried  O ver to  G ifted  and  T a le n te d  
P ro g ra m  for the N ext Y ear
In consider ing  the  effect the CSI P rocess  had. w hen  applicable, on  funds  for 
G ifted  and T alen ted  P ro g ra m m in g  being carried o v er  to  the Gifted and  T a le n te d  P ro g ram  
for the next year. 8 7  ( 8 3  7 ° o )  principals and 7 6  ( 6 8  5° o) teachers  p erce iv ed  a neu tra l  
effect E leven  ( 10 6°  o ) principals  perceived a s treng thened  effect, and 2 ( 1 9 % )  
principals  perce ived  a highly s treng thened  effect F o urteen  ( 12 6 ° o )  t e ac h e rs  p e rce iv ed  a 
s t ren g th en e d  effect, and 9 ( 8  10 o ) teachers  perceived  a highly s tren g th en ed  effect N o  
principals  perce ived  a w e ak en e d  or a highly w eakened  effect T h ree  ( 2  7 ° 0 ) te ac h e rs  
p erce ived  a w eak en ed  effect, and 3 ( 2  7 % )  teachers  perceived  a highly w e a k e n e d  effect
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F o u r  (3 8 ° o )  pnnc ipa ls  and  6  ( 5  4 ° o )  teachers  did no t share  their p e rsp ec t iv es  on this 
q ues t ion
T o  c o m p a re  the percep tio n s  o f  the principals with the  p e rcep t io n s  o f  the  teachers ,  
a tw o - g r o u p  independen t-sam ples  C h i-square  test w as  co m p u ted  R esu lts  revea led  no 
significant d ifference. £  = 0 6 1 .  for th e  effect o f  the C SI P ro cess  on th e  p ro g r a m 's  
b u d g e t 's  u se  o f  leftover funds T he Phi = 133.  show ed  a w eak  re la tionsh ip  (see  Table 
2 1  )
G ifted  and  T a len ted  P ro g ra m  Inc ludes In-serv ice  Design for G enera l C la s s ro o m  T each ers  
W hen  asked  the ques t ion  on  the effect the C SI P rocess  m ay o r  m ay no t have had 
on  including  an in-service design in G ifted and T alen ted  P ro g ram m in g .  6 2  ( 5 9  6°  o) 
principa ls  and  51 ( 4 5  9 ° 0 ) teachers  perceived  a neutral effect T h ir ty -sev en  ( 3 5  6 ° o )  
principals  and  4 0  ( 3 6 ° o) teachers  perceived a s treng thened  effect, and  3 (2 9 ° 0 ) principals 
and  10 ( 9 ° o )  teachers  perce ived  a highly s treng thened  effect O n e  ( 10 o ) principal and 4 
(3 6 ° o )  t each e rs  perce ived  a w eak en ed  effect, bu t no teachers  p e rce iv ed  a highly- 
w e a k e n e d  effect, a l though  1 ( 1 % )  principal did T h ree  ( 2  9 ° 0 ) principa ls  and 6 (5 4 ° 0 ) 
teac h e rs  did no t an sw er  the ques tion
T o  c o m p a re  the percep tions  o f  the principals with the p e rcep t io n s  o f  the 
teachers ,  a tw o -g ro u p  independen t-sam ples  C h i-square  test w as c o m p u te d  R esults  
revealed  no significant difference. £  = 140.  for the effect o f  the  C SI P ro ce s s  on  the 
p ro g r a m 's  in -serv ice  design  T he  Phi = 104.  show ed  a w eak  re la tionsh ip  (see  Table 
2 1 )
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D istric t R ev iew s  G if ted  and T alented  P ro g ram
R eg a rd in g  th e  question  on the effect the  C S I  P rocess  had on the  district rev iew  o f  
the G if ted  and T a le n te d  P rogram . o2 (53 o°o) principals  and 63 (o2 2°o) te ac h e rs  
p erce ived  a neu tra l  effect Thirty-five ( 33  7 ° 0) principals and 23 (26 1%) teach ers  
p e rce iv ed  a s t ren g th en e d  effect, with 4 (3 8 ° o )  principals  and 7 ( 6  3 ° o )  teach ers  
perce iv ing  a h ighly s trengthened  effect T w o  (1 3 ° 0) principals and 1 (0 3 ° 0) teach er  
p erce iv ed  a w e a k en ed  effect, but no principals o r  teachers  perceived  a highly w eak en ed  
effect O n e  (1 0 o ) principal and 5 (4 5°o) teachers  did not an sw er  the ques t ion
T o  c o m p a re  the perceptions o f  the principals  with the p ercep tio n s  o f  the teachers, 
a tw o -g r o u p  in d ependen t-sam ples  C hi-square  tes t w as  co m p u ted  R esu lts  rev ealed  no 
significant d iffe rence, p  = 519. for the effect o f  th e  C SI P rocess  on p ro g ram  review The 
Phi = - 045 . s h o w e d  a w eak  relationship (see T ab le  2 !  )
District E v a lu a te s  Gifted and Talented  P rouram
W h en  re sp o n d en ts  w ere asked their pe rspec tives  on the  effect the C SI P ro cess  had 
on th e  d istrict eva lua tion  o f  the Gifted and T a len ted  P rogram . 60 ( 5 7 7° 0 ) principals  and 
6 4  ( 5 7  7°o»  t e ac h e rs  perceived a neutral effect T h ir ty -seven  ( 3 5  6 ° o )  principals  and 3 1 
( 2 7  9 ° 0) t e ac h e rs  perceiv ed a s trengthened  effect F o u r  (3 8 ° o )  principals  and  8 ( 7  2 ° 0 ) 
teach e rs  p e rce iv ed  a highly strengthened  effect T w o  (1 9 ° 0) principals and  2 ( 1  6 ° o )  
te ac h e rs  p e rce iv ed  a w eakened  effect, but no principals or teachers  perce ived  a highly 
w e a k e n e d  effect O n e  ( l ° o )  principal and 6 (5 4 ° 0 ) teachers  did no t share  their 
pe rsp ec tiv es  on  th e  questionnaires for this ques t ion
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T o  c o m p a re  the  percep tions  o f  the principals with the  percep tio n s  o f  th e  teachers ,  
a tw o -g r o u p  in d ependen t-sam ples  C h i-sq u are  test w as  co m p u ted  R esu lts  rev ea led  no 
s ignificant d iffe rence, p  = 690. for the effect o f  the  C SI P ro cess  on p ro g ram  eva lua t ion  
T h e  Phi = - 02S. sh o w ed  a w eak re lationship (see Table  21)
G ifted  and T a le n te d  P ro g ram  Assesses G ifted  and T alen ted  S tu d en ts '  A ch iev em en t in 
R eading. M ath em a tic s ,  and  Science
A lth o u g h  the CSI Process  does  not requ ire  distric ts  to  assess the  ach iev em en t  in 
g ifted  and ta len ted  s tu d en ts  in reading, m athem atics ,  and science, re sp o n d en ts '  
p e rcep t io n s  o f  the effect o f  the CSI P rocess  on this assessm ent w as req u es ted  
S ix ty -seven  (64  4 ° 0 ) principals and 73 (65 8 ° 0) teachers  perceived  a neutra l effect 
T h ir ty - tw o  ( 3 0  S ° o )  principals and 23 ( 2 0  7° 0 ) teachers  perceived  a s t ren g th en e d  effect 
T w o  (1 9°  o ) p rincipals  and 7 (6 3 ° o )  teachers  perceived  a highly s t ren g th en ed  effect 
T w o  (1 9 ° 0 ) principa ls  and  3 (2 7 % )  teach ers  perceived  a w eak en ed  effect, but no 
p rincipals  o r  te ac h e rs  perceived  a highly w e ak en e d  effect O ne ( 10 o ) principal and  5 
(4 5 ° o )  t e a c h e rs  did not respond  to  this ques t ion
T o  c o m p a re  the  percep tions  o f  the principals with the p ercep tio n s  o f  th e  teachers ,  
a tw o -g r o u p  in d ependen t-sam ples  C h i-sq u are  test w as co m p u ted  R esu lts  revea led  no 
significant d iffe rence, p  = 485. for the  effect o f  the  C SI P ro cess  on a sse ssm en t o f  the 
ach ievem en t o f  g if ted  and talented s tuden ts  T h e  Phi = - 049. show ed  a w eak  
re la tionsh ip  (see  T ab le  21)
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D istric t D isag g reg a te s  D a ta  on Gifted and T alen ted  S tu d e n ts  as S u b g ro u p  fo r  R eading .
M a th em a tic s ,  and  Science
A l th o u g h  the  C SI P rocess  did not require  d is tric ts  to  d isag g reg a te  d a ta  on  gifted  
and  ta len ted  s tu d en ts  as a subgroup , the question  w as  included  on th e  q u es t io n n a ire  and 
a sk ed  for r e s p o n d e n ts '  p e rcep tio n s  o f  the effect o f  the  C S I  P rocess  S ix ty-n ine ( 6 b  3 ° o )  
principa ls  an d  6 9  ( 6 2  2 % )  teachers  perceived  a neutra l  effect T w e n ty - fo u r  ( 2 3  10 o ) 
principa ls  and  2 5  ( 2 2  5 ° o )  teachers  perceived  a s t ren g th en e d  effect Seven ( 6  7 ° 0 ) 
principa ls  and  4  (3 6 ° o )  teach ers  perceived a highly s tren g th en ed  effect T w o  (1 9 ° 0 ) 
p rinc ipa ls  an d  4 (3 b ° o )  teach ers  perceived  a w e ak en e d  effect, bu t no  principals  or 
te ac h e rs  p e rce iv ed  a highly w eak en ed  effect T w o  (1 9 ° 0 ) principals and 9 (S l ° o )  
te ac h e rs  did no t supply any data  in an sw er to  this qu es t io n
T o  c o m p a re  the  percep tions  o f  the principals w ith  the percep tions  o f  the  teacners .  
a tw o -g r o u p  in d ependen t-sam ples  C hi-square  test w as  c o m p u te d  R esults  revea led  no 
s ignificant d ifference, g  = 829. for the effect o f  the C SI P rocess  on d isag g reg a t in g  da ta  
o f  g if ted  and  ta len ted  s tuden ts  as a subgroup  T he  Phi = - 015. show ed a w eak  
re la t ionsh ip  (see  Table  21)
O verall  Q ua lity  and Effectiveness  o f  Gifted and T a len ted  P rogram
H o w  has the C SI P rocess  affected the overall quality  and effec tiveness  o f  
d is tr ic ts '  G ifted  and T alen ted  P rogram s, acco rd in g  to  m iddle  level principals and  
te a c h e rs  o r  co o rd in a to rs  o f  gifted and ta len ted  students'"* Fifty-six (53 8% ) principa ls  and 
51 (45 9°  o) teach e rs  perce ived  a neutral effect T h irty -s ix  (34 6 ° o )  principals  and  38 
(34  2 ° o )  t e ac h e rs  p erce ived  a s treng thened  effect F o u r  (3 8° o )  principals and  13 ( 1 1  7 ° 0 )
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te a c h e rs  p erce ived  a highly s treng thened  effect O n e  ( l ° o )  principal and  1 ( 0  9 ° 0 ) teach e r  
p e rce iv ed  a w eak en ed  effect, and 1 ( l ° o )  principal and 1 ( 0  9 ° 0 ) te ac h e r  perce ived  a 
highly w eak en ed  effect T h ree  ( 2  9 ° 0 ) principals and  7 ( 6  3 ° o )  teach ers  did no t re sp o n d  
to  the qu es t io n  T here  w e re  3 ( 2  9 ° 0) system erro rs  for this ques tion
T o  co m p a re  the percep tions  o f  the principals w ith the  p e rcep t io n s  o f  the  teachers ,  
a tw o - g r o u p  independen t-sam ples  C hi-square  test w as  c o m p u te d  R esu lts  revea led  no 
significant difference, g  = 240. for the effect o f  the CSI P ro cess  on p ro g ram  rev iew  T h e  
Phi = 084. sh o w ed  a w eak  relationship (see Table  21)
Sum m ary  for Q uest ion  F our 
T he  fou r th  ques tion  com pared  the percep tions  o f  m iddle level principals  and 
te ac h e rs  o f  gifted  and ta len ted  studen ts  regard ing  the  perceived  effects  o f  the C SI P rocess  
on the  prov is ions and the co m p o n en ts  o f  the provis ions for G ifted  and  T a len ted  
P ro g ra m m in g  T h e  results show ed  that there  w e re  no statistical d ifferences b e tw e e n  the 
tw o  g ro u p s  Only one area  w as found to  be statistically significantly different at a level 
o f g  < 05 (see  Tab le  21) T h e  effect o f  the C SI P rocess  on the  use o f  m ultip le  cr iteria  in 
identification  p ro c ed u re s  w a s  found as g  = 015 This w as  p robab ly  d u e  to  a ch an ce  
finding, since the  relationship  was w eak  (Phi = 167) .  and there  w ere  no o th e r  instances  
o f  s ignificance b e tw een  the tw o  g roups
Summary C o m m en ts  
R e sp o n d en ts  w ere asked to prov ide  a sum m ary o f  their  p e rcep tio n s  reg a rd in g  the  
to ta l  C S I  P rocess ,  including the C SI Plan, and .Annual P ro g re ss  R eport ,  and. w hen  
applicable , the D ep ar tm en t o f  E duca tion  On-site  Visit, and h o w  this to tal C SI P ro cess
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had  im pac ted  their  G ifted  and  T a len ted  P rogram s. T hey  w e re  also  ask ed  to  provide  
reaso n s  for their p e rcep tio n s  A m ong  the principals. 41 (39 4 ° 0) p ro v ided  com m ents ,  
w hile  61 (58 7° 0) did no t T h ere  w e re  tw o  system er ro rs  T h e  principa ls ' co m m en ts  are 
listed in A p p en d ix  J A m o n g  the  teachers .  62 (55 9 % )  p ro v id ed  co m m en ts ,  while 49 
(44  l°o ) did no t T h e  te ac h e rs '  co m m en ts  are listed in A p p en d ix  K
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C H A P T E R  V 
S U M M A R Y , C O N C L U S IO N S ,  IM P L I C A T IO N S ,  
R E C O M M E N D A T I O N S ,  .AND R E F L E C T I O N  
S ch o o l  im p ro v em en t  has alw ays su g g es ted  change .  I o w a 's  s ta te  m a n d a te  for 
G ifted  and  T a le n te d  P ro g ra m m in g  w as  assum ed  to  be an effec tive  w a y  to  c rea te  and 
susta in  m ean ing fu l  ch a n g e  for th e  small g ro u p  o f  I o w a ’s g if ted  an d  ta len ted  s tu d en ts  and 
th u s  en ab led  schoo l  d istric ts  to  b e t te r  un d ers tan d  and  m ee t  th e  u n iq u e  co g n it iv e  and 
affec tive  n eeds  o f  g if ted  and  ta len ted  s tudents .  T h e  C o m p re h e n s iv e  S ch o o l  Im p ro v e m e n t  
(C S I)  P ro c e s s  p ro v id ed  that  m an d a te  for G ifted  and T a len ted  P ro g ra m m in g .  It outlined 
eight req u ired  p rov is ions,  so m e w ith  tw o  to  th ree  c o m p o n e n ts ,  fo r  d ev e lo p in g  
p ro g ram m in g .  T h e  S ta te  o f  Io w a  recogn ized ,  h ow ever ,  the  p rinc ip le  a r t icu la ted  by Hall 
and  H o rd  (2 0 0 1 ) ,  “ C h an g e  is a p rocess ,  not an even t"  (p. 4) T h e  S ta te  o f  Io w a  did not 
d ic ta te  h o w  to  p ro v id e  for the prov is ions o r  their c o m p o n e n ts  req u ired  in the  
C o m p re h e n s iv e  S ch o o l  Im p ro v em en t (C S I)  Plans. T h e  m a n d a te  as  set fo r th  in th e  Io w a  
A d m in is tra t iv e  C o d e ,  C h a p te r  12.5(12) ( Io w a  D e p a r tm en t  o f  E d u ca t io n ,  1999a) only 
requ ired  d is tr ic ts  to  p ro v id e  for the  prov is ions in Gifted and  T a le n te d  P ro g ram m in g .
Schoo l  d is tr ic ts  still h ad  the  freedom  to  dec ide  h o w  to  plan, im plem ent,  revise, and 
im p ro v e  th e  p ro v is io n s  and  the  c o m p o n en ts  o f  the  provisions.
T h is  s tudy  sh o w e d  that G ifted  and  T a len ted  P ro g ra m m in g  in Io w a  w a s  p erce ived  
as chang ing .  T h e  C S I  P ro cess  w as  perceived  as s t ren g th en in g  G ifted  and  T a len ted  
P ro g ra m m in g ,  o r  at least, as do ing  no harm. In addition , this s tu d y  found  tha t  m iddle 
level p rinc ipa ls  and  teach e rs  o f  ta len ted  and gifted  s tu d en ts  p e rce iv ed  sim ilar p a t te rn s  o f
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c h an g e  as well as similar levels o f  effects o f  the  C S I  P ro ce ss  on  G ifted  and  T a len ted  
P ro g ram m in g .
S um m ary
T h e  p rim ary  p u rp o se  o f  this descrip tive  s tu d y  w as  to  ex p lo re  th e  p e rcep t io n s  o f  
m iddle level p rincipals  and teachers  o f  gifted and ta len ted  s tu d en ts  reg a rd in g  the  effect o r  
lack o f  effect o f  I o w a ’s C o m p reh en s iv e  School Im p ro v e m e n t  (C S I)  P ro ce ss  on  Gifted 
and T a len ted  P ro g ra m m in g  since its im plem enta tion  in the  fall o f  2 0 0 0  to  the p resen t  
t ime in 2002. T o  facilitate that response , a seco n d ary  p u rp o se  o f  th e  s tu d y  ex p lo red  these  
e d u c a to r s '  p e rcep tio n s  regard ing  changes  in the p rov is ions  o r  c o m p o n e n ts  o f  the 
p rov is ions  requ ired  for G ifted  and T alen ted  P ro g ra m m in g  by th e  Io w a  A dm in is tra tive  
C o d e ,  C h a p te r  12 .5(12) ( Io w a  D ep ar tm en t  o f  E d u ca tio n ,  1999a). R e sp o n d e n ts  w e re  
asked  to  share  their  p e rcep tio n s  o f  any changes in the Levels  o f  U se  o f  th e  required  
p rov is ions  o r  c o m p o n e n ts  o f  the  provis ions for G ifted  and  T a le n te d  P ro g ra m m in g  prior 
to  th e  t im e  the  C S I  P ro cess  w as  im plem ented  in th e  fall o f  2 0 0 0  and the  p resen t  t im e in 
2002. T h e  q u es t io n s  included  the fo llowing p rov is ions  for G ifted  and  T a len ted  
P ro g ram m in g ,  with  th ree  additional, rela ted  areas:
1 T h re e  co m p o n en ts  for the  provision for identification.
2. T h re e  co m p o n en ts  for the  provision o f  goals  and  p e r fo rm an c e  m easures .
3 T w o  co m p o n en ts  for a qualitatively d iffe ren tia ted  p ro g ra m  to  m eet  s tu d e n ts ’ 
cogn it ive  and  affec tive  needs.
4. T h e  p rov is ion  fo r  qualified staff.
5 T h e  p rov is ion  for qualified personnel adm in is te ring  th e  p rog ram .
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6 . T w o  c o m p o n e n ts  fo r  the  provis ion  for a p ro g ram  b u d g e t .
7. T h e  p rov is ion  fo r  an in-service design.
8 T w o  c o m p o n e n ts  for  the  provis ion  o f  rev iew  and  ev a lu a t io n  o f  th e  p rog ram .
9 S tu d en t  ach ievem ent.
10 D a ta  g a th e r in g  and possible d isag g reg a ted  scores .
11 P ercep tio n  o f  the  overall quality and effec tiveness  o f  th e  p ro g ram .
T he Levels  o f  U se  o f  the Provis ions w ere  m easu red  by a five-po in t sca le  and  w e re  
classified as follows: Nonuse, Preparation, Use, Refinement, Renewal. T h e  p e rce iv ed  
effec ts  o f  the  C SI P ro cess  w e re  also m easured  by a f ive-point scale. T h e  effec ts  included  
the  fo llow ing  choices: Highly Strengthened, Strengthened, Neutral, Weakened, Highly 
Weakened. In addition , re sp o n d en ts  w ere  given the  o p p o r tu n i ty  to  c o m m e n t  on  the ir  
v iew s o f  the total C SI P rocess.
.All o f  Io w a 's  m iddle  level schools  (n = 266) w e re  sen t tw o  q u es t io n n a ire s ,  w ith  
one  add ressed  to  the  principals  and one addressed  to  the te ac h e rs  o f  g if ted  and  ta len ted  
s tu d en ts  A total o f  532 re sponses  w ere  possible. T h e  total r e tu rn  ra te  w a s  243 (4 5 .7 % )  
re sp o n se s  o f  all su rveys sent. Since the s tudy focused  o n  bu ild ings  th a t  h o u sed  g ra d es  
seven  and eight, only th o se  re sp o n d en ts  w ho  indicated th a t  th e  bu ild ings  se rved  seven th  
and e ighth  g rad es  w e re  included  in the s tudy as w o rk ab le  data .  F ro m  th e  to ta l  re tu rn ,  
then. 215 (4 0 .4 % ) re sp o n se s  w ere  used in the study O n e  h u n d re d  fo u r  (39 1%) 
principa ls ' ques t ionna ire s  w e re  used, and 111 (4 1 .7 % ) te a c h e rs '  re sp o n se s  w e re  inc luded  
in th is  study.
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Prelim inary  analysis u s ing  descrip tive  statis tics  and  f requency  d a ta  w e re  
c o m p u te d  to  p ro v id e  an o v e rv ie w  o f  d em o g rap h ic  da ta  rela ted  to  th e  tw o  g r o u p s  and  
co m p o s i te  p e rsp ec tiv es  on the  Levels o f  U se  o f  the Provis ions and  c o m p o n e n ts  o f  the  
p rov is ions  for G ifted  and T a len ted  P ro g ram m in g  Inc luded  w e re  p e rsp ec t iv es  co n ce rn in g  
th e  effec ts  o f  th e  C SI P ro cess  on  Gifted and T a len ted  P ro g ra m m in g  in Io w a  M eans ,  
m ean  d iffe rences , s tandard  devia tions, levels o f  significance, and  t te s ts  also  w e re  
c o m p u te d  to  aid in the  analysis o f  the  results
Sum m ary for Q u est io n  O ne 
T h e  first ques tion  so u g h t  to  find w h e th e r  any changes  w e re  p e rce iv ed  in G ifted  
and T a le n te d  P ro g ra m m in g  in Io w a  since the CSI P ro cess  w as  im p lem en ted  to  the 
p resen t  t im e T h e  m ean d ifferences  sh o w ed  gains in the Levels o f  U se  S ee  T ab le  9 in 
C h a p te r  IV to  v iew  the paired d ifferences ranked  in th e  o rd e r  o f  the  g re a te s t  to  the  least 
m ean  d iffe rence  T h e  results  o f  all the re sp o n d en ts  revealed m ean  d iffe rences  that  
ranged  from  58 to  10 Using a 2-tailed test o f  significance, all m ean  d iffe rences  w e re  
c o m p u te d  to  be  statistically significant (p  < 001)  excep t for th e  c o m p o n e n t  on  th e  b u d g e t  
reg a rd in g  the  ca rry o v e r  o f  le ftover funds <p = 0 3 7 )  That.  too . w a s  found  to  be 
statistically  significant at the  p  < 05 level Paired d ifferences ran k ed  in th e  o rd e r  o f  the 
q u es t io n s  on  the ques t ionna ire  could  be found in A ppend ix  F
In a n sw e r  to  the ques tion ,  results  show ed  that changes  had o c c u rre d  in Io w a 's  
G ifted  and  T a len ted  P ro g ram m in g  since the  C SI P ro cess  w as  im p lem en ted  to  th e  p resen t  
t im e F o r  every  p royis ion  and every  co m p o n en t  o f  every provis ion , p e rce iv ed  ch an g e  
had o c c u r re d  o v e r  the  last tyvo years  at statistically significant levels A c co rd in g  to  these
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results .  G ifted  and  T a len ted  P ro g ram m in g  had b een  chan g in g  in Io w a  since the  t im e  th e  
C SI P ro c e s s  w a s  im plem ented  to  the p resen t  tim e in 2002.
Sum m ary  fo r  Q u e s t io n  T w o  
T h e  seco n d  ques t ion  exam ined all r e s p o n d e n ts '  p e rce ived  effects  o f  I o w a 's  C S I  
P ro ce s s  on  G ifted  and  T a len ted  P ro g ram m in g  in Iow a . R esu lts  from  Q u est io n  O n e  
clearly  sh o w e d  th a t  changes  had been perceived . Q u e s t io n  T w o  ad d ressed  w h e th e r  th e  
ch a n g es  w e re  p erce iv ed  to  have been a resu lt  o f  th e  C S I  P ro ce ss
R esu lts  revea led  that the CSI P ro cess  w a s  p erce iv ed  to  have had the  g re a te s t  
s t ren g th en in g  effect (50  7°o) on goal a lignm ent fo r  g ifted  and  ta len ted  s tu d en ts  to  d is tric t 
goa ls  T h e  least effect w as  perceived on th e  b u d g e t  co m p o n e n t  regard ing  the  ca r ry o v e r  
o f  le f to v e r  funds  to  the  next y ea r 's  Gifted and T a len ted  P ro g ra m  b u dge t  (17 6°  o). T ab le  
10 in C h a p te r  IV  sum m arized  the data  sh o w in g  p erce ived  s t reng thened , w eak en ed ,  and  
neutra l  effec ts  o f  C S I  P rocess  on the e igh teen  a reas  found o n  th e  survey
In teresting ly , the CSI P rocess  w as  perce ived  to  h av e  s tren g th en ed  overall  G if ted  
and T a le n te d  P ro g ra m  quality and effectiveness by nearly  h a lf  (45° o) o f  the  re sp o n d en ts .  
P erce iv ed  w e a k e n e d  effects ranged  from 0 %  to  2 . 9 ° o .  T h ese  resu lts  ind icated  tha t  th e  C S I  
P ro c e s s  w a s  p erce iv ed  to  have either s t ren g th en ed  G ifted  and T a len ted  P ro g ra m m in g  in 
Io w a  o r  at least to  have d o n e  no harm.
Sum m ary  for Q u est io n  T h re e  
T h e  th ird  ques t ion  co m p ared  the p e rcep t io n s  o f  m iddle  level principals to  te ac h e rs  
o f  g if ted  and  ta len ted  s tuden ts  regard ing  th e  perce ived  ch an g es  o f  G ifted  and  T a le n te d  
P ro g ra m m in g  in Io w a  since the  C SI P ro cess  w as  im p lem en ted  to  the  p resen t  time.
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A p p en d ix  H  su m m arized  th e  statistical d ifferences o f  the  p e rc e p t io n s  b e tw e en  th e  g ro u p  
o f  principals  and  th e  g ro u p  o f  teachers  regard ing  their v iew s o f  ch a n g es  during  th e  tim e 
p r io r  to  th e  im p lem en ta t ion  o f  the  C S I  P rocess  to  the  p re sen t  time. T ea ch e rs  s h o w e d  
consis ten tly  la rger m ean  differences than  the  principals. W ith in  th e  tw o  g ro u p s ,  th e re  
w e re  statistically  significant d ifferences from  the  time th e  C S I  P ro ce ss  w as  im p lem en ted  
to  th e  p resen t  t im e  in nearly  every  ca tegory .
R esults  sh o w ed ,  h ow ever ,  that  the re  w e re  little to  no  statis tica lly  significant 
d iffe rences  b e tw e en  the  g ro u p s  o f  m iddle level principals and  teac h e rs  o f  gifted  an d  
ta len ted  s tu d en ts  A ppend ix  I sum m arized  th ese  results.
S um m ary  for Q uest ion  F o u r  
T h e  fo u r th  q u es t io n  co m p ared  the percep tions  o f  m idd le  level principals  and  
te ac h e rs  o f  gifted  and ta len ted  s tuden ts  regard ing  the p erce ived  effec ts  o f  the C S I  P ro ce ss  
on  th e  prov is ions and th e  c o m p o n en ts  o f  the  provis ions for G if ted  and  T a len ted  
P ro g ram m ing . R esu lts  revealed  no statistical differences b e tw e e n  the  tw o  g ro u p s .  T ab le  
20 in C h ap te r  IV  c o m p a re d  the results o f  the principals ' and  te a c h e rs '  p e rcep tio n s  on the  
e ffects  o f  the C SI P ro cess  on the prov is ions and co m p o n en ts  o f  th e  prov is ions for G ifted  
and  T a len ted  P ro g ram m in g .  .Although the effect o f  the C S I  P ro ce s s  on  the  use  o f  
m ultip le  criteria in identification  p ro ced u re s  w as  found to  b e  p  =  .015, this w as  p robab ly  
a chance  finding, since th e re  w e re  no o th e r  instances o f  sign ificance b e tw e en  th e  tw o  
g roups .
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C onclus ions
B ased  o n  the resu lts  o f  the  statistical findings and  th e  co m m en ts  o ffe red  by so m e  
re sp o n d en ts ,  th e  fo llow ing  conc lusions cou ld  be  d raw n.
1 B ased  on the results o f  the total n u m b er  o f  re sponden ts ,  the re  w a s  a significant 
d iffe rence in th e  Levels  o f  U se  o f  the P rov is ions  and th e  c o m p o n e n ts  o f  the  p ro v is io n s  
for G ifted  and T a len ted  P rogram m ing , as defined by the  Io w a  A dm in is tra t ive  C o d e ,  
C h a p te r  12.5(12) ( Io w a  D ep ar tm en t  o f  E d u ca tio n .  1999a), from  th e  tim e w h e n  th e  C S I  
P ro ce s s  w as  im p lem en ted  in the Fall o f  2 000  to  the  present. T h ese  d iffe rences  w e re  
significant at the  g  < 001 level for  all o f  the  p rov is ions  and the  c o m p o n e n ts  o f  th e  
p rovis ions, excep t  for one  com ponen t .  T h e  co m p o n en t  o f  the  ca rry o v e r  o f  funds  fo r  th e  
next y e a r 's  G ifted  and T alen ted  P ro g ram  w as  significant at the  g  < 05 level. It ap p e a re d  
th a t  G ifted  and T a len ted  P ro g ram m in g  in Io w a  w as  changing.
2 .Although abou t  ha lf  {53° o) o f  the  re sp o n d en ts  believed tha t  the  C S I  P ro c e s s  
had  no  effect on  G ifted  and T alen ted  P ro g ra m m in g  in Iow a . 2 0 -5 0 %  believed  th a t  th e  
C S I  P ro cess  had s tren g th en ed  G ifted  and T a len ted  P ro g ra m m in g  in its v a r io u s  p ro v is io n s  
and  c o m p o n e n ts  o f  the provis ions Few er than  3 %  o f  the  re sp o n d en ts  p e rce iv ed  a 
w e a k e n e d  effect It ap p eared  that  the C SI P ro cess  w as  perceived  as s t ren g th en in g  G if ted  
and  T a len ted  P ro g ra m m in g  o r  it w as  perceived  as not do ing  any harm.
3 M idd le  level principals and teach ers  o f  gifted  and  ta len ted  s tu d en ts  had 
closely  re la ted  p ercep tio n s  regard ing  the changes  in G ifted  and T alen ted  P ro g ra m m in g  
s ince th e  im p lem enta tion  o f  the C S I  P ro cess  to the  p resen t time. Only  eight (22%)
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c a te g o r ie s  from  36 possib le  c a te g o r ie s  sh o w ed  significant d iffe rences  (see  T ab le  19 in 
C h a p te r  IV).
4. T h e  significance found  fo r  th e  co m p o n en t  o f  m ultip le  c r i te r ia  for  identification  
(jj =  0 1 5 )  p ro c ed u re s  w as  p robab ly  d u e  to chance  (see  T ab le  21 in C h a p te r  IV). O u ts id e  
o f  the  o n e  exception , m iddle level p rincipals  and teachers  o f  gifted and  ta len ted  s tu d en ts  
w e re  very  c lose in their  p e rcep t io n s  o f  the  effect the CSI P ro cess  had o n  th e  p rov is ions  
and  c o m p o n e n ts  o f  the  p rov is ions  fo r  G ifted  and  Talen ted  P ro g ram m in g .
Implications
D raw in g  from Hall and H o r d ’s (2 0 0 1 )  principles o f  im p lem en tin g  change ,  so m e 
o b se rv a t io n s  could  be m ad e  from  th e  resu lts  o f  this s tudy and  from  so m e  o f  the  
individual com m ents  m ad e  by principals  and teachers  (see A p p en d ices  J and  K). Hall 
and  H o rd  (2001) identified tw elve  principles o f  change, so m e  o f  w hich  co u ld  be  seen  as 
o p e ra t iv e  in the results o f  this s tudy  T h e  opera tive  principles at w o rk  in the  quali ta t ive  
p o r t io n  o f  the  study, that is, the o p e n -e n d e d  port ion  o f  the survey, w e re  as fo l lo w s  and 
w e re  d iscussed  briefly in this chapter:
1 C hange  is a p rocess ,  n o t  an event
2 .An organ iza tion  does  no t  ch a n g e  until the individuals w ith in  it change.
3 A dm inis tra tor leadersh ip  is essential to  long-term  ch an g e  success.
4 M anda tes  can w ork .
5 Facilitating change  is a te am  effort.
6 A ppropr ia te  in terven tions  re d u ce  the challenges o f  change
7 T h e  con tex t o f  th e  school influences the  process  o f  change.
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A c co rd in g  to  Hall and  H o rd  (2001) ,  researchers  b eg an  th ink ing  o f  change  as a 
p rocess  ra th e r  than  an event in the  1970s, They  noted  tha t  th e  c h a n g e  p ro c es s  had a 
personal side and  tha t  "ch an g e  tak es  place at the  individual level bu t  w ith in  an 
o rgan iza tional co n tex t"  (p 31) T h e  S ta te  o f  Io w a  clearly a d o p te d  th is  v iew  as seen 
th ro u g h  th e  C SI P ro c e s s —a n ever-end ing  cycle o f  school im p ro v em en t .  T h e  S ta te  o f  
Io w a  also  reco g n ized  that individuals have to  change. T h e  m a n d a te  fo r  G ifted  and 
T alen ted  P ro g ram m in g ,  as requ ired  in the Io w a  A dm in is tra tive  C o d e ,  C h a p te r  12.5(12) 
( Io w a  D e p a r tm e n t  o f  E d u ca tio n .  1999a), might be considered  an im p etu s  for facilitating 
change  in individuals, adm in is tra to rs ,  teachers  o f  gifted and  ta len ted  s tu d en ts ,  and 
general c la ss ro o m  teach ers  T h e  S ta te  o f  Io w a  itself b ro u g h t  a b o u t  th e  in terventions.
T he  interv en tions  include th e  initial requ irem ents  o f  the C SI Plan, the  A nnua l P rog ress  
R eport ,  and  the  on-s ite  visit T he  in terventions also include th e  m an d a te d  district 
req u irem en ts  such as in-service for general c lassroom  teach ers  and  th e  hiring o f  qualified 
personnel
Hall and H o rd  (2 0 0 1 )  found  tha t  successful school ch a n g e  d e p e n d e d  on 
facilita tors  that su p p o r ted  the im plem enters  o f  the innovation. F o r  th e  p u rp o se s  o f  this 
study, o n e  m ight have v iew ed this idea as tw o-tiered . F o r  this s tudy, th e  facilita tors  o f  
change  w e re  the  adm in is tra to rs ,  while the im plem enters  w e re  th e  te ac h e rs  o f  the gifted 
and ta len ted  F or  the  area  o f  G ifted and Talented  P rog ram m ing , fac il ita to rs  might only 
have n ee d ed  to  su p p o r t  the efforts  o f  the teachers  o f  gifted  and  ta len ted  s tu d en ts— 
so m eth in g  w hich  w a s  d o n e  in som e schools, but not done  in o thers .  In a b ro a d e r  sense, 
the  facil ita tors  o f  ch an g e  m ight have been  the personnel from  I o w a 's  D e p a r tm e n t  o f
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E d u c a t io n  w h o  p ar tic ip a ted  in on-s ite  school visits, a sk in g  q u es t io n s  o f  a n u m b er  o f
p eo p le  in o rd e r  to  d e te rm in e  a s ch o o l 's  strengths, w eak n esses ,  and  needs and to
d e te rm in e  the  level o f  com pliance  with the law in re g a rd  to  m ee tin g  the requ ired
p ro v is io n s  fo r  Gifted  and  T a len ted  Education
C hange  as Process. N o t  E ven t
T h e  results  o f  this s tudy  show ed  clearly that change ,  a c co rd in g  to  m idd le  level
p rincipa ls  and  teach e rs  o f  gifted and ta lented  s tuden ts ,  w as  perce ived  to be o cc u rr in g  in
G if ted  and  T alen ted  P ro g ra m m in g  For th o se  w ho  p erce iv ed  the ir  p ro g ram s  to  be s tro n g
and stable, the  CSI P ro ce ss  seem ed  to have little effect on  p ro g ram m in g ,  a l though  so m e
a d m it te d  refinem ent o f  so m e  aspec ts  o f  the p ro g ram  S o m e  c o m m e n ts  from  the
princ ipa ls  and  teac h e rs  illustra te  this percep tion  O n e  principal s ta ted .  "We have a lw ays
b een  p lay ing  on a level field with progress  reporting  an d  se lec tion  o f  s tuden ts  for  o u r
p ro g ra m s  W e really d id n 't  have to  change, just in co rp o ra te  w ith  the  general C S IP "  (= 5° .
A p p en d ix  J ) A n o th e r  principal com m ented
W e  have had a s t ro n g  K -12  G -T  p ro g ram  b e fo re  C S IP  and  it con tinues  M u ch  o f  
w h a t  C S IP  has  requ ired ,  w e  had been doing, th e re fo re  this w as  so m ew h a t  difficult 
to  answ er,  a few areas  are s treng thened  as a resu lt  o f  C S IP .  but the  m ajority  w ere  
s t ro n g  to  begin  with for D C  (i.e.. o u r  district [sic]) (=97 . A ppend ix  J)
O n e  teach e r  re sp o n d ed .  "T he  on-site visit h a s n ' t  ch an g ed  o u r  p ro g ram  as yet
W e had a s t ro n g  p ro g ra m  befo re  and it con tinues  to  be  s t r o n g 1" ( = 120. A ppend ix  K)
A n o th e r  te a c h e r  rem a rk ed
O u r  c u m c u lu m  review sessions jus t  re -ev a lu a ted  o u r  c u m c u lu m  and  s tud ied  and 
rev iew ed  o u r  s treng ths  and w eaknesses  p erce iv ed  by s tu d en ts ,  parents ,  and 
te a c h e rs  O u r  p ro g ram  is very s trong  as sh o w n  by g ra n ts  received  and o n -s i te  
visits  reflect th is  T h e  C S IP  Process.  I believe, has little to  do  with  o u r  p ro g ra m  
( = 1 14. A pp en d ix  K)
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A n o th e r  te a c h e r  assessed  her o w n  d is tr ic t  as hav ing  a s t ro n g  G ifted  and  T a len ted
P ro g ra m ,  bu t she v iew ed  the  C SI P ro cess  as  hav ing  th e  po ten tia l  to  m ak e  a m ajo r  im pact
in a p ro g ra m  n eed in g  im provem ent.  She w ro te :
O u r  p ro g ra m  began  in 1984 O u r  s tan d a rd s /b e n ch m ark s  for G T  are  o u r  s ch o o l 's  
essen tia l  learnings. W e re -ev a lu a te  and  asse ss  o u r  p ro g ram  yearly I a t te n d e d  all 
th e  s ta te  an d  A E A 7  m eetings to  w ri te  th e  C S IP .  I f  w e ’d not had a quality  
p ro g r a m  m eetin g  all s ta te  m andates ,  then  th e  C S IP  w o u ld  have enab led  us to  
m a k e  m a jo r  m odifications W e  are  a w o rk  in p ro g re s s —h ow ever ,  no t  b e c a u se  o f  
th e  C S IP  (=58. A ppendix  K)
S o m e  re sp o n d en ts  a t tn b u te d  changes  and  im p ro v em en t  to  the cyclical p ro g ram  
ev a lu a t io n  fo rm erly  required  by the S ta te  o f  Io w a  o r  to  the  fact that  they  w e re  an “N C A ” 
("North C en tra l  A ssoc ia tion )  school. Still o th e rs  n o ted  so m e effect and  im p ro v em en t  in 
spec if ic  w ay s  m o re  in-service, a s tro n g e r  h igh schoo l p ro g ram , a be t te r  identification  
p ro c e d u re ,  m o re  personnel,  a m ore  focused  effort,  o r  m o re  d ifferentiation  in general 
c la s s ro o m s
T h e  C S I  P ro ce s s  w as  a ttr ibu ted  to help ing  schoo ls  b ec o m e  m o re  accoun tab le .
O n e  te a c h e r  ind ica ted  that the C SI P ro cess  had fo rced  her to  keep  b e t te r  reco rds .  In turn, 
b e t te r  re co rd  k eep in g  had helped her to  b e t te r  eva lua te  the s treng ths  and  w e ak n esse s  o f  
the  p ro g ra m  and  to  help her see w h e re  ch a n g e  w o u ld  be beneficial .Another no ted  tha t  
th e  C S I  P ro ce ss  cau sed  her school to  b e c o m e  m o re  a w are  o f  ge t t in g  th o se  p ro v is io n s  in 
p lace  in G ra d e s  K -1 2  O th er  re sp o n d en ts  fro m  bo th  g ro u p s  indicated that, a l th o u g h  the  
p ro v is io n s  w e re  a lready  in place, the C SI P ro ce ss  caused  th em  to  be t te r  ev a lu a te  and  
refine  e lem en ts  o f  the ir  p rog ram
.Although so m e  p rogram s w e re  stable, o th e rs  w e re  ju s t  get t ing  s tarted . In so m e  
o f  th o s e  districts , th e  change w as  significant. A principal indicated  tha t th e  o n -s i te  visit
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ca u sed  th e  d istrict to  hire a te ac h e r  fo r  the  g if ted  and ta len ted  and to  s ta r t  o v e r  fro m
scra tch .  Several re sp o n d en t  teach e rs  w e re  new ly  hired in to  their p o s i t io n s—a p o s i t iv e
c h a n g e  in and  o f  itself. O n e  n ew  teac h e r  co m m en ted :
I d id n ’t r e sp o n d  to  the  "b e fo re” p ro c ess  in P a r t  I b ecau se  this is m y  first y e a r  in 
th e  district. I do  k n o w  th e  d istrict w a s  n o n -com plian t  in several a reas  re g a rd in g  
T A G  at o u r  site visit in 200 0 -0 1 .  M y  re sp o n ses  reflect the  c h a n g e s /a d a p ta t io n s  
I ’ve  made. (#56 . A ppendix  K)
F ro m  m any o f  the  com m ents ,  it ap p e a re d  tha t  the  m ajority  o f  th e  e d u c a to r s
su rv ey ed  in this s tudy view ed school im p ro v em en t as a p rocess  and  not an  even t.  M an y
o f  th e  co m m en ts  included descrip tions  o f  w o rk  from  the  past  as well as p lans  fo r  th e
future .  Only a few  peop le  indicated  that th e re  w e re  few  changes  .Although she
m isu n d e rs to o d  th e  ques tion  so m ew h a t,  o n e  te ac h e r  clearly ar ticu la ted  the  principle ,
" C h a n g e  is a process ,  no t an ev e n t” (Hall & H o rd ,  2001 , p. 4) She w ro te :
B ecau se  o f  the C S IP  p ro cess  and the  D E  (i.e.. D ep ar tm en t  o f  E d u ca t io n ,  [sic]) 
visit next year, w e  have had  to  align s tan d ard s  and  benchm arks ,  a s se ssm en ts ,  
cu rr icu lum  m apping , etc. It has been  this p ro cess  that  has b ro u g h t  a b o u t  
im p ro v em en ts  (o r  m ade  needs m o re  evident) , no t th e  writ ing  o f  th e  C S IP  itself. 
(#17 . A ppendix  K)
Individuals  N e ed  to  C h an g e  
T h e  principle recogn iz ing  that change  requ ired  ch an g e  in individuals  w a s  m a d e  
ev iden t  in tw o  w ays  in this s tudy  First, the  aw aren ess  o f  individuals ch a n g ed  in th e ir  
levels o f  u n ders tand ing  the needs o f  g ifted and  ta len ted  learners and  G ifted  and  T a len ted  
P ro g ram m in g .  B efo re  one  cou ld  o r  w o u ld  change, one  needed  to  w an t  to  change .  
A w a ren e ss  o f  the  need  for change  w as  an essential co m p o n en t  in the  en tire  p ro c e s s  o f  
im p ro v em en t.  S econd , there  w as  ev idence  th a t  o th ers  u n d e rs to o d  that,  " I t ' s  th e  teacher .  
I t ’s th e  teacher.  I t ' s  th e  teach e r” (Schladw eiler .  personal co m m unica t ion .  20 0 1 ).
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A w a ren e ss
T h e  re sea rc h e r  w a s  e n c o u ra g e d  by th e  results  fo r  Q u e s t io n s  T h re e  an d  F o u r  that
s h o w ed  few  to  no d ifferences b e tw e e n  the  p e rcep t io n s  o f  the  s u b g ro u p s  o f  principa ls  and
teachers .  S o m e  o f  the teach e rs  ind ica ted  tha t  the ad m in is tra to rs  had  b ee n  m a d e  m o re
a w a re  o f  th e  needs  o f  g if ted  and ta len ted  s tuden ts ,  and th is  th o u g h t  w a s  s u p p o r te d  by
so m e  o f  the  principa ls ' com m ents .
O n e  principal ind icated  tha t p eo p le  w e re  chang ing  in his bu ild ing  an d  a t tr ib u ted
th e  C SI P ro ce ss  as the ca ta lyst fo r  sh arpen ing  p e o p le 's  p e rcep t io n s  and  s t ren g th en e d
co m m itm en t  to  g o a l-se tt in g  and assessm ent.  .Another principal co m m e n te d :
I th ink  th e  im pact is yet to  com e. W e  are so involved in lo o k in g  at th e  lo w  
(b e lo w  profic ien t)  learners  th a t  unfortuna te ly ,  w e  h a v e n 't  sp en t  m u c h  t im e  with 
o u r  ad v an ced  profic iency  s tudent.  As a result  o f  th e  s ta te  initiative, o u r  
aw aren e ss  o f  w a y s  to  m eet th e  n eed s  o f  all learners  is he igh tened .  M y  hunch  is 
that  the  im plem en ta t ion  and a sse ssm en t o f  effec tiveness will really  im p ro v e  
w ithin  2-3 years. (#82, A p p en d ix  J)
C o m m e n ts  like. "M y district is aw a re  o f  their  responsibilities"  (#59 , A p p e n d ix  K )
and  o th e r  v a r io u s  co m m en ts  from  teac h e rs  regard ing  the  g ro w in g  a w a re n e s s  a m o n g
ad m in is tra to rs  sh o w ed  tha t  teach ers  o f  ta len ted  and gifted s tuden ts ,  w e re  n o t ic in g  a
dev e lo p in g  aw aren e ss  o f  the needs  o f  this un ique  subgroup .
Personne l
C o m m e n ts  by b o th  principals and  teachers  ind icated  that  a n u m b e r  o f  d is tric ts  
hired personnel  to  plan and  im plem ent th e  Gifted and T a len ted  P ro g ra m . Severa l 
teach e rs  s ta ted  tha t  they  w e re  new ly  hired. O ne principal w ro te ,  “ W e  h ired  a  F T  (full
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t im e, [sic]) G T  (gif ted  and ta len ted  [sic]) teach e r ,  so it had  a d ram a tic  effect o n  us and
h o w  w e  v iew  th e  G T  P ro g ra m ” (#31 ,  A ppend ix  J).
O th e r  c o m m e n ts  indicated tha t  re sp o n d in g  principa ls  va lued  excellence in
teach ing .  O ne principal com plim en ted  th e  te ac h e r  o f  g ifted  and ta len ted  s tu d e n ts  and
a t t r ib u ted  the  su ccess  o f  th e  d is tr ic t’s p ro g ram  to  her abilities:
W e  have  a very  solid educational o ffering  o f  G T  d u e  to  an o u ts tan d in g  in s t ru c to r  
w o rk in g  in o u r  particu la r  building. H e r  leadersh ip  an d  o p p o r tu n i t ie s  o ffe red  her  
s tu d en ts  m igh t  be  exem plary  as c o m p a re d  to  o th e r  p e rso n n e l  a ro u n d  th e  d istrict.  
O u r  g o o d  re su lts  a re  due  to  faculty m o re  than  w h a t  is w ri t ten  in o u r  C S IP .  (#5 , 
A p p en d ix  J)
.Another principal re co g n ized  varying abilities:
.As with so m any  facets  in an educational  p ro g ram , tru ly  high m ark s  a re  d u e  to  
s ta f f  d irec tly  involved with th e  p ro g ram . U nfo r tuna te ly ,  at the  s ec o n d a ry  level, 
w e  are a d e q u a te  at best due  to  this variable described .  (#7, A p p en d ix  J)
F o r  c h a n g e  to  o ccu r ,  individuals needed  to  change ,  bu t as w e  could  see in this sec t io n  o f
th e  d iscussion , th e re  n eeded  to  be individuals o ccu p y in g  th e  pos i t ions  for g if ted  and
ta len ted  ed u c a t io n  in th e  first place. T hat  is. th e re  need ed  to  b e  qualified p e rso n n e l  w h o
w e re  em p lo y ed  to  teach  gifted and ta len ted  s tu d en ts  o r  to  c o o rd in a te  the  p ro g ram . O n c e
p eo p le  w e re  in place, th e re  w ere  varying d eg ree s  o f  e f fec tiveness  As one  principal
a r t icu la ted  it, “ T h e  var ious  plans a re  only as successful as th o se  w h o  im plem en t o r  fail to
im plem en t the  goa ls  in the  c lass room " (#9, A p p en d ix  J).
A d m in is tra to r  L eadersh ip  is Essential to  L o n g -T e rm  C h an g e  S u ccess
F o r  te ac h e rs  o f  gifted and ta len ted  s tuden ts ,  th e  p ro fess io n  cou ld  be  a lonely  one.
O th e r  p eo p le  in ed u c a t io n  m ight lack und ers tan d in g  o f  th e  special n eed s  o f  g if ted  and
ta len ted  s tu d en ts  and  m igh t no t  un d ers tan d  th e  u n ique  cha llenges  in ed u c a t in g  this
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s u b g ro u p  o f  s tudents . T ea ch e rs  m ight perce ive  the  te ac h e r  o f  g if ted  and ta len ted  s tu d en ts
as hav ing  an "'easy" job ,  because  gifted and ta len ted  s tu d en ts  have  th e  ability to  ca tch  on
quickly  to  n ew  skills and  concep ts .  T herefo re ,  one  o f  th e  m ost  essential p eo p le  to  ensu re
lo n g - te rm  success  for  the  G ifted  and T a len ted  P ro g ram  w o u ld  be th e  build ing principal.
H o w e v e r ,  they  to o  m ight be am o n g  the  g ro u p s  o f  e d u c a to rs  w h o  h av e  little u n d e rs ta n d in g
o f  the  field o f  g ifted and ta len ted  education . T h e  need  fo r  su p p o r t iv e  leadersh ip  is
ad d re s se d  in one  re spond ing  te a c h e r ’s lament:
I d o n ' t  feel like it has im pacted  my p ro g ram  m uch  at all. It has ju s t  requ ired  a lot 
o f  ex tra  tim e and  pap e rw o rk .  I d o n ’t receive  m uch  su p p o r t  fo r  this p ro g ra m  from  
a n y b o d y  in the  system. In fact, I d o n ’t feel like m ost  te ac h e rs  in the  reg u la r  
c la s s ro o m  even u n d ers tan d  the  p ro g ram  It is a lonely p ro fess ion  in th e  small 
schoo l  systems! (#100 , A ppend ix  K)
“ Different p eo p le  lead in different w ays"  (Hall &  H ord ,  2001 , p 127), yet 
e v e ry o n e  w h o  is "part  o f  a change  p rocess  has the opportun ity ,  and  som e responsibility ,  
to  help lead"  (p. 144). H o w  m ight it be  w hen  the im plem enters .  w h o  are the  te ac h e rs  o f  
gifted  and  ta len ted  s tudents ,  lead those  w h o  w e re  given th e  task  to  lead the  c h a n g e —the  
p rinc ipa ls '1 In 1996. S chneider  found that teachers  o f  gifted and  ta len ted  s tu d en ts  
gene ra l ly  perce ived  adm in is tra to rs  to be lacking in the u n d e rs ta n d in g  o f  the  n eed s  o f  
g ifted  and  ta len ted  s tu d en ts  and G ifted  and  T a len ted  P ro g ram m ing . It w as  a co n c e rn  o f  
this cu r ren t  s tudy  that  middle level principals m ight be perce ived  as th e  individuals  w h o  
delay im plem en ta t ion  and not th e  im plem enters . Surprisingly, the  resu lts  o f  Q u e s t io n  
T h re e  ind ica ted  tha t  principals and  teach ers  perceived  m uch  the  sam e  p a t te rn s  in ch a n g es  
from  th e  t im es w hen  th e  C SI P ro cess  w as  im plem ented  to  th e  p resen t  tim e in th e  L eve ls  
o f  U se  fo r  th e  p rov is ions  and co m p o n en ts  o f  the  p rov is ions  fo r  G ifted  and  T a le n te d
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P ro g ra m m in g .  P e rh a p s  a level o f  co l labora tion ,  su p p o r t ,  and u n d e rs ta n d in g  w a s  p resen t ,  
and  th a t  is w h y  th e se  results  ap peared  to  b e  so  c lo se  b e tw e en  th e  tw o  g ro u p s .  H o w e v e r ,  
d esp ite  th e  c lo se  p e rcep tio n s  found  b e tw e en  the  g ro u p s  o f  te ac h e rs  and p r inc ipa ls  in th is  
s tudy, c o m m e n ts  m ad e  by individual te ac h e rs  ind ica ted  tha t  th e re  w a s  still, at t im es, a 
g ap  in u n d e rs ta n d in g  and  su p p o r t  b e tw e en  teac h e rs  and  ad m in is tra to rs  in individual 
s i tuations. .After all, one  o f  th e  individuals w h o  n ee d ed  to  change ,  as o n e  o f  th e  
princip les  o f  c h a n g e  sta ted , w as  the adm in is tra to r.  W ith o u t  th e  needed  c h a n g e  o n  th e  
part  o f  th e  principal, lo n g - te rm  ch an g e  su ccess  w a s  unlikely.
S o m e  re sp o n d in g  teach e rs  felt that  the  C S I  P ro ce ss  s tren g th en ed  ad m in is tra t iv e  
s u p p o r t  O n e  te a c h e r  s ta ted  that  the o n -s i te  visit m ad e  the adm in is tra t ion  a w a re  o f  the  
need  to  increase  G ifted  and T alen ted  P ro g ra m m in g  at the  high schoo l level and  to  
re -ev a lu a te  the  u se  o f  qualified personnel to  b e t te r  serve  students .  A n o th e r  s ta ted  th a t  the 
C SI P ro ce ss  had  fo rced  adm inis tra tion  to  ad d ress  issues they  had  d ism issed fo r  the  pas t  
few  years ,  such  as an expanded  high schoo l  p rog ram . She fu r th e r  explained  th a t  the 
ad m in is tra to rs  had  b ec o m e  m o re  willing to  g e t  th ings  m oving  to w a rd  tha t  goal.
O n e  t e a c h e r  w ro te  that the C SI P ro ce ss  m ad e  the p ro g ram  m ore  v iable to  
a d m in is tra to rs  and  helped them  see h o w  the  p ro g ram  fit into the  overall s c o p e  o f  the  
school plan. .Another te ac h e r  ind icated that the " n e w  g ifted  law. a long  w ith  C S I P  T A G  
req u irem en ts ,  has  p u t  ' t e e th '  into p rov id ing  for G T  n o w  that ad m in is tra to rs  a re  ‘re q u i r e d ’ 
to  ad d re ss  th ese  po in ts  and have  funding to  m ak e  it h ap p e n ” (# 6 5 .  A pp en d ix  K).
H o w e v e r ,  so m e teachers  believed that  adm in is tra to rs  g a v e  little u n d e rs ta n d in g  
and su pport .  O n e  teac h e r  explained that  the  p ro g ra m  w as  no t  w idely  ac c e p te d  by  h er
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ad m in is tra to rs ,  and  she w as  u n su re  o f  th e  fu tu re  o f  th e  p ro g ra m  itself. .Another te ac h e r  
ind ica ted  th a t  the  principal w a s  cap r ic io u s  in m ee tin g  the  C S I  P ro c e s s  req u irem en ts .  At 
o n e  poin t,  a n u m b er  o f  s tu d en ts  w e re  ad d e d  to  the  G T  P ro g ra m  at th e  m idd le  schoo l 
w ith o u t  a sy s tem a tized  identification  p rocess .  T h e  te a c h e r  w a s  th en  e x p e c te d  to  re d u ce  
the  n u m b ers  o f  th ese  s tuden ts  th e  next yea r  a f te r  the  d istrict had  im p le m e n ted  th e ir  C SI 
Plan.
S o m e  teac h e rs  ro d e  a " ro l le r -c o a s te r” o f  inclusion in th e  C S I  P ro ce ss .  O n e
teac h e r  exp la ined  tha t the personne l  for th e  G ifted  and  T a len ted  P ro g ra m  had  n o t  been
inc luded  in any o f  th e  planning and  w rit ing  fo r  the  C SI Plan, a l th o u g h  th e  te a c h e rs  had
asked  to  b e  included. T he  te ac h e rs  o f  the g if ted  and ta len ted  s tu d en ts  p re p a re d  a
n o te b o o k ,  an y w ay  W hen  their  d is tric t w a s  cited  for n o n -co m p lian ce  fo r  G if ted  and
T a len ted  P ro g ra m m in g ,  their n o te b o o k  w a s  su b m itted  as an ap p en d ix  to  th e ir  C S I  Plan.
She en d ed  her su m m ary  with the  s ta tem en t,  "T h e  con tinu ing  'b a t t l e '  is ex h a u s t in g !”
(# 1 0 2 , A p p e n d ix  K).
O n e  principal c o m m en ted  on  the  re s e a rc h e r 's  study. H e  w ro te :
L ittle  o r  no effec t—the  C S IP  P ro cess  w e  w en t th ro u g h  w a s  v ery  little d iffe ren t 
th an  the  trad itional N C A  ev a lua t ion  o f  years  p as t—w ith  th e  ex c ep t io n  o f  all the  
e ffo r t  put into ach ievem ent d a ta  display, in an era o f  g ro w in g  " p o v e r ty ” a m o n g  
o u r  general  ed. p o p u lo u s  and g ro w in g  " E L L ” s tuden t  p o p u lo u s —w o u l d n ’t y o u r  
ef fo r ts  be  b e t te r  spent a t tem p tin g  to  investiga te  their n ee d s9 (#61 ,  A p p e n d ix  J)
T h e  principal ap p e a re d  to find little value in the  research  o f  this s tudy , im ply ing  that
re sea rch  reg a rd in g  g ifted  and ta len ted  s tu d en ts  w as  unnecessary . T h e  r e s e a rc h e r
w o n d e re d  w h a t  kind o f  level o f  su p p o r t  th e  teach ers  o f  gifted  and  ta len ted  s tu d en ts
rece ived  fo r  the ir  e ffo rts  in his building. T h e  re search er  also  w o n d e red ,  i f  th e  individual
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p rin c ip a l 's  d is tric t included  the  goal o f  im prov ing  learn ing  fo r  a ll learners , w h e th e r  the  
su b g ro u p  o f  g if ted  and ta len ted  learners  w e re  not included  in tha t  goal.
M an d a te s  C an  W o rk  
A driv ing fo rce  o f  Io w a 's  m anda te  for schoo l im p ro v em en t  w a s  the  assu m p tio n  
that  m an d a te s  can  w ork .  T he  results  o f  this s tudy  generally  s u p p o r te d  that  assum ption .  
T h e  p erce ived  L eve ls  o f  U se  sh o w ed  changes  had o cc u rre d  for th e  p rov is ions  and  
c o m p o n e n ts  o f  th e  p rov is ions  o f  G ifted  and  T a len ted  P ro g ra m m in g  fro m  th e  t im e  the  C S I  
P ro cess  w as  im p lem en ted  to  the  present. T h e  resu lts  o f  th e  p erce iv ed  effects o f  th e  C SI 
P ro cess  also su p p o r te d  the assu m p tio n  that m an d a te s  can  w o rk .  R esu lts  o f  the  analysis o f  
th e  effects  o f  the  C S I  P ro cess  on  G ifted  and T a len ted  P ro g ra m m in g  found tha t G ifted  and  
T a len ted  P ro g ra m m in g  w as  e ither perceived  to  have been  s t ren g th en e d  by th e  C SI 
P ro cess  o r  to  h ave  been  unharm ed.
H o w e v e r ,  th e re  w e re  deg rees  o f  effec tiveness o f  th e  m an d a te  S o m e  m idd le  level 
ed u c a to rs  saw  little ch an g e  becau se  they already had the  personnel  in p lace and  had 
d ev e lo p ed  s t ro n g  G ifted  and T a len ted  P ro g ram s T hey  m ight have  defined th em se lv es  as 
using the  p rov is ions  in a stable m anner ,  a l though  th ro u g h  rev iew  and  evalua tion , might 
have  m o v ed  into levels o f  re finem ent o r  renew al,  d ep en d in g  on p erce ived  needs. O th e r  
middle level ed u c a to rs  saw  d ram atic  change. N e w  personne l  w e re  hired to  s ta r t  
p ro g ram s  o r  to  su pp lem en t existing staff. P ro g ra m s  s ta r ted  from  scra tch  o r  w e re  revived 
from  oblivion. V a lues  ap p eared  to  change  in so m e instances,  and  G ifted  and T a len ted  
P ro g ra m s  b ec am e  a va lued  entity  o f  the  en tire  im p ro v em en t  p rocess .  T h e  d ram a tic  
ch an g es  ap p e a re d  to  be  a d irect effect resulting from  the  m andate .
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In the  t e a c h e r s ’ sum m ary  co m m en ts  (see  A p p en d ix  K), o n e  teach er  ind ica ted  tha t
the  C S I  P ro cess  caused  her district to align s tan d a rd s  and  b en ch m ark s ,  assessm ents ,  and
m ap  cu r r icu lu m —thus  im proving  education . Several t e ac h e rs  ind icated  that, by b e c o m in g
m o re  accoun tab le ,  im provem en t areas  had been  identified. .Another no ted  that th e  C S I
P ro c e s s  had  been  “ ex trem ely  pow erfu l"  (#61. A p p en d ix  K) for the  G ifted  and  T a le n te d
P ro g ra m  in her district. She further indicated that the  C S I  P ro ce ss  g av e  her d irec t io n  as
she w o rk e d  to w a rd  change.
S o m e  principals, too . no ted  positive d irec tion  g iven  them  th ro u g h  the C S I  P ro c e s s
(see  A p p e n d ix  J) O n e  principal no ted  that the  C S I  P ro c e s s  had  "ra ised  the  b ar  fo r
teac h e rs  and ad m in is tra to rs"  (#3, A ppendix  J) .Another principal believed that th e  C S I
P ro c e s s  focused  on all p rogram m ing , including G ifted  and  T a len ted  P ro g ram m ing , w hile
still an o th e r  co m m en ted  on how  the im pact is yet to  co m e  for G ifted  and T a len ted
P ro g ra m m in g  in his district.
T h e  potential for an effective m an d a te  to c rea te  change  as well as rem edy  an
ac u te  need  in a district w here  adm inistration w as  res is tan t and u n su p p o r t iv e  w as
su m m arized  by an an o n y m o u s  teacher  in the fo llow ing  manner:
W ith o u t  the  s ta te -m an d a ted  su p p o rt  and inclusion in C SIP . gifted p ro g ram  w o u ld  
be virtually  ig n o re d . W e 're  beginning to  ge t  re sp o n se s  from  ou ts ide  th e  T A G  
departm en t,  becau se  o f  ou r  inclusion in C SIP . S o m e  item s are  still no t rece iv ing  
ac tion  (i.e budget-- lim ited  access  to  and u n ce rta in  i f  carry  o v e r  is being saved , 
one  o f  four teach ers  has G T  en d o rsem en t ( tw o  elem entary , no; one m iddle , no),  
district does  no t  care  to  d isagg rega te  th o u g h  I do  in 5th and  6 th for  m ath; no t  
ge t t in g  re sp o n se  from  adm inistration  for in-serv ice  reques ts ;  p ro g ram  ev a lu a t io n  
and rev iew  is w eak . W e have  had (i.e. our,  [sic]) on -s i te  visit w hich did n o t  
“ ca tch"  the  fact that  w e have no high school p ro g ra m  (qualita tive  d iffe rentiation)! 
V is ito rs  did n o t  ask  abou t  T A G , sta te  dept, n eeds  to  hold district& 'schools 
acco u n tab le  o r  i t - -w ha tever—w o n ’t g e t  th e  su p p o r t  o f  adm inis tra tors .  In o u r  
district. T A G  simply isn’t c lose to  a priority. (#79 ,  A p p en d ix  K)
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" M a n d a te s  can w o r k "  (Hall & H ord .  2001 , p 14). In this s tudy, the m a n d a te  fo r  G if ted  
and  T alen ted  P ro g ra m m in g  appeared  to  affect G if ted  and T a len ted  P ro g ra m m in g  at 
vary ing  levels, bu t  certainly, th e  m andate  p ro v e d  to  su p p o r t  this a ssu m p tio n ,  as re su lts  
c learly  show ed , by e ither s trengthening  o r  by d o in g  no harm  to  G ifted  an d  T a le n te d  
P ro gram m ing .
Facilitating C h an g e  is a T e a m  Effort  
"L ead e rsh ip  for change  is a team  ef fo r t” (Hall &  H o rd ,  2001 , p. 166). 
A d m in is tra to rs  and  teachers  needed  to  w o rk  to g e th e r  for  pos it ive  ch an g e  in G if ted  and  
T a len ted  P ro g ra m m in g  Certainly, in so m e  instances  in this s tudy, a te am  ef fo r t  w a s  
evident.
S om e re sp o n d en ts  indicated that th e  C S I  P ro ce ss  had fo rm ed  a fo cu s  for all o f  th e  
teachers .  O ne  te a c h e r  no ted  that the  d ev e lo p m en t  in her distric t o f  a c o m m it te e  fo r  
G ifted  and T a len ted  P rogram m ing  had a large  im pact  on  consis tency  and  susta inab il ity  o f  
the  p ro g ram  She also noted  that c lass room  teac h e r  in -service had increased . Several  
principals  no ted  th a t  the C SI P rocess  had m ad e  a d iffe rence in p e o p le 's  p e rcep t io n s ,  level 
o f  com m itm en t,  and  level o f  unders tand ing  o f  g if ted  and  ta len ted  s tuden ts .  T h e re  w a s  a 
n o te  o f  pride in a n o th e r  te a c h e r 's  co m m en t  on her  d is t r ic t ’s N C A  rep o rt ,  " G /T  w a s  
co m m en d e d  in th e  rep o r t"  (#38 , A ppendix  K). .Another t e ac h e r  s ta ted  th a t  th e  C S I  
P ro ce ss  had he lped  s treng then  the d is tr ic t 's  " re so lv e  to  fo llow  th e  gu ide lines  o u r  D esig n  
T e a m  cam e up w ith  after considerable  rev iew  o f  bes t  p rac tice  and  cu rren t  t r e n d s ” (# 1 2 1 ,  
A p p en d ix  K)
A  principal wrote :
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T he  success  o f  th e  p ro g ra m  is a  function o f  the  s tuden ts ,  teach e rs ,  and  build ing  
adm inis tra tors .  In reality, I do  not think that  the CSEP, .APR (i.e .,  .Annual 
P ro g re ss  R eport ,  [sic]), o r  the  D O E  (i.e.. D e p a r tm en t  o f  E d u c a t io n ,  [sic]) visits 
have m ad e  any d iffe rence  in o u r  p rog ram . T h e  diffe rence in th e  p ro g ra m  is th e  
peop le  w h o  exis ted  b e fo re  and  con tinue  to  exist and w o rk  w ith  ch ildren  reg ard less  
o f  the h o o p s  w e ’re fo rced  to  ju m p  th rough. (#9, .Appendix J)
H o w ev er ,  no t all re sp o n d en ts  felt that  the  changes to  G if ted  and  T a len ted
P ro g ra m m in g  w e re  par t  o f  a team  effort.  O ne  teach e r  felt left o u t  o f  th e  d ev e lo p m en ta l
p h ase  o f  the C SI P ro cess  and  co u ld  n o t  see how  the  funding fo r G if ted  and  T a len ted
P ro g ra m m in g  could  be used  to  m eet th e  goals  o f  the C SI Plan in h er  d is tric t.  W hen
p eo p le  w ere  no t support ive ,  it w as  re p o r ted  to  be difficult on  th e  im p lem en te rs  o f  th e
p rogram . O ne teach e r  w as  very  fru s tra ted  with  the w ho le  C S I  p ro c e s s  In co m p lian ce
w ith  C SI requirem ents ,  s h e 'd  w ri t ten  h er  p ro g ram  and tu rned  it in. Y e t  w h e n  th e  teach e rs
in her district received cop ies  o f  the C S I  Plans the  fo llow ing fall, she  h ad  to  lo o k  hard  to
find the  part tha t  re ferred  to  G ifted  and  T alen ted  P ro g ram m in g
I o w a 's  m iddle level ed u ca to rs ,  in this study, indicated tha t  th e re  w e re  vary ing
levels o f  team  effort in reg a rd  to  G ifted  and T alen ted  P ro g ram m in g ,  f ro m  n o n e  to  a
s t ro n g  co llabora tive  effort .A par t  o f  that  team  effort might be  co n t in g en t  on  the
educational  leadership o f  a schoo l o r  district. H o w ev er ,  a lack o f  u n d e r s ta n d in g  co u ld  be
a poten tia l  p rob lem  for a co l labo ra t ive  team  approach , regard less  o f  w h e th e r  th e  lack o f
und ers tan d in g  w as  p resen t  in adm in is tra to rs  o r  in general c la s s ro o m  teach ers .  O n e
in tervention , the prov is ion  fo r  in-service, w as  in tended to  inc rease  u n d e r s ta n d in g  am o n g
adm in is tra to rs  and general  c lass ro o m  teach e rs—all o f  w hom  w o rk e d  w ith  g if ted  and
ta len ted  s tuden ts
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A p p ro p r ia te  In terven tions  R ed u ce  the  C hallenge  o f  C h an g e  
.Although interv en t ions  cam e in different s izes fHall &  H o rd ,  2001),  th e  th ree  
interv en tions d iscu ssed  in this ch ap te r  w ere  e ither en c o u rag e d  by th e  S ta te  o f  Io w a  
th ro u g h  the  req u irem en ts  o f  the  Io w a  A dm in is tra tive  C o d e .  C h a p te r  12 .5(12) ( Io w a  
D ep ar tm en t  o f  E d u ca t io n .  1099a), o r co n d u c ted  by I o w a ’s D e p a r tm e n t  o f  E d u ca t io n  
itself, as in the schoo l  on -s i te  visit. T he  in terven tions  ou tl ined  in this ch a p te r  included 
the  provision for in -serv ice, the provision for qualified personnel ,  and the Io w a  
D ep ar tm en t  o f  E d u c a t io n  on -s i te  visit 
P rovis ion  for In -S e rv ice
T h e  m an d a te d  p rov is ion  o f  in-service w as  in tended  to  be  an in te rven tion  to  help 
general c lass room  teach e rs  m eet the needs o f  gifted and ta len ted  learners m o re  regularly  
G eneral c lass ro o m  teac h e rs  w h o  differentiated curr icu lum  and in s truc t ion  in their 
c lassroom s b e tte r  m et  the  needs  o f  all s tudents ,  especially  the  o u tl ie rs  (T om linson . 1995) 
T ab le  G  sh o w ed  th a t  the C SI P rocess  w as  perce ived  to  have s t ren g th en e d  G ifted  and 
T alen ted  P ro g ra m m in g  ac co rd in g  to  43 l° o o f  the  re sp o n d en ts  In th e  su m m ary  co m m en t  
sec tion  (see A p p en d ix  K). th ree  re sponding  teach e rs  ind icated  th a t  th e  in terven tion  o f  
in-service w as  m o re  o ften  u tilized O ne re sp o n d in g  teac h e r  ind ica ted  that th e  on-s ite  
visit sh o w ed  that  th ey  needed  m ore  in-service, so  they  w e re  p lann ing  in-serv ice  for the  
fu tu re  It m ight be. too .  that  in-service w o u ld  increase  the  level o f  u n d ers tan d in g  and 
su p p o r t  for Gifted  and  T a len ted  P ro g ram m in g  o f  ad m in is tra to rs  o r  build ing principals. 
S ince ad m in is tra to r  leadership  has been seen as an  essential p a r t  o f  lo n g - te rm  change
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success,  p r inc ipa ls ' increased  unders tand ing  and  su p p o r t  w o u ld  s tren g th en  G ifted  and 
T a len ted  P ro g ra m  and  b e t te r  ensure  its future.
P rov is ion  fo r  Q ualified  Personnel
P e rso n n e l  w e re  added  in som e distric ts  and red u ced  in o thers .  In the  co m m en ts  
sec tion  o f  th e  su rvey , so m e  o f  the principals a tt r ibu ted  th e  s tren g th  o f  their  p ro g ram s  to 
the personne l  re sp o n sib le  for  Gifted and  T a len ted  P ro g ram m in g ,  and  not to  th e  C SI 
P ro cess  (see  A p p e n d ix  J) Conversely , so m e principals a t t r ibu ted  p ro b lem s  in their 
p ro g ram s,  as well as s treng ths ,  to  personnel. N everthe less ,  that  qualified personnel  w'as 
seen as im p o r tan t  w a s  ar ticu la ted  by one  te ac h e r  w ho  ex p ressed  co n ce rn  that,  w ith o u t  a 
qualified p e rso n  o v e rsee in g  Gifted and T alen ted  P ro g ram m in g  and  schoo l im provem ent,  
seco n d ary  p ro g ra m s  m igh t becom e non-ex is ten t  (see A ppend ix  K) T h e  perce ived  need 
for an a d v o c a te  o f  th e  p ro g ram  and o f  g ifted and ta len ted  s tu d en ts  w a s  ev iden t in this 
s tudy
Io w a D e p a r tm e n t  o f  E d u ca tio n  O n-S ite  Visit
.Although this s tudy  did not distinguish  am o n g  th e  p ro m in en t  in te rven tions  o f  the 
m a n d a te —th e  C S I  P lan, the .Annual P ro g re ss  R eport ,  o r  the  Io w a  D e p a r tm e n t  o f  
E d u ca t io n  o n -s i te  visit—som e ed uca to rs  co m m en ted  on  th e  on-s ite  visit. A  re spond ing  
teach e r  c o m m e n te d .  " T h e  impact on  to tal s ta f f  may p ro v e  to  be  very  positive  before, 
during, and a f te r  th e  D E  visit next yea r  T h e  questions s ta f f  will be  a sked  are causing  
so m e " re - th in k in g  o f  c lassroom  p ro ced u re s"  (#44 , A p p en d ix  K).
Several  te ac h e rs  and principals no ted  the  im p o rtan ce  o f  th e  Io w a  D e p a r tm en t  o f  
E d u ca t io n  o n -s i te  visit. S om e w h o  had a lready  expe rienced  th e  on -s i te  visit c ited
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dram a tic  e f fec ts  as a result,  due  to  being cited as no n -co m p lian t .  O th ers  sh a red  the ir  
o p in ions  o f  th e  C S I  P ro ce s s  but qualified their  re sp o n se s  by explain ing th a t  th e ir  v iew s 
m ight c h a n g e  a f te r  a fu tu re  on-site  visit.
S o m e  re s p o n d e n ts  criticized the  on-site  visit. O n e  te a c h e r  th o u g h t  th e  o n -s i te  
team  n ee d ed  m o re  ex p e r t ise  in Gifted and T a len ted  P ro g ra m m in g .  A n o th e r  te a c h e r  w as  
no t  ask ed  any q u e s t io n s  during  the  on-site  visit and  w a s  g iven  no feedback . In a n o th e r  
case , a te a c h e r  ind ica ted  that  the  on-site  visit to o k  te ac h e rs  aw ay  from  the ir  s tu d en ts  o r  
f ro m  planning.
.Although th e  ta rg e t  o f  the criticism is unclear, o n e  principal com pla ined  o f  an 
incons is ten t  p ro c e ss ,  w o n d e r in g  how  one  accesses  d a ta  w i th o u t  consis tency  .Although 
he c o u p le d  th e  c o m m e n t  with the on-site  visit, it m ight have  been  that the  principal w a s  
th ink ing  tha t  th e  Io w a  D ep ar tm en t  o f  E d u ca tio n  w as  co m p ar in g  apples to  o ra n g es  
reg a rd in g  d a ta  co llec tion  and com parison . D a ta  from  each  y e a r 's  fourth, e igh th , and  
e leven th  g ra d e  s tu d e n ts  w e re  com piled  and sent to  the  d e p a r tm e n t  in the A nnua l P ro g re ss  
R e p o r t  S ince  ea ch  yea r  yielded a new  g ro u p  o f  s tu d en ts  at th o se  g rade  levels, the 
principal m ight h av e  felt the  o f t-expressed  frustra t ion  th a t  the  co m p ar iso n  o f  sco re s  w as  
an invalid m e a su re  o f  com parison .  For example , im p ro v em en t  could  not tru ly  be 
m easu red  by c o m p a r in g  o n e  y e a r 's  fourth  g rad e rs  with  th e  nex t  y e a r ’s fo u r th  g ra d e rs ,  
b ecau se  th ey  w e re  tw o com plete ly  different g ro u p s  o f  s tu d en ts
C o n te x t  o f  the School Influences the  P ro ce ss  o f  C hange
F o r  d iscu ss io n  regard ing  the con tex t o f  the  schoo l and  h o w  it in fluenced the  
p ro c es s  o f  ch an g e ,  m o n e ta ry  re sou rces  g iven th e  sch o o ls  by th e  S ta te  o f  Io w a  fo r  the ir
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G ifted  and  T alen ted  P ro g ra m  B u d g e t  w e re  included  and  im plica tions cons idered .  In 
add it ion ,  the C SI P ro cess  w a s  co ns idered  within th e  co n tex t  o f  th e  school.
B u d g e t  for Gifted  and  T a len ted  P ro g ra m m in g
M o v in g  from  a p ro g ram  b u d g e t  d ep en d en t  on  “ allow able  g ro w th ” to  s ta te  fund ing  
w a s  ex p e c ted  to  im prove  the fund ing  for G ifted  and T alen ted  P ro g ra m s  in m o s t  districts. 
S o m e  re sp o n d en ts  observ ed a posit ive  effect T hey  co m m en ted  on h o w  th e  ch an g es  in 
s ta te  b u d g e t  p ro c ed u re s  had im p ro v ed  th e  G ifted  and  T alen ted  P ro g ra m s  in their schools .  
O n e  te a c h e r  no ted  tha t  the C S I  P ro ce ss  had m ad e  h er  district a w a re  o f  using  funds fo r  
K -1 2  p ro g ram m in g  and  w as  fo llow ing  specific gu idelines fo r  u se  o f  the  money. 
A dditionally , her district added  a c o o rd in a to r  to  dev e lo p  a G if ted  and T a len ted  P ro g ra m  
b ase d  o n  each s tu d e n t 's  learning need. O th e r  re sp o n d en ts  ind icated  that pe rsonne l  w e re  
hired  and  p ro g ram s  put into p lace  partly  d u e  to  s ta te  funding
In o th e r  schools, the changes  in s ta te  b u d g e t  p ro c ed u re s  w e re  d isparaged .  O n e  
te a c h e r  no ted  tha t  m oney  in tended  to  be used  for th e  Gifted  and T alen ted  P ro g ra m  w a s  
used  in “ many w ays  o th e r  than  fo r  T A G "  (# 1 2 4  , A ppend ix  K). .Another te ac h e r  
exp la ined  that  the  “C S IP  c lo u d ed  the b u d g e t  p ic tu re"  (#3 1, A pp en d ix  K). Still an o th e r  
te a c h e r  no ted  that, “ D istricts  a re  n o w  qu ick  to  reco g n ize  all the w ays  they  can  spend  
a l lo ca ted  T A G  funds and m uch  less is g o in g  to  kids and  p ro g ram s"  (#59. A p p en d ix  K) 
.Another no ted  that a llow able  g ro w th ,  the fo rm er m an n er  o f  funding  G ifted  and  T a len ted  
P ro g ra m m in g ,  w as  "m o re  s tr ingen t and easier  to  fo llow  to  en su re  co m p lian ce” (#72  
A p p en d ix  K).
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T h e  apparen tly  n ew lv -fo u n d  adm in is tra tive  freed o m  w ith  fu n d s  s la ted  fo r  G ifted  
and  T a len ted  P ro g ra m m in g  w a s  caus ing  so m e reduc tions  in staff. O n e  re sp o n d in g  
te a c h e r  lam ented  the red u c t io n  in s ta f f  and a t tr ib u ted  the  re d u c t io n  to  th e  nega tive  im pact 
o f  the  s ta te  b u d g e t  A n o th e r  te a c h e r  s ta ted  that direct serv ice  had  been  negative ly  
im p ac ted  (#115 , A ppendix  K). O n e  school w as  cu tt ing  p ro g ra m m in g  in half, including 
few er  c o n tac t  h ours  and  few er p ro g ra m s  for gifted and  ta len ted  s tu d en ts .  O n e  o f  the  
te ac h e rs  never  saw  th e  b udge t ,  a l th o u g h  she w as  assured  that  she  w a s  g e t t in g  the m o n ey  
for the  p ro g ram  .Another te a c h e r  o f  g ifted  and ta len ted  s tu d en ts  w a s  to  b e  shared  with  
a n o th e r  district fo r  the fo llow ing  y ea r  O n e  teach e r  w o u ld  co m p le te ly  lose  h er  half-tim e 
posi t ion  as K -12  G ifted  and T a le n te d  C o o rd in a to r  and teac h e r  In her schoo l,  c lass ro o m  
teach e rs  w e re  ex p ec ted  to  fill th e  gap  th ro u g h  enr ichm ent and A d v a n c e d  P lacem en t 
c lasses T h e  adm in is tra tion  o f  the  p ro g ram  w ou ld  b ec o m e  a du ty  o f  an ad m in is tra to r
C o m m e n ts  on the  b u d g e t  w e re  very  site-specific It a p p e a re d  th a t  so m e  districts  
w e re  im prov ing  o r  expand ing  the ir  p rogram s, hiring personnel,  and  us ing  th e  funds to  
im p ro v e  the  ed u ca tio n  fo r g if ted  and  ta len ted  s tuden ts  S o m e  o th e r  d is tr ic ts  m ight have 
been  do ing  so m e creative  p ro b lem  solving w ith  the s ta te  funds It w a s  poss ib le  that  the 
intent o f  the  fund ing—to  im p ro v e  th e  educa tion  for gifted and  ta len ted  s tu d e n ts —wras 
being  used  for o th e r  pu rposes .  It m ight be  that  the S ta te  o f  Io w a  n e e d e d  to  lo o k  at the  
d iffe rences  b e tw een  the  fo rm er  " s t r in g en t"  guidelines for "A d d itio n a l  .Allowable 
G ro w th "  and  the  cu rren t  gu idelines  to  de term ine  w h e th e r  “ lo o p h o le s ” m ig h t  be  present. 
C SI P ro c e s s  in th e  C o n tex t  o f  th e  School
T h e  m an d a te  o f  the en tire  C S I  P ro cess  w as  change. T h e re fo re ,  th e  co n tex t  o f  the  
school co u ld  m ak e  the d iffe rence  b e tw e en  painful ch an g e  and  p o s i t iv e  change .
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An exam ple  o f  the  co n tex t  o f  th e  schoo l m ight be  illustra ted  in th e  fo llow ing  
situation . T h e  co n tex t  in one  schoo l w a s  to w a rd  to ta l  in tegra tion .  H o w e v e r ,  schoo l 
d is tr ic ts  had th e  flexibility to ta k e  the  requ ired  p ro v is io n s  and  de te rm in e  h o w  to  p ro v id e  
th em  to  their  s tuden ts .  It cou ld  be tha t  m ee ting  th e  needs  o f  gifted  and ta len ted  s tu d en ts  
in th a t  schoo l m ight be  in jeo p ard y .  T h e  te ac h e r  ex p ressed  h e r  co n cern  by s tating , “ I am  
c o n c e rn e d  ab o u t  to ta l  in tegration . In theo ry ,  i t ’s g rea t ;  in practice , it (d iffe ren tia tion) 
m ay  b e c o m e  non-ex is ten t.  It can  also deny  the  affective n eeds  o f  the  g r o u p ” (#1, 
A p p e n d ix  K). S haring  her pe rcep t io n  o f  h o w  valued  the  G if ted  and  T a len ted  P ro g ra m  
w a s  in her d istrict,  a teach er  exp ressed  co n c e rn e d  w h e th e r  th e  p ro g ra m  w o u ld  even  exist 
th e  fo llow ing  year. .Another believed that,  desp ite  the  p a p e rw o rk ,  the  C SI P ro ce s s  w o u ld  
s h o w  their  level o f  accountab ility ,  but w as  u n su re  w h e th e r  b e t te r  quality  w o u ld  b e  a 
resu lt  o f  the process .
T h e  co n tex t  o f  the  schoo l cou ld  also p ro v id e  pos it ive  change. O n e  principal 
su m m arized  the  co n tex t  o f  the  school w h en  he w ro te ,  " M y  o w n  v iew  is tha t  the  C S tP  will 
be  as g o o d  as the individual district w a n ts  it to  b e  I like th e  p ro c ess  b e c a u se  it is a im ed 
at ach iev em en t and  setting  goals  to  p u rsu e  exce llence” (#77 ,  A p p en d ix  J) A t th e  sam e 
t im e  th e  principal shared  his ideas ab o u t  the  co n tex t  o f  the  schoo l,  he also  shared  an o th e r  
im p o rtan t  aspec t  that influences con tex t:  leadership . I f  the  leadersh ip  o f  the  schoo l  w as  
in fo rm ed  and un d ers tan d in g  o f  the  G ifted  and T a len ted  P ro g ra m  and the  u n ique  n eeds  o f  
g if ted  and  ta len ted  s tudents,  th e  co n tex t  o f  the schoo l w as  o n e  o f  pos it ive  change .  I f  the 
leadersh ip  o f  th e  school lacked  u n d e rs tan d in g  o f  G ifted  and  T a le n te d  P ro g ra m m in g  and
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th e  un ique  n eed s  o f  g ifted and ta len ted  s tuden ts ,  the  co n tex t  o f  the  schoo l w as  o n e  o f  
painful change.
A t a crucial t ime w hen  ed u ca to rs  p re p a re d  s tu d en ts  to  b ec o m e  citizens in a 
com plex , global society, ed u ca to rs  needed  to  rem em b er  th a t  all learners  need to  learn. 
E d u c a to rs  m u s t  p rov ide  learning experiences  th a t  op tim ize  learning. It is im pera tive  tha t  
w e  u n d ers tan d  and m eet the  learning needs  o f  all s tudents ,  including those  w h o  are  gifted  
and ta len ted
R eco m m en d a tio n s
1 T h is  s tudy  did not differentiate  b e tw e e n  d istricts  that  had already  had a visit 
f rom  a team  from  the  D ep ar tm en t  o f  E d u ca t io n  o f  Io w a  from  th o se  w h o  had no t  yet had 
their  first on-s ite  visits F u r th er  research  is n eed ed  to  d e te rm ine  the  effec ts  o f  th e  v a r io u s  
p a n s  o f  the  C SI Process.
2 This  s tudy  w as limited to m iddle schoo ls  in Io w a  that hou sed  seven th  and  
e ighth  g ra d es  C o m m e n ts  indicated  that schoo ls  are co g n izan t  o f  the m an d a te  fo r  K - 1 2  
G ifted  and T a len ted  P rogram m ing. F u r th er  s tudy  is need ed  at the high schoo l level. This 
s tudy  m ight be replicated  by exam ining G ifted  and P ro g ram m in g  at the  high schoo l level 
by co m p ar in g  th e  p ercep tio n s  o f  high schoo l principals  w ith  th e  p e rcep t io n s  o f  seco n d ary  
teach ers  o f  g if ted  and ta len ted  students.
3 A s tudy using the S tages  o f  C o n ce rn  Q u est io n n a ire  ( Hall &  H ord .  2 0 0 1 )  to  
survey G ifted  and  T alen ted  P ro g ram m in g  in a d istrict w ith  a new  p ro g ram , a d is tr ic t  w ith  
a p ro g ram  tha t is th ree  to  five years  old, and  a district w ith  a stable p ro g ram  m ight
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possib ly  lead to  b e t te r  k n o w le d g e  o f  p e rcep t io n s  and  feelings ab o u t  c h a n g es  in G ifted  
and T a len ted  P rogram m ing .
4. T h e  cu rren t  s tudy  m igh t be rep lica ted  in five years  to  see  d if fe ren ces  in the 
C SI P ro c e s s  from  the  p resen t to  a fu tu re  time, to  assess  Levels o f  U s e  at th a t  time, and to 
exam ine  perce ived  effects  o f  th e  C S I  P ro ce s s  on  Gifted  and T a le n te d  P ro g ra m m in g .
5 This  s tudy  m ight be  rep lica ted  b ey o n d  I o w a ’s borders .  A l th o u g h  the  
prov is ions  for Gifted  and T a len ted  P ro g ra m m in g  are m anda ted  in Io w a  ( I o w a  
D e p a r tm e n t  o f  E d u ca tion ,  1999a), th e  p rov is ions  ad h e re  closely w ith  th e  s ta n d a rd s  for 
G ifted  and  T alen ted  P ro g ra m m in g  as defined  by the N ational A sso c ia t io n  fo r  G if ted  
C h ild ren  (1 9 9 8 )
6  C ase  s tud ies  o f  d is tr ic ts ' jo u rn ey s  reg a rd in g  the  C SI P ro c e s s  an d  G if ted  and 
T a le n te d  P ro g ra m m in g  need to  be  c o n d u c te d  to  deve lop  a b e t te r  u n d e r s ta n d in g  o f  the 
p ro c ess  o f  change.
7 C o ns ide ring  the vulnerability  o f  G if ted  and T a len ted  P ro g ra m m in g ,  it m ay be 
that o th e r  school p ro g ram s have also been  positively  affected by th e  C S I  P ro c e s s  o r  have 
been m ak ing  positive changes. F u r th e r  s tudy  is needed  in this area.
R eflection
S choo l  im provem en t w as  in tended  to  im p ro v e  schooling  fo r  all learners .  S o m e o f  
these  learners  w ere  gifted and talen ted . Hall and  H o rd  (2 001) p o in ted  o u t  th a t  a 
p ro fess ional cu ltu re  had  an “efficac ious and caring  staff, w h o se  h ea r t  and  m ind  are  
focused  on  children" (p. 202), and that is w h a t  w as  needed  in s c h o o ls  today .  A cco rd in g  
to  Hall and  H o rd  (2001) ,  the cha llenge w as  to  c rea te  school o rg a n iz a t io n s  th a t  h o n o red
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all individuals, b o th  s tu d en ts  and  adults, in a caring, p ro d u c tiv e  en v iro n m e n t  th a t  “ invites 
and  susta ins a  c o n t in u o u s  q u es t  for im p ro v em en t"  (p 203). W h en  a sch o o l  o rg an iza t io n  
valued  and  s u p p o r te d  th e  g ifts  and  ta lents  o f  all the ir  s tuden ts ,  including  g if ted  and  
ta len ted  s tuden ts ,  im p ro v em en t  cou ld  h ap p en  fo r  all, including g if ted  an d  ta len ted  
students .  W h e n  th e  o rg an iza t io n a l  cu l tu re  o f  the schoo l valued and  s u p p o r te d  th e  efforts  
o f  all individuals, inc lud ing  th e  s ta f f  and  personnel  affiliated w ith  G if ted  an d  T a le n te d  
P ro g ram m in g ,  leadersh ip  for th e  facilitation for ch an g e  w a s  shared  a m o n g  all th e  
par tic ipan ts  o f  a p ro fess iona l  learning co m m unity
C erta in ly  this s tu d y  w a s  sh o w n  to  be  en co u rag in g  for th o se  w h o  c a re  a b o u t  the 
educa tion  o f  g if ted  and  ta len ted  s tuden ts  in that it co n c lu d ed  that p o s i t iv e  ch a n g e s  w e re  
tak ing  place  for th e  im p ro v em en t  o f  G ifted and T a len ted  P ro g ra m m in g  It a lso  sh o w ed  
that, h o w e v e r  rare, w h en  the  co n tr ibu tions  o f  individuals w e re  no t va lued  an d  recogn ized ,  
th e re  w e re  disillusioned p ro fess ionals  w ho  felt ou t-o f-sy n c  w ith  their  c o l le a g u e s  and  felt 
u n su p p o r te d  and lonely—the  o p p o s i te  o f  a professional learning c o m m u n i ty  M a y  Io w a  
co n tinue  to  find w a y s  to  en c o u ra g e  schoo ls  to  m eet the  needs  o f  g if ted  an d  ta len ted  
s tu d en ts  and  s u p p o r t  its teach e rs  and adm in is tra to rs  in their  task  o f  m ee t in g  th e  needs  o f  
all o f  I o w a 's  s tu d en ts
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D e a r  M id d le  Level P rincipal o r  T e a c h e r /C o o rd in a to r  o f  th e  G ifted  and  T a len ted :
I am  a te a c h e r  o f  m iddle level g ifted  and  ta len ted  s tu d en ts  in M a so n  City, IA. .As a part  
o f  m y d isse r ta t io n  re sea rch  th ro u g h  the  U nivers ity  o f  N o r th e rn  Iow a , I am  inves tiga ting  
th e  re q u irem en ts  o f  th e  C o m p reh en s iv e  Schoo l  Im p ro v e m e n t  (C S I)  Plan and  th e  en tire  
C o m p re h e n s iv e  S chool Im p ro v e m e n t  (C S I)  P ro ce ss  in regard  to G ifted  and  T a len ted  
(G T )  P ro g ra m s  in M idd le  Level S ch o o ls  in Iow a.
W o u ld  you  p lease  share  y o u r  p ercep tio n s  and  par tic ipa te  in this im p o rtan t  s tu d y 0 T h e  
en c lo se d  su rvey  shou ld  only tak e  a few  m o m en ts  o f  y o u r  t im e to  c o m p le te  th e  th ree  
p a r ts  O nly  you  can co n tr ib u te  the needed  in fo rm ation  to d e te rm in e  levels o f  ch a n g es  
and  th e  effec tiveness  o f  th e  C SI Plan and  P ro cess  on G T  P rog ram m ing . P lease  co m p le te  
the  q u es t io n n a ire  and re tu rn  it in the enc losed , s tam p ed  enve lope  by S a t u r d a y ,  M a y  I I  
D a ta  analysis  will begin  on June 10.
Y o u r  individual identity  and that o f  y o u r  school will only be used  to  m o n ito r  th e  re tu rn  o f  
th e  q u es t io n n a ire s  and  for the p u rp o se  o f  fo llow -up . Y o u r  identity  will rem ain  
an o n y m o u s  in bo th  th e  analysis and the rep o r t in g  o f  th e  data, w hich will be  u sed  as g ro u p  
data .  G ro u p - lev e l  re su lts  will be  shared  w ith  th e  D e p a r tm en t  o f  E d u c a t io n  and  th e  Io w a  
T a le n te d  and  Gifted Associa tion.
I f  you  have  any ques tions ,  please feel free to  call m e at 6 4 1 -4 2 1 -4 4 2 3  o r  e-mail m e at 
i s c h n e id e r@ m a s o n -c i tv .k l2  ia.us T hank  you  for sharing y o u r  perspec t ives  o f  ch an g es  in 
G T  P ro g ra m m in g ,  and  the  effects o f  the C SI P ro cess  on  G T  P ro g ram m in g  in Iow a. 
S incerely,
Jean  S ch n e id e r  
D o c to r a l  C an d id a te
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c l a s s r o o m  t e a c h e r s  m  m e e t i n g  t h e  n e e d s  o f  ( i T  s t u d e n t s
Nim. 4 3 2 i n IIS s N W UW
H  Di s t r i c t  r e v i e w s  t he  G T  P r o g r a m Brfnrc: 4 3 2 I 0
N im : 4 3 2 i u H5L s . N _.w Iiw
1S Di s t r i c t  e v a l u a t e s  t h e  ( i  f  P r o g r a m Dcfiirc: 4 3 2 I 0
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a n d  s c i e nc e Nim 4 3 2 i (i H S s N w UW
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P l e a s e  p r o v i d e  a g e n e t a l  s u m m a r y  o f  y o u r  p e r c e p t i o n  o f h o w  t h e  t o t a l  ( S I P  P r o c e s s  h a s  i m p a c t e d  yot i r i T  I' r i g r a m













( n m p i c h r i m v c  Sc hool  I m p r o v e m e n t  Q u e s t i o n n a i r e  R e g a r d i n g  ( i i f t e d  ;ind Talented P r o g r a m m i n g
Part  III: D e m o g r a p h i c  I n f o r m a t i o n
Please  a n s w e r  to t he  host  o f  y o u r  k n o wl e d ge :
1 W h a t  is y m u  g e n d e i ' '  M a l e  f e m a l e
2 A g e ' '  2 0 - 2 9  1 0 - 1 9  *10-19 Ml -59  0 0 •
( o o i d m a l o i  ten ( iT1 ( u u c n t  p o s i t i o n '  T e a c h c i  loi  ( i f
■I N e a t s  in cu t  t e n t  p o s i t i o n '
N I J c g i e e s  e a r n e d ' '  II A / l l  S  ( i  f  F n d o i s c m e n l
(> I l o w  m a n y  y e a i s  h a v e  y o u  l ieen  in m i d d l e  l evel  e d u c a t i o n '
7 W h a t  is t he  t o t a l  s t u d e n t  p o p u l a t i o n  o f  yo u i  d i s t n c f '
0 - 1 9 0  S 0 0 - 9 9 9  1 0 0 0 - 1 9 9 9
I’n n t i p a l
M  A Spec i a l i s t
T e a c h e r  o f  ( i f ’
l i d  D / l ’lt I)  
A  p r inc i pa l ' '
2 0 0 0 - 4 9 9 9
? .h
S0001
tS W h a t  g u i d e s  d o c s  y o u i  s c h o o l  h m l d i n g  s e r v e ' '  *> (> 1
9  H o w  m a n y  i de n t i f i ed  ( i  f  s t u d e n t s  a i e  in 711' ( i i a d e ' '  8 lh ( i i a d e ' '  D o n ' t  k n o w
10 I l o w  d i d  y o u i  d i s t n c t  f a r e  in m e e t i n g  t h e  C S I P  r e ( | u i i e m c n t s  l or  ( i T  P r o g r a m m i n g  in f  all,  2 0 0 0 ' '  Al l  S o m e
I I H o w  d i d  y o u r  d i s t r i c t  f a r e  m  m e e t i n g  t h e  C S I P  r e q u i r e m e n t s  for  ( i  f  P r o g r a m m i n g  m  f  all, 2 0 0 T '  All  S o m e
12 f o i  ( i  f  p e i s o n n e l ,  h o w  m u c h  l i m e  (I I l i )  is a l l o t t e d  for  d i r ec t  s e r v i c e  ( c o n t a c t  t u n c )  t o  t he  ( i  f  s t u d e n t s ' '
11 f o r  ( i  f  p e r s o n n e l ,  h o w  m u c h  t i m e  ( F T ! : )  is a l l o t t e d  t o  ( i f  P r o g r a m m i n g  r e sp o n s i b i l i t i e s  ( i de n t i f i c a t i on ,  c o n s u l t a t i o n ) ' '
14 D o e s  t h e  c o m m u n i t y  C S I P  c o m m i t t e e  r e v i e w  t h e  r e q u i r e d  p r o v i s i o n s  for  O f  P r o g r a m m i n g ' '  N o
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P ro v is io n s  for G ifted  and  T alen ted  P ro g ra m m in g  in Io w a .  R eq u ired  bv th e  Io w a  C o d e  for 





Valid and systematic procedures, including multiple selection criteria for 
identify ing gifted and talented students from the total school population
# 1 ,2 .3
Goals and performance measures # 4 .5 . 6









Qualifications of personnel administering the program #10
1
! Each district shall review and evaluate its gifted and talented program
t
#14. 15
N o te .  Q u e s t io n s  #16  and #17  w ere  asked  in regard  to  s tu d en t  ach ievem en t -  the  m a jo r  
goal  o f  sch o o l  im provem ent.  D istric ts  w e re  no t requ ired  to  d isag g re g a te  da ta  on  g if ted  
and  ta len ted  s tudents ,  no r  w e re  they requ ired  to  include th ese  s tu d en ts  as a su b g ro u p .
N o te .  Q u e s t io n  #18  asked  for a general pe rcep tion  o f  th e  overall  G ifted  and T a len ted  
P ro g ra m .
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
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Demographic Descriptive Statistics for M iddle Level Principals in Iowa (n = 104)
G e n d e r
M ale 8 7 00 o o
Fem ale 17 1 6 . 3 ° o
A g e
2 0 - 2 9 1 01 0 %
3 0 - 3 9 2 1 .2° o
4 0 - 4 9 3 4 3 2 . 7 %
4 0 - 5 9 4 3 4 1 3 %
6 0 - 6 0 - 4 0 3  8 %
Y e ars  Serv ing  M id d le  Level E duca tion
1-9 13 1 7 . 3 %
1 0 - 1 9 2 8 3 7  3 %
2 0 - 2 9 22 2 9  3 %
3 0 - 3 9 9 o o o
4 0 - 4 4 3 0 4 . 0 %
Y e ars  Serv ing  as a Principal
1-9 4 8 4 6  2 %
1 0 - 1 9 2 8 2 8  3 %
2 0 - 2 9 12 12 1 %
3 0 - 3 7 3 03  0 %
H ig h es t  D e g ree  E arn ed
M  A 7 0 6 7 . 3 %
Specialis t 2 8 2 6  9 %
E d .D  o r  Ph  D 5 0 4 . 8 %
T ota l  D istrict P o p u la t io n
0 - 4 9 9 16 -U o o
5 0 0 - 9 9 9 3 0 2 8  8 %
1 0 0 0 - 1 9 9 9 31 1 J vO 00 o o
2 0 0 0 - 4 9 9 9 17 o 
O 
’
5 0 0 0 - 5 0 0 0 - 10 0 9 . 6 %
B uiid ing  includes:
5* G ra d e —\j  j 31 7 ° o
6 th G ra d e 7 9 7 6 . 0 %
9 th G ra d e 11 10 . 6 %
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Dem ographic Descriptive Statistics for Middle Level Principals in Iowa (n = 104)
P o p u la t io n  o f  7th G rad e
0 - 9 9  53 5 1 0 %
0 0 - 1 9 9  2 6  2 5  0°  o
2 0 0 - 2 9 9  11 1 0 . 6 %
3 0 0 - 3 9 9  7 0 6  7 %
4 0 0 - 4 0 0 +  9  0 8 . 7 %
P o p u la t io n  o f  8 th G rade
0 - 9 9  4 7  4 5  2 %
0 0 - 1 9 9  3 2  3 0 . 8 %
2 0 0 - 2 9 9  11 10 6 %
3 0 0 - 3 9 9  7 0 6  7 %
4 0 0 - 4 0 0 — 9 0 8 . 7 %
N u m b e r  o f  Identified  G T  7th G rad e rs
0 - 1 0  58  55  8 %
1 1 - 2 5  2 9  2 7  9 %
2 6 - 5 0  6 0 5  8 %
5 1 - 1 0 0  4  0 3  8 %
1 0 1 - 1 0 1 -  2 01 9 %
N u m b e r  o f  Identified G T  8 th G rad e rs
0 - 1 0  55 5 2 . 9 %
1 1 - 2 5  2 9  2 7  9 %
2 6 - 5 0  9  0 8 . 7 %
5 1 - 1 0 0  4  0 3  8 %
1 0 1 - 1 0 1 -  2 0 1 . 9 %
T im e .Allotted fo r  G T  Personne l (F T E )
L ess  than  50°  o 4 4  4 2 . 3 %
5 0 % - 1 0 0 %  3 9  3 7 . 5 %
M o re  than  100°  o 6  0 5  8 %
D istr ic t  m et C S IP  requ irem ents  in 2 0 0 0
.All m et 57  5 4  8° o
S o m e  m et 41 3 9  4 %
D istr ic t  m et CSEP requ irem ents  in 2 0 0 1
.All m et 65  6 2 . 5 %
S o m e  m et 33 3 1.7%
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Demographic Descriptive Statistics for M iddle Level Principals in Iow a (n =  104)
C o m m u n ity  rev iew ed  required  p rov is ions  fo r  G T  P ro g ram m in g
Y e s  72 "  6 9 .2 %
N o  25 24 0 %
C h an g e  o f  L evel o f  co l labo ra t ion  b e tw e en  G T  Personnel and A d m in is t r a to r
M o re 40 38 5 %
L ess -»j 0 2 .9 %
S am e 60 5 7 .7 %
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Demographic Descriptive Statistics for Middle Level Teachers o f  GT in Iowa (n = 1114





0 5 .4 %
A ge
2 0 -2 9
3 0-39
4 0 -4 9
4 0 -5 9






0 8 .1 %  
11 7% 
2 7 .0 %
Y ears  Serv ing  M idd le  Level E duca tion  
1-9 
10-19 
2 0 -2 9  
3 0 -39











4 0 .6 %  
16 0 %  
0 3 .6 %
52 .8%
3 4 .0 %
0 4 .7 %
H ig h es t  D eg ree  E arned
B A o r  B S 23 2 0 .7 %
G ifted  E n d o rsem en t 41 36 9 %
M  A 38 34 2 %
Specialist 7 06 .3 %
E d .D  o r  Ph D n 0 1 8 %
district P o p u la t io n
0 -499 15 13 5° o
500 -9 9 9 38 34 .2 %
1000-1999 31 27 .9 %
2 0 0 0 -4 9 9 9 12 10 8 %
5 0 0 0 - 5 0 0 0 ^ 10 09 .0 %
ig includes:
5th G ra d e 42 37 .8 %
6 * G ra d e 94 8 4 .7 %
9* G ra d e 15 13.5%
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Dem ographic Descriptive Statistics for Middle Level Teachers o f  GT in Iowa (n = 111)
P o p u la t io n  o f  7th G ra d e
0 -9 9  61 5 5 .0 ° o
0 0 -1 9 9  21 1
2 0 0 -2 9 9  11 0 9 .9 %
3 0 0 -3 9 9  7 0 6 .3 %
4 0 0 -4 0 0 — 2 01 8 %
P o p u la t io n  o f  8 th G ra d e
0 -9 9  55 49 5%
0 0 -1 9 9  26 23 4 %
2 0 0 -2 9 9  10 09 0 %
3 0 0 -3 9 9  8 07  2 %
4 0 0 - 4 0 0 -  2 0 1 .8 %
N u m b e r  o f  Identified G T  7th G rad e rs
0 -1 0  6 6  59 5%
11-25 26 23 4 %
2 6 -5 0  9 08
5 1 -1 0 0  7 06
0 -0
;o
1 0 1 -1 0 1 -  1 00 9° o
N u m b e r  o f  Identified G T  8 th G rad e rs
0 -1 0  63 5 6 .8 %
11-25 26 2 3 .4 %
2 6 -5 0  14 12.6%
5 1 -1 0 0  5 04 5%
1 0 1 -1 0 1 -  1 00 9 %
D istr ic t  m et  C S IP  requ irem en ts  in 2000
.All m et 37 33 3 %
S o m e  m et 52 4 6 .8 %
D istr ic t  m et C S IP  requ irem en ts  in 2001
.All m et 49 44 1%
S o m e  m et 45 4 0 .5 %
C o m m u n i ty  rev iew ed  required  provisions for G T  P ro g ram m in g
Y es  54 ~ 48 6 %
N o  39 35 1%
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Dem ographic Descriptive Statistics for Middle Level Teachers o f  GT in Iowa (n = 11 U
C h a n g e  o f  L evel o f  co l labo ra t ion  b e tw e en  G T  P erso n n e l  and  A d m in is tra to r
M o r e 47 4 2 .3 %
L ess 2 0 1 .8 %
S am e 60 5 4 .1 %
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
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Frequency Distributions for Perceived Changes bv All Respondents (n = 215)  for
Provisions and Com ponents in Gifted and Talented Programming
M ultip le  C ri te r ia B efo re  C S I  P ro ce ss  (% ) Presen t  T im e (% )
N o n u se S (3 7) (0 9)
P rep a ra t io n 7 (3 3) 3 (1 4)
U se 126 (58  6 ) 102 (47 4)
R efinem ent 40 (18 6 ) 62 (28 .8 )
R enew al 31 (14  4) 42 (19  5)
M iss ing 3 (1 4) 4 ( 1 9 )
S creen  T o ta l  P o p u la t io n B efo re  C SI P ro ce ss  (% ) Presen t  T im e (° o)
N o n u se 14 ( 6  5) 5 (2 .3 )
P rep a ra t io n 9 (4 2) 5 (2 .3)
Use 126 (58 .6 ) 118 (54 9)
R efinem ent 28 (13 0) 44 <20  5)
R enew al 34 (15 8 ) 38 (17 7)
M iss ing 4 ( 1 9) 5 (2 3)
D a ta  for P ro g ra m m in g B efo re  C SI P ro ce ss  (°o) P resen t  T im e (° o)
N o n u se 2 0 (9 3) 9 (4 .2 )
P rep a ra t io n 11 (5 .1) 9 (4 .2 )
Use 120 (55 .8) 98 (45 6 )
R efinem en t 38 (17 7) 62 (2 8 .8 )
R enew al 19 ( 8 8 ) 32 (14 9)
M iss ing 7 (3 .3) 5 (2 .3 )
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
Frequency Distributions for Perceived Changes bv All Respondents (n = 215)  for
Provisions and Com ponents in Gifted and Talented Programming
G oals  fo r  G T B efo re  C S I  P ro c e s s  (° o) P resen t  T im e (% )
N o n u se - J ( 1 0  7 ) 7 (3 3 )
P rep a ra t io n IS (S 4 ) 19 ( 8 . 8 )
L'se 1 1 1 ( 5 1 . 6 ) 83 ( 3 8 . 6 )
R efinem ent 3 6 ( 1 6  7 ) 6 4 ( 2 9 . 8 )
Renew al 2 0 (9  3 ) 3 7 ( 1 7  2 )
M issing 7 (3 3 ) A ( 2  3 )
P erfo rm an ce  M e a s u re s  for G T B efore  C S I  P ro ce s s  (% ) P resen t  T im e  (% )
N o n u se 4 5 ( 2 0  9 ) 2 6 ( 1 2  1)
P rep ara t io n 19 (S S) ( 1 0 . 7 )
U se 95 ( 4 4  2 ) 73 ( 3 4 . 0 )
Refinem ent 3 6 ( 1 6 . 7 ) 6 4 ( 2 9  8)
Renew al 10 (4 7 ) ** -> ( 1 0  2 )
M issing 10 (4 7 ) “ T/ ( 3 3 )
A lignm ent with  D is tr ic t  G oa ls B efore  C S I  P ro c e s s  <°o) P resen t  T im e  ( ° o )
N o n u se 3 6 ( 1 6  7 ) 16 ( 7 . 4 )
P repa ra t ion 17 ( 7  9 ) 19 ( 8  8 )
U se 9 2 ( 4 2  8) 59 ( 2 7  4 )
R efinem ent 4 5 ( 2 0  9 ) 78 ( 3 6  3 )
R enew al 14 (6  5) 35 ( 1 6 . 3 )
M issing 11 (5 1) 8 (3 7 )
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
Frequency Distributions for Perceived Changes bv All Respondents (n = 215 ) for
Provisions and Com ponents in Gifted and Talented Programming
D ifferentiation: C o g n itiv e  N eed s B efo re  C S I  P ro cess  (%) P resen t  T im e (°'o)
N o n u se 17 (7 .9) 7 (3 3)
P rep a ra t io n 12 (5 6 ) 1 1 (5 .1)
U se 115 (53 .5 ) 87 (40 5)
R efinem ent 44 ( 2 0  5) 69 (32 .1 )
R enew al 2 2 ( 1 0  2 ) 38 (17  7)
M issing 5 (2 .3 ) 3 ( 1 4 )
D ifferen tia tion : A ffec tive  N eed s B efo re  C S I  P ro ce ss  (° o) Presen t  T im e (% )
N o n u s e 19 (8  S) 8 (3 7)
P rep a ra t io n 14 (6  5) 10 (4 7)
U se 112 (52 .1 ) 91 (42  3)
R efinem ent 45 (20  9) 70 (32  6 )
R enew al 2 0 (9 3) 33 (15 .3 )
M issing 5 (2 3) ( 1 4 )
Qualified S ta ff B efo re  C SI P ro cess  (% ) P resen t  T im e (% )
N o n u se 36 (16 7) ( 1 0  2 )
P rep a ra t io n 9 (4 2) 13 ( 6 .0 )
U se 106 (49 3) 103 (47  9)
R efinem ent 26 ( 1 2 . 1 ) (15 .3 )
R en ew a l 34 (15 .8 ) 40 (18 6 )
M issing 4 (1 .9) 4 ( 1 9 )
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
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Frequency Distributions for Perceived Changes bv All Respondents (n = 215)  for
Provisions and Components in Gifted and Talented Programming
Qualified Personne l to  A dm in is te r B efo re  C S I  P ro ce s s  (% ) P resen t  T im e  (% )
N o n u s e 36 (16 .7 ) 23 (1 0 .7 )
P rep a ra t io n 12 (5 .6) 14 (6 .5 )
U se 103 (47 .9 ) 101 (4 7 .0 )
R efinem ent 28 (13 .0 ) 34 (1 5 .8 )
R enew al 30 (14 .0 ) 37 (1 7 .2 )
M issing 6 ( 2  8 ) 6 ( 2 .8 )
B u d g e t:  S h o w s  S pend ing B efo re  C SI P ro cess  (% ) P resen t  T im e  (% )
N o n u s e 30 (14 0) 25 ( 1 1 6 )
P rep a ra t io n 7 (3 3) 7 (3 3)
U se 1 16 (54 .0) 102 (4 7  4)
R efinem en t 22 ( 1 0  2 ) 35 ( 1 6 3 )
R enew al 31 ( 1 4 4 ) 37 (1 7 .2 )
M issing 9 ( 4 2 ) 9 (4 .2 )
B u d g e t:  C arry o v er  o f  Funds B efo re  C SI P ro cess  (% ) P resen t  T im e  (% )
N o n u se 40 (18 6 ) 31 (1 4 .4 )
P rep a ra t io n 7 (3 3) 13 (6 .0 )
U se 110 (51 .2) 103 (4 7  9)
R efinem en t 14 ( 6  5) 23 (1 0 .7 )
R en ew al 27 ( 1 2 .6 ) 28 (13 0)
M issing 17 (7 .9) 17 (7 .9 )
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Frequency Distributions for Perceived Changes bv All Respondents (n = 215)  for
Provisions and Com ponents in Gifted and Talented Programming
In -se rv ice  D esign B efo re  C SI P ro ce ss  (% ) P resen t  T im e (% )
N o n u s e 54 (25 1) 36 (16  7)
P rep a ra t io n 27 ( 1 2 .6 ) 32 (1 4 .9 )
U se 84 (39 .1 ) 61 (2 8 .4 )
R efinem en t 30 (14 0) 49 (2 2 .8 )
R en ew al 14 ( 6  5) 31 (14  4)
M issing 6 (2 .8 ) 6 ( 2  8 )
P ro  c ram  R ev iew B efo re  C SI P ro ce ss  (% ) P resen t  T im e (% )
N o n u s e 30 (14 0) 17 (7 9)
P rep a ra t io n 14 ( 6  5) 13 ( 6  0 )
U se 114 (53 0) 95 (44  2)
R efinem en t 28 (13 0) 55 (25 6 )
R en ew al 23 (10 7) 30 (1 4 .0 )
M issing 6 (2  8 ) 5 (2 .3 )
P ro g ra m  E va lua tion B efo re  C SI P ro ce ss  (% ) P resen t  T im e  (% )
N o n u s e 37 (17  2) 24 ( 1 1 2 )
P rep a ra t io n 15 ( 7 0 ) 17 (7 .9 )
U se 112 (52 .1 ) 87 (40  5)
R ef in em en t 23 (10  7) 54 (2 5 .1 )
R en ew a l n ( 1 0 2 ) 28 (1 3 .0 )
M iss ing 6 (2 .8 ) (2 .3 )
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Frequency Distributions for Perceived Changes bv All Respondents (n = 215)  for
Provisions and Components in Gifted and Talented Programming
A ssess ing  A ch ievem en t o f  G T B efo re  CSI P ro ce ss  ( ° 0) P resen t  T im e  (% )
N o n u s e 4 7 (21 9 ) 3 0 ( 1 4 . 0 )
P rep a ra t io n 2 0 ( 9 . 3 ) 21 ( 9 . 8 )
U se 9 8 ( 4 5  6 ) 8 2 ( 3 8  1)
R efinem ent 31 ( 1 4  4 ) 56 ( 2 6 . 0 )
R enew al 13 ( 6 0 ) 21 ( 9  8 )
M issing 6 ( 2  8 ) 5 ( 2 . 3 )
D isag g reg a t in g  G T  as S u b group B efo re  CSI P ro ce s s  (% ) P resen t  T im e  (To)
N o n u se 9 0 ( 4 1 9 ) 6 6 ( 3 0  7 )
P rep a ra t io n 14 ( 6 . 5 ) 2 7 ( 1 2 . 6 )
U se 6 7 (31 2 ) 61 ( 2 8  4 )
R efinem en t 2 6 ( 1 2  1) 3 4 ( 1 5  8 )
R enew al 6 ( 2  8 ) 16 ( 7  4 )
M issing 12 (5 6 ) 11 ( 5  1)
O verall  P ro g ra m  Q uality B efo re  C SI P ro cess  (% ) P resen t  T im e  (%)
N o n u s e 8 (3 7 ) ( 0  9 )
P rep a ra t io n ( 1 0 2 ) 10 ( 4 . 7 )
U se 104 ( 4 8  4 ) 73 ( 3 4  0 )
R efinem ent 5 0 ( 23  3 ) 8 9 ( 4 1 4 )
R enew al 18 ( 8 4 ) 2 7 ( 1 2 . 6 )
M issing 13 ( 6 . 0 ) 14 ( 6 . 5 )
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P aired  D ifferences  o f  G T  Provis ions and C o m p o n e n ts  B efo re  C S I  P ro ce ss  B e g a n  and 
N o w
P rov is ion /C  o m p o n en t M [-M : SD t n £
M ult ip le  C riteria 28 850 4 .8 0 0 2 09 < 0 0 1
S creen  T o ta l  Popu la t ion 23 833 4 .006 2 07 < 0 0 1
D a ta  G a th e r in g 37 873 5.999 205 < . 001
G o a ls  for  G T 45 860 7.555 205 < . 001
P erfo rm an ce  M easu res 43 804 7.547 2 0 1 < 0 0 1
G oal A lignm ent 58 897 9.201 2 0 1 < . 001
Differentiation: C ognitive .37 738 7.161 207 < . 001
D ifferentiation: Affective 36 788 6.618 207 < . 001
Q ualified  S ta f f 2 0 803 3.626 208 < 0 0 1
Qualified  Personnel 21 796 3.762 206 < 0 0 1
B u d g et:  Spend ing 16 604 3 836 203 < . 0 01
B u d g et:  Funds  C arry o v er 10 683 2.103 194 0 3 7
In-se rv ice  D esign 43 986 6.235 205 < . 001
R ev iew  o f  P ro g ram 3 1 765 5 825 206 < . 0 01
E v alu a tio n  o f  P ro g ram 31 784 5.685 206 < 0 0 1
A ssesses  A chievem ent 34 845 5.851 206 < . 0 0 1
G T  as su b g ro u p 30 737 5.676 199 < . 0 01
O verall  P ro g ra m  Quality .42 .796 7.354 196 < . 001
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.A PPE N D IX  G  
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F req u e n cy  D a ta  in Valid  P ercen tag es  on the Perce ived  E ffec ts  o f  th e  C SI P ro cess  on 
C o m p o n e n ts  o f  R eq u ired  P rovis ions bv All R e sp o n d e n ts
C o m p o n e n t /P ro v is io n  N eutra l  S tr e n g th e n e d  W eak en ed
Effect E ffec t  Effect
M ultip le  C rite r ia 6 7 .0 33 .0 0 0 . 0
S creen  T o ta l  P o p u la t io n 72.4 27 .6 0 0 . 0
G a th e r  D a ta 62.3 37 .2 00.5
G o a ls  for  G T 53.6 4 6 .4 0 0 . 0
P erfo rm an ce  M e a su re s 61.1 38 .5 00.5
G oal  A lignm ent 48 8 50.7 00.5
D ifferentiation: C o g n itiv e 60 0 39 5 00 5
D ifferentiation: .Affective 64.8 33 .8 01 .4
Q ualified  S ta f f 77.0 23 .0 0 0 . 0
A dm in is tra t ive  P ersonne l 77.9 2 2  1 0 0  0
B udget:  S p en d in g 77.9 19.2 02 .9
B udget:  Carry-over o f  Funds 79 5 17 6 02 9
In -se rv ice  D esign 54.1 43.1 02 .9
P ro g ra m  Res-iew 62.7 35 .9 0 1 4
P ro g ra m  E v a lu a tio n 59 6 38.5 01 .9
A ch iev em en t o f  G T 67 .0 30 .6 02 .4
D isag g reg a t io n  o f  D a ta 67 .6 29 .4 02 .9
P ro g ra m  Q uality 53.0 4 5 .0 0 2 . 0
R eproduced with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
.A PP E N D IX  H 
M E A N  D IF F E R E N C E S  
C O M P A R IN G  P E R C E P T IO N S  O F  P R IN C IP A L S  
W IT H  P E R C E P T IO N S  O F  T E A C H E R S  
U S IN G  P.AIRED S A M P L E S  T E S T
R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
262
Mean Scores in Provisions and Components Comparing Perceptions o f  Principals with
Perceptions o f  Teachers at Times Prior to the Implementation o f  the CSI Process and the
Present Time Using Paired Samples Test
Provision M r M; SD t n p
M ultip le  C rite r ia
P rinc ipa ls  14 564
T e a c h e rs  42 1.037
S creen  P o p u la t io n
Princ ipa ls  17 582
T e a c h e rs  30 1 018
D a ta  G a th e r in g
Princ ipa ls  33 750
T ea ch e rs  40 981
G oa ls  fo r  G T
Principals  32 723
T e a c h e rs  58 959
P e rfo rm a n c e  M ea su re s
Principals  22 632
T e a c h e r s  63 .900
G oal  A lignm en t
Principals  45 845
T e a c h e r s  71 .931
D ifferen tia tion : C ogn itive
Principals  25 608
T ea ch e rs  48 833
D ifferen tia tion : A ffective
Principals  23 62S
T e a c h e rs  50 900
2 .4 6 0  102 016
4 .1 9 4  107 < 0 0 1
2 894  102 005
2.971 105 004
4 .3 7 9  101 < 001
4 .2 0 0  104 < 0 0 1
4 .4 2 6  100 < 0 0 1
6 210  105 < 001
3 500  99 001
7 040  102 < 001
5 323 100 < 001
7 695 101 < 0 0 1
4 .2 3 2  102 < 0 0 1
5.857  105 < 001
3 .6 2 7  102 < 0 0 1
5 638  105 < 001
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Mean Scores in Provisions and Components Comparing Perceptions o f  Principals with
Perceptions o f  Teachers at Times Prior to the Implementation o f  the CSI Process and the
Present Time Using Paired Samples Test
Provision M ,-M : SD I D E
Q ualified  S ta f f
Principals  13 699
T ea ch e rs  27 889
A dm in is tra t ive  P ersonne l
Principals  15 698
T ea ch e rs  27  S80
B udge t:  S p en d in g
Principals  14 378
T ea ch e rs  18 760
B udge t:  C a r ry o v e r  o f  F unds
Principals  07 417
T ea ch e rs  13 869
In-se rv ice  D esign
Principals  30  810
T e a c h e r s  55 1.118
P ro g ra m  R ev iew
P rincipals  28 763
T e a ch e rs  34 770
P ro g ra m  E v a lu a tio n
Principals  25 789
T ea ch e rs  37 778
A ch iev em en t  o f  G T
Principals  31 903
T e a c h e r s  38 789
1 8 4 2  102 068
3 167 106 002
2 .1 3 7  101 035
3 .105  105 002




3 .702  100 < 001
5.063 105 < 001
3 651 101 < 0 0 1
4 .563  105 < 001
3 .137  102 002
4 .9 1 4  104 < 0 0 1
3 .417  101 .001
4 .9 4 7  103 < .001
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M ean Scores in Provisions and Com ponents Comparing Perceptions o f  Principals with
Perceptions o f  Teachers at Times Prior to the Implementation o f  the CSI Process and the
Present Time Using Paired Samples Test
Provision M ,-M : SD t n p
G T  as S u b g ro u p
Principals  21
T ea ch ers  39
P ro g ra m  Quality
Principals  35
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Mean Differences in Provisions and Components o f  Perceptions o f  Principals and
Perceptions o f  Teachers at Times Prior to the Implementation of the CSI Process and the
Present Time Using Independent Samples Test
C o m p o n e n t /P ro v is io n M f M , t n E
M ultip le  C rite r ia  B e fo re 27 2.177 211 031
M ultip le  C ri te r ia  N o w .02 195 210 846
S creen  to tal p o p u la t io n  B efore 17 1 222 210 223
S creen  to ta l  p o p u la t io n  N o w 06 460 20 9 646
D a ta  G a th e r in g  B efo re 03 207 821
D a ta  G a th e r in g  N o w 03 234 2 0 9 815
G o a ls  fo r  G T  B efo re .12 812 2 0 7 .418
G o a ls  fo r  G T  N o w 13 973 209 332
P erfo rm an ce  M e a s u re s  B efore .32 2 036 204 043
P erfo rm an ce  M e a s u re  N o w 09 586 207 558
A ligning G o a ls /M e a su re s  B efo re 43 2.762 203 006
.Aligning G o a ls /M e a su re s  N o w 20 1 268 206 206
D iffe ren tia t ion /C ogn it ive  B efo re 09 670 2 0 9 503
D iffe ren tia t io n /C o g n it iv e  N o w 30 2.290 211 023
D ifferentiation/.A ifective B efo re 04 209 748
D ifferen tia tion /A ffec tive  Now- 30 2.350 21 1 020
Qualified S ta f f  B e fo re 30 1.764 2 1 0 079
Qualified S ta f f  N o w 15 947 2 1 0 345
A dm in is tra tive  P erso n n e l  B efo re 17 1.304 208 303
A dm in is tra tive  P e rso n n e l  N o w 05 336 208 738
B udge t:  S pend ing  B efo re 28 1.785 205 .076
B udge t:  S pend ing  N o w .27 1.689 205 .093
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Mean Differences in Provisions and Components o f  Perceptions o f  Principals and
Perceptions o f  Teachers at Times Prior to the Implementation o f  the CSI Process and the
Present Time Using Independent Samples Test
Com ponent/Provision MD t n g
B udget:  C a r ry o v e r  B efore* 41 2 4 3 6 191.465 .016
B udge t:  C a r ry o v e r  N o w 37 2.207 197 .028
In-serv ice  D esig n  B efo re 09 .568 208 570
In-serv ice  D esig n  N o w * 12 681 2 0 6 .8 5 2 4 9 6
P ro g ra m  R ev iew  B efo re* 25 1.641 192 .090 102
P ro g ra m  R ev iew  N o w 16 1.083 209 2 8 0
P ro g ra m  E v a lu a tio n  B efore* 19 1.207 188.635 229
P ro g ram  E v a lu a tio n  N o w 04 260 209 795
A ch ievem en t o f  G T  B efo re 14 852 2 0 S 395
A ch ievem en t o f  G T  N o w 07 456 209 649
G T  as S u b g ro u p  B efo re 40 2.331 202 021
G T  as S u b g ro u p  N o w 20 1.077 203 283
P ro g ra m  Q uality  B efo re* 00 000 184.324 1 000
P ro g ra m  Q uality  N o w 14 1 198 200 .232
N o te  * = E qua l  v a r ian ces  no t assumed.
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Principals’ Perceptions o f  Total CSI Process
Q P lease  p ro v id e  a sum m ary  o f  h o w  you p erce ive  the to ta l  CSLP P ro c e ss  (C S IP ,  APR. 
and D e p a r tm e n t  o f  E d u ca t io n  O n -s i te  Visit, if  applicable) has  im p ac ted  y o u r  G T  
P ro g ra m .  Sharing  y o u r  reasons  fo r  y ou r  p ercep t io n s  w o u ld  be  helpful.
1 D e m o g rap h ic  q u es t io n s  » 10 &  11 N o t  addressed .
This  w o u ld  have  been  m uch  eas ie r  to  an sw er  had o u r  d istric t inc luded  G T  in th e  CSEP 
last y e a r 1 It will be  next y e a r11
2 N o  com m ents .
3 I th ink  that  w e  had b ec o m e  a little “ lax " in the accoun tab il ity  p iece  W e  are  currently  
lo o k in g  at the m on ito r in g  p ro cess  especially in g rad es  9 -12  This  su m m er  w e  are  
o ffering  s ta f f  dev  on  g en d e r  needs  and differentiating  the cu r r icu lu m  for sp ed . g &. t. 
e tc  T h e  school im provem en t p ro c ess  has " ra ised  the  bar"  for te ac h e rs  <£: adm inis tra tors .  
(S ig n ed .)
4 N o  co m m en ts
5 W e have  a very solid educational offering o f  G T  due  to  an o u ts tan d in g  in s tru c to r  
w o rk in g  in o u r  particu la r  build ing H er leadership  and o p p o r tu n i t ie s  o ffered  h er  s tudents  
m igh t  b e  exem pla ry  as co m p ared  to  o ther  personnel a ro u n d  the  d istric t O u r  g o o d  results 
a re  d u e  to  faculty  m o re  than w ha t  is w rit ten  in o u r  C SIP
6 N o  co m m en ts
7 As w ith  so m any facets  in o u r  educational program , truly high m ark s  are d u e  to  s ta f f  
d irec tly  involved with  the  p rog ram . U nfor tunate ly  at the sec o n d a ry  level w e  a re  ad eq u a te  
at best d u e  to  this variable  described
8 . N o  com m ents .
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9. Demographic question = 1 5  More, new employee.
T h e  var ious  plans a re  only as successful as th o se  w h o  im plem ent o r  fail to  im p lem en t the  
g oa ls  in the  c la ss ro o m  T h e  success  o f  the p ro g ram  is a func tion  o f  the  s tu d en ts ,  
teachers ,  and build ing adm in is tra to rs  In reality. I d o  not think tha t  the C S IP .  .APR. o r  the 
D O E  visits have m a d e  any difference in o u r  p rogram . T h e  d iffe rence in o u r  p ro g ra m  is 
the  p eo p le  w ho  ex is ted  befo re  and con tinue  to  exist and w o rk  w ith  children re g a rd le s s  o f  
the h o o p s  w e 'r e  fo rced  to  ju m p  through.
10 N o  co m m en ts
11 T h e  C S IP  a l lo w ed  us to  review the G T  program . It p ro v ided  so m e  s u g g e s t io n s  for 
us, bu t  m o re  im portan tly ,  it a l low ed  us to tak e  a c loser look  at the  p ro g ram . W e  w'ent 
th ro u g h  o u r  C S IP  in April (18. 19)
12 T h e  C S IP  has m a d e  it necessary  to  keep be tte r  reco rds  o f  T A G  s tu d en ts  W'e a re  
m o re  a w are  o f  w h o  they  are and are w e doing  enough.
13 N o  co m m en ts
14 Q u e s t io n  = 10 &  11 T o  the best o f  my know ledge .
N o  co m m en ts
1 5 S h arp en ed  p e o p le 's  p e rcep tio n s  and s treng thened  co m m itm en t to  a m o re  full 
inclusion o f  general ed teachers  to  goa l-se tt ing  and assessm ent p rocess
16 N o  co m m en ts
17 N o  com m ents  
18. N o  com m ents .
19 N o  com m ents .
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20. N o  com m ents .
21. N o  com m ents .
22. I left b lank th o se  item s I d id n ’t k n o w  about. G enera lly  speak ing ,  the  p rov is ions  
b e fo re  th e  C S IP  P ro ce ss  are th e  sam e as af te r  W e  w e re  a lread y  do ing  th ese  things.
23. N o  com m ents .
24. N o  com m ents .
25. N o  com m ents .
26. T h e  C S IP  & o n e  site visit cau sed  us to  deve lop  a  b e t te r  ED p rocess ,  m o re  
d iffe ren tia ted  instruction , a b e t te r  eva lua tion  o f  th e  G T  p ro g ra m  &  b e t te r  serv ice  to  h.s 
s tuden ts .
27  N o  com m ents .
28. N o  com m ents .
29 W'e had a G T  audit last year  W e  have s ta r ted  o v e r  from  scratch . W e  h ired  a full 
t im e G T  teach er  &  w riting every th ing  o v e r  from the w e lc o m e  le t te r  to p a ren ts  to  the 
qualify ing  criteria. (This w as  a confus ing  survey  to u n d e rs ta n d  A lot o f  d a ta  n ee d ed  in a 
c o m p a c t  area. I th rew  aw ay  th e  first o n e  after look ing  at th e  full shee t.)
30. N o t  m uch effect. W e are  an N C A  school so w e  had p re t ty  g o o d  s tan d a rd s  in effect.
3 1. W e  hired a ft G T  teacher,  so it had a dram atic  effect on  us  and  h o w  w e  v iew  the  G T  
p ro g ram .
32. Im p ac ted  the  p ro g ram  little.
33. N o  com m ents .
34. N o  com m ents .
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35. N o  com m ents .
36. N o  com m ents .
37 N o t  at a l l~ o u r  focus is schoo l-w ide ,  no t on special p o p u la t io n s
38. N o  co m m en ts
39. N o  com m ents .
40 N o  com m ents .
41 N o  co m m en ts
42. N o  co m m en ts
43 N o  co m m en ts
44. N o  co m m en ts
45 T h e  school district uses  a 7-vear curricu lum  review  cvcle  to  review each cu rr icu la r
area. K -12. T h e  CSLP p rocess  w as  not in place at the t im e o f  the  p rev ious  rev iew  bu t  will 
be  in p lace  for the  next o n e  O u r  first CSLP D O E  rev iew  will be next D ec  '03  so tha t 
feed b ack  m ight ch an g e  my responses . G o o d  lu c k 1 
46. N o  co m m en ts
47  Little effect, h o w e v e r  w e  co n cen tra te  to  keep  those  identified s tu d en ts  at a 
m ain tenance  level o f  ad vanced  degree.
48 (“N either I o r  the  T A G  teac h e r  w ere  here prior to  CSLP So I am  unab le  to  accu ra te ly  
co m p le te  the survey  )
4 9  T ak ing  the  goa ls  & pe r fo rm an ces  o f  G T  studen ts  and  co n n e c t in g  th em  to  th e  CSLP
50 In deve lop ing  the CSLP. it b ecam e obv ious that it w as  tim e for a co m p re h en s iv e  
rev iew  o f  the  plan. M u ch  tim e and  effort w ent into the d ev e lo p m e n t  and  im p lem en ta t ion
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o f  original plan and it has serv ed well B u t th e re  co m es  t im e  for rev iew  & re n e w a l1 T he  
u n fo r tu n a te  th ing  is that, af te r  several years  o f  stability and  continu ity ,  w e 'v e  had  a n ew  
te a c h e r  each  o f  the last tw o  years. T h e  person  w ho to o k  o v e r  tw o years  ago  had  built the  
p ro g ra m  and b ro u g h t  g o o d  ideas & energy  to  the p ro g ra m  B u t he m issed the c la ss ro o m  
and  w h e n  an o pen ing  o ccu rred ,  req u es ted  a re tu rn  to  the  c la ss ro o m  w hich  w as  g ran ted .
W e  had  an o th e r  s ta f f  p e rso n  w ho  is an o u ts tan d in g  teacher ,  w h o  w e 'v e  felt fo r y ea rs  w e 
w a n te d  into the  G T  P ro g ra m  if and w h e n  the o p p o r tu n i ty  a ro se  She has not 
d isappo in ted!  She has been  s low ed d o w n  b ec au se  o f  se r ious  health  p roblem s, b u t  is now- 
b ac k  in full s t reng th  and is aggressively  m oving  the  p ro g ram  in a posit ive  d irec tion  
to w a r d s  the  goals  that  o u r  needs surveys, the schoo l  im p ro v em en t  p rocess ,  and  th e  D E  
site visit have identified T h e  fu tu re  looks  b r ig h t1
51 N o  co m m en ts
52 A s ev idenced  by the responses , my percep tion  is that  the  C S IP  in this d istrict has  not 
im p ac ted  out G T  program .
53 N o t  m uch w as shared  orally ab o u t  T A G  W e  h a v e n 't  received  the w ri t ten  re p o r t  
f rom  th e  D E site visit W ha t has helped  is the gu idelines from  the D E  on the o v e rp lan  
i tse lf
54 It is a little difficult to  link the effec tiveness  o f  the C S IP  p ro cess  to  the  e f fec tiveness  
o f  G T  W e had a s ta ff  change  that affec ted  the p ro g ram  m o re  dram atically  than  th e  C S IP  
plan.
55 N o  com m ents
56 N o  com m ents
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57 N o  co m m en ts  
58. N o  co m m en ts .
59 W e  have  a lw ays been  playing on a level field with p ro g re ss  re p o r t in g  and selec tion  
o f  s tu d en ts  for o u r  p ro g ram s  W e  really d id n 't  have to  change, ju s t  in co rp o ra te  w ith  the  
gene ra l  CSEP
60  N o  co m m en ts
61 L ittle  o r  no effect T h e  C S IP  P ro cess  w e  w en t th ro u g h  w as  very  little d ifferent than  
the  trad it ional N C A  evalua tion  o f  years  p a s t—with the excep tion  o f  all the effort pu t into 
ach iev em en t  da ta  display in an era  o f  g ro w in g  "p o v erty "  a m o n g  o u r  general  ed. popu lus  
&. g ro w in g  “ E L L "  s tuden t p o p u lo u s—w o u ld n 't  y o u r  efforts  be  b e t te r  spen t  a t tem p tin g  to  
inves t iga te  their needs
62 N o  co m m en ts
63 N o  co m m en ts
64 T h e  C S IP  has had no effect on  o u r  G T  p ro g ram  It has no t been  identified th ro u g h  
C S IP
65 N o  co m m en ts
66  N o  co m m en ts
67 1 co se  no t  to  fill ou t  the top  p a n  because  1 found it very confusing , and  I did no t  feel 
m u ch  o f  it applied  to  o u r  small school situation W e chose  to  revise o u r  T A G  p ro g ram  
plan  th is  year, no t b ecause  o f  C SIP . but because  A E A  personnel w e re  no  longer 
ava ilab le  to  do IQ  tes ting  as one  o f  o u r  determ ining  factors  for  a c c e p ta n c e  into the T A G  
p ro g ra m  and b ecau se  experience  w ith  ou r  plan told us som e asp ec ts  n eeded  to  b e  revised.
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6 8 . W e 'v e  im p ro v ed  in o u r  quan ti ta t ive  analysis o f  o u r  g ifted  p ro g ram  and in ana lyz ing  
individual s t ren g th s  o f  identified s tuden ts .  This  im p ro v em en t  is d u e  to  a varie ty  o f  
reasons ,  only o n e  o f  w h ich  is th e  C S IP  process .  A ccountab il ity ,  s ta f f  d e v e lo p m e n t  in 
b ra in -b ased  learning, a b e t te r  u n d ers ta n d in g  o f  the  in fo rm ation  available to  us an d  a 
b e t te r  u n d e rs tan d in g  o f  d iffe ren tia tion  in reg u la r  c la ss ro o m  have all p layed a role. Hi.
B o b 1
69. N o  co m m ents .
70 N o  com m ents .
71. N o  com m ents .
72. N o  co m m en ts .
73 N o  c o m m e n ts  N o  co m m en ts  
74. N o  c o m m en ts
75 O u r  D E  visit w a s  ju s t  tw o  m o n th s  ago. but I see  very little/no im pact on  G T  
p ro g ram m in g  due  to  this visit, th e  C SIP . o r  .APR.
76 T h e re  is a focus on  alj p ro g ram m in g  with  C SIP .
77 Nly o v e rv iew  is that  the  C S IP  will be  as g o o d  as the individual district w a n ts  it to  be.
I like etc p ro cess  b ecau se  it is a im ed  at ach ievem en t and setting goals  so ( to )  p u rsu e  
excellence.
78 It will have  a m a jo r  im pact. Site visit d e te rm in ed  w e  w ere  in n o n -com pliance .
79. N o  c o m m en ts
80. N o  com m ents .
81. N o  com m ents .
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82 I th ink th e  im pact  is yet to  co m e  W e are so involved in look ing  at the  low  (be low  
profic ient) learners  th a t  unfortunate ly , w e h av e n 't  spent m u ch  tim e w ith  o u r  advanced  
p rofic iency s tudent.  As a result o f  the  state initiatives, o u r  aw aren e ss  o f  w ays  to  m eet the 
needs o f  all learners  is heightened. M y hunch is that the  im p lem en ta t io n  and  assessm ent 
o f  effec tiveness will really im prove within 2-3 years.
83 N o  com m ents .
84 T h e  “ p ro cess"  has changed  each y e a r1 H o w  can you  access  d a ta  w ith o u t
co n s is ten cy 0 I.E. 4 -8 -1 1 ° °  F rom  w ha t  I have been  read ing  to  d a te
85 N o  im pac t—G T  p ro g ra m  solid befo re  C SIP  and co n tin u es  so to d a y
86 N o  com m ents .
87 N o  co m m en ts
88 C S IP  has had little i f  any effect on the T A G  p ro g ram  at o u r  schoo l
89 N o  com m ents .
90 N o  co m m en ts
91 N o  co m m en ts
92 N o  co m m en ts
93 N o  co m m en ts
94 N o  com m ents .
95 I canno t  re sp o n d  to  this survey based on how  you have  s t ru c tu re d  P a r ts  I and  II. I am
an interim principal, have been  here since Jan 2002 M y ass ignm en t en d s  in early June. 
96 N o  co m m en ts
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97. W e  have  had  a s t ro n g  K -1 2  G T  p ro g ram  b efo re  C S IP  an d  it co n tinues  M uch  o f  
w h a t  C S IP  has requ ired ,  w e  had been doing, th e re fo re  this w a s  so m ew h a t  difficult to  
answ'er; a few  a reas  a re  s treng thened  as a result o f  CSEP. b u t  th e  m ajority  w ere  s t ro n g  to  
b eg in  w ith  fo r  D C
98. W e  w e re /a re  continually  w o rk in g  to  im prove  o u r  G T  P ro g ra m  for the  past several 
years. T h e  C S IP  had  no th ing  to  do w ith  it.
99  N o  co m m en ts
100. V aluab le  —► This p ro g ram  was well en tren ch ed  p rio r  to  C S IP  and still is at this 
point. Perce ived  effect o f  C S IP  has been  significant, in te rm s  o f  im pact, for the low er 
end.
101 J e a n —W e  serve  parochial ju n io r  high s tuden ts  in a sh a red - t im e  sett ing  & do not 
en te r  into G T  p ro g ram m in g  decisions o th e r  than if  m o re  m a th  co u rse s  O u r  o ther  d istrict 
ju n io r  highs p ro g ra m  all subject areas & w ou ld  have  m o re  specific  p ro g ram  info.
102 T h e  C S IP  p ro c es s  has su p p o rted  out G T  p ro g ram  by fo cus ing  efforts  on the 
p e r fo rm an c e  o f  th e  s tu d en ts  th ro u g h  au then tic  m easu res
103 W e  need  to  s tren g th en  o u r  p ro g ram  &  crea te  m o re  co n s is ten cy  in the  m anner  in 
w hich  w e  deliver services.
104. M y  posit ion  cam e into effect after the  p rev ious  C S IP  c a m e  to  be. I w as not a part 
o f  th e  im p lem en ta t io n  o f  that ins trum ent O u r  T A G  G T  P ro g ra m  is no t effective as 
ev id en ced  by o u r  recen t  site visit. T he  teach er  is no t  m o tiv a te d  to  do  ex tra  things w ith  
s tu d en ts  O bviously , the re  is som e frustra tion  on m y p a r t 1
105, N o  com m ents .
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106 N o  co m m e n ts
107 N o  co m m en ts .
108. F o c u s  has b een  on  goals  re lating to  read ing , m ath ,  sc ience I have  not o b se rv ed  
m any  d irec t  ch a n g es  in the  G T  p ro g ram  in my limited 2 yea rs  in this position.
109 N o  co m m en ts .
110 O u r  G T  p ro g ra m  is very stable &. co n s tan t  even  th o u g h  w e  d o n ' t  have a cert if ied  
G T  t e a c h e r  in g ra d es  7-12.
111 N o  co m m en ts .
112 N o  co m m e n ts
113 J e a n —the m ark s  also effect a change in s ta f f  f ro m  1 person  to  1 5 F T E  in th e  distric t 
o f  1477 s tu d en ts  W e  are m aking p rog ress  in this area. T h e  CSLP had so m e  effect b u t  
the  c h a n g e  in personnel had m ore  effect. Sony- tha t  I w a s  la te ' G o o d  luck o n  y o u r  
d isser ta t ion .
114 N o  co m m e n ts
115 N o  co m m en ts .
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.A PP E N D IX  K 
P E R C E P T IO N S  O F  T E A C H E R S  
O F  T O T A L  C S I  P R O C E S S
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Summary o f  Teachers’ Perceptions o f  Total CSI Process
Q  Please  p rov ide  a sum m ary  o f  h o w  you  perce ive  the to ta l  CSEP P ro ce s s  (CSEP, APR, 
and  D ep ar tm en t  o f  E d u ca t io n  O n -s i te  Visit, i f  applicable) has im pac ted  y o u r  G T  
P ro g ram . Sharing y o u r  re a so n s  for y o u r  p ercep tio n s  w o u ld  be  helpful,
1 I think w e  have con tin u ed  to  refine the  T A G  pro g ram  as G T  s tu d en t  n eeds  b ecam e  
m o re  recogn ized  o v e r  the  18 yea rs  the  p ro g ram  has been  function ing . I th ink th e  C S IP  
P ro ce ss  has m ade th e  teachers ,  adm in is tra to rs ,  and school b o ard  m o re  co g n iza n t  o f  
individual learning needs  and  has  helped them  to  focus on  ach iev ing  academ ic  
excellence, a plus for  al] s tuden ts .  I am co n cern ed  abou t to tal in tegra tion . In theo ry ,  i t ’s 
g rea t,  in practice, it (d ifferen tia tion) m ay  b eco m e  non-exis ten t.  It can  also  d en y  affective 
n eeds  o f  g ro u p  S o m e  o f  the  q u es t io n s  w e re  difficult to  a n sw e r  b ec au se  the  re sp o n se  
cho ices  w e re  not re sponsive  to  th e  ques t ion
2 N o  com m ents
3 This is my T' year in the d istrict and as a G T  teacher. I am not familiar w ith  w h a t  
actually  did take  p lace  befo re  m e  I do  k n o w  that before  I w as  hired, they  did n o t  have  an 
ID p ro c e d u re  with m ultip le  criteria. A lso a c lassroom  teac h e r  w ith a full load o f  c lasses 
tau g h t  G T  N ot p roductive . N o w  the  s tu d en ts  that are  in G T  in 7th & 8 th are  pu lled  o u t  o f  
re ad ing  for the entire year  to  m ee t  fo r  T A G . T hat m eans they  do no t  have  anv  read ing  
instruc t ion  for 7th &  8* g ra d e  I have  w o n d e re d  if that is the  best  w ay  to  sch ed u le  them .
4. N o  com m ents.
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5 I d id n 't  beg in  w o rk in g  in D a v en p o r t  in the  T A G  p o s i t io n  until 8-01. I p rev io u s ly  
w o rk e d  in San  D ieg o  and  tau g h t  a G T  c luster  class o f  4 th and  5* g rad e rs  This w as  my 
first year  in Iow a .
6 It fo rm s a  fo cu s  for all teach ers
7 M o re  p eo p le  at th e  adm in is tra t ion  level ( su p e r in ten d en t ,  cu rr icu lum  d irec to r ,  schoo l  
b o a rd  m em b ers)  a re  a w are  o f  w h a t  the  T A G  p ro g ram  d o e s  b ec au se  the info is n o w  
included  in C S IP  & shared. B efore , it w as  ju s t  the  te a c h e r  &  T A G  ad m in is tra to r  w h o  
k n ew  w hat h ap p e n ed  O u r  visit is no t scheduled  until 2003 .
8 N o  co m m en ts
9. N o  co m m en ts
10. I c a n 't  see  that  the D E  visit did anything to  help o u r  G T  program . O u r  o w n  beliefs 
and  goa ls  have d o n e  m o re  for us than  the  visit from  th e  DE. T h e  visit to o k  t im e aw ay  
from  o u r  kids and planning  for o u r  kids. So. did th e  visit he lp9 N o , it ac tually  hurt  o u r  
s tudents .
11 T h e  C S IP  P ro ce ss  has forced  me (coord .  & te a c h e r  for entire  district) to  k eep  b e t te r  
records .  K eep ing  b e t te r  re co rd s  has helped to  ev a lu a te  the  p ro g r a m 's  s t ren g th s  and  
w e ak n ess  and see w h e re  ch an g e  might be beneficial. It also d re w  m o re  adm in is tra t ive  
a t ten t ion  to  the  p ro g ra m  This w as  a g rea t  need since they  p re tty  m uch left m e entirely 
responsib le  fo r  th e  en tire  p ro g ram
12. A t the  e lem en ta ry  level, the  p ro g ram  has pre tty  m u ch  rem ained  stable with  
m odifications. At the  M idd le  School,  w e  added  s tu d e n ts  w ith  no qualifying s c o re s —w e 
ju s t  need ed  num bers .  N e x t  yea r  the principal w an ts  to  tigh ten  every th ing  a t M id d le  
Schoo l  and  w'ants to  re m o v e  s tu d en ts  becau se  he w a n ts  th e  nu m b ers  lo w er  b e c a u se  w e  
hav e  im p lem en ted  CSEP.
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13. T h e  actual p ro g ram  i tse lf  has no t been  affec ted  m uch. O u r  d istrict has  had  a s t ro n g  
G T  p ro g ra m  fo r o v e r  15 years ,  w e  ju s t  get s ta te  m o n ey  n o w  T h a t  has helped. W e  do  
ev a lu a te  the  p ro g ram  m o re  n o w  and  a re  m o re  acco u n tab le  to  th e  district W e  have  
identified so m e areas  w e  need  to  im p ro v e  c lass ro o m  in s tru c t io n —m ath  being  m o s t  needy  
14 N o  co m m en ts
15. N o  com m ents .
16. N o  co m m en ts
17 B eca u se  o f  the  C S IP  P ro cess  and  the D E visit next year, w e  hav e  had to  align 
s tan d a rd s  & b en chm arks ,  a ssessm en ts ,  cu rricu lum  m apping , e tc  It has  b ee n  this p ro c ess  
that  has  b ro u g h t  ab o u t  im p ro v em en t  (o r  m ade  needs m o re  ev ident) ,  not th e  w ri t in g  o f  the  
C S IP  itself 
18. N o  co m m en ts
19 A ssessm en t district eva lua tions, s tuden t  eva lua tions
20 P rio r  to  o u r  district hav ing  increased  focus on the school im p ro v em en t  p ro cess ,  o u r  
s t ro n g  T A G  p ro g ram  w a s  K-5 I am  D irec to r  o f  C u rr icu lu m —have been here  2 years ,  and 
also  co o rd in a te  T A G  K -12 . B ecau se  o f  my responsibilities to  schoo l im p ro v em en t  and  
the  d is tr ic ts '  T A G  (&. Special E d .)  p rog ram s, w e  have, in the  last year, been  m ee t in g  to  
m ak e  co nnec tions  w ith  T A G  &  C S IP .  as well as p lan w ays  to  im p ro v e  the  T A G  
p ro g ram s  and  delivery o f  instruction . M y personal op in ion  is, un less  a school d is tr ic t  has 
a p e rso n  ass igned to  o v e rv ie w  T A G  and that individual u n d e rs ta n d s  school im p ro v em en t,  
tha t  T A G  p ro g ram s  at th e  seco n d ary  level are usually the o n es  tha t  d o  no t g e t  a t te n d e d  to 
and  perhaps  do  not g ro w . T hey  m ay be virtually non-ex is ten t  in s o m e  schools.
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21. N o  co m m en ts .
22. N o  co m m en ts .
23. W e  to tally  rev iew ed  ou r  p ro g ram  the  yea r  before  th e  C S IP  w a s  w ri t ten .  S ta n d a rd s  &  
b en ch m ark s  w e re  deve loped , identification w as  rev iew ed, a G T  fo ld e r  fo r  th e  cum ula t ive  
file w as  dev e lo p ed  for individual planning fo r  each student.
24. T h e  c la ss ro o m  teachers  w e re  very in terested  as they  had no t  had  o n e  b e fo re  T hey  
w o u ld  like to  have  m ore. W e are  trying to  do be tte r  and  m o re  I feel o u r  b ig g es t  p ro b lem  
is th e  T A G  d ire c to r  also teachers  3■* t ime so d o es  not have the t im e n ee d ed  to  m ak e  a 
g o o d  p rog ram . M o n e y  is used in m any w a y s  o ther  than  for T A G
25. N o  com m ents .
26. N o  co m m en ts
27 N o  co m m en ts
28 As the  te ac h e r  & co o rd in a to r  w h o  set high s tandards  for th e  p ro g r a m  &  s tu d en t  
ach ievem en t and fo llow ing  the s ta te  requ irem ents ,  the D E  on -s i te  visit had  n o  g o o d  or 
bad  effect on the p ro g ram . Yes. it did have  a g o o d  e f f e c t - g iv e n  p ra ise  d u r in g  th e  oral 
eva lua tion  for effective use o f  p ro g ram  evaluation. I t ’s g o o d  to  h ea r  p o s i t iv e  feedback.
29 N o  co m m en ts
30. = Q 1 1; N o t  a llow ed  to see it. It has m ad e  me reevalua te  the  p ro g ram ,  u p d a te  and 
refine it in m inor places, but overall no m ajo r  effect. O u r  site visit i sn ' t  until nex t  year, 
though , so I m ay feel differently then!
3 1. P r io r  to Sept. 2000 . I w as G T  co o rd in a to r / te ach e r  in an o th e r  d istrict;  th e  G T  p ro g ram  
con ta ined  these  p rov is ions  prior  to  the CSEP Process. T h a t  district w'as “ o u t  f ro n t ' '  in
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using C o m p reh en s iv e  S ch o o l  Im provem en t (well b e fo re  9 /0 0 ) ,  h o w e v e r ;  co n sequen tly  
th e  G T  p ro g ram  w a s  p ro b ab ly  s treng thened  by it As o f  Sept.  2 0 0 0 ,  this posit ion  (G T  
c o o rd in a to r / te ach e r ,  g ra d e s  7 -12 )  is a new  one  for th is  d is tr ic t .  W e  a re  w o rk in g  on 
establishing th ese  p ro v is io n s  for K - I 2  (ra th e r  than  ju s t  K -6) .  W e  are  fo llow ing  G T  
p ro g ram  s tan d ard s  set by N A G C  m ore  so than C SIP . I th ink  th e  C S IP  has c louded  th e  
b u d g e t  p ic ture , bu t  it has  p robab ly  m ade  us all m o re  aw a re  o f  g e t t in g  th ese  p rov is ions  in 
p lace  K-12.
32. N o  com m ents .
33 M o re  ex p e rt ise  is n ee d ed  in the on-site  team  in this area.
34. N o  co m m en ts  
35 N o  co m m en ts
36. 1 am  in my sec o n d  y ea r  with  this district in this pos it ion ,  so  I am unab le  to  m ake  a 
defin ite  co m parison .  I d o  k n o w  the p rog ram  w as  not well d ev e lo p e d .  It did not h av e  a 
well defined iden tif ica tion  p rocess ,  p ro g ram  goals, o r  any w r i t ten  cu r r icu lu m /p ro ced u res .
I have used  the  C S IP  req u irem en ts  in deve lop ing  all th e  a rea s  it requ ires .
37 O u r  T A G  p ro v is io n s  w e re  in place p rio r  to  C S IP ,  s ince w e  had  b een  ap p ro v ed  fo r  
a llow able  g ro w th  in p rev io u s  years. C S IP  has caused  us to  re v ie w  and  eva lua te  b e t te r ,  in 
o rd e r  to  refine e lem en ts  o f  th e  program .
38 CSEP I have  se rved  on  the  district C SIP  co m m ittee ,  and  th e  m a jo r  benefit  is to  h av e  
a w o rk in g  k n o w le d g e  o f  w h a t  the  teachers  are  dealing w ith , u n d e rs ta n d  o u r  d a tab ase  fo r  
accu m u la t in g  data ,  and  so on  R ecently  o u r  A E A  co n su l tan t  said the  s ta te  w as
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re co m m en d in g  the  u se  o f  C S IP  d a ta  as part o f  o u r  T A G  id en tif ica t ion  process.  T h a t  will 
be  inc luded  in 2 0 0 2 -2 0 0 3
D E  visit: T h e  visit w e n t  very well. D E  advised the d is tr ic t  to  h ire  m o re  personnel for 
T A G  d ep a r tm en t .
.APR: I w o rk  closely  w ith  the individual responsib le  fo r  tu rn in g  in the  .APR fo r  o u r  
district.
N C A : O u r  m iddle  schoo l  w as recently  re -en d o rsed  for M C A  ac c re d ita t io n  G T  w as  
c o m m e n d e d  in the  report .
( J e a n —This  form  w a s  co m p le ted  by P H. ., T A G  C o o rd in a to r  o f  N  district and  I am 
th e  o n e  in terested  in a co p y  o f  y o u r  study  I ju s t  do  no t  k n o w  w h ich  form  is en c lo se d — 
m ine o r  m y p r in c ip a l ' s 1) T he  o th e r  copy  is in my files.)
39 As o f  this yea r  (2 0 0 2 -2 0 0 3 )  p ro g ram  will be cut in half: F e w e r  co n tac t  hours ,  few er 
p ro g ra m s  available
4 0  .Any ch an g es  m ad e  to  the G T  p ro g ram  have been and  will b e  b ase d  on  w h a t  I 
pe rce iv e  as n eed s  T h e re  are so m e  needs  in the  p ro g ram , b u t  they  will be m ad e  b ecau se  I 
see  a n e e d —not b ec au se  the  C S IP  had to  be com ple ted .  T o  b e  p er fec tly  honest ,  the  C S IP  
serves  no p u rp o se  .After a ttend ing  sessions on h o w  to  w r i te  fo r  th e  C SIP . I w o rk e d  hard 
to  set up  the  G T  P ro g ra m  based  on the CSEP. T h ere  w as  no w o rk in g  to g e th e r  as a team.
I tu rn e d  in w h a t  I had w ri t ten  only to  have it com ple te ly  re -w ri t ten .  W hen  w e  (staff) go t  
o u r  CSEP in th e  fall (20 0 0 ) .  I had to  look  hard  for the G T  c o m p o n e n t .  Yet. th is year, I am  
to ld  I am  responsib le  fo r  repo rt ing  on the G T  part o f  the  C A IP .  I a lso  w rite  my 
cu rr icu lu m  as part  o f  th e  curricu lum  cycle so the  changes  w-ere so m etim e s  m ad e  d u e  to  
this.
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41. N o  co m m en ts .
42 T h e  s ta te  b u d g e t  has negatively im pacted  o u r  p ro g ra m  with the  red u c tio n  o f  s ta f f
43 T h e  p ar ts  to  th e  G T  P rogram  at our  schoo l w h ich  is chang ing  will not g o  into effect
till 2 0 0 2  and w e  h ave  no t  had o u r  inspection  y e t—s o — I c a n ' t  really an sw er  this ques tion .
44 V ery  little ch a n g e  I am also the  person  w h o  chairs  the  co m m ittee  for d ev e lo p in g  th e  
C S IP  and  .APR. D istr ic t  goals  and T A G  goa ls  h ave  a lw ays  been  re la ted—at least since 
mid 1980s. T h e  im pact  on  total s ta f f  may p ro v e  to  be very  positive  before, during ,  and 
af te r  the  D E  visit next year. T he  questions s ta f f  will b e  ask ed  are  causing  so m e  
re - th ink ing  o f  c la s s ro o m  p ro ced u re s
45 So  far. th e  C S IP  has not had an effect on the  T A G  p ro g ram
46 N o  co m m en ts
47  M y p e rcep t io n  is that  it has had no effect on  G T  P ro g ra m
48 I feel th a t  the  curr icu lum  p rogram  offered  th ro u g h  A E A  13 in sum m er o f  2 0 0 0  (C 2 P )  
a llow ed  me to  refine the  program . 1 have the en tire  p ro g ra m  placed  n o w  in a n o te b o o k — 
but this w as  th e  resu lt  o f  curriculum , not C S IP  I felt th a t  I d id n 't  receive feed b ack  from  
D O E  visit and  d id n ' t  have questions d irected  to me a b o u t  T A G
49  N o  co m m en ts
50 N o  co m m en ts
51 N o  co m m en ts
52. T h e  C S IP  P ro ce s s  has created  m ore  w o rk  for m e at the  secondary  level. H o w e v e r .  I 
do  th ink it will sh o w  o u r  accountability  to  all s tuden ts  I believe the ex tra  m easu res  w e 
are tak ing  will sh o w  th e  sta te  w e  are  keeping  on  to p  o f  th e  g ifted s tu d en ts  (I will be
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c rea t ing  150 P ersona lized  E d u ca tio n  P lans) bu t as for crea t ing  a m o re  quality  G T  
P ro g ra m , I am  not positive o f  its end  result!
53 N o  co m m e n ts
54 N o  co m m en ts .
55 N o  co m m en ts .
56 I d id n 't  re spond  to the "befo re"  p ro c es s  in P art  I b ecau se  this is my first y ea r  in the  
d is tr ic t  I d o  k n o w  the  district w as  n o n -co m p lian t  in several areas reg ard in g  T A G  at o u r  
s ite visit in 2000-01  M y responses  reflect the ch an g es /ad ap ta tio n s  I 'v e  m ade
57 N o  co m m e n ts
58 O u r  p ro g ra m  began  in 1984 O u r  s tan d a rd s /b en ch m ark s  for G T  are o u r  s c h o o l 's  
essential learn ings W e  re-evalua te  & assess  o u r  p ro g ram  yearlv 1 a t ten d ed  all th e  s ta te  
&  A E A 7  m eetings  to  w rite the C S IP  I f  w e 'd  not had a quality p ro g ra m  m ee tin g  all s ta te  
m an d a te s ,  th en  the C S IP  w ould  have enabled  us to  m ake  m ajor m odif ica t ions  W e  are  a 
w o rk  in p ro g re s s —how ever, not b ecau se  o f  the C S IP  M an y  o f  y o u r  q u es t io n s  can  be 
in te rp re ted  tw o  w ays—I and our  cu rr icu lum  d irec to r  found this difficult to  in terp re t .  W e  
re -ev a lu a te  yearly—but do N O T  m ak e  m a jo r  m odifications.
59 P r io r  to  th e  CSEP, our  district had a well established T G  P ro g ram , m ostly  d u e  to  the  
fact  that I w a s  given free reign to  do  so D uring  o u r  recent sta te  visit, the  T G  P ro g ra m  
m et  all req u irem en ts  w ith the excep tion  o f  s ta ff  inservice (S trangely . I have d o n e  th is  
fo r  o th e r  d is tr ic ts  but mine could not find tim e for it—w e will be d o in g  it first th ing  in the  
fall.) W h e re  I do see the im portance  o f  the  CSEP is. currently , as funds  and p ro g ra m s  are 
a  co n ce rn ,  m y  district is aw are o f  the ir  responsibilities  O n a nega tive  n o te—w e  h av e
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m ad e  it th ro u g h  the  s ta te  visit so next year I will be  shared  w ith  a neighboring  d is tr ic t—
this will share b o th  d is tric ts ' m o n ey  and  will help th e  new  o n e  with com pliance . A s for
fu n d in g —districts a re  n o w  quick  to  recogn ize  all the  w ays they  can spend  a lloca ted  T A G  
funds  and  m uch less is go ing  to  k ids and p rog ram s.
60. This is my first year as T A G  teach e r  for m y schoo l d istrict,  w hich is in its first year  
as a new ly  conso lida ted  district. T here fo re ,  I cou ld  not fairly eva lua te  th e  in fo rm ation  to  
an sw e r  y o u r  q u es t io n s  with any accuracy
61 T h e  C S IP  P ro ce ss  has been  ex trem ely  p o w erfu l  for o u r  G T  P rogram . I ’m no t  ju s t  
do in g  th ings to  g e t  by. I have expec ta t ions  to  m eet.  W hen  I s ta r ted  this jo b  3 years  ago, 
the  p ro g ram  w as  aw ful, and n o w  as I m ake  changes ,  I at least k n o w  w hy  o r  h o w  I should  
d o  it.
62 N’o co m m en ts
63 N o  com m ents .
64. I left the p ro g ram  in 2000  and the perso n  hired really d id n 't  do  any th ing  w ith  the 
p ro g ra m  -  they w e re  hired as A r t /T A G  and they  co n cen tra ted  on  .Art I ’ll ge t  the 
p ro g ra m  back  next fall and k n o w  th e re 's  w o rk  to  be done.
65 W h a t  has had the m ost im pact so far has been  the  new  gifted  law  a long  with the 
CSEP T A G  requirem ent.  It has p u t  " te e th ” into provid ing  for gifted s tu d en ts  n o w  tha t  
adm in is tra to rs  a re  " req u ired "  to  address  these  po in ts  and having  the funding  to  m ak e  it 
happen! O ur site visit and CSEP w as  in the fall o f  2000. W e d id n 't  have a su p e r in ten d en t  
so it w a s n ' t  very com prehensive .  W e  should  be  do ing  lots b e t te r  in 2 0 0 5 1 (just th ro w n  
to g e th e r  in tw o w e ek s  by one s ta ff  m em ber).  T h e  p rev ious  super in ten d en t  had  left w ith
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no d a ta  co llec ted  o v e r  the  y ea rs  and  n o  plans on  w hat goals  and  d irec t io n  w e  w e re  g o in g  
in. In a frantic  call to  th e  C E  in late su m m er explaining o u r  p re d ic a m e n t—the D E  w as  
very  u n d e rs ta n d in g  and a l low ed  us tw o  ex tra  weeks.
6 6 . N o t  m uch  im pact on  kids W e  hav e  a pre tty  decent p ro g ra m  co n s id e r in g  th e  T A G  
in s t ru c to r 's  a llo tted  time, location , and  needs M ostly  w ha t  th e  CSEP, .APR, and on-site  
visit c rea ted  w as  a t im e -co n su m in g  p a p e r  w o rk  d o cu m en ta tio n  o f  w h a t  w a s  a lready  being 
done. P aperw  o rk  Dept, o f  E d  o n -s i te  visit only never ta lked  w ith  me, bu t  did see  m y 
n o te b o o k  o f  pape rw  o rk
67 Little  im pact O u r  p ro g ram  des ign  em phasizes d ifferentiated  curr icu lum . W e 
serv ice  G T  s tu d en ts  w ith  a varie ty  o f  o p t io n s  that  include bu t  a re  no t lim ited to  in-class 
enr ichm ent,  specific subject en r ichm en t,  pull-out. T A G  as a sch ed u led  class, co m p ac ted  
classes, etc
68 C S IP  has m ad e  this district a w a re  o f  using the funds fo r a K -12  p ro g ra m  fo llow ing  
specific gu idelines  for uses. A c o o rd in a to r  w as hired to  design  &  d ev e lo p  a K -12  G T  
p ro g ra m  based  on m eeting  each  s tu d e n t 's  learning need
69 I see no d ifference in impact. W e  w ere  left ou t o f  the d ev e lo p m e n t  p h ase  o f  CSEP 
and  it is difficult to  see how G T  funds  are to  be used to  m eet th e  g o a ls  o f  CSEP
70 N o  co m m en ts
71 T h e  p ro g ram  is not w idely ac c e p te d  by the adm in is tra to rs  here I 'm  not sure w ha t  
will h ap p e n  next year
72. I d o n ' t  th ink o u r  district m ade  any  m ajor changes in G T  tha t  w e r e n ' t  a lready  in 
place. I feel the  allow able  g ro w th  applica tion  was m ore s tr ingen t &  ea s ie r  to  fo llow  to
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ensu re  com pliance .  W e  did com pile  a n o te b o o k  o f  all o u r  d o c u m e n ta t io n  and do  a 
th o ro u g h  rev iew , bu t  o th e r  than  upda ting  a few  form s, w e  w e re n ' t  im pacted .
73 N o  co m m en ts .
74. N o  com m ents .
75 D e v e lo p m e n t  o f  a G T  co m m itte e  to  rev iew  the p ro g ra m  had  a large  im pact  on 
consis tency  &. sustainablili ty  o f  the  p ro g ram  C la s s ro o m  teac h e r  inserv ice  has also 
increased  w ith  C S IP
76 N o  com m ents .
77. N o  com m ents .
78 W e  ju s t  had  o u r  site visit a few  w eeks  a g o ~ s o  1 am  ho p in g  ch an g es  can  b e  m ade  
I w as  not em p lo y ed  here  b e fo re  the  C S IP  began, so I d o n ' t  know  h o w  ac c u ra te  mv 
in fo rm ation  will be
79 W ith o u t  the  s ta te  m an d a te d  su p p o r t  and inclusion in C S IP ,  g if ted  p ro g ra m  w o u ld  be 
virtually ignored  W e ' r e  beginning  to get re sp o n se  from  o u ts id e  the  T A G  d ep a r tm en t  
because  o f  o u r  inclusion  in C S IP  S o m e  items are  still no t  receiv ing  ac tio n  (i.e b u d g e t -  
limited access  to  and u n ce rta in  i f  carry  over  is being saved , one  o f  4 te ac h e rs  have  G T  
en d o rsem en t  (2 e lem enta ry ,  no. 1 middle, no); district d o e s  no t ca re  to  d isag g re g a te  
th o u g h  I do  in 5/6 fo r  m ath ; no t ge t t in g  re sponse  from  adm in is tra t ion  for inserv ice  
requests ;  p ro g ram  ev a lua t ion  and review is weak. W e have  had on -s i te  visit w hich  did 
no t “ ca tch "  the fact th a t  w e  have no high school p ro g ram  (quali ta t ively  d if fe ren t ia ted )1 
V isitors  did no t  ask  ab o u t  T A G . s ta te  dept, needs to  hold d is tr ic ts /sch o o ls  a c co u n tab le  o r  
i t - -w h a te v e r—w o n ' t  g e t  th e  su p p o r t  o f  adm in is tra to rs  In o u r  district.  T A G  sim ply isn 't  
c iose to  a priority .
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80. O u r  schoo l will be eva lua ted  by D ept,  o f  E d . next fall, 2002
81 N o  co m m en ts .
82 D istr ic t  has 1 par t- t im e  K -12  c o o rd in a to r  t e ac h e r  I w as  not heavily involved  in the  
C S IP  p rocess ,  o th e r  than  p rovid ing  policies and  p ro ced u res ,  w hich af te r  see ing  th e  CSEP. 
have revised.
83. It fo rced  us to  add ress  issues w e  had d ism issed  for the  past few  years, such  as an 
ex p a n d ed  H  S p ro g ram  A dm in is tra to rs  b ec am e  m o re  “ willing" to  g e t  th ings m o v in g  at 
th e  H .S  level.
84 N o  co m m e n ts
85 N o  co m m e n ts
86 N o  co m m en ts
87 T h e  C S IP  has m ade  the  p ro g ram  m o re  viable to  adm in is tra to rs  and has helped  them  
to  see h o w  the  p ro g ram  fits into the overall s co p e  o f  the  school plan
8 8 . N o  co m m en ts
89 N o  co m m e n ts  (I am also the only T A G  te a c h e r  at in I sent tha t  o n e  in to  
you  )
90 O u r  G T  P ro g ra m  w a s  well es tablished p r io r  to  CSI. T herefo re .  I m ark ed  2 —u s e —and 
then  a neutra l  effect.
91 This  is the  1*' year o f  a T A G  P ro g ram  in o u r  m iddle school It is tru ly  being 
d ev e lo p ed  w eek ly  T he  p ro g ram  w as s ta r ted  b ecau se  o f  the  site visit and N C A .
92. N o  com m ents .
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93. N o  perceiv ed ch an g es  becau se  o f  C S I P —b u t  feel w e  have /a re  d o in g  a g o o d  jo b  with 
the  G T  P rog ram .
94. N o  com m ents .
95 I have no idea. I am onJv a bu ild ing  level teacher.  I have a c o o rd in a to r  w ho  w o rk s  
with  five buildings and  p robab ly  k n o w s  the  answ ers .  Frankly, I had n ev e r  heard  o f  CSEP 
in re la tion  to  G T  M y ignorance  is abysmal, un fa thom able ,  and  m any  o th e r  ad jec tives  
indicating  total lack o f  aw areness .  I am  sorry  to  be  so unhelpful, bu t p e rh ap s  you should  
give th e  survey to  m y supervisor.
96. N o  com m ents .
97. N o  com m ents .
98. N o  com m ents .
99 N o  com m ents .
100 I d o n ' t  feel like it has im pacted  my p ro g ram  m uch at all. It has ju s t  requ ired  a lot o f  
ex tra  time and p ap e rw o rk .  I d o n ' t  receive m uch su p p o r t  for  this p ro g ra m  from  any b o d y  
in th e  system  In fact. I d o n ' t  feel like m ost teach ers  in the regu la r  c la s s ro o m  even 
u n d ers tan d  the p rog ram . It is a lonely p rofession  in the small schoo l systems!
101. I first began  teach ing  in the d is t r ic t ’s G T  P ro g ram  in the  fall o f  2 0 0 0  P rio r  to  that I 
w as  em ployed  in an o th e r  capacity  in an o th e r  district so I am  unable  to  c o m p le te  this 
survey.
102. G ifted  p ro g ram  personnel w e re  not included in any o f  the  p lanning  & w rit ing  o f  the 
district C SIP . (W e  did ask  to  be included .)  W e have p rep ared  a po licy  &  p ro c e d u re  
n o te b o o k  w hich ad d resses  all CSEP areas  related to  gifted p ro g ra m m in g —all build ing
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ad m in is tra to rs  h ave  a co p y  as d o  district co o rd in a to rs ,  C S IP  c o o rd in a to r ,  and  
super in tenden t.  T h e  d is tr ic t  C S IP  Plan has 2 re fe rences  to  G T. O u r  d is tr ic t  w a s  cited for 
n o n -co m p lian ce  re g a rd in g  G T  w hen  the  C S IP  w as  initially su b m itted  A s a response ,  the  
C S IP  co o rd in a to r  su b m itted  my policy & p ro c e d u re  n o te b o o k  as an  a p p e n d ix  to  the 
district plan. N o  des ire  o r  effort on  part o f  d istrict d ec is io n -m a k e rs  to  inc lude  G T  in the 
district C S IP  T h e  co n tin u in g  "ba tt le "  is exhausting!
103 T h e  m a jo r  im pac t  on  o u r  G T  p ro g ram  w as  a ch an g e  o f  te a c h e r  in th e  p rog ram .
104 T he  on -s i te  visit has m ade  the adm inis tra tion  a w are  o f  the  need  to in c rease  G T
p ro g ram m in g  at the  high school level and to  re -eva lua te  use  o f  th e  G T  
te a c h e r /c o o rd in a to r 's  t im e to be t te r  serve students.
105 M ath  revisions using  acce lera ted  math help s trong  m ath  s tu d en ts  excel and  pace 
them se lves  in their  learn ing  A ccelera ted  m ath  is a ch an g e  b ro u g h t  a b o u t  th ro u g h  C S IP
106 I an sw e red  N to  P a n  II m any times because  o u r  schoo l had  th o se  th ings  in p lace & 
their  co n t in u a t io n  did n o t  s treng then  the G T  P ro g ram  here  In o th e r  cases  w h e re  I felt the  
p ro g ram  level w as  high, em phasiz ing  that provis ion  th ro u g h  C S IP  did m ak e  the  p ro g ram  
stronger.
107 N o  com m ents .
108 N o  com m ents .
109 I d o n ' t  k n o w  w h e re  else to put this, but feel it mav affect y o u r  resu lts  Effective 
next year, m y posit ion  as  K -12  time District T A G  C o o rd in a to r  &  T e a c h e r  will be 
red u ced  and  the  d is tric t plans to  have class teachers  do enr ichm en t and  h av e  A R  and A P
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fo r  th e  s ta te  requ irem ents .  M y und ers tan d in g  is tha t  th e  C o o rd in a to r  o f  T A G  will be  
an o th e r  d u ty  o f  adm inistration.
110. W e  a re  in the  p ro cess  o f  up d a tin g  o u r  G T  P ro g ra m  n o w  O u r  curricu lum  
c o o r d in a to r  d o es  m u ch  o f  the school im p ro v em en t p lan  and  really d o es  no t  check  w ith  us 
a b o u t  o u r  p rog ram . C h an g es  that  will be  occu rr ing  a re  d u e  m o re  to  reco m m en d a t io n s  
from  T A G  personnel  ra th e r  than  CSEP T h e  p ro g ram  is ev a lu a ted /rev is i ted  every  five 
y ea rs  and  th a t ' s  w hy  w e ' r e  look ing  at changing. I d o n ’t feel I can  hones tly  o r  k n o w ing ly  
p ro v id e  in fo rm ation  fo r  y o u r  d issertation . Sorry!
111.  I h av e  been  the  T A G  teach e r  here  fo r  11 years  and  w h e n  I s ta r ted ,  w e  eva lua ted  and  
ch a n g ed  a g o o d  deal o f  h o w  w e  dealt w ith  g ifted s tu d en ts  an d  th e  p ro g ra m  itse lf  I. 
personally ,  h av e n 't  seen  a huge change  since C S IP  b eg an  ab o u t  5 years  ag o  H o w e v e r .  I 
filled this o u t  the  best  I could
112 W e  have  had a bit m o re  in-service fo r  c la ss ro o m  teac h e rs  s ince 9 /1 5 /0 0  At least 1 
te a c h e r  has  fully “b o u g h t  in to" d iffe ren tia tion  in the  c lassroom .
113 N o  com m ents .
114 O u r  cu rr icu lum  rev iew  sessions ju s t  re -eva lua ted  o u r  cu r r icu lu m  and  stud ied  and 
re v ie w ed  o u r  s treng ths  and  w eak n esses  perce ived  by s tu d en ts ,  paren ts ,  an d  teachers .  O u r  
p ro g r a m  is very s t ro n g  as sh o w n  by g ran ts  received and  o n -s i te  visits reflect this. T h e  
CSEP p ro cess ,  I believe, has little to  do w ith  o u r  p ro g ram .
115 It is difficult to  de term ine  w h e th e r  th e  CSEP o r  b u d g e t  co n s tra in ts  im p ac ted  o u r  G T  
P ro g ra m  nega tive ly  I feel the actual result o f  CSEP (reg a rd le ss  o f  its in tent) has b een  to  
w 'eaken th e  security  o f  local G T  funding. F o cu s  has b ee n  o n  p ro g ram m in g  “ overall"  and
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th e  ch a n g es  fo r  next year will reduce  co n tac t  t im e at b o th  the  e lem entary  and m iddle  
schoo l levels. C o m p ar in g  the  p rog ram  in its 2 0 0 1 -2 0 0 2  fo rm a t to  th ree  years  ag o ,  1 
w o u ld  say th e  a reas  o f  identification and a sse ssm en t have  been  s treng thened . M a k in g  the  
co m p ar iso n  for th e  2 0 0 2 -2 0 0 3  school year. I 'd  have  to  say d irect service has been  
nega tive ly  im p ac ted  
116 N o  co m m en ts
1 17 M y p e rcep t io n  is that the C SIP  w as  not a ca ta lyst in w ha t  has been d o n e  w ith  G T  in 
my district
118 N o  co m m en ts
119 This is m y first year in the position  o f  6 -1 2  T A G  Coordinator,"M usic te a c h e r  so I am  
not able to  co m p le te  the survey G o o d  luck!
120 T h e  on -s i te  visit h asn 't  changed o u r  p ro g ram  as yet. W e had a s t ro n g  p ro g ra m  
befo re  and  it co n tinues  to  be strong!
121 W e  have been  assessing  and revising o u r  T A G  P ro g ra m  since 1997 and are  ju s t  
n o w  reach ing  full im plem entation  o f  the plan Sufficient b u d g e t  to s ta f f  all bu ild ings 
ad eq u a te ly  is still a struggle. C o llaborative  p ro g ram s  based on helping d iffe ren tia te  
in s truc t ion  requ ire  m ore  hours  in each build ing to  be effective C S IP  helped s t ren g th en  
the  d is t r ic t 's  reso lve  to fo llow  the guidelines o u r  D esig n  T eam  cam e up w ith  a f te r  
cons iderab le  rev iew  o f  best practice and cu r ren t  t rends
122. N o  com m ents .
123 N o  co m m en ts
124. S o rry —ju s t  no t eno u g h  time.
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125. N o  com m ents .
126. C a n ’t answ er these  adequa te ly  b ec au se  I have not been  co o rd in a to r  o f  p r o g r a m  until 
this year.
127. W e  have had a s trong  G T  P ro g ra m  fo r  years. C S IP  has helped us im p ress  u p o n  
c la s s ro o m  teach ers  a need for th em  to  offer  d ifferentiation  o p p o r tu n it ie s  fo r  b r ig h t  
s tu d en ts  w ith in  their c lassroom s. O th e r  than  that,  ou r  p ro g ram  has c o n t in u ed  as it has 
been  in the  past w ith  m odifications and  im p ro v em en ts  w h e re  the G T  s ta f f  finds th e  need.
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